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This reflective critical evaluation is based on a forty-five-minute micro teach session that was personally planned and designed.  Included, were appropriate learning objectives, a variety of contemporary pedagogies and an appropriate cross-cutting enhancement theme. This was guided by a complementary lesson plan.  The intention of this document is to reflect on and critically evaluate the experience.  In addition to providing an academic critique of the effectiveness of the contemporary pedagogies; and embedded cross-cutting enhancement theme implemented in regard to their impact on learning.  Any alignment to the relevant professional standards will be referenced throughout.  Recommendations for future improvement and personal professional development will be provided on conclusion. 
Having previously reflected on a thirty-minute micro-teach, for consistency, the theoretical framework model adhered to for this evaluation is the reflective cycle of (Gibbs, 1988) - Appendix 1.  Similarly, the development of accumulated learning is recognised as an expansion of personal experience in the way that our behaviour is adapted as a result   (Kolb, 1984).  
Stage 1 of Gibbs’ reflective cycle (description): It was Friday 26th October 2018, I was booked in to deliver my forty-five minutes micro-teach at 2pm.  On my arrival, I was aware that this was to be a peer reviewed experience and was pleased that I was not up first.  This was because I had switched from my original scheduled day which should have been on Tuesday the 30th October.  I had not fully conceived that the peer group was going to be so sparse in numbers or indeed which of my fellow peers I was presenting to.  This was not really a concern of mine as I had planned activities that could be adapted for smaller groups and individual analysis.
During my preparation I had considered the ‘ASSURE’ planning model to facilitate student-centred learning (Crawley, 2005).  I therefore took into consideration an Analysis of my students/peers attained over time; I Stated my SMART learning objectives; I Selected what I considered appropriate learning resources and teaching approaches for the topic and needs of the students; I Utilised resources and approaches; I made sure the lesson Required student involvement; and included methods for Evaluation and review.  
Continuing on from my last micro-teach on market segmentation, I had already stated that the next lesson would be on the marketing mix and therein the 4Ps.  I therefore committed to delivering this extended theme.  Once again, I conceived that this would be a topic that could be used to engage with the class as consumers.  ‘Andragogy’ was introduced by Malcom Knowles in the early 1970s as a term that distinguishes the differences between adult and children learners.  Specific to adult learning there are 6 assumptions: “(1) need to know, (2) self-concept, (3) prior experience, (4) readiness to learn, (5) learning orientation, and (6) motivation to learn” (Knowles, Swanson, & Holton, 2005 – cited Ota, et al., 2006).  As consumers, I was able to connect with my peers by creating a case for the value of learning and an awareness of their ‘need to know’ (1).  My learning objectives (L/O) were as follows: L/O1 - Identify what the marketing mix is; L/O2 - Verify what the 4Ps stand for; L/O3 - Apply critical thinking individually and as a group to develop ideas and generate answers for activity, recognising and considering how the marketing mix is implemented in the business environment.  These objectives facilitated the Higher Education Academy (HEA), 2011, professional standards outlined with regards to activities (A1, A2, A3 and A4).  A copy of the HEA Framework has been supplied in Appendix 2.
I utilised an online delivery platform (Prezi) to present my lesson, using it to provide clarity on the topic.  Having had the personal experience of being taught using this technology, I knew I was able to use my phone as a navigational tool.  This meant that I would be less constricted to being at the front of the classroom.  

I included my peers by implementing some individual/group discussion and activities.  In doing so I was able to treat them as self-directed and capable and acknowledging their ‘self-concept’ (2).  It has however been argued that this sort of non-threatening relationship may neglect cultures and races that value a more teacher-centric approach (Brookfield, 2003 – cited TEAL, 2011).  I overcame this outlook by integrating the delivery of knowledge content prior to the discussion/activities.  
Student-centred learning is a more contemporary approach over the antiquated pedagogy: an outdated approach to learning and teaching that is teacher-centred, with little or no intent to engage with the learners (Jacobs & Alcock, 2017).
According to (Forehand, 2011, p.2) Blooms taxonomy was created for “classifying educational goals and objectives”, by providing a method of categorising psychological thinking behaviours significant in the processes of learning.  It consists of three domains cognitive (knowledge), affective (attitude) and psychomotor (skills).  The affective domain considers the way we process things emotionally (for example: appreciation, feelings, attitudes, motivations, values and enthusiasms).  The main categories in this domain include receiving, responding, valuing, organising and characterising - internalising values (Krathowl, et al., 1973).     

I played an online video (MindTools, 2007), to add to the knowledge content and add some variety.  As videos combine different forms of data (text, motion, sound, images) as a complementary tool for learning which can be adjusted to meet a diversity of learning styles (‘learning orientation’ – 5)(Filmstretch, 2016).  A diagram depicting how the transfer of knowledge from the affective domain to the cognitive domain called the multimedia learning continuum can be seen in Appendix 3 (Cisco, 2012).  

Instruction is not sufficient on its own, it needs to be combined with ‘a readiness to learn’.  According to EuroMed Info (2018) the stages to maintain or adopt a behaviour start with being unaware of the problem/unwilling to act, to considering change but refraining from action, to putting a behaviour into practice.  By highlighting the subject using current and relevant information applied to their experiences and real-life business-related scenarios, I was attempting to keep the lesson as engaging and as interesting as possible to support their ‘readiness to learn’ (4); a lack of this can create a permanently damaging effect.  Adjusting goals to meet the levels of readiness will reduce discouragement and confusion (Schindler, 2013).  

After delivering further information on the pricing strategies that businesses might consider, I got my peers to discuss their experiences when either deliberating buying a car or going on public transport, getting them to consider all the factors involved that influenced them the most for such purchases (‘prior experience’ - 3).  This enabled a formative assessment to gauge their comprehension following this element of the lesson.  
Formative assessment can increase accomplishment and student motivation (Chappius, 2009).  I was able to consider ways of developing their learning based on any gaps in their knowledge and where necessary and provide ‘motivation to learn’ (6).  I delivered further information displayed on Prezi, and then did another activity, getting my peers to work in groups to match brand logos that put emphasis on either price, product, place or promotion as part of their strategy.  There were 2 logos to match up (2 for price, 2 for product, 2 for place and 2 for promotion).  This game type activity promoted an appreciation for the topic, getting them to organise the values they associate to specific brands/businesses.   
 
I then used a contemporary pedagogy method - ‘Rip and Review’ - to gauge the level of learning as a summative form of assessment, that allowed my peers to find out what they had learnt collectively as a group.  At the same time, this was intended to develop their individual contribution.  This strategy helps learners to organise their ideas and recall their existing knowledge, in this case what they had learnt, whilst considering others’ ideas and views (Nipissing University, 2018).  My learning objectives were revisited at the end of the lesson to ensure and confirm that my peers felt that they had achieved these.      

Overall the feedback was positive, and they acknowledged that the lesson had led them to a deeper understanding into the complexity of strategies used by businesses when marketing a product or service.  The main negative point, that was recognised by myself and my peers, was the fact that I had not fulfilled the complete time allotment. 

Stage 2 (feelings): I felt my lesson plan could have been better, as I was feeling less prepared than I did for my previous micro-teach.  I had prioritised creating the presentation material for delivery, and the preparation of activities; this meant a lack of time to develop a more comprehensive lesson plan.  However, I had included my objectives in my presentation and had a reasonably clear strategy for the lesson planned out mentally.  I was also feeling worried having watched one of my peers encounter some technological issues regarding the internet connection.  


I felt prepared to improvise using a printed copy of my presentation in a Word document as a handout.  Apart from this, I was confident that this technology would help me provide a more relaxed environment for learning.  This can be characterised through freedom of expression, accepting differences, shared helpfulness, reciprocated respect and trust, and a physical environment fostering well-being (Edwards, et al., 1996).

I felt relatively calm, having taken on board the feedback from my last micro-teach that I was under selling my potential by letting my nerves get to me.  I was equally able to recognise that I am more than capable of imparting my expert knowledge; when directly questioned on the subject matter, which improved my delivery and classroom control this time around.   

I felt increasingly confident as the lesson and activities continued unhindered.  Following the advice from my last micro-teach, I felt that my confidence and approach to my delivery were much stronger this time.  I was relatively sure that the class would be capable of meeting the learning outcomes, deriving from the activities and information provided for discussion.  This was despite the fact that, ideally, I would have preferred a little more time to practice my delivery and timing. 

Stage 3 (evaluation):  Reviewing the peer evaluations on my performance from the feedback sheets provided, I was extremely pleased that they had received the lesson and my involvement with very little negativity.  During the progression of the lesson, I noticed I had some spare time left to fill in my allocated time.  This became an unforeseen benefit to me as I could utilise this additional time for my activities.  I was also aware that if I extended these for too long that it could have created boredom and distraction within the lesson (Ferreira, D. & Maclean, G., 2017).  I had actually prepared more informative material, which I had subsequently removed from my presentation the evening before, believing that I had included too much material that would have exceeded the time limit.  I felt frustrated with myself for not having kept the extra material I had prepared, and then removed last minute, in regard to my time management.  Hindsight has taught me less is not always more.  This is something that I would definitely factor in if I was put in the same situation again, instead of worrying about being over the time.  
My ‘Rip and Review’ summary activity at the end of the session involved instructing my peers to fold the back of their handout sheets into 4 sections.  I then asked them to label each quarter from 1 to 4 to include the elements of the marketing mix (price, product, place and promotion) and their learnt understanding within each area.  These sections were to be collated in numbered piles.  I quickly realised that if the marketing mix elements were not allotted to specific numbers, and were ordered differently by peers within the group, then the subsequently collated piles would be mixed and confused, not having a meaningful outcome.  I was not quite quick enough in appreciating this and had to get some of my peers to correct this, which they were obliging to do, however this mistake could have been avoided.  

The discussion had the desired effect of getting my peers to critically assess the thought processes involved in making a purchase, and moreover, the influence of the discussed factors within business planning and marketing.

Stage 4 (Analysing): The use of Prezi had the benefit of allowing me the freedom to move around the classroom more inclusively. However, this software is reliant on an internet connection to be fit for purpose.  The third-party software can become susceptible to the universities network security blocking user access.  In addition, network computers must have up to date Adobe flash players installed. The traditional presentation package PowerPoint enables users the advantage of statically storing their data, without the necessity of an internet connection to present.

My chosen subject material, delivery technique and use of technology were in keeping with the professional values V1 and V2 of the HEA standards and also core knowledge K1, K2, K3 K4, and K5.  By integrating activities involving interpersonal skills and team work (with the cross theme to employability skills) equally spread thought the lesson, combined with some more traditional teaching elements, I was catering for a variety of learners: The Baby Boomers (1946-64), Generation X (1965-80), Millennials/Generation Y (1981-1999) and Generation Z (2000-) (Macaulay & Cook, 2017).  It is recognised that the more recent generations – the Millennials and Generation Z - require interactivity alongside two-way conversation and consistent feedback (Forbes Coaches Council, 2017).  
By catering for such learners, I was also able to stimulate personal effectiveness, problem solving and critical thinking as stated in my lesson plan, which are Welsh Bacc Core Skills; all of these are transferable enterprise skills (K3 & A5).

My peers were receptive to the discussion activity, centred on their personal experiences, which developed critical thinking on the topic that may often be sub-consciously overlooked.  Having recognised the importance of clarity surrounding the activities planned from my previous micro-teach, there seemed to be less confusion over the content of the second activity.  By meeting the knowledge requirements of my peers, and engaging them in their own learning, while offering additional knowledge they had not considered, the students seemed to be motivated to execute the task.

I had made more of a concerted effort not to make presumptions about my peers’ knowledge based on my own level of knowledge.  This made the activity go much more smoothly, with a satisfactory arrival at the desired outcome.  The only thing needing clarification was the voucher cloud logo I had used in my activity handouts (an app that provides discounts and promotions offered by specific businesses).  Of the businesses presented, I was thrilled that my peers were able to distinguish the areas of the marketing mix (4Ps) being actively promoted, through the devoting of greater emphasis on a particular element of the marketing mix.  This made me feel that I had effectively managed to develop their learning and understanding of the subject area in a context that they could all relate to.  

I realised at the end of the lesson that I had forgotten to open my lesson with the use of incidental Welsh, however, having realised this I closed the lesson by thanking the class in Welsh to meet cultural basics (V1).





Stage 5 (Conclusion):  Overall, the whole experience has made me realise that teaching is not as easy as it can seem, especially in regard to time management.  By getting the class to feed back their collective lists of acquired knowledge, I was happy that they had learnt and understood the way in which the marketing mix can be adjusted to influence consumers and aide business strategy.  I believe that this was enhanced by the effective use of contemporary pedagogies.  This was also improved through creating a relaxed and positive learning environment; both through the teaching material and the delivery methods used.

It can also be acknowledged on reflection, that I could have used my time more beneficially, by developing peer feedback on the additional skill sets gained by the integration of cross-cutting themes.  

[bookmark: _GoBack]Gibbs’ reflective cycle has proven to be a valuable framework, encompassing a personal assessment method for reflective practice; breaking the experience into stages has allowed me to recognise specific areas for holistic improvement.
 
Stage 6 (Action Plan): On reflection, I feel that the areas of slight confusion during the second activity could have created a negative perception to my peers with regards to my planning and organising skills.  This is something that I will definitely bear in mind for any future experience.  

It was an over-sight of mine that I had not factored for a significantly smaller group than that of my previous micro-teach, which definitely impacted on the time spent for discussion/carrying out the activities.  I should have been more prepared for this, and any other unforeseen circumstances, that could have arisen on the day.  I can confidently say that this could have been avoided by more thorough planning on my part.

I could have also provided an insight to what the next lesson could realistically entail, preparing them for the introduction of the extended marketing mix (physical evidence, people and process).
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Appendix 1
Gibbs (1988) reflective cycle:
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Higher Education Academy (2011) Framework:


Appendix 3

Cisco (2012), The multimedia learning continuum:
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