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This essay will provide a description of what supervision within youth work entails, and briefly look at what constitutes a supervisory relationship, what reflective practice is, and what benefits there are to youth workers participating in regular supervision support within youth work practice. This essay will also look at and discuss local and national policies regarding supervision in workplaces, focusing on and emphasising the how and why supervision policy is important, drawing upon differences and similarities between youth work supervision and social work supervision and make recommendations for policy development. The essay will briefly introduce a youth organisation the author is familiar with and look at the supervision policy associated with the youth work organisation. It will also look at how supervision differs from students to qualified professional, and make recommendations for supervision practice within the organisation. 

WHAT IS SUPERVISION
Firstly, it is important to define what supervision is to better understand the assignment question. The author of this essay and their fellow youth work peers defined supervision as "a safe space to promote critical thinking and an awakening of critical self-reflection in order to develop and improve practice" (Poyntz-Thomas, Preston-Cowell, Preston-Joch and Whiting, 2020). Supervision provides the supervisee with an opportunity to examine and explore their emotions, thoughts and feelings regarding their actions within their professional practice and experiences, and provides the supervisor with oversight of how the supervisee is developing in practice and whether their work up to standard (Smith, 2011).

According to the Curriculum Development Unit (2014), supervision first became more mainstream during the 1980’s, and was used as both a method for people in management positions to have an oversight of how workers input adheres to the organisations policies, procedures and ethos, as well as provide support to workers through guided reflective practice, enabling workers to increase their knowledge, skills and professional development through continuous learning.

Tash (1967 cited in Smith, 2007) notes supervision as consisting of two professionals who met and discuss their work. Through these discussions the supervisor assists the supervisee to learn to understand themselves better in their role and become more competent in their jobs (Tash, 1967 cited in Smith, 2007). This is backed by Woods (2001 cited in Richardson and Wolfe, 2001) who adds that Supervision is a relationship between a supervisor and supervisee which is based on autonomy, relatedness and confidentiality, designed to provide supervisees with the opportunity to reflect-on-action and improve their practice. 


Rather than simply providing the answers, a supervisor’s main task is to draw out potentials and thought processes within supervisees and promote competency within their field of work through reflective practice and exploration of their practice (Herman, 2012). Two of the more commonly used reflection tools utilised in supervisory practice are Kolb’s reflective cycle and Gibbs Reflective cycle (Healey and Jenkins, 2000). These experiential learning cycles provide the opportunity for workers to take the knowledge and experience from an event or action, review and reflect upon their thoughts, feelings and emotions regarding the experience, analyse methods of change and development, conceptualise the experience and plan and prepare for future experiences (Healey and Jenkins, 2000).

Reflective Supervision practice can have a counselling effect for supervisees, allowing for them to have time and space to think and see things in various lights or come to terms with their actions and choices. Effective reflection on action practitioners can reflect and learn from both negative experiences and positive experiences, by analysing and developing methods to achieve and thrive. With active supervision support, supervisees will develop their knowledge and understanding of the dynamics of their interactions with young people, and learn to understand young people better, whilst offloading and adjusting to stresses (Smith, 2011).  

Kadushin (1992 cited in Woods, 2001) identified three main elements of supervision, namely the administrative, educational and supportive functions. The educational element relates to the supervisees learning regarding their role and responsibilities, the supportive element relates to the management of human emotions and thought processing as well as development of work related skill and work competency, and the administrative element relates to the managerial responsibilities the supervisor has over the supervisee, be it few or many (Kadushin, 1992 cited in Woods, 2001).



LOCAL AND NATIONAL POLICY
Although Youth Workers have a defined key purpose to promote young people’s holistic develop, and facilitate their personal, social and educational development by working with them to develop their voice, influence and place in society and reach their full potential (Learning and Skills Improvement Service, 2012), Youth workers tend to get mistaken for social workers. Despite some different values, youth work is not too dissimilar from social work, especially in the realms of supervision. The supervision received by social workers and youth workers are the same in that they are designed to both support the supervisee in reducing stress by discussing a topic or experience, and support understanding and knowledge development by providing a space to analyse the experience from various perspectives (The British Association of Social Workers, 2011). 

The British Association of Social Workers (2011) UK Supervision Policy highlights the purpose of supervision in social work and provides a clear definition of its structure and place in the workplace. There it is noted that “all social workers practitioners have the right to receive formal, one-to-one, professional supervision in relation to their practice and personal development from a registered and appropriately experienced social worker” (The British Association of Social Workers, 2011). 

This is not to dissimilar from the supervision support policy linked to the Code of Occupational Ethic for the Youth Service in Wales. This relates to youth service workers needing to ensure that Youth Work based colleagues and students receive supervision support (Education Training Standards, 2012. P.12). However, the supervision support often provided in youth work is usually informal by nature rather than formal unlike social work supervision. 

Informal supervision is described as a standard of practice by the National Occupational Standards for Youth Work, stating that youth workers should provide youth work support to others (Learning and Skills Improvement Service, LSI YW31, 2012). This standard is designed to support, advise and assist others developing their youth work practice, by promoting workers to mentor and provide informal supervision to other workers. The author agrees with the Scottish Social Services Council (2016, p.39) in that there are some drawbacks and key issues with the use of informal supervision, these include difficulties in keeping track of records, limited supervisee reassurance regarding their concerns as well as lack of clarity relating to roles and responsibilities, and the potential for breaches in confidentiality to lead to flawed and hasty decision making that will impact and have consequences on others.

Despite being mentioned in the National occupational Standards for Youth Work (LSIS, 2012) and the Code of Occupational Ethic for the Youth Service in Wales (ETS, 2012), there has been a distinct lack of mention regarding supervision in youth work strategy, with no mention in the National Youth Service Strategy for Wales (Welsh Assembly Government, 2007) nor in the National Youth Work Strategy for Wales 2014-2018 (Welsh Government, 2014). For the most part youth work related strategies tend to focus more on the ‘client’ and the ’work’ more than the ‘worker’, describing work action plans and specific desired outcomes for young peoples needs, with less consideration to the attendance to the worker’s needs. The author sees this lower attendance to workers needs as counterproductive, if youth work staff are becoming more unsuitable or unfit for purpose due to lower levels of work competency or high levels of emotional conflict, then why are they not receiving the support first.

In 2019 a new edition of the Youth Work Strategy for Wales was published (Welsh Government, 2019). This edition does not make direct mention of the word ‘supervision’, however, it does briefly state how the Welsh Government will “consider the future role of registration in professionalising and supporting voluntary and paid professional youth work staff in Wales” (WG, 2019, p.21). One of the key aims of this strategy is linked to the purpose of supervision, which is to support both voluntary as well as paid professional staff throughout their youth work careers, aiding and improving their workplace competency and practice.

The author believes that it is vital for youth workers to have access to supervision, regardless of formal or informal, as professional youth work interactions and experiences can often be testing on a worker’s durability and abilities to manage or cope with stresses, further impacting upon their competency to conduct high quality work and support for young people. This potential ‘drain’ of competency is mostly attributed to the everchanging, challenging and often unknown nature of youth work. 



SUPERVISION POLICY OF A YOUTH PROJECT
The organisation the author has focused on for this essay is a Youth Project they have worked in during their academic studies. The Youth Project is student led, meaning there are no paid staff and the Project must be run by BA Youth and Community Work students as a placement Project in a manner that adheres to the principles and purposes of youth work (LSIS, 2012; Youth Work in Wales Review Group, 2018).

The Youth Project itself has very little of its own policies, rather it is guided by the policies and procedures of its locale host, namely the University of Wales Trinity St. David. These policies are centred around Health and Safety protocols, Equal Opportunities strategy and Safeguarding policies and procedures to name a few. Most notable one in regard to supervision is the Code of Occupational Ethic for the Youth Service in Wales (2012). This policy dictates that the youth work based lecturers must ensure that Youth Work based colleagues and students receive Supervision support (Education Training Standards, 2012. P.12). For youth work students undergoing studies, this is a massive benefit as it ensures student learning though the supervision processes and involvement. 

Although previously stated that youth workers generally practice informal supervision, the supervision students receive is not to dissimilar from that of social work supervision, in that the supervision sessions are planned, provide a safe and supportive environment, that supports the management of the emotional impacts of work, and develops the students learning through reflective practice. Supervision differs between fully qualified youth workers and student, only in the management aspects of the relationship. Typically, this form of supervision model is referred to as the college model due to the supervisor not being responsible for the work management of the student supervisee (Woods, 2001 cited in Richardson and Wolfe, 2001). Rather the supervisory relationship is based more on educative and supportive functions, with the supervisor having less or no administrative power over the worker (Woods, 2001 cited in Richardson and Wolfe, 2001). However, despite BA Youth and Community student supervision being non-managerial, supervisors do still have some managerial responsibilities. Smith (2011) notes that non-managerial supervisors do sometimes however hold some line-managerial responsibility, such as safeguarding the quality of services offered by the student supervisee to young people. The administration work undertaken by the student’s supervisors is mostly associated with the assessing and marking of the students report for Higher Education purposes, as well as ensuring that the supervisees work adheres to policy and procedure of the agency (Smith, 2011), they are fulfilling their placements in.

Students utilising the Youth Project as placement are required to attend regular supervision sessions with a supervisor and complete an evidence based portfolio of their work for their future development as a youth work practitioner. Active participation in regular supervision support and record keeping is mostly part of their course requirements so that they may be recognised as qualified to join the professional community (Smith, 2011). 

Due to students receiving supervision automatically as a result of study, in addition to holding informal supervision discussions among student youth work staff during session planning, no standalone supervision policy has been created nor needed for the Youth Project. However, as the Youth Project is youth work student led and said students are required to learn to supervise others during the latter stages of their course studies at level six, the creation of a supervision policy for the Project could be recommendable. Having a clear, defined supervision policy for the Project would ensure for workers being on the same page as well as assist in developing and maintaining professional productive working relationships among colleagues.

CONCLUSION
This essay has provided a description of what supervision within youth work entails, by looking at what a supervisory relationship is made from and what purpose it serves. This essay has looked at reflective practice, and briefly noted some of the benefits to youth workers participating in regular supervision support within youth work practice.
This essay has looked at and discussed local and national policies regarding supervision in workplaces and has focused on drawing upon differences and similarities between youth work supervision and social work supervision to illustrate why clearly defining supervision policy is important and made recommendations for policy development.
The essay has briefly introduced a youth organisation the author is familiar with and looked at the supervision policy associated with the organisation. Additionally, this essay has looked at how supervision differs from students to qualified professionals and make recommendations for supervision practice within the organisation. 
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