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Task 1 - Rationale
The resource is intended for Year 1 pupils in Pembrokeshire Local Authority. The book chosen for this task was “Dillard Tedi Twt” (Canolfan Gymraeg San Helen, 2002). The book looks at sentence patterns to describe both the weather and the types of clothing Tedi Twt is wearing. The learners had been looking at the story of “Can’t You Sleep, Little Bear?” (Waddell, 2011). A book focused on time and pattern for maths; the focus for topic being light and story writing. As the learners were looking at making patterns with colour it was a good link to incorporate the different colours in Welsh throughout the reading of the story. 
I did not have the opportunity to observe any Welsh sessions taught by the class teacher; My knowledge of the classes’ level of Welsh is based on the daily commands they use and respond to. The main learning objective for the lesson was to respond to Welsh questions about the story alongside developing their prior knowledge of colours and introducing new vocabulary, specifically clothing items. 
The session was planned as a whole class teaching and learning experience (see appendix 1) although this method has been argued to be detrimental to learning as practitioners cannot focus on challenging individuals (Burns and Myhill, 2004). There is a contrasting opinion that whole class teaching can be beneficial to learners; A study carried out by Murphy et al. (2017) highlights the use of a whole class teaching approach to improve oral vocabulary skills. Therefore, whole class teaching can be effective however there is a need for the activity to be interactive in order to be successful.
Task 2
https://youtu.be/HZ0CAkS3RKM 
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Task 3 – Written Reflection
Personal Welsh Language 
The session overall had a positive effect on children’s development of Welsh vocabulary skills. The aim of the session was to develop the learners’ ability to answer questions based on the story using, where possible, the Welsh language. According to Bloom (1956, as cited in Aubrey and Riley, 2016) the learning objective was a low order skill as learners were recalling information and making sense of different questions asked. However, learners require attention in these initial stages to progress their learning later on; as without a solid basis of knowledge they cannot be asked to create or analyse anything of meaning effectively as advocated by Krathwohl (2002) who highlights the need for lower order skills to progress thinking skills. Learners did answer most of the questions although they predominantly answered in English before being heavily prompted to use Welsh; I feel this was a result of my sandwiching of Welsh questions with English. However, having their initial response in English allowed me to assess their understanding before they were supported to use the Welsh Language. For the Welsh language level of the class I believe it worked well to sandwich all questions before prompting new language an ideology supported by Hood and Tobutt (2015) who suggest that too many complex instructions in the second language can cause anxiety, therefore the use of Welsh language questions needs to be suitable for the learners. In most cases learners gave a one-word answer; I realise that their learning could have been developed within the lesson to structure their answer in a full sentence to further secure understanding. Moving forward the most relevant issue to address would be the need to enhance the classes’ literacy skills as suggested in the Welsh Government’s (2009, p.5) Qualified Teacher Status Standards. A way to achieve this would be to encourage the learners to use the sentence ‘Mae Tedi Twt yn gwisgo …’ or ‘Mae’r cot yn melyn.’, this would provide learners with the ability to use Welsh language in real life or role play experiences (see appendix 2). 
The context and structure of the story was within my comfort zone which allowed me to focus on other aspects of the story throughout. As the story followed a similar pattern throughout it was straightforward to communicate to the learners and allowed them to follow the story as supported by Hood and Tobutt (2015) as they highlight the use of manageable language in stories that is not overwhelming for the learners. There were a few instances where I mis-read the sentence or mispronounced a word however, I would just re-read the sentence to ensure learners did not pick up any incorrect language as Gibbons (1993) and Genç (2014) indicates that learners need to hear correct models of new language and experience teachers correcting their own spoken errors. I feel that my confidence was particularly strong when discussing the word ‘welis’ in the session as I drew upon the aural similarities between the English and Welsh word; I felt it was important to point out the differences between the visual representation of the word, through spelling. This ideology is supported by Kirsch (2008) who suggests that encouraging aural links between vocabulary encourages learners to draw links between languages. Although for the purpose of this session learners were not looking at reading or writing, discussing the differences will provide learners with some understanding when they move on to look at these aspects in more depth.  
Language Learning techniques
Kirsch (2008, p.34) highlights the behaviourist approach towards second language acquisition (SLA) includes ‘imitation, repetition, practice and reinforcement supporting my use of ‘I say… you say…’ to develop learners’ pronunciation of new vocabulary, a particularly successful example was ‘spectol haul’ as learners repeated the word using the same variation in tone. I sensed this strategy was most successful when varying the tone or voice in which the word was said an idea supported by McCauley and McCauley (1992) and Hohenshell, Woller and Sherlock (2013) who suggest that choral repetition and variation of tone in drilling exercises makes the language more comprehensible to learners. Although, Chomsky (1965, as cited in Kirsch, 2008) argues that children do not learn languages through copying. I would agree that learners do not solely learn language through copying as they need to understand the meaning and rules of language however, there is a place for drilling exercises in the acquisition of new vocabulary as supported by the British Council (2018) and Käsper (2018) who suggest that drilling exercises provide the opportunity to listen to language and practice it but are best used in small bursts. Moving forward I will continue to use this method for the introduction of new language not only in Welsh but for all topics; I could begin to introduce small phrases in the same way such as sentence structures (see appendix 2). 
Throughout the story I used hand gestures to provide further support to learners with their comprehension of vocabulary an example of this was the reading of ‘Mae hi’n bwrw glaw.’, as I mimicked rain with my hands. I feel this enhances the inclusive nature of reading a story to the whole class as the lower attainers still had knowledge of what I was reading an idea supported by Vogt and Kauschke (2017) who suggest that by this age learners can derive meaning from gestures. The use of hand gestures is further supported by Kelly, McDevitt and Esch. (2009) study which found that combining hand gestures with spoken language helped develop second language vocabulary. When reading ‘Mae hi’n bwrw wyntog.’, I encouraged the learners to use gestures to secure their understanding of the vocabulary. The learners all used hand gestures to show the wind a belief supported by Asher’s (1969, p.17) study into the benefits of ‘Total Physical Response’ to accelerate language learning which had a positive effect on SLA for short phrases. If I were to read the story again, I would involve the learners in the use of gestures throughout the story as it would have provided a better opportunity for student engagement whilst developing knowledge and understanding a concept advocated by Matthews and Corbett (2002). 
Assessment for Learning
A significant aspect of the session is the use of Assessment for Learning (AFL) strategies as they have been proven by Black and Wiliam (2009) to improve learning by eight months. I used lollipop sticks to randomly select students to answer questions as Wiliam (2006) suggests using lollipop sticks increases student engagement; All learners answered at least one question in the session. It became clear to me previously that some learners did not have the confidence to answer questions an idea studied by Anderson, Smith and Peasley (2000) who drew connections between teacher questioning and increased anxiety amongst learners. As a result, I introduced the ‘phone a friend’ for those who did not know or feel confident to answer a question, it has a positive effect on the pupils as they are beginning to ask others for help, it also provides a positive learning ethos where it is okay to ask for help. I realised that a few learners were opting to ‘phone a friend’ without having a go at the question first. There was one individual who did this, after returning to them later on, they were encouraged to have a go; I re-phrased the question to ‘What do you see?’ which encouraged them to identify an object in the picture. They went on to answer the question including Welsh with minimal support. It is critical to identify when learners need help and when they are capable of answering the question as supported by Vygotsky (1978, as cited in Aubrey and Riley, 2016) who indicates that it is a teacher’s responsibility to identify individuals’ Zone of Proximal Development and aid them to achieve new knowledge and understanding. I will continue to use lollipop sticks and the phone a friend strategy as they work well to identify those who need support and those who can be further challenged. Going forward it would be crucial to plan differentiated questions to further challenge the higher attainers. If a learner were to give the answer in Welsh, they could be asked to put it in a sentence. 
The activity that I had planned to follow the story worked well for recapping new vocabulary learnt throughout the story. Initially I felt the learners struggled with the concept of using only Welsh, however they were becoming familiar with the structure towards the end of the activity. I made my expectations of them very clear which gave them the criteria they needed to succeed as supported by Cowley (2010) who suggests it is essential to produce clear expectations for a class. If I were to teach this again, I would adapt the activity to include whole class and individual repetitions as I feel this would have allowed me to further establish the progress of individuals as supported by Vygotsky (1978, as cited in Aubrey and Riley, 2016), Black and William (2009) and the Welsh Government’s (2009, p.9) ‘S3.2.2’ who together aim to develop teachers abilities to progress individual learning. 
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Appendix 2 – Welsh Action Plan for PTE3
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Name of trainee:

Session Ref: Welsh Week 3

Personal target(s) in relation to QTS:
To use subject specific Welsh - S.4

Year Group:
I

Number of learners: ALN:

25 Group gywrdd — LA
Group glas — MA (lower)
Group melyn — MA
(Higher)

Group coch — HA

6 children on IEP’s

Additional adults:
1TA-Miss K

Learning objective(s):
By the end of the lesson;

To listen to the story and participate in answering

questions.

Success criteria:
I can listen
| can follow a story.

Links to Previous Learning:

Curriculum coverage (range, skills)
Language, Literacy and Communication
e answer ‘Who?’, ‘What?’, ‘When?’, ‘Where?’, ‘How?’ and open-ended questions relating to own
experiences, stories or events

Literacy: Numeracy:
As stated above.
ICT: Thinking: ESDGC: YCC:
Activating prior skills, Linguistic
knowledge and Developing their
understanding. understanding of subject
specific words regarding
weather and clothing.
Time Session activities, organisation and management Key questions &
assessment for learning
opportunities:
Introduction:
g Introduction of Welsh story.
5 mins e Get into rows in front of the board.
e What do you think the story might be about?
Main activities:
e Read the story of Dillad Tedi Twt.
e Use key questions throughout to gauge the Pa lliw?
15 mins learners understanding of what is happening in | What is Tedi wearing?
the story. (See Key Questions). Beth ydy ... yn Gymraeg?
e Using different types of clothes with a variety of | Lollipop sticks.
colours, get the children to identify the item in
5 mins English and Welsh, practise the Welsh and
identify the colour both in English and Welsh.
Plenary:
e Discuss the different items we have learnt today
5 mins and do some drilling.
Key Vocab: Resources:
Pa lliw? Dillad Tedi Twt PowerPoint story
Beth arall? Different items of clothing.
Beth wyt ti'n gwisgo Tedi
Twt?

Clothing in Welsh
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Welsh | will use:

Beth wyt ti’'n gwisgo Tedi
Twt?

Pa lliw?

Beth arall?

Sut mae tywydd?
Weather in Welsh.
Clothing

Welsh the learners will use:
Mae Tedi Twt yn gwisgo ...
Clothing

Colours in Welsh.

Weather in Welsh

Achieved:

Name of learner

Achieved Outcome? Additional comments if applicable.

Trainee Feedback
Anything that could be
improved.
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