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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I consider the best aspect of this work is the range of literature I used.

	Which aspects do you consider could have been improved in this piece of work?
	The aspect I consider that could have been improved is the style of writing used throughout this piece of work.

	What have you found most satisfying whilst undertaking this submission?
	The advantages and disadvantages of using a rubric to assess a pupil against criterion reference first hand.
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Assessment in Physical Education

There are many aims in physical education beyond the physical (NCPE, 2008). Whitehead (2000) posed the question so then what is the education in physical education? Through structured physical education lessons children are able to develop their physical attributes from the foundation phase all the way through to key stage 4. Although the fundamental focus on each lesson is to develop children physically there are many other skills developed through movement either in a direct or and indirect manner. The skills framework for 3 to 19-year-olds in Wales was developed to provide instructional guidance in the development of how children think, communicate, use ICT and number (NCPE, 2008). The National Curriculum for Physical Education in Wales offers a rich and authentic experience with opportunities for children to develop their motivation, confidence, physical competence, knowledge and understanding to value and take responsibility to engage in lifelong physical pursuits. 

Kirk’s (2013:224) argument that “School Physical Education is practiced in much the same way as it was in the 1950s” will be in question over how the physical education lesson are delivered and what should be assessed during physical education lessons. For children to engage fully and to feel part of the lesson the lessons must be meaningful and catered for all learning needs and abilities beyond the physical. The Salamanca Statement (1994) believes that every child has a fundamental right to education, and must be given the opportunity to achieve and maintain an acceptable level or learning. Bailey et al (2009) says that physical educators have consistently argued that physical education can provide children and young people through youth sport with a range of physical, cognitive, affective and social benefits.

Rationale behind creating the rubric

The rubric was made around the basis of ensuring physical educators have clear vision of where the children are in terms of developing and a clear, precise pathway in which direction and what the children need to do to develop to the next stage of their development working against criterion reference. The rubric focuses on three different learning domains which consist of the psychomotor, cognitive and affective/social domains of learning. To look at all three domains of learning will help ensure the children are developing holistically as a whole person rather than children who take away only skills and techniques. 

In terms of psychomotor development, the rubric was developed around the fundamental movement skills. The reasoning behind creating the psychomotor development area of the rubric based upon fundamental movement skills is because in the early stages of children’s lives (3 to 7-years-old), they should begin to learn skills know as the fundamental motor skills (FMS). Fundamental motor skills are skills made up of two different groups; locomotor skills and object control skills. These two sets of skills differentiate from one another by using larger muscles groups and the manipulation of objects. Locomotor skills are those used by the body through space, skills such as running, skipping, hopping, galloping, leaping and sliding (Haywood & Getchell, 2005). Object control skills as already mentioned is the manipulation and projecting of objects, which include skills such as throwing, catching, bouncing, rolling, kicking and striking (Haywood & Getchell, 2005). Clarke & Metcalfe (2002) & Seefeldt (1980) all state that both locomotor skills and object control skills from the foundations or the building blocks for future movement and participation in lifelong physical activity. In essence, these fundamental motor skills are the equivalent of the ABC’s in terms of physical activity. Whitehead (2016) advocates that before children can start enjoying recreational sporting games and activities, they need to develop and understanding of these fundamental motor skills and understand the importance they play in lifelong participation in sport or physical activity. Wainwright (2014) states that the use of a playful pedagogy in the Foundation Phase with an emphasis on outdoors to enhance children’s learning, will make a positive contribution towards developing physical literate children. The use of outdoors gives the lesson an all inclusive environment for children a diverse range of needs to enjoy. Wainwright (2016) has also found a positive relationship between pupils, physical competence and the intellectual development of children. 

Cognitive development during childhood leading into adolescence is essential to an individual’s health, mental ability, mortality and morbidity in later life (Geary, 2011; Deary, 2000). Cognitive development refers to the process of growth and change in intellectual and mental abilities, such as thinking, reasoning and understanding. There have been extensive amounts of research whereby suggesting that physical activity is theoretically relevant factor that has been proven to improve cognitive functions from childhood to adulthood (Haapala, 2012; Morales, 2011). To support this theory there have been recent studies that show a higher level of physical activity in children that relate to an increased cognitive function and academic performances (Estaban-Cornejo, 2015). Physical education can offer children both short-term and long-term benefits where research have shown an increase in attendance and decrease in disciplinary incidents and immediate benefits after short breaks of exercise on their attention and focus in different tasks such as taking a test (Geary, 2011). 

There are a range of factors that can influence affective development in children through physical education. Through pedagogical teaching and children being self-discovering learners their sense of personal worth is at the core of their involvement (Weiss, 1987). Self-perceptions are at the heart of affectively developing as a child and are important because a self-perception can determine whether out self-concept is positive or negative (Harter, 1982). Through pedagogical teaching and models the sense of belonging for an individual to experience when acting as part of a group or valued as part of a team is a positive experience to build self-esteem and confidence (Sage, 1986). On the notion of self-perception and self-concept comes perceived competence which is referred as how effectively a child can master a given task. Theoretical motor development models (Clark, 1994; Gallahue, 1982; Gallahue & Ozmun, 1989; Pellegrini & Barela, 1998) suggest that the early motor development periods are critical to latter skill attainment. There are several factors that promote children’s engagement in games, sport and physical activity which have been identified by researchers (e.g., Babic et al., 2014; Bailey, Cope, & Pearce, 2013; Logan, Webster, Getchell, Pfeiffer, & Robinson, 2015; Sterdt, Liersch, & Walter, 2014). A factor which plays a huge part in the promotion of engagement for children is motor competence (Clark & Metcalfe, 2002; Gallahue, Ozmun, & Goodway, 2012). Gallahue et al., (2012) & Haga (2008) refer motor competence as “the ability to execute diverse motor tasks in a skilful manner, which includes the coordination of both gross and fine motor skills. 

Report

Throughout the report the pupil’s name was changed to Billy for confidentiality. Billy has shown good effort throughout the year during all activities in a range of different sports. Billy’s effort level can differentiate from task to task depending on his engagement. The more meaningful Billy finds the task where he is interacting with a problem or concept the more effort you will find he puts in. He enjoys taking on a more active role during lessons. Billy’s fundamental movement skills are a satisfactory level working at mainly level 2 but can be pushed to be able to reach level 3. 

Psychomotor domain of learning (Appendix A)

Throughout the activities Billy showed a satisfactory level of physical competence working at a level 2 of the rubric. Billy was competent when using different fundamental movement skills in a variety of different activities and tasks. Billy would put forth a sufficient amount of effort when participating in all activities but could have improved his skills, techniques and fundamental movement skills further with an added element of effort and enthusiasm at some stages. Billy showed willingness to try new tasks and challenge himself with a happy go lucky attitude where he saw a new task or challenge a way of setting himself a goal to improve himself and become a better sportsman. Billy was able to show an understanding of when to use the correct fundamental movement skills in the correct activities and showed a good level of competence on completing certain tasks. Billy’s overall fitness was at a good level where he was able to sustain extended periods of exercise mainly in running or jumping activities with limited guidance from a peer or teacher. From this observation Billy is working at a level 2 of his psychomotor domain of learning where he is competent at executing the fundamental movement skills needed to participate in athletic based activities. To reach a level 3 Billy would need to show more enthusiasm for all activities and taking a step further by demonstrating leadership skills because he is more than capable of demonstrating his understanding of using the correct fundamental movement skills at the correct time for the correct activity which his peers could benefit from. If Billy could fine tune his movement skills with more finesse, then there’s no doubt why he wont be working at a level 3. Billy did not show any significant signs of appropriately using space, so this is Billy biggest goal in achieving level 3 status and working towards advanced rather than competent. 

Affective domain of learning (Appendix B)

Billy completed all of the level 1 criteria and most of the level 2 criteria. Billy was consistently honest and was able to be trusted within different activities. He was always happy to help and assist his classmates with various things. Billy worked well when working independently with certain tasks as well as working cooperatively in a group with classmates. Whenever Billy was cooperating with classmates and working in groups he would work in a respectable manner towards his peers and teachers. Billy would not have to be told once about his mannerism and was always polite when spoken in each and every situation even when the situation was not going his way. For Billy to be working at an advanced level he would need to competently complete all tasks given to him. Whether it was lack of interest at that moment in time, he did not complete all tasks at hand but other than the odd occasion as mentioned in the above statement Billy did not lack effort or enthusiasm but to reach level 3 he would need to put in maximum effort and enthusiasm at all times.

Cognitive domain of learning (Appendix C)

Working from the cognitive domain of learning criteria Billy was working at a high level 1 moving towards a low level 2. Billy was able to demonstrate the importance of fundamental movement skills and give excellent examples of when certain muscles and movements are important in different athletic based activities and did not hesitate once to put his answer and ideas across. Billy was able to evaluate and indicate ways to improve his performances in certain activities to help himself progress and develop his skills and techniques further. Billy was always a helping hand providing assistance organizing equipment and would not have to be told to give his time to help, it was a pleasure to admire. The only thing working off the criteria that is stopping Billy from attaining and working at a level 2 is his consideration of personal safety and that of others. An example of this was during a jumping activity where mini hurdles were set out and the pupil before Billy had knocked over one of the hurdles resulting in it resting closely to the hurdle in front. Before the activity all children were told that if any of the hurdles were out of place to not complete the task in hand, to raise their hand and make the sure the hurdle out of place was identified by a teacher. Billy did not notify a teacher and carried on with the task in hand where it resulted in Billy having to panic and jump further than expected landing slightly awkwardly on his foot. As a result of this Billy realized he did not listen and came away wiser from his mistake with no injuries. Billy would need to expand on his knowledge and understanding of different examples of how fundamental movement skills are used in different activities, maybe an example outside of athletic based activities. As well as evaluating and being able identify ways on improving his own performance Billy would need to identify areas of improvement in his peers to be working at a level 2. Overall Billy was a pleasure to observe with no behavioral issues.

Reflection of the assessment process

Coalter (2007) states that ‘one size does not fit all’ whilst discussing assessment. To help support the learning of the children and enhance the teaching assessment for leaning is used (Lairhaug and Macphil, 2015, p. 624). To enhance the knowledge and understanding and learning of an individual assessment must be incorporated into the pedagogical and teaching approaches as an important part of the development of physical education within students (Piotrowski and Capel 2000, cited in Capel and Piotrowski). Assessment is also a tool used where it allows teachers to understand how effective their learning outcomes are and where the children are in relation to achieving the learning outcomes. The ECTS (2005, p. 13) states learning outcomes are statements whereby students are expected to know and understand what is expected of them as well as demonstrate what they have learnt upon completion. 

The way the rubric was used to asses was through the process MARRA which is made up of monitoring, assessment, recording, reporting and accountability (Headington, 2003). The assessment took place over a three-week period where slots were available to observe and monitor a child of choice during athletic based activities. 

Working along the basis of criterion reference set by Lockwood & Bowler (2013) the pupils were judged in relation to set criteria. An advantage of using criterion reference is that the pupils aren’t able to compare their scores against each other and only to the set criteria. This is an excellent vehicle to develop self-esteem and confidence to visually see what they need to do to progress up the levels and improve. A disadvantage of using criterion reference is the workload that goes into creating a rubric and whether it is specific to the given tasks in hand but is differentiated enough to cater for all children of all abilities. On this notion of differentiation, the rubric to cater for all abilities in terms of assessing one pupil at a time the rubric deemed appropriate although the rubric could have been broadened with an added level to adapt to the range of abilities within the class. 
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Appendices

Appendix A
Psychomotor domain of learning
	Level 1 (Beginner)
	Level 2 (Competent)
	Level 3 (Advanced)

	Participates in physical activities with a satisfactory attitude.

Tries new tasks and activities when given peer or teacher support.


Are able to develop basic fundamental movement skills.  
	Puts forth a good effort when participating in any activity.

Willingly tries new tasks and activities with a positive attitude.


Are able to perform fundamental movement skills to a good standard.


Are able to demonstrate good techniques and show improvement.


Are able to apply the basic principles of fundamental movement skills in different activities.

Are able to demonstrate a good understanding of when to use the correct techniques/skills in different activities

Are able to sustain extended periods of exercise with limited guidance.











	Put forth exceptional effort and enthusiasm at all times in all activities.

Demonstrates strong leadership skills.



Are able to perform fundamental movement skills to an excellent standard.

Are able to demonstrate techniques and show improvement to an excellent standard. 

Are able to apply fundamental movement skills to most activities.


Are able to demonstrate an excellent understanding of when to use the correct techniques in different activities.

Are able to appropriately use the use of space.


Are able to sustain extended periods of exercise without guidance.












































Appendix B 

Cognitive domain of learning 


	Level 1 (Beginner)
	Level 2 (Competent)
	Level 3 (Advanced)

	Usually considers personal safety and that of others.


Are able to demonstrate the importance of fundamental movement skills.




Are able to evaluate and demonstrate ways to improve their own performances.


Are able to provide assistance in organizing equipment.
	Considers safety of self and others and usually acts in a safe manner.

Are able to demonstrate different examples of how fundamental movement skills are used in different activities.


Are able to evaluate and demonstrate ways to improve their own and others’ performances.

Are able to show confidence when performing and demonstrating the correct technique/skill.



Are able to make informed decisions in activities to a good standard.


Are able to lead parts of the sessions to a good standard.
	Is aware of personal safety and is courteous of the safety of others.

Are able to apply knowledge of different examples of how fundamental movement skills are used in different activities exceptionally.

Are able to suggest how tactics can be implemented to improve their own and others’ performances.


Are able to show exceptional confidence and competence when performing and demonstrating the correct technique/skill.

Are able to make informed decision in different activities to an exceptional standard.

Are able to lead parts of the sessions exceptionally well showing confidence in doing so.







Appendix C 

Affective domain of learning


	Level 1 (Beginner)
	Level 2 (Competent)
	Level 3 (Advanced)

	Consistent honest and able to be trusted. 

Minimal compassion shown to other.

Takes initiative to complete tasks.

Demonstrates the ability to trust personal judgment.

Needs reminding to work cooperatively



Being polite to others.




	Consistent honest and assists other classmates.

Able to show compassion to others.

Occasionally completing   tasks.

Stands by the choices made.

Generally works cooperatively with classmate and teachers in a respectable manner.

Being polite when the situation is not going in their favor.


	Always honest and leads by example.

Seeks opportunities to help others.

Always completes tasks.


Stands by and defends the choices made.

Acts in a respectful way towards all classmates and teachers.


Models professional behavior at all times and shows admiration towards classmates.
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