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Task 1

Relevant areas of the National Policing Curriculum: Understanding the role of a constable, maintaining Professional Standards, Leadership and Team-working, Wellbeing and Resilience

	
[bookmark: _Hlk110437182]Critically evaluate theories of team dynamics as a means of developing team cohesion (reasons why some teams cannot function, theories and models relating to team dynamics, ways to improve team cohesion) and to what extent group dynamics are shaped by wider organisational cultural norms. 

Consider why inter-personal conflict can occur within a team and outline what strategies can be adopted to enhance individual and team performance. 

[bookmark: _Hlk110434698]Consider how team dynamics within the police service can result in failing to comply with professional standards requirements demonstrating an understanding of organisational justice in a policing context (Code of Ethics, policies, procedures, protocols, or legislation).

2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

Introduction

Heathfield (2019) defines a team as any group organized to work together, to accomplish a shared purpose. This is a simplistic definition, and it will be shown there are complex dynamics involved in the formation and operation of any team.

Perhaps the first definition of the forming of a team came from Tuckman (1965) who defined the stages of development as “forming, storming, norming and performing”. This model will be explored throughout and used as the basis to critically evaluate the key points of the question at hand, namely why some teams cannot function, theories and models relating to team dynamics and ways to improve team cohesion. 

A differing of opinions about the goals and means of task accomplishment can cause conflict (Greer & Dannals, 2017) and so I will throughout this essay consider why conflict can occur and outline strategies that may be employed to prevent these and enhance performance. 

In addition, history has shown that cultures within policing can lead to failings to comply with professional standards required, therefore this will be considered also.






Critical Evaluation of Theories of Team Dynamics


It has been mentioned that Tuckman (1965) provided the first definition for the stages of the formation of a team. He defined these as forming-storming-norming-performing and described them as necessary for a team to grow, face challenges, tackle problems, find solutions, plan work, and deliver results (Bonebright, 2010). 

Firstly, the forming stage involves the team meeting and agreeing on goals before beginning to tackle tasks. This is the stage in which relationships are formed and during this, members of the team tend to work more autonomously. Leaders must bring the team together to ensure that trust is built, and the team can progress. Within a policing context where teams are put together to deal with specific problems, each member may have a specific skillset that makes the designation of roles a simpler process and will result in greater cohesion. 

In order for a team to perform well, Hackman (2011) stresses it must recognise which members have which capabilities and avoid the trap of being influenced by those who have high status. Within policing where the norm is hierarchical, and leadership is strictly defined this could lead to tensions when outranked members disagree with the direction dictated by a leader designated by rank. 

Secondly, teams move on to the storming phase. According to Hartzell (2012) this is the stage where conflict and competition are at its greatest. Members of the team start to feel comfortable in raising opinions and this is where conflict may arise as power and status are assigned. Some teams may never be able to make it past this phase if inter-personal conflicts are too strong to be reconciled or members of the team are not able to agree on a shared set of goals and purpose. According to the Corporate Finance Institute (2022) the are several ways in which team cohesion can be strengthened or supported and this can be by selecting group members with similar attitudes and values to avoid conflict, giving teams sufficient time to build relationships or by empowering team members to feel they have ownership of the problem.

The leadership, focus and capability pyramid (Rayner, 1966) outlines three key reasons why teams fail. Leadership may fail because of a lack of support from team members or where resources are lacking. Focus may cause a team to fail where there is a lack of clarity around purpose and goals. Capability may cause a team to fail whereby the team is not formed with members with the necessary skill for the task. Leadership must employ strategies for counteracting these such as establishing and clarifying the teams mission, increased budgets to reach team goals or by staffing the team with the right members. 

Teams who make it through the storming phase unscathed move on to the norming phase in which roles and relationships are now established, freeing people to concentrate on exercising the talents that got them into the team and when big decisions can be made and implemented, risks taken, and failure seen as simply another step along the pathway to success (Wilson, 2020). It is possible that inter-personal conflict can still occur where new challenges are introduced, and team members have differing ideas on how to face these. At this stage that a leader may have to implement an appropriate coaching style in order to keep the team on track. This will tie in with Honey’s (2001) definition of the role of a leader to ensure guidance and clear aims for the team and to ensure that every individual remains focused on the task and eager to succeed. Applying leadership styles is a prime example of a strategy that can be adopted to enhance individual and team performance and as an effective method of improving team cohesion.

The next stage in Tuckman’s theory is performing. According to Raynolds (2007), by the time a team reaches performing the group norms and roles are established, and group members focus on achieving common goals, often reaching an unexpectedly high level of success. Disagreements may still arise as conflict is normal within a team environment, but the members of the team usually resolve them intelligently and amicably with limited intervention from leaders required. Members adjust and adapt to the situation and also start solving critical problems. In this stage, the group identity, loyalty, and morale are generally high (Kobiruzzaman, 2019). Teams may require less supervisory input and be able to settle disputes within the team. Effective leadership will be required however to ensure the team stays on track to achieving their shared purpose.

The final stage is adjourning, this stage was added in 1977. It entails the termination of roles, the completion of tasks and reduction of dependency (Forsyth, 1990). At this stage members of the team may feel lost when the group disbands, and members may go on to work within new teams.

It has been shown that this model can serve to define the unique stages in team formation and allow leaders to determine the best approach to manage the team through the stages whether this be to avoid inter-personal conflicts preventing the team from making it past the storming phase or allowing the team to work autonomously whilst in the performing stage.

The model discussed does however have some limitations. For example, Rickards and Moger (2000) noted that the model lacks a complete explanation of how groups change over time. The model when applied may be unable to accurately define the fluid nature of how teams are formed within the context of the real world and does not factor in how external forces can influence the team’s performance. 


Cultural & Organisational Norms and Their Effect on Teams

During the performing stage is where you will see a group dynamic form and these dynamics will largely be shaped by organisational cultural norms when the team is formed within a well-established organisation with a long-standing and defined culture, teams within policing are a key example of this. Organisational culture is a set of shared behavioural standards and principles that influence interpersonal interactions, decision-making, and resource allocations (Kotter, 2012; Silber & Kearny, 2012).
 
Organisational cultures will have a different effect on different members of the team and different cultures suit various types of teams. Each team can succeed or fail depending on the way things are done within the organisation (Moga, 2017). The Harrison (1972) Model of Organisational Cultures may be employed. Harrison (1972) presents a model of culture that divides organisational cultures into the four categories: role, task, power, and person cultures. In role based cultures for example, there is a strong importance on formal rules and regulations and teams within an organisation like this will be bound to operate within the rigid structures of the organisation, personal traits and characteristics are more likely to be ignored in favour of ability to work within the structure and creative personalities will find this frustrating.

Within a task culture, teams are formed to solve particular problems and this culture is more likely to use a small team approach where people are highly skilled and specialised in their area of expertise (Handy, 1976). Members of these teams will be more focused on their work due to their high level of skill and knowledge in their particular field and this may foster conflict between team members where equally knowledgeable members dispute the team’s plan. 

Within power culture, power is concentrated among a small group. Harrison (1972) observes that power culture is characterized by highly competitive mindsets. This culture avoids being subject to regulation and people within the organization try to retain power at any cost. This will affect the way in which the team members co-operate with each other  and could cause inter-personal conflict that could affect the team’s ability to operate.

Finally, within a person culture, teams are formed  where  all  believe  themselves to be superior (Handy, 1976). It can become difficult for these teams to operate as this will breed the greatest amount of conflict. Some professional  partnerships operate well as person cultures because each partner brings a particular expertise and clientele to the firm (Karthikeyan, 2019). In addition, if a team operates like this in a policing context an officer with the attitude that they are superior to the organisation will be likely to not comply with professional standards as they believe they know better. 

According to Nelson and Quick (2007) organisational culture will set out a pattern of basic assumptions that are considered valid and that are taught to new members as the way to think and feel in the organisation. This serves to show that the cultures and norms within an organisation can impact the behaviour and approaches of team members towards inter-personal relationships and their approach to their work and thus ultimately highlights the extent to which organisational norms can impact on the effectiveness of teams.
 
How Team Dynamics Within The Police Service Can Result In Failing To Comply With Professional Standards

As theorised by the College of Policing (2022), the principle of policing by consent relies on the trust and confidence that the public has in the police service. Professional standards departments play an important role in the maintenance of that trust and confidence. Where officers are found in breach of the standards expected of them they are held accountable in accordance with the code of ethics, standards of professional behaviour or in extreme circumstances, legislation such as The Police Regulations 2020 set out the appropriate behaviour expected of a police officer. (UK Gov, 2020). 

When applying team dynamics to a policing context to understand how this can result in failing to comply with professional standards it is posed by Loftus (2010) that police culture has a high level of influence on how officers perceive and interact with the public (usually in a negative way), and the static nature of police culture can impede efforts for improvement or change. In essence, it could be said that the attitudes and behaviours of officers that lie within subcultures within policing organisations can have a negative impact on how officers deal with situations and thus lead to a failure to comply with professional standards.  

Douglas McGregor’s (1960)  Theory X and Theory Y stated that the beliefs held by managers have a strong influence on the people working in an organisation. As a result, McGregor stated that employees can only respond as their manager’s “style” allows – this can have a major influence on attitudes to work (positive and negative). Applying this to a policing context, if the attitudes and beliefs held by a superior officer are at odds with the professional standards expected of police this could be a factor in determining why these failures to comply are seen to occur. 

Conclusion

In conclusion, this essay was written with the intention of critically evaluating theories of team dynamics as a means of developing team cohesion and to what extent group dynamics are shaped by wider organisational cultural norms.

By using the Tuckman theory I have identified and explained the stages involved in the formation of a team and evaluate how these different stages influence a team’s ability to function, how team dynamics develop and how cohesion can be improved. It has been shown that during the phases there are tactics that can be employed by leaders to facilitate a team reaching its potential and this highlights the importance of utilising this theory of team dynamics to create an effective team. 

In addition to this, I have explored why teams fail to develop past the storming phase and how this can be influenced by organisational and cultural norms. It has been shown that the norms fostered are able to have profound consequences on the ability of a team to function and how inter-personal conflicts arise and are alleviated. 

Finally, I have explored how organisational norms and team dynamics can affect an officers ability to comply with professional standards and it has been shown that cultural beliefs and attitudes held are able to have strong consequence on the attitudes an officer has towards their work which could result in failures to comply with standards set. 

Word Count:2199
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Task 2

Relevant areas of the National Policing Curriculum: 
Vulnerability and Risk, Evidence-based policing

You must choose a policing incident in which you played a significant role with a victim of crime or anti-social behaviour and reflect on what happened. 

	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Critically evaluate the appropriateness of different approaches (by professionals and the police) in supporting or managing vulnerable people or people at risk of harm. 

[bookmark: _Hlk110513450]Explore what works in relation to tackling repeat victimisation and repeat offending. Consider the use of evidence-based policing. 

2000 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

Introduction

The police service plays a vital role in protecting vulnerable people and ensuring that those at risk of abuse, and those who have been abused, receive protection and support (IOPC, 2020). With this in mind, it is clear that there is a great deal of pressure on the police to play a vital part in the support and management of vulnerable people within their communities and the complexity of this cannot be understated. 

Vulnerable people have become a key focus in policing in recent years and police organisations have had to adapt to ongoing requests for specialised attention and protocol development to mediate the interactions between frontline officers and members of a variety of vulnerable groups (Bartkowiak-Théron & Asquith, 2012) and so my purpose of this essay will be to explore an incident in which I have played a key role in providing this level of support to a vulnerable victim of crime. 

I will use this incident to provide a critical evaluation of the appropriateness of the different approaches available to officers and other professionals for dealing with incidents such as this in supporting vulnerable people.

I will also use this essay to explore what works in relation to repeat victimisation and repeat offending as a means of protecting vulnerable people also. Evidence based policing is a key tool used to inform policing decisions so this will be considered throughout. 

The Incident & Critical Evaluation of Appropriateness of Different Approaches

The incident I have chosen to discuss throughout this essay is one in which I have played a key role in the protection of a vulnerable victim of domestic violence. To allow me to discuss this effectively I will first provide a brief description of the incident itself. 

A call had been received from a distressed female stating that her partner was refusing to leave her home and that he had been violent, but she couldn’t explain how as he was still there and scaring their child. I have attended the address and located both persons in the front garden, immediately on speaking to them I became aware of a language barrier, both were Eastern European and spoke very poor English. 

Police Officers are required to communicate with people from a wide variety of backgrounds with an even wider variety of attitudes and preconceptions (Barker et al, 2008). This serves to show the consideration I as an Officer have to make, when approaching an incident such as the one detailed above, in terms of selecting which approach I take in providing the necessary support to a vulnerable victim like this to ensure protection from repeat offending.

Once another officer arrived at scene to stay with the male, I was able to take the distressed female away to speak with her alone. Whilst attempting to speak with her she has become visibly distressed and typed “DOMESTIC VIOLENCE” into Google translator. According to Eline Schaart (2019), seventy percent of women in Eastern European countries have experienced some form of domestic abuse or other type of violence since the age of 15. There is a distinct cultural consideration to be made here, where there is such a prevalence of domestic violence in these countries it is natural that the perceptions of appropriate behaviour will be very different and so this would need to be addressed in dealing with the vulnerable victim. 

Through strained conversation the female has been able to disclose that on that day her partner had threatened to kill her, saying "if you call the police you must get security, or you will die". As a result of this, I have arrested the male on suspicion of threats to kill and taken him to custody. Kelly et al (2013) provide support for the decision of officers to arrest an alleged domestic violence perpetrator in that arrest creates what has been termed ‘space for action’ for the victim, a window of opportunity during which referrals can be made and specialist support services can engage. 

This process of arrest has been effective in this case, as when the female has been revisited to provide a victim statement to police and to conduct a DASH risk assessment, she has disclosed a significant amount of DV between the couple throughout their 11 month relationship. This includes frequent threats to kill her if she were to ever leave him, controlling and coercive behaviour, and strangulation. All of which are said to have taken place in front of their young child. As posed by Robinson (2006), the DASH risk assessment process is a vital multi-organisational tool that can curtail domestic abuse in the community and demonstrates how trusting and productive working relationships among agencies are a vital ingredient for reducing domestic violence (Robinson & Pickles, 2003) and in doing so can ultimately allow for the most appropriate levels of support to be provided to vulnerable victims of crime.

Adverse childhood experiences (ACEs) are stressful experiences occurring during childhood that directly harm a child or affect the environment in which they live (e.g. growing up in a house with domestic violence) (Violence Prevention Unit, 2022). The resulting trauma can continue to affect people as adults, long after it has happened. According to Jahanshahi et al (2021), adverse childhood experiences such as the ones this child has obviously been exposed to, are a strong predictor of childhood offending, and can lead to poor outcomes across the life course, effecting physical and mental health and leading to the adoption of health harming behaviours (e.g. alcohol and drug use) (Public Health Wales, 2015).

By having been provided with ACEs training as part of my police officer training I was able to identify the ACEs that this child will have experienced and in turn be aware of the impact that these can have on a person as they mature into adulthood. By identifying these I am then able to use my contact with the child to help prevent further incidents and appropriately signpost by the use of PPN and MARAC referrals to get the child the support they need. ACEs is not a new concept; however, the training provides a conceptual framework to understanding behaviours and potential consequences arising from certain experiences (Ford, Newbury, Meredith, Evans, & Roderick, 2017). This can improve the quality of police referrals to partner agencies as well as partner relationships (Ramessur-Williams et al, 2019). This will in turn allow police officers to provide the most appropriate support to vulnerable child victims. 

After returning to the station following the incident, I have submit several safety referrals on behalf of the victim. These included target hardening, and fire safety referrals. Both of which involve information-sharing with partner agencies in order to provide essential safeguarding to vulnerable victims. I discussed these at length with the victim prior to submission. As summarised by Mayer et al. (2005), where the public are actively engaged as stakeholders far ahead of delivery or implementation, this enables a conceptualization of programs that appreciate the lived experience of individuals and addresses security deficits. Essentially, by discussing these measures first with the victim I was able to share her information with the most appropriate agencies to allow her the most appropriate safeguarding based on her own experiences and fears. This is an example of a public health approach as I have had to influence partners to use their time and resources in a way that improves population health, safety, and wellbeing. This approach has been shown to be appropriate in that it has allowed for additional physical safeguarding of a vulnerable victim that the police otherwise would be unable to provide. 





Explore What Works In Relation To Tackling Repeat Victimisation And Repeat Offending

The term “Evidence-Based Policing (EBP)” is broadly based on the ideas of Sherman (1998), who suggests that rigorous scientific evaluations should inform and underpin decisions made by police practitioners within the workplace (Pepper et al, 2020). When applying this concept to tackling repeat offending there are several trains of research into what can be shown to be the most effective method. 

Braga et al (2019) for example infer that increasing the risk of offenders being caught can reduce reoffending, particularly when that increased risk is effectively communicated to offenders and pathways out of crime are provided by partners. 

An example of this could be the well-researched method of ‘Targeting Places’. As per the College of Policing (2021) targeting places involves targeting the places that create the most demand for the police and the evidence tends to suggest this can be an effective crime reduction strategy for tacking repeat offending as offenders tend to be reluctant to offend elsewhere for reasons of familiarity (Weisburd and others, 2005).

A key example of the application of evidence based policing in tackling repeat victimisation is the concept of ‘Targeting People. Grove et al (2012) report that the evidence available seems to suggest that targeting repeat victims of burglary, for example, and their near neighbours can reduce both revictimisation and overall crime by information sharing to allow partner agencies to provide vital safeguarding or by encouraging members of the community to look out for each other. The evidence used in Grove’s report however did have limitations in that is showed that a key problem with education seems to be that it may change attitudes without necessarily changing behaviour or situations, or if behaviour and situations are changed this was not necessarily in a way that prevented crime. They pose that due to the vast number of reasons as to why crime occurs an approach like this will not always be successful. 

Conclusion

In conclusion, this essay has been written with the intention of exploring an incident in which I have played a key role in providing support to a vulnerable victim of crime and to then use this incident to provide a critical evaluation of the appropriateness of the different approaches available to officers and other professionals for dealing with incidents such as this in supporting vulnerable people.

It has been shown throughout that there are a number of considerations to be made when dealing with victims that can be categorised as vulnerable. These may be language barriers, cultural differences, perceptions of the role of police or unease at the prospect of ‘what happens next?’. In review of this incident I have shown that I have employed appropriate tactics of arresting the subject, providing safeguarding to the victim, taking time to explain how this can benefit her and also making use of ACEs training to safeguard their child who was witness to this too. 

Effecting an arrest for example, has been shown to be an appropriate response, as well as making and explaining the appropriate partner referrals, in providing support as it has allowed this vulnerable victim space for action’, a window of opportunity during which referrals can be made and specialist support services can engage. This period allowed the victim to disclose a great deal of historic violence which otherwise may have gone unreported and so highlights the profound effectiveness of the police involvement in this case. 

In addition to this I have explored the concept of Evidence-Based Policing and used this to consider several research-based methods that can be employed to tackle repeat victimisation such as the ‘Targeting People’ method in which victims are targeted with safeguarding and information sharing to promote unity and deter crime. 

I have also used evidence-based policing to consider the concept of ‘Targeting Places’ and how this can ultimately be effective in disrupting a pattern of offending within a designated area and allows for the targeted and effective use of police resources. 

Word Count: 1932
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Task 4

This is a reminder that this TASK 4 section is an opportunity for you to answer one question which should be relevant to the “advanced learning” area that you have chosen.  The advanced learning lecture that you choose to attend will assist you in answering this task. 



Choose 1 of these 5 options to answer 

(Note for officers who have an interest in becoming a detective and wish to specialise in this role, you MUST choose option 5)


1. Response Policing.
2. Policing Communities.
3. Road Policing.
4. Information and Intelligence.
5. Conducting Investigations. 




Task 4 Option 1: 

Relevant areas of the National Policing Curriculum:


Response Policing

You should choose a policing incident that was of a complex nature, in which you played a significant role in providing a response.



	 

 Critically assess the challenges associated with a response incident that you have attended, and the strategies developed for effective policing in such challenging situations.



2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

Task 4 Option 2: 


Relevant areas of the National Policing Curriculum: 

Policing Communities

You should choose a policing problem relating to policing communities that was of a complex nature, in which you played a significant role in providing a response.


	
 Critically evaluate a range of interventions that you have employed to promote community engagement, focusing upon a community issue that you have dealt with. 

2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 





















TASK 4 Option 3

Relevant areas of the National Policing Curriculum: 

Road Policing

You should choose a serious collision that you have been involved in that was of a complex nature, in which you played a significant role in providing a response.


	Task 4 Option 3: 

Critically evaluate the evidence base for dealing with serious roads incidents and strategies that could be implemented to reduce the likelihood of it reoccurring.


2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 

Introduction

According to the National Police Chiefs’ Council (NPCC) National Roads Policing Strategy, published in 2022, on average five people are killed on our roads every day. Many more suffer life changing injuries, and the fatality figure has remained stubbornly high for a decade. With this in mind, the NPCC pose that when considering a key role of the police is to prevent harm and save lives, there is an expectancy on police to address the issue of road safety wherever possible and establish significant strategies that serve to reduce the likelihood of serious road traffic collisions from occurring. 

“Evidence-Based Policing (EBP)” is broadly based on the ideas of Sherman (1998), who suggests that rigorous scientific evaluations should inform and underpin decisions made by police practitioners within the workplace (Pepper et al, 2020). This model is utilised in the case of serious road incidents in that it underpins the basis for deciding strategies for preventing serious incidents from occurring and also the model is used to form the ‘evidence base’ for which the strategies for effectively responding to these incidents is decided. 

The police have the primary duty to investigate and establish the circumstances that have led to road deaths and life changing injuries and the information gathered should also be used to identify preventive measures to reduce further deaths and serious injuries on the roads (College of Policing, 2013). Therefore, it will be my primary aim throughout this essay to provide a critical evaluation of the ‘evidence base’ for dealing with serious roads incidents and strategies that could be implemented to reduce the likelihood of it reoccurring.


In order to do this, I will take lessons from and apply examples to a fatal collision incident in which I played a significant role in providing a response to. By doing this, I believe I will be able to better evaluate the processes involved in dealing with a serious road incident such as this, and also identify and evaluate the areas where the evidence base needs to be further developed. 

Critical Evaluation Of The Evidence Base For Dealing With Serious Roads Incidents 

In order to apply my evaluation of the evidence base to the aforementioned incident that I responded to, I believe it important to first provide a concise summary of the incident itself. I attended to a road traffic collision in which a female cyclist had collided with a large van travelling at significant speed on a busy dual carriageway.

When I arrived, the female was in a critical condition and traffic was still moving fast on the road. I initially assisted by closing the road in an appropriate place to allow a safe space for emergency services to operate. The overall responsibility for any accident scene lies with the police. At all incidents, however, the police will rely upon the advice of the other emergency services with regard to safety and rescue technique (Fire Service College, 2005). In effect, therefore, the police will protect an outer cordon, and within the inner cordon fire service and ambulance personnel will operate (Calland, 2005). Where police take primacy on investigation, this approach also assists with securing, protecting, and preserving the scene, maintaining control, and ensuring the integrity of the scene for any subsequent investigation where necessary (Highways England, 2019). 

The NPCC (2018) three year strategy ‘Policing our Roads Together’ advocates a multi-organisation approach in responding to fatal or serious injury events – a partnership approach is explicit in its intention to use the broader range of skills available as a collective and pooling of resources to deliver efficient and effective intelligence led outcomes. In evaluation of this, the encouragement to work in partnership with other emergency services ensures that roles, responsibilities, and expectations are clearly defined, and police are able to utilise their resources most appropriately in responding to fatal incidents. 

A mnemonic, ACECARD, has been developed by the College of Policing (2022) to remind responders of the steps they need to consider when dealing with road incidents. ACECARD stands for approach, caution signs, examine the scene, casualties, ambulance, remove obstructions, detailed investigation. This approach has been developed by the College of Policing, informed both by evidence from scholarly sources as well as by information and intelligence gathered and provided by officers attending collisions and allows police responders to provide the most appropriate response to collisions. 

Following on from the closure of the road, I then assisted with the identification, securing, and preserving of evidence. Physical evidence such as skid marks, or forensic evidence may be fragile and easily destroyed or contaminated and therefore those involved in the initial response should take action to maximise the chances of recovering physical material without contaminating or destroying it (College of Policing, 2022). This links in with the ACECARD mnemonic identified previously and facilitates the ability of the police to conduct a detailed investigation. Without taking necessary precautions to preserve and collect available evidence the opportunities to provide an effective explanation of what has happened are minimised. 

Without guidance such as this, which has its grounding in accurate, historic data relating to collisions, there would be a lack of clarity amongst officers as to how to best approach and manage incidents like this. By having this streamlined process police forces can ensure that they are able to begin the investigation process at the time of the incident whilst also maintaining their ultimate goal of preserving life.

Strategies That Could Be Implemented To Reduce The Likelihood Of It Reoccurring

Information relating to road traffic collisions and the contributory factors are recorded by attending officers using a STATS19 reporting form which ensures that all personal-injury accidents are reported to the Department for Transport. According to The Royal Society for the Prevention of Accidents (2017) It is important that road safety interventions are based on evidence. This involves looking at accident, casualty, and any other available data to be sure that the road safety issue needs to be addressed and to help to ensure that new and existing interventions are successful. This directly correlates with the theory of evidence-based policing upon which the strategies implemented to reduce the likelihood of incidents reoccurring are informed. 

The ‘fatal four’ refers to what have been identified as the four biggest dangers whilst driving, these are: Inappropriate speed - Using a mobile phone/device while driving - Not wearing a seatbelt – Drink and drug driving. Enforcement of the Fatal 4 remains a NPCC priority to reduce the numbers of people killed and seriously injured. With this in mind, police forces around the country implement evidence-based approaches to disrupt the criminality that is present on our roads network and to facilitate and encourage good driver practice and also, where appropriate, enforce traffic legislation to deter future offending which could lead to fatal collisions.

Enforcement has a vital part to play in reducing harm and risk on the roads. Her Majesty’s Inspectorate of Constabulary (2020) independently inspected and reported on the efficiency and effectiveness of police forces and found that since 2013 there has been less enforcement of drink/drug driving and not wearing seatbelts, resulting in an increase in deaths attributed to these offences. They go on to advise that the number of dedicated roads policing officers has declined, while their responsibilities for supporting general policing have increased therefore providing an explanation as to why levels of enforcement have dropped in recent years ultimately resulting in the reoccurrence of road traffic incidents. It becomes clear that if Chief Officers are able to establish effective roads policing teams then incidents like this will again begin to reduce. 

Another facet of enforcement is the use of speed enforcement cameras. Between 2011 and 2018, the number of tickets issued for excessive speed increased by 41 percent to 2,105,409 (Home Office, 2019). The majority of this increase is accounted for by the use of speed enforcement cameras and the reality is that use of cameras is effective in reducing serious collisions. An independent review conducted in 2005 by University College London & PA Consulting into the effectiveness of speed cameras found that the number of people killed or seriously injured fell by 42% at camera sites. This means there were 1,745 fewer people being killed or seriously injured at the camera sites per year – including 100 fewer deaths per year (ROSPA, 2018). The effectiveness of speed cameras relies heavily on the evidence base available for the decision makers involved in the placement of them. By using the above Stats19 method for the collection and analysis of data relating to collisions, decision makers are able to place cameras where they will be most effective. 

Recent studies have also examined the effectiveness of public awareness and educational campaigns. Awareness campaigns targeting the use of seat belts and appropriate child restraints have shown that whilst this intervention does not necessarily reduce the number of collisions that occur it did result in a 26% decrease in deaths as well as moderate and severe trauma (Salvarani et al, 2009). Whilst these results are taken from a study originating in Brazil, the point remains when applied to the context of British roads and this is evidenced by the sheer number of seatbelt-related initiatives and operations that seatbelts are a major feature in road safety and in the road safety plans implemented by police forces. 

Smith et al (2015) have however identified gaps in the evidence base that informs the basis for introduction and implementation of road traffic control measures. For example, whilst education and publicity campaigns combined with enforcement are known to increase the effectiveness of enforcement, the best type of campaign is not fully understood. In critical evaluation, whilst it has been shown that education campaigns can be effective in certain circumstances, such as the use of seatbelts, it remains to be seen what the best method of implementation for a method such as this actually is. Ultimately, additional evidence and research will be required ensure that policing decisions are being informed using the best available evidence otherwise organisations run the risk of failing to implement effective and cost-efficient traffic control measures. 

Conclusion

As I posed during the introduction to this essay, my purpose would be to provide a critical evaluation of the ‘evidence base’ for dealing with serious roads incidents and strategies that could be implemented to reduce the likelihood of it reoccurring.

In evaluation of the ‘evidence base’ for dealing with serious roads incidents I have found that the processes taught to officers for how to appropriately deal with a serious road traffic collision have been informed by the collation of significant amounts of historical data and journalistic evidence such as Stats19 booklets and Chief Officer guidance based on experience. 

With this in mind, it is apparent that the basis for procedures such as the ACECARD mnemonic and principles for partner agency working have a strong grounding in empirical evidence and have proven to be useful in practice when I myself have utilised these when playing a key role in dealing with a critical incident on our roads network and without this evidential base guidance would be unclear and lives would be put at risk when first responders were unclear on how best to approach situations like this. 

In addition to this, I have explored a number of strategies which currently are or could be employed to mitigate the risk of a reoccurrence of serious incidents on the roads. In doing this I have found that there are a number of strategies that are active within the UK for this purpose which include speed cameras, enforcement of traffic legislations as a deterrent, the role of Roads Policing Specialist Officers and relevant public awareness and educational campaigns. 

In evaluation of this, I have found that enforcement plays a key part in disrupting criminality on our roads and acts as a deterrent to potential offenders ultimately resulting in road safety. In addition to this, speed cameras have been able to provide statistically obvious results in improving road safety and reducing the number of fatalities and serious injuries on our roads. The information relating to educational campaigns however is not so clear, whilst it is shown that these campaigns may be able to reduce the number of deaths or serious injuries it does not correlate into a reduction in the number of incidents occurring and this disparity between figures relating to deaths/injuries may be purely coincidental and as such this highlights a lacking in the evidential base for this strategy for road safety and as such will require more research before it can be effectively employed. 

Word Count: 2049


























References

1. National Police Chiefs Council. (2022). National Roads Policing Strategy. Retrieved from: https://library.college.police.uk/docs/NPCC/Roads_Policing_Strategy_2022.25.pdf
2. College of Policing. (2013). Investigation Of Fatal And Serious Injury Road Collisions. Retrieved from: Investigation of fatal and serious injury road collisions | College of Policing
3. Sherman, L. (1998), Evidence-based Policing: Ideas in American Policing, Police Foundation, Washington, DC.
4. Pepper, I., Rogers, C., Martin, H. (2020). Evidence based policing: a view on its development within the police service. Journal of Work-Applied Management. Australia. 
5. Fire Service College. (2005). Operations Manual. Chapters RTAI 01-1. Moreton-in-Marsh, Oxfordshire.
6. Calland, V. (2005). Extrication Of The Seriously Injured Road Crash Victim Emergency Medicine Journal 2005;22:817-821.
7. National Police Chiefs Council. (2018). Policing Our Roads Together. Retrieved from: https://library.college.police.uk/docs/appref/Policing-our-Roads-Together-partners-copy.pdf
8. Highways England. (2019). CLEAR – Keeping Traffic Moving. Retrieved from: https://library.college.police.uk/docs/APPref/CLEAR-Leaflet-March-2019.pdf
9. The Royal Society for the Prevention of Accidents. (2017).  Designing Evidence Based Road Safety Interventions. 
10. Her Majesty’s Inspectorate of Constabulary. (2020). Roads Policing: Not optional - An inspection of roads policing in England and Wales. Retrieved from: Roads policing: Not optional – An inspection of roads policing in England and Wales (justiceinspectorates.gov.uk)
11. Salvarani, C. P., Colli, B. O., & Júnior, C. G. C. (2009). Impact of a program for the prevention of traffic accidents in a Southern Brazilian city: a model for implementation in a developing country. Surgical neurology, 72(1), 6-13.
12. Gains, A., Nordstrom, M., Heydecker, B. G., & Shrewsbury, J. (2005). The national safety camera programme: Four-year evaluation report. London. PA Consulting Group.
13. The Royal Society for the Prevention of Accidents. (2018). Road Safety Factsheet. Retrieved from: https://www.rospa.com/rospaweb/docs/advice-services/road-safety/drivers/speed-camera-factsheet.pdf
14. Home Office. (2019). Police powers and procedures, England and Wales year ending 31 March 2019. Retrieved from: Police powers and procedures England and Wales year, ending 31 March 2019 (publishing.service.gov.uk)
15. Smith, L., Lawton, B., Beard, G., Durrell, L., Scoons, J. and Lloyd, L., 2015. The effectiveness of roads policing strategies (No. PPR731).





TASK 4 Option 4


Relevant areas of the National Policing Curriculum: 

Information and Intelligence

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.

	 Critically analyse the effectiveness of the National Intelligence Model and the importance of the role played by cross border cooperation in relation to information and intelligence. Consider the how effective information and intelligence is utilised within policing operations. 

Evaluate how you used specialist intelligence roles to support complex investigations.



2000 words (+/- 10%: include your actual word count at the end of each section)






Answer: 
















TASK 4 Option 5

Relevant areas of the National Policing Curriculum: 

Conducting Investigations

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.




	Critically evaluate the processes employed in a complex investigation you have been involved in, and the fast-track actions that you have utilised. 

Evaluate the support you have provided to victims, witnesses, and offenders (where appropriate) during a complex investigation and review the interviewing techniques employed during this investigation.

Demonstrate your understanding of both volume and priority crime and serious and complex investigations.

Consider the strategies that you have used to deal with the impact of personal attitudes and values throughout this investigation process. 

2000 words (+/- 10%: include your actual word count at the end of each section)
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Task 5

Personal Study programme / Individual Learning Plan 
 
 
The first learning outcome identified in the accompanying module descriptor (BMPP 6001D) asks that you formulate and implement a personal study programme to further enhance the development of your professional police practice. A template has been added for an ‘Individual Learning Plan’ that you can use for this task.  
 
This task differs from the PDP that you have completed in your previous workbook in that this learning plan allows you to assess what level you believe you are in key knowledge, skills, and experience against where you believe you (and the force) consider you should be – now and in the coming 6 to 12 months of your placement. This should then be used to target future development need. 
 
2000 words equivalent. Please note that this is not the actual number of words used in completing the table, the count reflects the thought and research behind it. 
 
 
 
ANSWER: 
 
 
Knowledge, Skills and Experience Assessment 
 
	 
	REQUIRED 
	RATING 
	DEVELOPMENT NEED 
 

	KNOWLEDGE 
 
 
1. As an MOE trained officer I am required to have a broader understanding of Police MOE powers for a variety of situations 
2. Develop understanding of legislation relating to Road Traffic
3. Gain better understanding of points to prove necessary for volume crime I deal with regularly as a response officer
4. Knowledge of alternative disposals for dealing with a wide variety of scenarios in and out of custody

 
 
 
 
 
 
 
 
	Low 
1-4 











 
	Med 
5-7












 
	High 
8-10 

9









8



10










8
	Low 
1-4 











 
3













3
	Med 
5-7

5 














6
	High 
8-10 
	 


1. Familiarise myself more with the relevant powers of entry available to officers in situations such as entry for planned purpose (i.e. raid) or unplanned emergency (medical etc.)
2. Study the relevant legislation relating to the enforcement of the Road Traffic Act in order to be more proactive with contributing to road safety in my community
3. This is a specific goal which will be measurable by reviewing victim statements I take to ensure all points to prove are included and I can attain this by improving my knowledge through study. This is relevant to my role as a response officer as it will ensure I am providing good evidence for the cases I investigate. This can be completed in a timely manner and reviewed throughout. 
4. By familiarising myself with the processes/requirements for issuing alternative disposals such as DVPNs or Community Resolutions I will be better placed to appropriately disposing crimes and providing a better service to victims.

	SKILLS 
 
 
1. Develop my ability to produce case files in line with force expectations and CPS requirements
2. Develop communication skills when dealing with vulnerable victims 
3. Identifying and conducting relevant ‘golden hour’ enquiries when attending scene of incidents likely to progress to court proceedings
4. Take time to develop suspect interview skills 
 
 
 
 
 
 
 
 
	Low 
1-4

4 













4










3
	Med 
5-7
 








5



	High 
8-10 
	Low 
1-4 
	Med 
5-7 
	High 
8-10

9 






10





9









8
	
1. This will allow me to produce a good quality file build at the first time of trying and reduce the amount of times CPS will ask me for additional information
2. This is a vital component of my development as a police officer and while it can be tricky to deal with vulnerable victims it is unavoidable and so by making efforts to improve this through practice and experience I will become a more well rounded officer as a result
3. By doing this I will maximise the potential evidence I am able to obtain for crimes I investigate 
4. Identify areas for improvement within my interviewing ability in order to be a more effective interviewer. Suspect interview plays a vital role in the progression of a case and being a more effective interviewer will assist me moving forward

	EXPERIENCE 
 
 
 
1. Ability to correctly identify and implement appropriate grounds for person and vehicle searches
2. Identify the risk factors associated with missing persons and provide appropriate grading for them 
3. Develop ability to work effectively with partner agencies
4. Workload management and consistently evaluate my workload and the progression of cases I am investigating to identify areas for improvement and maintain a manageable workload
 
 
 
 
 
 
 
 
 
 
 
	Low 
1-4


3 
	Med 
5-7 











5







5




7
	High 
8-10 
	Low 
1-4 
	Med 
5-7 
	High 
8-10


8








9








8




9
	



1. With experience comes a policing ‘sixth sense’ for identifying prospective offenders and opportunities for proactive policing to restrict offending in the communities I police
2. Through experience I will be able to become more aware of the identifiable risk factors associated with missing persons in order to provide appropriate grading
3. As a response officer I work alongside partner agencies frequently whether this is alongside other emergency services or for safeguarding purposes. By improving the way I write PPNs or MARAC referrals for example I can provide more useful and concise information sharing to aid safeguarding for victims
4. By continuing to be consistent and critical of my own workload I will be able to keep on top of my workload to ensure I am allocating my time appropriately and nothing is slipping through the cracks
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