Section 1: 
This section will critically analyse how The Foundation Phase Curriculum introduces a play-based curriculum through educational and childcare settings in Wales. This section will explore the different types of resources, environments and how this effects implementation of a play based- curricular into the current curriculum. 
The Foundation Phase is the legal curriculum for all children aged between 3-7 in Wales and was introduced in September 2010. The curriculum encourages children to become more creative, imaginative and makes learning more enjoyable and compelling for the children. The Welsh Government is actively delivering the new curriculum which is due to come into practice in September 2022 (Welsh Government, 2021). For Wales to be able to provide a successful curriculum the main focuses in the curriculum must be based around children's confidence, basic skills and their health and well-being, Professor Donaldson and his team analysed the curriculum with 60 different schools across all of Wales, they established that there was a need for improvements in the current curriculum (Taylor, C et al, 2016). Strengths and weaknesses that have been established from the current curriculum have been the basis of the new curriculum to ensure that it will achieve the highest standards (Taylor, C et al, 2015). 
The Foundation Phase framework recognises the seven areas of learning which are formed in a holistic and cross-curricular approach with significant emphasis on the children developing their skill set further. The seven areas of learning are:
· Personal and Social Development, Well-Being, and Cultural Diversity
· Language, Literacy and Communication Skills
· Mathematical Development 
· Welsh Language Development 
· Knowledge and understanding of the World
· Physical Development 
· Creative Development 
(HWB, 2008)
This method means that traditional subjects such as science will no longer be known as science as it would now fall under the area of Knowledge and understanding of the world. During the formation of the Foundation Phase. Education ministers assessed and observed several types of curriculum methods, that have had an impact on educational procedures and concepts globally such as Reggio Emilia and High-Scope. These types of approaches are all open curricular and have a strong emphasis on active learning (Anning and Edwards, 1999). These techniques are mirrored in Government documents which promotes a method where children will learn through first-hand experiences with play being the centre of their experiences (HWB, 2015). 
According to Taylor, C et al (2015) between the years of 2004- 2005 and 2013-2014, the Welsh government admitted spending just under £100 million on teaching tools and methods along with aids for the Foundation Phase curriculum. The study showed the difference between ‘play’ and ‘not play’ situations. The study showed that when children were sat doing an activity (for example, Numeracy or a literacy task with an adult present) also known as a ‘not play’ situation in this case they had low levels of engagement compared to when they were undergoing a ‘play’ task with their friends. 
The Welsh Government (2015) states that the most effective technique to promote children's development is through play-based learning. Correct training will play a huge role in implementing play-based curricula in all settings, as stated in the Independent Stock Take of the Foundation Phase, as staff will gain a better understanding of how play impacts a child's development and the true importance of implementing a play-based curriculum (Welsh Government, 2014). 
A play based curricular in the Early Years Foundation Stage (EYFS) according to Twinkl (No Date) is a beneficial teaching method, as playing and exploring is one of the Characteristics of Effective Learning (CoEl). It has been identified that children in the early years have better chances of learning more effectively when they are given a suitable level of responsibility in their own development, this allows them to make their own mistakes and decisions. Play-based learning is integral for a child's social and emotional development this is inclusive of the capability to form friendships and social relationships with their peers. With the use of play, children learn to play with each other nicely, interact confidently, overcome barriers and they will learn to settle arguments whilst they are playing together. Forbes, A. and McCloughan, G. (2010) speculate that children develop their skills best by exploring and investigating without help and guidance from adult practitioners. The adult's role within pay based learning is to safeguard the environment, stimulate the children, and encourage their creativity and imaginations when playing (Perry, E., 2014). The Foundation Phase Pedagogy states that learning needs to be taking place in both indoor and outdoor environments. This gives children the opportunity to play independently or with a group of friends and allows them to explore the different environments for themselves (Welsh Government, 2008). The use of learning through play allows the activities set by the practitioners to be child led, make mistakes, and compose their own decisions in a safe environment without consequences or their answers being ‘wrong.’
Tovey, H (2007) states that outdoor environments have many more positive impacts on a child’s learning and development than indoor learning. The outdoors supplies the children with endless amounts of freedom in the outdoor space that they are likely to explore independently. A second critical point expressed in this chapter is that children feel a lot more at ease, they don’t feel like they are being ‘watched’ this makes them more likely to try something they haven’t before or even to just give a different activity a go that they may not feel comfortable doing in an indoor environment. Foundation phase environments should advocate exploration, independence and discovery, with a considerable emphasis on the use of outdoor environments as the main source for children's development (Welsh Government, 2015).  
However, on the other hand, there are some drawbacks of continual outdoor play-based learning time. This can become quite challenging for educational settings for a number of reasons. The National Minimum Standards for Regulated Childcare (2016) states that in day care settings, practitioners and staff legally have to follow the child: adult ratio for safeguarding and health and safety measures. The ratios are one adult to every three children that are under the age of 2, one adult to every four children that are the age of 2, one adult to every eight children that are between the ages of 3 and 7 and one adult to every 10 children that are aged between 8 and 12. This therefore means that there are more staff in these childcare settings to provide support and attention to the children. In comparison to the Welsh Government (2015) which details that within the Foundation Phase to be able to ensure appropriate delivery the ratios need to be a one to eight ratio of staff to children within classes of children aged between 3 and 4. when analysing the evidence presented by both the National Minimum Standards and the Welsh Government, it has provided clear evidence that school settings have an inadequate amount of support and staffing within the classrooms in comparison to other childcare settings such as day care centres and day nurseries.  This can therefore cause hinderances for the children as they lose the opportunities for the freedom of outdoor play due to the shortage of staff available to oversee and supervise. 
When curriculums are being developed throughout countries across the world, local authorities and governments will supervise, investigate and enforce ideas and procedures from different curriculum approaches from across the globe. Wainwright et al, 2019) states that approaches like Reggio Emilia and Te- Wharik, are examples of the styles of curriculum that put a big emphasis on active child led learning, play based learning and independent learning. This links in well with the importance of diverse environments detailed in The Foundation Phase Framework (Welsh Government, 2015). 
Loris Malaguzzi created the Reggio Emilia approach, and it is based upon the belief that diverse environments incorporated into learning is one of the key factors of a learning process and how the children can develop. The goals of a Reggio Emillia classroom are for it to be homely, welcoming and bright for both the staff and children who attend the educational setting. Teaching and childcare staff who follow these approaches will be able to gain inspiration for their classroom décor and different types of resources for the children’s cultures to ensure that diversity is included within classroom environments, bright and enticing classrooms with a wide variety of resources can all work towards a fun learning environment for the children to be involved in. Having resources that young children can be actively involved in can help develop their interests into different things. Even though, young children in these provisions are given diverse types of educational resources, the environments around then are set up in ways that help the children gain inspiration to use their own imagination and creativity to be able to direct their own learning without much support from the adult practitioners (Magnet Schools, 2020). 
After reading the Researching Effective Pedagogy in the Early Years report, it detailed those educational settings that follow the open-ended child led approach, it was shown that interactions between adults and children are effective and more robust. However, they do detail that the interactions are not as often throughout the day, this is due to the amount of independent learning and exploring completed by the children. Vygotsky (1978) argued that teachers are there to provide support and help facilitate learning by planning and preparing activities that children can complete to link to their prior knowledge and experiences. Doing this helps the further develop their understanding (Siraj-Blatchford, et al, 2002). 
Even though, governments can set out different framework for educational and childcare settings to follow it could become difficult for all setting to understand. If that is the case, it will become difficult to implement, this may be due to a lack of training or that the settings just do not understand how it will work in their childcare setting. Following on from this the Welsh Government has implemented inspections in school settings across Wales to ensure that the appropriate procedures are being undertaken and followed. This ensures that the children in these settings are obtaining the most beneficial experiences and education in the school settings (Estyn, 2020). 
In the Education Act (2002), section 163 states that any Estyn Inspections that are carried out, will put emphasis on standards to ensure that the schools meet these standards, such as safeguarding, health and safety and the car of the children and staff that are in attendance of these settings. Estyn (2021) details that schools throughout Wales worry about upcoming inspections, even though that Estyn has a mindset where the main aim of the inspections is to place emphasis on the improvements needed to support learners within the settings and to help encourage creativity and innovation using the Foundation Phase Framework (Estyn, 2021b). 
With regards to schools in Wales having regular routine inspections from Estyn, staff members have expressed their thoughts on the effects and conclusions on the feedback. When reading the Donaldson report from 2018, it has noted that teaching staff has clarified the need for support when establishing the new curriculum as school settings may sense the pressure and will need reassurance that the risks they take will support the development of children (Donaldson, 2018). 
In a BBC article recently released, Plaid Cymru commented that the new curriculum for Wales that is set to start in September has considerable potential but for it to be successful in supporting the children’s development during their time in education it would be beneficial to invest in new and improved resources (BBC, 2021). 
According to the Effective Provision of Pre-School Education also known as (EPPE) for short has stated that staff members with higher qualifications have more of a beneficial impact on children’s development. It was also argued within the report that for children to be able to develop fully and for their likes and interests to be implemented into their learning, staff members need to have a considerable amount of knowledge on the appropriate approach for the children in attendance and the settings. A suggestion from the report was for all staff in early years settings to have an in-depth knowledge of the curriculum they are teaching and the ways in which they can help children's personal growth develop further (Sylva, 2004). 
Following on from the EPPE report, the Researching Effective Pedagogy in the Early Years and Siraj Blatchford et al (2002) reports go on to further suggest that qualified staff in these settings provide a more efficient academic activities for the early years children. It was also reported that higher qualified staff had exceptional skills to help encourage children to engage in the activities through the ability of carrying out interactions via a one-to-one basis. 
In conclusion, this part of the paper has evaluated The Foundation Phase Curriculum in Wales and has shown different ways of establishing this play- based curricular in early years educational settings. It has researched the ways in which The Foundation Phase implements pedagogy and how it improves learning. It has highlighted the obstacles faced when following set frameworks, some of these challenges may be lack of support, funding issues, pressure from upcoming inspections and lack of access to outdoor learning zones. 
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