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School X is an English-medium 11 to 18 comprehensive school. As of September 2018 School X had 977 pupils including 196 students who are eligible for Free School meals. A total of 259 of School X's students identified as having additional learning needs, this is around 27%, which is 6.9%, higher then the national average. Specifically 5% of School X’s pupils have statements of special educational needs this is 2.6% higher than Wales as a whole. School X has a specialist teaching facility on site that caters for pupils with a range of additional learning needs. The school has 93.9% attendance rate throughout the school year and in the most recent Autumn Term, 2018, had an attendance rate of 93.2% a drop in comparison to the Autumn Term of the previous two years, 2016 and 2017, which both had an attendance of 94.3%. As an average over a three-year period School X has had 22.8% of learners eligible for free school meals. This is 5.35% higher than the national average for secondary schools in Wales. Around 30% of School X’s pupils live in the 20% most deprived areas in Wales. 

The Welsh Government has identified reducing the attainment gap for student living in poverty as one of its top three priorities (Egan, 2013). As a measure of the effect of poverty in Wales schools have commonly used, as a scale pf attainment between students who are eligible for Free School Meal and those who are not (Egan, 2013). Specifically School X has identified reducing the attainment gap within Mathematics as a priority. This follows The Welsh Governments other two major priorities in education being improving literacy and numeracy skills (Egan, 2013). The poverty attainment gap being identified by The Welsh government as a majority shows the significance of it need for improvement. From examination results it was found that at age 15/16, that on average children are achieving 32 to 34 percent less if they are living in poverty compare to those who are not (Estyn, 2010). From School X’s mathematic results, 2018 identified a 68.9% gap in level 2 achievement between student who are eligible for Frees school meal and those not. Although this was a 6.3% improvement from there 2017 results, the result shows a nearly double negative effect for student living in poverty. This shows the significance of reducing the poverty attainment gap being a priority for change with the school improvement plan.  

School X’s Mathematics department plan has specified 5 key areas in which they are deciding to focus on these include: to raise standards at key stage 4, to improve the quality and constantly of teaching and assessment, develop a collaborative approach to teaching and learning, refine scheme of works to reflect recent changes to specifications and improve the tracking of key stage 3 students. 

Within there targets to raise standards at key stage 4 they have decided upon taking the following actions; to carry out forensic analysis on assessment result, gives staff members specific groups of learners to track and support, to develop agreed approaches on revision opportunities and set target grades. To improve the quality and consistency of teaching and assessment the department has decided upon the following actions; embed assessments strategies and actives in Key stage 3 and 4 scheme of work, filter and collate numeracy rich tasks and link to scheme of works. To target their area of developing a collaborative approach to teaching and learning they are deciding to improve the department use of Hwb and review current resources linked to scheme of work. To target improving the tracking of key stage 3 pupils the department has decided to align school data collection with department data storage and improve the tracking of pupils through key stage 3. 

The department has identified within their plan to be making significant change for the majority of their identified priorities this year. The key place where have identified limited progress being made is within their target to develop a collaborative approach to teaching and learning. They key area they have identified to have been making strong progress in embedding assessment strategies and actives in the key stage 3 scheme of work, as well as linking assessments to a style of self-reflective marking. 

School X’s development plan has outlined improvement in these specific areas on standards, wellbeing and attitudes to learning, teaching and learning experiences, care, support and guidance and leadership and management. The following have be designated as priority for the current academic year; ensure school successfully address, monitor and track revised learning measures and focus on core subject, within standards. For wellbeing and attitudes to learning the following have be identified introduce new pastoral system, reduce exclusions and becoming a pivotal school. In the area of teaching and learning experiences the areas of focus are; challenge and pace in lessons, the literacy and numeracy framework, the digital competency framework, developing skills provision and the key stage 3 and 4 curriculum. For care, support and guidance there is only one specific focus of creating a sustainable structure for ALN, STF and MILE. For Leadership and Management the school is focusing on developing middle leadership. 

Specifically focusing on the school plans for the area of standards and their focus on the core subject; English, Mathematics and Science, they have aims to reduce school variation and improve outcome of students eligible for Free School Meals in Mathematics. In terms of the schools focus on core subject the school has further identified the following target points; reduce the gender gap English and mathematics, to develop a floor target of 40% in level 2 for eligible for free school meals students and to improve A*-A grades. 

For wellbeing and attitudes to learning the school has identified a number of targeted actions. These included; progress leaders taking lead roles in monitoring progress of cohort, initiating Year improvement plans, introducing inter-form completion, developing the role of wellbeing officers, focused intervention to identify key indicates and improve behavior and providing key training for a new Pivotal Curriculum. 

For teaching and learning experience the school has identified various target point for the areas they have identified. For challenge and pace in lessons the school has specified maintain the focus on increasing aspiration and challenge for all pupils, improving questioning, encourage more effective and efficient plenaries and to develop challenge strategies as a focus for staff training opportunities. For the development of the literacy and numeracy framework and the digital competence framework the school has decided to focus on providing training, appointing a digital competence framework coordinator and update internal audits of provision. For developing skills provision the focus has been put on providing department leaders with relevant Estyn considerations for tracking provision and ensure coverage and evaluation of skills provision in all departmental reviews. The school has also put a focus on improve outcomes and raising aspirations for more able and talented pupils. 

The school has decided to make the following the targeted moves within developing middle leadership; to provide in house training, investigate what funding is available for training and to develop the role of Progress leaders. 

The department development plan identified I focus on tracking and supporting specific groups of Learners. Within those groups of learners they have identified students who are eligible for free school meals, a common measure for the poverty attainment gap. The purpose of identifying and tracking the learners for the department development plan, is to monitor progress and to make available, if applicable supportive mentoring sessions to reduce any attainment gaps that may form. 

The identification of key learner groups from the departmental development plan links into the school improvement plan within their key focus of raising standards. The school has identified a focus on raising standards in core subjects; English, Mathematics and Science. Specifically the plan has outlined improving standards within mathematics for students who are eligible for free school meals; this coincides with the department plan to target development attainment for specific learner groups. The school development plan also outlines a objective to achieve a floor target of 40% in Level 2 for students who are eligible for free school meals and to improve A*-A grades as a whole. This again coincides with departments development plan not only with targeting specific learner groups but also the department overall focus to raise standards in key stage 4. 

In a report by Estyn (2009) being a student living in poverty was linked to other specific traits through out a learners education, such as; attendance, behavior and pastoral wellbeing. This means that improvement taken to improve student wellbeing and care in a schools improvement plan can be viewed as action towards reducing the attainment gap between students who are eligible for free school and those who are not. School X has include introducing new pastoral structures and improving attendance aims within in their improvement plan, this is significant when focusing on decreasing the poverty attainment gap as Estyn (2009) identifies student eligible for free school meals to be more likely to have a poor attendance record and be less likely to accept school culture. 

Within the teaching and learning experiences focus of the schools development plan, school x identify the target to develop links with universities and outside agencies to raise aspirations of students. This is significant when look at student growing up in poverty, for a report from Estyn (2009) stated that young people are more likely to achieve in their GCSE’s if they have a belief they can apply to higher education. The report also stated that student from lower income households are more likely to have parents that have a negative perception to education. Therefore the responsible to feed students aspirations for higher education falls on schools.

Strategic planning is specifying an organizations aims and objectives for which they can then look and develop detailed ways in which to achieve them (Rutherford, 2009). Within strategic planning an organization can take into consideration the resources available and the struggles in which they could encounter, in such away to making achieving the targets achievable and effective (OBrein, 1991). 

Strategic planning can be viewed as three-tiered interpretation where strategies are following one of design, experience or ideas (Johnson and Scholes, 2002). Focusing on strategy as a design embraces the concept of planning a logical process, which follows a specific course and application with the common understanding being that the actual planning is undertaken by a higher managerial position (Johnson and Scholes, 2003). This follows with that definition of strategic plan but forward by Rutherford (2009) where an organisation makes a logical plan to achieve an aim. The view of higher management being in charge of plans where senior leadership teams and head of departments complete school and departmental development plans. 

Following on from a view of strategic planning as a design to achieve a specified goal it can be considered as important from the notion that planned changes have a more successful outcome then unsystematic changes (Rutherford, 2009). The importance of strategically planning in schools and the education systems can be taken from the view that certain aspect of the education sector are continually falling and are in need of successful change (Rutherford, 2009).  A report from Estyn (2009) showed that 2011 there had been a 3 year rise in the number of students being eligible for free school of meals, with a long-term continual attainment gap, this identifies a specific area that needs a successful change. Strategic planning enable schools to target areas by specifying aims (Rutherford, 2009) such as the poverty attainment gap and making critical and calculated techniques (Johnson and Scholes, 2003) to achieve those aims; giving better prospect to achieving change. 

Schools have been viewed to continually rely of government policy to influence changes within the education sector (Rutherford, 2009). However changes in policy cannot make a significant enough impact on what problems schools are facing (Fullan, 1997). School tackle institutional and local level barriers, which bring the importance for schools to strategically plan in order to prepare how to sufficiently and effectively, tackle such barriers (Middlewood, 1998).  Further schools will be confronted with scenarios, which may not be experience on a national level, so can not be reliant on government policy and must be able to strategically plan for themselves effective program and procedures for there own cohorts. 

Strategic planning allows schools to be proactive and be able to make effective use of changes in curriculum and society rather than be reactive (Middlewood, 1998). This is a significant importance to schools through current changes of new curriculum introduction and the changing state of national society and governmental power, so that an educational establishment can have a guide to rely on through the extensive change and uncertainty.

Numerous people (Fullan, 1997; Obrien, 1991) have come to the conclusion that strategically planning takes three key stages, they have give them different titles for these stages. However for the benefit of this essay the stages will be referred to as: initiation, implementation and institulzation (Rutherford, 2009). The initiation phase includes all steps taken to decide priorities for an organizations strategic plan (Fullan, 1997). The initiation phase brings a significant importance on schools doing strategic planning because it allows them to identify for themselves the areas that are applicable for improvement in their establishment and take into consideration the aspects, which will be effect and effect in concentrating on a specific aim. 

Schools have limited finical access, which is required for a plethora of needs across a school. To be able to effectively and efficiently use the finance available to them they need to know where the schools is, what improvement need to be made and how they are going to get there (Middlewood, 1998). Strategic plan gives schools opportunities to make a specific plan that can then be accessed in terms of finance needed and capital available in order to priorities what targets to focus on from each academic year. Equally a school having a strategic plan makes it available to be used when budgeting for a school year. It all feeds into make a school that has focus and target aims which makes them more likely achieve successful change (Rutherford, 2009) through taking into consideration obstacles that be faced (Obrian, 1991).  

Strategic planning focuses on the major key issues and looks over long-term plan, many schools have previously elected to do short yearly plans believing things change to frequently in a school environment. This can result in very little to no discussion on the schools future (Davies & Ellison, 2003) and can lead to a school becoming reactive. In the current educational environment of frequent legislation changes and introduction of new curriculum as school that does not look to the future can easily find them selves caught out. Strategic planning allows a school to look beyond the horizon taking into consideration new changes and to avoid being an reactive school (Middlewood, 1998).

Having a strategic plan allows all stakeholders in a school to have a common understanding of the schools aims and object (Middlewood, 1998). This is significant as it allows the aims for schools vision and mission to be understood and gives people the information they require in order to foster and feed into that culture. In can bring stakeholders of the school, all on to the same page in terms of what the focus for the school is and ultimate allows them to feel more empowered to achieve the targets as a whole giving better prospect for change (Rutherford, 2009). 

A aspect to take into consideration when look at literate related to poverty and attainment is that a majority of papers, report and supplement information available was published prior of 2014, which could be coming for a somewhat dated viewed in particularly when considering the drastic changes that government has faced in recent years.

Numerous reports have linked children growing up and living in poverty and poor attainment and significantly those disadvantage student having a poor attainment that students who do not grow up in poverty (Egan, 2013; Estyn, 2012). The most commonly used indicator of children living in poverty is those eligible for free school meals. On average in wales 17% of children are eligible for free school meals. 

Wales has a history of a low achieving poverty rich sections of society for which In the past employment was still readily available for those who did not have high academic achievement through various industries but with ongoing modern changes to our country economic state these opportunities are less readily available (Egan, 2013). This means failing to fix the attainment gap for learners living in poverty is failing to prepare them for the employment in today’s society and restricting their prospect which brings more emphasis on the significance and important of this topic (Cummings at al, 2012). 

It has been proposed Wales is suffering from high levels of poverty and specifically child poverty (Parekh and Kenway, 2011). This associated to the strong connections made between poverty and lower attainment created a significant importance to reduce the effect poverty has on a child education. For as number of children being raised in poverty increases the number of students our educational system is failing rises.  

The welsh policy on no child left behind emphasizes the importance to support and encourage all children to reach that potential and that barriers should not be causing an attainment gap. Research shows that the poverty attainment gap is apparent in before student even start school and continues to grow through out their time in education. To follow and act on the vision of the no child left behind policy is to bring important to such matters as reducing the poverty attainment gap.

A report (Cumming at al., 2012) found that there were student living in poverty that had aspirations for higher education but find the resource need to get there were not available and unachievable for them. Coinciding with this point of view, is more research which concludes that that the issues is not always that students living in poverty do not have aspirations but in fact lack the knowledge of how to achieve their aspirations (Kintrea at al, 2011). This gave them a disadvantage in education and could be consider to be working against article 28, when it states that children have the right to education and that higher education should be made accessible to all. This gives key value in reducing the poverty attainment gap and reduce the barriers disadvantage children have to further education.

For what can be considered most important reason for reducing the poverty attainment gap; is that often the way out of poverty is a successful education.  However if our educational system fails those students who live in poverty, their will be a continues cycle of people living and raising children in poverty to then have those children come to school and under achieve. So reducing the poverty gap is of significant importance in the current society, as lower attainment jobs reduce in availability and as we have an increasing desire to reduce and eradicate poverty. 

In School X’s most recent Estyn inspection it was highlighted that for Key Stage 3 they had made notable improvement and where in line with the averages for a family of similar schools for attainment of student eligible for free school meals. However for School X, key stage 4 saw a substantial growth in the attainment gap between student who where eligible for free school meals and those who are not. Notable in around half of the indicator subject student eligible for free school meals results had seen a decline. In comparison with the average of pupils eligible for free school meals in a family of similar schools and nationally, School X’s student who were eligible for free school meals scored less well in all indicator subject. This highlight the importance of the school making reducing the poverty attainment gap a priority in which they are make active focused moves. 

In a report by Estyn (2011) they identify making actions towards improving attendance and behavior of disadvantage students as a key move to towards improving the attainment gap. School x has introduced a new behavioral scheme to help improve behavior and attendance in the school. School X have introduced a Pivotal Curriculum which incorporates putting an emphasis on students with good behavior, restorative practice and make student aware of their choices. However the school saw a 1.1% drop this autumn term in comparison to previous year autumn term, this could be put down to a transition period.  Notably there is limited to no independent literature available on the Pivotal approach to behavior management, which could display a biased view of the method and its success. However the approach is primarily based upon and around restorative practice, which has been researched significantly and has shown to be effectiveness in schools. 

The school has identified a desire to hold events and improve links with local organisations to encourage the aspiration of students. This is can be an essential action when attempting to tackle the poverty attainment gap. This is because Estyn (2011) recognized that disadvantage students are less likely to encounter such activities and enrichment opportunity without school intervention. Estyn (2011) noted that these activities made a notable effect on students’ self-esteem, which has been shown to have a positive effect through out their school education. 

Have an active involvement with the local community has been shown to have a positive effect on reducing the poverty attainment gap. The Welsh government identified having strong links and opportunities to interactive with local community as good practice for successful school tacking the poverty attainment gap. School X has made active moves to be involved with local community including holding annual events for vulnerable people in the community and various fundraisers. 

School has identified the need to monitor and track data on their student and specifically those eligible for free school meal in the core subject. This is significant, as it has been acknowledged that tracking of data makes a key impact of improve attainment for students. The crucial element of recording data is to use it wisely to influence teaching and intervention for students. 

Specifically to the mathematics department, they have adopted a routine of regular assessment, which leads to STAR marking, which is a self-reflecting opportunity for students. This gives students in class time with support to review and have focused time to improve their own work. For those from disadvantages homes this time may not be available and the support they require may be limited, so opportunities such as these allows those students to access support they might not otherwise be able to.   

In a report by Estyn (2012) it was identified that schools that make a successful improvement with the poverty attainment gap are those who take a strategic approach. School x has successful identified the need for improvement within attainment of student who are eligible for free school meals in their school strategic planning. However they could make further steps to enable this to be more successful by include measurable targets and clear plans and methods (Estyn 2012).

Evidence has presented that a strategic move for tackle poverty and attainment is to focus improvement of literacy and numeracy skills with not only students but parents as well (Estyn, 2009). As research has shown that involvement and support form home in academic life can play a key role in a child’s education, equally student from disadvantages homes are more likely to have come form a cycle effect of poverty, where parents them selves struggled with attainment in schools. To do this effectively though produces many possible barriers; such as how do you runs support sessions with highlighting families from disadvantaged backgrounds and how do you ensure that the families who need the support come and benefit from the sessions.

Connected to the schools work to provide extra opportunities and event to help to peak students’ interest and aspirations, research has been shown that extra-curriculum activities can play a significant role in this area (Estyn, 2012). Student with greater interest in the studies are assumed to have a better prospect in terms of attainment as a greater interest can have positive effect in terms of their work ethic as well as their behavior and attendance. The welsh government has put work into to encouraging schools to provide extra-curriculum activities in the way of supplying extra funding (Egan, 2013) . When focusing on reducing the poverty attainment gap extra-curriculum activities can play a significant role in fill the gap of opportunities that children from disadvantage home are more likely to miss out on. Such opportunities generated by extra-curriculum activities can aid in learners, self-esteem, self-belief and general personal belief of prospects. This prospect of more self-believing student can all contribute to encouraging preserving students’ who take greater concern, because of a greater belief in purpose, of their education. When discussing student form disadvantage homes because these may be attribute which are not encourage or nurtured at home because of parental lack of belief in the importance of education.  

A tactic identified and tried in other schools is the use of mentors to enthuse, inspired and keep student on track. Mentors have been shown to have a positive effect of student attitude towards attendance and behavior, which as result can have a positive effect on a learner’s attainment. Significant positive improvement has been noticed with students who are eligible for free school meals with the use of mentors. 

In a case study outlined by Estyn (2012), numerous schools have found an effect provision for tackling the attainment gap is to tailor the curriculum to meets the needs of disadvantage learners. Schools have taken numerous different approaches from having specific numeracy support sessions to tailoring schemes of work related to portfolios produced on learners, which links back to make effect sue of data gather from tracking students. Tailoring the curriculum was made more plausible by setting short-term goals such as six weeks benchmarks to monitor progress and be able to make early intervention with students. Schools within the case had continually measurable targets so that any students who were not consistently making progress could be identified.

The disadvantage caused by a child growing up in poverty has the possibility to leave as significant number of student behind, and in the situation of schools x has the possibilities to leave 22% of its student underachieving. Conal (2006) suggests that social class has move effect on a child’s education than the gender gap, a readily target student disadvantage. Many would come to the conclusion that is leaving student behind because of the class they were born into needs to change. For such a required and significant change to have the best possibility, strategic planning could give it the best prospect  (Rutherford, 2009). This along with continued work in the areas the school has targeted and a variety of approaches to tackle the vast and complicated issue of the poverty attainment gap could be about a substantial change in life of poverty and work to end the cycle that many families face. 
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