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Introduction.
In this Portfolio the student has chosen to focus on Autism within Additional Learning Needs (ALN). The portfolio will profile the setting and include a literature review with a critical discussion identifying a good practice and the acknowledgement of the potential barriers to facilitating inclusion. The portfolio will also include supporting materials that demonstrate the positive contribution to learning and teaching strategies. According to Dewis Wales (2020) the term ‘additional learning needs’ refers to young people who find learning physically and sensorially more difficult than peers of the same age. Dewis Wales (2020) goes on to say that education should therefore be flexible in order to accommodate the needs of all children.
The United Nations Convention on the Rights of a Child (UNCRC) Article 28 states that all young people are entitled to education regardless of any discrimination. The way people are treated with a disability has improved over the last 100 years, from being seen as a ‘burden’ and a ‘threat to the health of the nation' to just another member of society now (Historic England, 2021).
Autism effects every person in different ways and is a lifelong illness. It is extremely complex developmental disability affecting communication, social skills, self-regulation, and relationships (Autism Society, 2020). There are a similar set of behaviours with autism that affect in various degrees, these are known as a spectrum disorder (Autism Society, 2020). There is no known single cause of Autism, however early intervention can help a person get the care and services they need, leading to a better quality of life (Autism Society, 2020). 
Autism is described by Theorist Florist Levy (2007) as:
The presence of markedly abnormal or impaired development in social interaction and communication, and a markedly restricted repertoire of activity and interests. The impairment in social interaction is gross and sustained, and there may be marked impairment in the use of multiple non-verbal behaviours (e.g. eye to-eye gaze, facial expression, body postures and gestures). There may also be a lack of varied, spontaneous make-believe play, or social imitative play appropriate to developmental level. Speech development is delayed, and the pitch, intonation, rate, rhythm or stress may be abnormal, with abnormal grammar and repetitive use of language or idiosyncratic language. Behavioural symptoms include odd responses to sensory stimuli (e.g. oversensitivity to sounds or being touched, and fascination to certain repetitive stimuli and a lack of fear in response to real danger), as well as overactivity, short attention span, impulsivity, aggression, and self-injurious behaviour.

This portfolio will refer to Maslow’s Hierarchy of Needs (1943). Maslow explains that for a child to reach their full potential, they need a feeling of belonging. Once a child has the knowledge that they are loved and accepted, they develop a sense of self-esteem and self-respect (Maslow, 1943).



Placement description
The school is set in a rural town in West Wales. It is a specialist school maintained by the Local County Council, for children with severe, profound, and complex learning difficulties. It also includes pupils with social, emotional, and behavioural needs, ranging in ages from 3 to 19 from key stage 1 to sixth form. The atmosphere is warm, welcoming, and friendly and everyone is valued and supported to reach their full potential. ARTICLE 29 (Education and Children’s Development) of the United Nations Convention of the Rights of a Child (2021) UNCRC states:
“Education should help develop every child’s personality, talents and mental and physical abilities to the full. It should develop children’s respect for their own rights and those of others, for their parents, for their own culture and the cultures of others, and for the natural environment” (Savethechildren.org.uk, 2021).
To apply for a place at the school, admissions go through the Local Authority. This coheres to The School Standards and Framework Act 1998 and the Code of Practice outline the law relating to school admissions. Appling for a place, pupils must undergo a multidisciplinary assessment coordinated by the Local Authority Specialist Placement Panel and must have a Statement of Special Education.  The assessment includes parents and multi-agencies who are involved with the child to be included. The local Authority decides if the school is the most suitable for the child. 
The criteria for a placement at the school is that the pupil must have significant learning difficulties with addition sensory difficulties, such as vision or hearing. Pupils can be on the autism spectrum but will need to provide evidence of the severity of their area of need to acquire a place.
The school grounds are separated into two buildings, one for Foundation phase and key stage 2 and the second building is for key stage 3-4 and sixth form. Classes are small and range 6-14 pupils depending on age. There are also special classes where pupils are grouped by individual needs. All classes have a teacher, senior teaching assistant and several learning support assistants depending on the individual’s needs. 
There is a range of onsite resources such as medical and physiotherapy rooms, a hydrotherapy pool, sensory rooms, cookery rooms and various outdoor areas with specialist equipment.
The school is situated in the middle of the town with many links to the community. Pupils can visit sites of interest, not only for study but to access amenities such as the leisure centre, museum, businesses and much more. Our pupils enjoy taking part in community events such as local sports. This is an excellent opportunity to develop the understanding of the importance of working with others in preparation for the future. It gives the pupil the opportunity to experience community living with confidence. As Maslow (1943) suggests the child experiences self-fulfilment by being included in society, without being discriminate against.


Literature review.
A bill was approved by Members of the Welsh Assembly Government in 2018 to address the growing issues surrounding children with Special Educational Needs (SEN) in Wales. This bill replaced the current Welsh system of SEN support as Wales was still operating under the Education Act 1996, using the system of Statement of Educational Needs (Special Needs Jungle, 2018). The Term Special Educational Needs SEN is now replaced by Additional Learning Needs (ALN). Before the bill, children with SEN were grouped into a three-tiered response starting with School Action, School Action Plus and Statements. School Action interventions based in school use differentiated teaching. If this was not effective School Action Plus would be the next step. School Action Plus invites external agencies to work with the school providing guidance and advice. If specialist support and resources are required a statement of Special Educational Needs would be needed, this would be provided by the Local Government Authority (Special Needs Jungle, 2018). The three-tier system including statements will now be abolished and replaced with a new statutory document called an Individual Development Plan (IDP). Originally statements would stop when a child left school but will now continue until the age of 25 if the individual continues in further education (SNAP Cymru, 2021).
Jane McConnell (2012), Independent Parental Special Education Advice, argues that these changes will take time to be successfully implemented. Staff will need to be re-trained, and schools will need to be re-organised to be ready for these changes. The children that will be affected do not accept change readily. Therefore, it will be important to be sympathetic and understanding of their needs.
The Local Government Authority decides whether a child secures a Statement of SEN, making an assessment of the child’s needs. If the decision is made that a statement is required, The Local Government Authority will set out the specific special educational provision that the child requires (Special Needs Jungle, 2018). 
ARTICLE 28 (Education) of the UNCRC states:
 “Every child has the right to education. Primary education should be free. Different forms of secondary education should be available to every child. School discipline should respect children’s dignity and rights” (Savethechildren.org.uk, 2021). 
There was a World Conference on Special Needs Education in Salamanca, Spain in 1994, where 92 governments and 25 international organisations got together (Csie.org.uk, 2020). It was agreed in a new statement that all special needs children should be included in mainstream education (Csie.org.uk, 2020) A new Framework for Action was devised suggesting that mainstream schools should ‘accommodate all children, regardless of their physical, intellectual, social, emotional, linguistic or other conditions’ (Csie.org.uk, 2020) The framework stipulates that disabled children should be able to attend their local school as they would be able to if they did not have a disability (Csie.org uk, 2020). In the case of the school that we are discussing, they allow children with SEN to attend the school, but they must have a statement of special educational needs. This statement may take up to 10 weeks to process according to Autism.org.uk (2020). This has a detrimental effect on the child as they do not have the relevant facilities to enable them to reach their full potential. According to Maslow (1943) “Belongingness needs refer to our desire to feel accepted by others and to feel a sense of belonging to a group”. Csie.org.uk, (2020) explains that schools with inclusive orientation effectively combat discrimination.  There inclusivity encourages children of all disabilities to feel welcome and improves the efficiency of the school.
In the past children with special educational needs have been segregated from mainstream schools as well as social activities (Atkinson et al. 1997). From 1994 The Salamanca Conference has become the most important reference for policies and debates on special educational needs in the world and today guides national and international policies (Ainscow, Slee and Best, 2019). As stated by UNESCO (1994):
“Special needs education – an issue of equal concern to countries of the North and of the South – cannot advance in isolation. It has to form part of an overall educational strategy and, indeed, of new social and economic policies. It calls for major reform of the ordinary school” (UNESCO 1994, iii–iv).
People who are disabled usually have fewer opportunities in life, creating a poorer quality of life than non-disabled people. The Social Model of Disability was made by disabled people themselves and shows the importance between impairment and disability (Disability Wales, 2021a). The Cambridge dictionary (2021) states impairment is ‘deterioration in the functioning of a body part, organ, or system that can be temporary or permanent and can result from injury or disease’, whereas it states disability is an ‘illness, injury, or condition that makes it difficult for someone to do the things that other people do’. 
The difference is impairment refers to ‘a person's actual abnormality or condition. Impairment is the specific problem with the person's body’, Disability refers ‘to the person's inability or reduced ability to perform a particular function, a disability is a functional limitation’ (Study.com, 2021). The ‘Wales Council for the Disabled’ (WCD) was established in 1972 working with local and national Governments to address inequalities and social exclusion for disabled people making the Social Model of Disability the foundation (Disability Wales, 2021b). 
In 1978 a report by Baroness Mary Warnock was made regarding SEN children and inclusion into mainstream schools. It was thought this would break the stigma and SEN children would be more accepted into society (The Guardian, 2007). Warnock’s (1978) report promotes the Social Model of Disability. The House of Commons Education and Skills Committee, (2006) states that environmental factors lead to social restrictions. Parents should have the opportunity to contemplate how the barriers in the educational setting can be removed in order to allow a child to attend a certain school due to their condition as this in fact may be discrimination. 
UN Declaration of Rights for People with Disabilities, Article 7 (2006) states that disabled students have the right to be fully included in all classroom activities. A good classroom layout can minimise the barriers a disable person might face, for example making sure floors are cluttered free zones would help a partially sighted student to get around the classroom. If we were to sit a partially sighted student closer to the door it would be easier for them to enter and leave the classroom, but they might feel disconnected and isolated from their peers.
Theorist Uta Frith described the Theory of Mind (ToM) in 1989 as how we ‘understand other people’s thoughts, feelings, beliefs and experiences’ (Autismtoolbox.co.uk, 2019). People with autism have difficulties in social communication, not being able to understand social communication they can mis-interpret information and can come across as rude (Autismtoolbox.co.uk, 2019). As Piaget (1932) quotes:  
“the exchange of information requires the speaker to place himself at the point of view of his hearer. This the psychotic lie: autistic child is unable to do. He shows a lack of empathy or ability to apprehend his hearer's state of mind and therefore falls back on non-communicative or demanding speech. (p. 243)

Children with autism have delay in the development of Theory of Mind (ToM) this is known as mind-blindness. Mind-blindness can make an autistic person possibly find other people’s behaviour unpredictable, confusing, and frightening (The Psychologist, 2021). Simon Baron-Cohen (1995) in his model of the evolution and development, suggests that the human mind reads behaviour, body language and facial expressions all the time. We do this unconsciously without any effort, it is how we predict and interpret communication and social behaviour of others. Baron-Cohen came to the conclusion that autistic children who suffer with mind-blindness was due to the inability to mind reading others. In a 2012 study, researchers at Goldsmiths, University of London found exactly the same results when they tested emotion recognition using voices rather than faces. There is an amount of conflicting research on autism and the lack of understanding another person’s facial expressions and body language. However according to Brewer and Murphy (2016) this could this be due to the fact that a child with autism has difficulty making eye contact, therefore by avoiding eye contact they may miss crucial emotional information. 

	












Project
At age four child A found it extremely hard to settle into school. He appeared to be very unsettled due to anxiety with disruptive behaviour, this was difficult for the staff to deal with. He was verbally abusive to staff and physically abusive to the other children in his class.  The other children in child A’s class were fearful of his controlling and erratic behaviour. He needed to always win and could not wait his turn in games. When he could not cope with a situation, he threw objects and tipped larger objects over. Child A would put his hands over his ears with loud sounds, this suggested noise sensitivity. He is critical of others and blames them for everything that goes wrong in his eyes. Some parents have suggested that the child be separated from the main group due to the many disruptions. However, in line with ‘Wales Council for the Disabled’ (WCD) child A is not excluded due his disability. 

A Local Authority advisor came to advise staff members on how to deal with child A’s erratic behaviour and how to reduce it. Putting a plan in place using interventions child A’s disruptive behaviour started to reduce. He now joins the other children for breakfast at the table and waits his turn to be served. Other children are now more at ease around child A and friendships are starting to blossom. The children now want to work alongside child A, and he is now using school transportation instead of mum dropping him off. This enables child A to feel included and has a sense of belonging. Referring to Maslow Hierarchy of Needs theory this will help the child to reach his full potential.
The strategies that were positively implemented for child A to reduce his behaviour was:
1. Understanding the strengths, interests, and challenges of the autistic child
and young person.
An assessment was carried out of child A’s Sensory needs using AET Sensory Checklist.
Actions taken: 
· was to give child A give the opportunity to use the larger playground with a scooter as much as possible.
· Use fidget toys to calm and focus child A’s attention.
· Sensory sessions such as Tac Pac… 
· Massage
Child A uses a Now and Next board, this helps to control his anxiety, knowing what is going to happen next. A check in board is used to show how Child A feels when he comes into class from extremely anxious to good.
If Child A was getting agitated at the sound in the class, he could wear his ear defenders or go outside into the small garden.
Child A enjoyed using the class computer, this was used as a reward for child A to work towards and using The Reading Eggs programme. Reading eggs is a fantastic programme focusing on a core reading curriculum. Teaching phonics and sight words using fun skills and strategies supporting reading success (Reading Eggs, 2021). Theorist B.F Skinner believed positive reinforcement rewards strengthened a positive behaviour, this was known as operant conditioning (Simplypsychology.org, 2018). Skinners work of operant conditioning is rooted from Thorndike’s (1898) law of effect. According to Thorndike behaviour that is followed by positive consequences is more than likely to be repeated and behaviour followed by negative consequences is less likely to be repeated. Skinner felt a reward could be anything as little as a smile or nod, towards a child to show the child acknowledgement at what they were doing was good. However, this may work for others in the class and be beneficial, but for a child with autism the reward would have to be big, as previously mentioned a child with autism lacks the ability to understand emotions such as facial expression, therefore showing a smile would not work as a reward (Nye, 1979). In order for the teacher to successfully reward the child they need to develop a close relationship. This will enable the teacher to offer the relevant reward that the child would understand and work towards.

Staff use the word ‘Activity’ instead of ‘Work’ as this is more appealing to child A to encourage him to do the task. Short bursts of work are used as child A gets distracted quickly. 
Staff noticed child A likes to help the less able children with activities. When organising seating arrangements for the children staff sit child A with a less able child. This enables him to enjoy the session and he sits longer, helping the child with the activity. This also helps child A’s with self- esteem.
2. Enabling the voice of the autistic child and young person to contribute to
and influence decisions.
At circle time child A does not have to sit with the other children in the circle, he can go into the small garden outside the classroom. Baron Cohen explains that the new theory of social and communication difficulties in autism references delays and deficits in empathy, this is known as “theory of mind” or” mind blindness” (Altogether Autism, 2021) Theory of mind is the ability to understand your own mental states as well as others. Autistic individuals are unable to comprehend or to predict others actions due to a deficit of the condition.

Using language, we can promote pupil choice and voice which can be implemented by all staff. Using vocabulary to stem questions such as: Would you? Can you? How do you feel about this?
The teacher limits to two questions so child A is not overwhelmed, using motivators and incentives to encourage this.
A strategy is in place which encourages child A to do something he needs to do and as a reward he can do something he likes (timewise), such as: 10 minutes of work by 20 minutes of playtime.

3. Collaboration with parents and carers of autistic children and young people.
We will support child A by involving his parents with consent communication between them and the school.
Child A’s parents were involved in the plan regarding how to connect issues from home to school. According to Reed (2018) communication between parents and school can create opportunities by which ideas can be shared. Thus, enabling opportunities for the child to reach their full potential. 
Effective practice of communication can allow both parties to share ideas and create better opportunities for the child and the peers, bringing out the best of their abilities. 
4. Workforce development to support autistic children and young people.
Staff are trained on how to support child A in a calming quiet approach. Staff are aware to use the working towards cards as a negotiation technique every time. Working towards card use a token rewards system to support and maintain positive behaviour, this supports routines and helps maintain a consistent desired behaviour using the rewards (TokensFor, 2021). Using language suggestions such as: How about if we…...? Who would like to help me…...?

5. Leadership and management promote and embeds good autism practice.
We use a whole-school approach to support child A. Senior Leader Management have had training to make sure consistent approaches are used. Staff are informed to use Now and Next and that it is repeated to help control when child A is anxious. Used in schools, Now and Next boards are resources that show children what activity they need to do now and what activity is next. They are designed to motivate children and make useful tools to get children to focus on the task in hand (Twinkl, 2021). Staff to manage situations.
[bookmark: _Hlk71367818]Team teach techniques are put in place by trained staff members to guide child A to a safe place when required, this is an annual top up qualification course, to keep in date with regulations and training techniques. All staff must have completed the Award in Education and Training (AET) whilst working with child A. Also, other similar training courses such as Autism Awareness, staff can access these courses on their Personal Online Development (POD) training supplied by The Local Authority. 







Conclusion
The Welsh Government are transforming the system for supporting children and young people with additional learning needs (ALN) in Wales. They have introduced a new Act that became law on the 24th of January 2018 (Rctcbc.gov.uk, 2021), the Additional Learning Needs and Education Tribunal (Wales) Act (ALNET Act) (Rctcbc.gov.uk, 2021). As previously stated, the previous term Special Educational Needs (SEN) will know be known as Additional Learning Needs. It was identified that the term (SEN) was outdated and there was a wider concept of children with learning needs that need to be addressed such as refugees. It was recognised that the reasons it needed to be changed were where it was no longer fit for purpose. Parents were not fully and consistently involved in the process, it was not based around a child centred approach, it turns out to be expensive and inefficient and a barrier to early intervention (Rctcbc.gov.uk, 2021). 

The new The Additional Learning Needs and Education Tribunal (Wales) Act (ALNET Act) Act requires that children and young people’s views should always be considered where appropriate as part of the planning process along with those of parents/carers. Every effort will be made to gather the views of children and young people (Welsh Assembly Government, 2018). As stated by Fallace, (2015) The Child-centred pedagogy has become possibly the biggest breakthrough in education for a very long time, focusing on the child instead of the teacher or textbook as the focus. Child-centred education guides children to become confident, responsible, and independent young people, while teachers that use this approach cover social, emotional, and physical growth and well-being (Piptree Early Learning, 2020). The Salamanca (1994) Framework for Action has made such an impact in the last few decades by including children with disabilities, allowing them to be an equal to a child without a disability and to have a voice regarding education. The Framework also encourages parents to be involved in the choice of which education suits their child,  schools will have to remove the barriers that face their child if this is the issue (Bice.org, 2014). 
According to The Prime Minister’s Strategy Unit (2005),
“By 2025, disabled people in Britain should have full opportunities and choices to improve their quality of life and will be respected and included as equal members of society.”
As we know up to now disabled people have had a poorer quality of life than ones without a disability and have felt let down by the Government and services that should have been there to support them. The Social Model of Disability has shown the world how to understand disabilities and how we can help to identify the barriers that children face at school. We must learn from this and continue to progress forward.
The Warnock Framework has undergone policy and legislative reforms over the last 40 years in addition to the Children’s and Families Act (2014). The reform aims to make any improvements necessary; a more centred approach has been identified and needs a considerable emphasis on a wider age range of children with learning difficulties that need support (Lamb, 2018). The Additional Learning Needs and Education Tribunal Wales Act​ (2018) has extended the age group from zero to 25​. This will improve transition between early years schools and post-16 education (GOV.WALES, 2018).​ Also there were concerns of inconsistent quality of the plans and more complex assessments (Lamb, 2018). The plans have been made to be extremely straight forward by unifying all plans as one Individual Development Plan (IDP) (GOV.WALES, 2018), the process of producing and revising an IDP will be simpler than is currently the case with Statements of SEN. The Act requires that children and young people’s views should always be considered where appropriate as part of the planning process along with those of parents/carers. ​Every effort will be made to gather the views of ​children and young people, ​schools should ensure children and their parents are offered opportunities to raise concerns about the content of an (IDP) at an early stage to prevent ​disagreements arising (GOV.WALES, 2018).The new system will encourage improved collaboration and information sharing between health, social services and other services as well as education (GOV.WALES, 2018).
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