





ECAD5010 - Design and conduct a small-scale research study, and critically evaluate the chosen research tools and the impact of findings on the learner and on your professional practice.






Written by: Lucy Gerlach (2203291)

Targets from ECAD5008
1) Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
2) Synthesis research into your writing to aid the support of your key points.
3) Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
4) Ensure greater elaboration of recommendations for pedagogy development when discussing counter arguments. 


This assignment examines the research question ‘What are staff and pupils’ perceptions of live feedback in a year 3/4 classroom?’ This study aims to find out if staff feel that live feedback is beneficial and to gather children’s opinions of feedback. This will help the researcher gain a better understanding of this Assessment for Learning (AfL) strategy to improve their professional practice within the teaching profession. The researcher decided to look at feedback as the main area of the study, as they felt it was one area of Assessment for Learning that they didn’t know enough about. Structural Learning (2021) defines Assessment for Learning (AfL) as a process of gathering information about children’s understanding, skills, and knowledge to inform teaching.
The setting where the research was carried out was a small, rural school in South Wales. It consists of 4 classrooms of mixed ages and year groups and therefore has only 4 teachers. Before carrying out the research, the researcher felt that feedback was used throughout school and was very beneficial in aiding the children’s progression. From professional conversations with the teachers within the school, the researcher knew that they valued AfL and used a variety of strategies. However, the opinions of the children were something of interest as it was unclear whether the children felt it helped them in their learning. For this research study, the mosaic approach was implemented, which is a subject that will be looked at in detail below. The two research tools used were questionnaires and interviews. 

This section of the assignment will be the literature review. Assessment is described by Tontus (2020, p. 11) as the action of discussing and gathering information from a variety of activities and sources. The aim is to develop a clear understanding of what the child understands, knows and what they will be able to achieve as a result of the experiences they had throughout their education. Welsh Government (2022) states that assessment is essential in ensuring each child is supported but also challenged accordingly. They describe assessment as having to contribute to the development of a holistic picture of a child including the way they learn, their strengths and areas for development. These will show what the next steps need to be in teaching and learning. Dr Amua-Sekyi (2016) would agree as she describes assessment as being integral to teaching and learning and it mediates the interaction between children and the teachers within the classroom. Dunn & Mulvenon (2009) state that assessment has two categories, these are formative and summative. 
Summative assessment measures school attainment and knowledge growth by the end of a time period, which provides an overview of the child’s progress. These could come in the form of exams or school projects (Structural Learning, 2021). The University of Greenwich (n.d) states that formative assessment is used to monitor the children’s learning throughout the course of the lesson and if designed properly, it will help the students identify their strengths and weaknesses. Formative assessment can be teacher-led or be carried out through the means of peer or self-assessment. Assessment for Learning (AfL) is closely associated with formative assessment (Cambridge Assessment International Education, n.d). 
The Welsh Government (2023) outlines twelve pedagogical principles in the new curriculum design, which outline what good teaching and learning looks like. One of these is to employ assessment for learning principles. Klenowski (2009) defines Assessment for Learning as being a part of everyday practice by children, their peers, and teachers. By using AfL, they can reflect upon and respond to information from conversations, observations and demonstrations in ways that will enhance the ongoing learning. Assessment for Learning occurs during all stages of the learning process and children are encouraged to take an active role in their own learning. Assessment for learning aims to see where the children are in their learning, where they need to go and how they need to get there (British Council, n.d). 
Black and Wiliam (1998) wrote a book called ‘Inside the black box’ which is about classroom assessment. From their research, they suggested four areas of assessment for teachers to use in their practice. These are questioning, feedback, sharing criteria and self-assessment. The assessment for learning strategy that will be discussed within this assignment in greater detail is the use of feedback and in particular, live feedback.
Feedback is information that is provided to the learner about their performance correlating to the learning outcomes and goals (Education Endowment Foundation, 2021). Kaprielian and Gradison (1998) state that in order for children to improve and develop their skills, they need to know what is going well and be guided on how they can improve, which is what the purpose of feedback is. In Hattie and Clarke’s (2018, pp. 1) book ‘Visible Learning: Feedback’ they asked a large quantity of teachers to describe what they meant by feedback and overall, there were ten main explanations. Some examples of this are clarification, criticism, confirmation, content development and correction. Education Endowment Foundation (2021) states that feedback has a higher rate of impact when it is delivered by teachers and it is most important for identifying when work is correct rather than highlighting any errors. Some studies have shown that for the children who are low attaining, they benefit more from explicit feedback compared to higher attainers. 
[bookmark: _Hlk158898021]Although feedback has been proven to have many benefits, there are some challenges to giving feedback. Feedback can be time-consuming especially when it is a busy day and also when there are a large number of children in the class (Kaprielian and Gradison, 1998). Pardo et al (2017) would also agree and states that there are workload barriers that may hinder the teacher’s capacity to provide suitable and meaningful feedback. However, with effective staff training and experience, teachers can adapt and find different methods to provide feedback that benefits them and the class.

The aim of this research was to find out what staff and pupils’ perceptions of live feedback were in the classroom setting. The researcher used a pragmatic approach by carrying out interviews and questionnaires for the study. These research tools adhere to features of the Mosaic Approach. The mosaic approach is a research method that brings together a range of methods to listen to young children about their lives (Clark, A, 2005). The name, Mosaic approach was given to represent the coming together of multiple perspectives in order to develop a picture of the child’s world. There are multiple elements to the approach and one of these is that it is a multi-method tool which considers the different voices of children. UNICEF (n.d) states that every child has a right to express their views and feelings and have the right to have their views taken seriously. Clarke (2005) also states that this approach is adaptable as it can be applied in a variety of childhood settings. There are some criticisms of the approach. One of these is that it is not scientific enough and the data collected cannot be generalised suitably (Dr Nicole Brown, n.d). However, the approach offers an insight into children and staff in a school setting that scientific methods cannot.
For the purpose of this assignment, the researcher chose to use interviews and questionnaires. The reason behind using these research tools was it would enable the researcher to gather both qualitative and quantitative data. Using mixed research methods will give the researcher a better understanding of the topic and gather more evidence which will provide more breadth and depth (Emerald Publishing, 2023). 
Mathers, Fox and Hunn (2002, pp. 1-24) describe an interview as an important data-gathering strategy that involves verbal communication between the subject and the researcher. The type of interview that was conducted within this research project was focused group interviews. Powell et al (1996) define a focus group as a group of individuals who were selected by a researcher to discuss personal experiences on a topic that is the subject of a research project. 
Focus group interviews were chosen by the researcher so that the children would feel more relaxed and comfortable. This is because it can help avoid power imbalances between the researcher and the participants (Shaw, et al, 2011). As a result of the children interacting with each other, Lederman (1990), states that focus groups generate more input than individual interviews. Due to the social nature of focus groups the children participating have the opportunity to listen to and comment on the opinions and ideas of their peers (Krueger, 1994). They will also be able to challenge or develop ideas that were shared. However, because the children were able to hear each other’s comments, there was the risk that the children would copy each other’s answers which wouldn’t reflect their true views. This was something that was taken into consideration before the research took place.
The other research tool used was a questionnaire. A questionnaire is a research tool that consists of a series of questions with the aim of collecting information from chosen respondents (Simply Psychology, 2023). Questionnaires can include a variety of open and closed questions. This is beneficial as both quantitative and qualitative data can be collected (Simply Psychology, 2023). For the purpose of this research assignment, the questionnaires were shared with the respondents online via Microsoft Forms and they were the teachers at the researcher’s placement school. This was decided so that the data could be gathered from both the children’s and the teacher's point of view. 
The benefits of using questionnaires are that they can be completed quickly and put less pressure on the respondents due to anonymity. They may be obliged to answer more freely if the researcher can’t identify them (Your Article Library, n.d). However, if there are lack of response rates, then this will cause a lack of data and results. Also, the researcher or the respondent can’t justify why they have asked or answered the question in that way, which could lead to misunderstanding (Pro Profs, 2023). 
For the focus group interview, 6 children were chosen from the researcher’s year 3 and 4 placement class. The school is located in South Wales, and it is a small rural school made up of roughly 118 children. The school has only 4 classes with mixed-year groups. This meant that only 4 teachers could be sent the questionnaire, which limited the responses received. The children were chosen from different ranges of abilities to give a variety of different opinions. 
For the focus group interview, brief notes were made under the questions as each child responded. The interview was also recorded so that the transcript and data were more accurate. The researcher then analysed the responses to see what common opinions the children had on live feedback. This provided qualitative data. As mentioned above, the questionnaires were sent via Microsoft Forms. Once the respondents filled it out, Microsoft Forms created charts and graphs showing what the answers were. This was quantitative data. 
The main limitation of this research was that there were minimal teachers that the questionnaires could be sent to. This meant that the data that was received wasn’t varied enough as the sample size was small. In the future, the researcher will send the questionnaires to the teaching assistants also to increase the number of responses. Another issue identified was that some of the questions on the questionnaire had been made incorrectly, unknowingly to the researcher, meaning the answers were hard to decipher. In Appendix 5, question 4 presents the data by sharing what percentage of the respondents got incorrect or correct. The question aimed to find out in what order they would rank the different Assessment for Learning strategies. However, because the format had been selected incorrectly, it is difficult to find out how the respondents answered. In the future, the researcher will try out the questionnaire on more occasions to be able to eliminate these mistakes.
Whilst carrying out this research, the researcher had to consider ethical issues by following BERA guidelines. An ethics form (see Appendix 1) was filled out before the research started which took into account any ethical issues that may arise. BERA (2018) guidelines were considered throughout this research project to ensure both the researcher and the participants remained safe and that no harm was done.
Both the interview and the questionnaires were anonymised. The researcher corrected the settings on Microsoft Forms so that the responses didn’t display names or email addresses. Within the BERA guidelines, it states that the researcher has a responsibility to inform the participants of the outcomes of the research (BERA, 2018). The researcher did this by including some information about the purpose of the research in the introduction of the questionnaire. They also informed the children of the purpose of the interview before the interview commenced. 
BERA (2018) guidelines also state that it is expected that consent should be obtained at the start of the study and for any reason, respect that the participants may want to withdraw at any point. Before any research commenced, the researcher obtained consent from the school via the headteacher. A consent form was sent to them prior to the research day (Appendix 2). In terms of the children, the researcher ensured that they made it clear to the children that if they didn’t want to partake, they didn’t have to. They were also provided with smiley face cards – on one side was a happy face and on the other side they had a sad face. The researcher informed the children that if at any point during the interview, they felt uncomfortable or didn’t want to carry on, all they needed to do was turn over the card to the sad face and get up and leave. They were reassured that there would be no judgment for this.

This part of the assignment will discuss the findings from the research. The data that was collected from the questionnaires, were both quantitative and qualitative. The closed questions (appendix 5, questions 1,2,3,4,5 & 7) created graphs and pie charts for easier analysis. The other three questions (appendix 5, questions 6,8 & 9) were examples of open questions where the respondents could explain their opinions. This is an example of qualitative data. 
The findings from the questionnaire showed that the teachers from the researcher’s placement school thought giving feedback was very beneficial (see Appendix 5, question 5). When questioned further to explain why they felt that way, the overall opinion was that it helped with development and progression (see Appendix 5, question 6). One recipient also stated that it helped to avoid misconceptions. This reinforces Sadler’s (2010) theory where he states that feedback closes the gap between where the child is currently and where they need to go, therefore progressing the learner on. 
All teachers stated that they do use live feedback and the different forms of feedback they used varied (appendix 5, question 8). 50% of the teachers stated they used live marking as the lesson was progressing. The other 50% mentioned how they would speak to the children and use 1:1 feedback and group feedback. This has proven to be beneficial for children’s progression. This is discussed by Black and Wiliam (1998) as they stated that the dialogue between teacher and learner provides the opportunity for the teacher to respond to and understand the child’s thinking. 
At the end of the questionnaire, respondents were asked if they felt there were any challenges to the delivery of feedback (appendix 5, question 9). One respondent said ‘no’. However, 75% of the responses stated that time management was an issue as there was not enough time to provide feedback to all the children in the class. This is an issue that was mentioned in the literature review of this assignment. Kaprielian and Gradison (1998) had stated that feedback can be time-consuming and due to the nature of classrooms being busy environments, it can be hard to speak to each child.
One teacher also stated that another challenge to feedback is that children need to be taught how to use it. This was something that the researcher hadn’t considered previously. This also correlated with what the children said in the focus group interview. In Appendix 6, question 10, the researcher asked the children if they were told what to do with the feedback, most of them said sometimes and depends on the lesson. The Education Endowment Foundation (2021) recommends that teachers discuss with children the purpose of feedback and model how to use it. They also state that teachers need to ensure that their pupils understand the feedback that is provided. One child did elaborate more and said that the teacher would tell them to work out why something was wrong or tell them a spelling was incorrect. 
One of the interview questions was asking the children why they liked receiving feedback in a certain way (appendix 6, question 4). There was a mix of responses including one child stating they like one on one feedback as it is given when it is quiet. Another child shared how they found live marking easier for them.  The one child discussed how they like to be given feedback, especially in maths, so they know how to improve. When the children were asked if they felt it helped them to learn, all but one shared how they felt it did (appendix 6, question 9). 
Another question that was asked within the interview was ‘What lesson do you think you get the most feedback?’ (appendix 6, question 11). 5 out of the 6 children shared they received the most feedback during maths, one said also in literacy and the 6th child stated just literacy. From observing within the classroom, the researcher is aware that feedback is given all the time throughout multiple lessons. However, the overall idea that has come from the group interview, is that the children feel feedback is when they are told they got something right or wrong. 

To conclude, the aim of the study was the find out what staff and children’s perceptions were about live feedback. The reason that the researcher chose feedback as the chosen Assessment for Learning (AfL) strategy, was to further develop their understanding. Feedback is something that is used all the time within the classroom, so delving further and looking into the benefits and any misconceptions, has proven to be useful.
Overall, from the data collected and from the literature review, feedback has proven itself to be beneficial when delivered correctly. Within the literature review, many theorists and sources state how important feedback is for closing the learning gap. If children are assessed where they are currently and are then told how to get to the next step via feedback, then they will be able to progress (Kaprielian and Gradison, 1998). 
Through conducting the focus group interview, it has become apparent that children need to be informed and encouraged on how to use feedback. The children seemed to know the different types of feedback they received and when they felt they got it most often, but they didn’t seem to understand what it truly meant to get feedback and why it was given. Some felt that it helped them learn, but others disagreed. 
In the future, the researcher feels in order for the children to benefit from the feedback more, time needs to be spent on discussing how to use feedback and why it is given. One of the theorists (Pardo et al, 2017) and one of the teachers from the questionnaire state that this is time-consuming to teach the children this. However, the researcher feels that taking a small amount of time out of the week to highlight what feedback is and how to use it, would benefit the children a lot more and reduce workload later potentially. This is something that the researcher will ensure happens throughout their continuing professional practice. 
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