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Section 1 – 1. Evidence of a clear understanding of the importance of a variety of play types including self-directed play. 
Piaget and Vygotsky both claimed that play is an important factor of cognitive development in young children, and that it is also an opportunity for young people to learn and develop new skills (Feldman, 2011). This is most recognised in the Early Years Foundation Stage, where learning through play has a key role due to it being one of the most prevalent ways in which children learn and develop (Family Lives, 2021). An early year’s pioneer Susan Isaacs once state, ‘Play is indeed the children’s work’ (Nursery World, 2016). Self-directed play is solely play that happens on a child’s own conditions and where they are involved in its creation and objective. Children play at their own desire, primarily based around what they enjoy. (Kozi Kidz, 2018) Self-directed play is essential because it allows children to develop creative skills as well as problem solving skills, regardless of if they independently or as part of a group (Kozi Kidz, 2018). It is also a beneficial method for each child to gain knowledge on what types of events interest them (Kozi Kidz, 2018).
Play is one of the core features set by the Government to ensure that all children and young people have access to play, sporting, leisure and cultural activities, this aim is based on the United Nations Convention on the Rights of the child (UNICEF, 2021). Play England suggests that play has multiple benefits for children some of these include:  
· An increase in the child's self-awareness and self-esteem. 
· Improved physical and mental health.
· It provides children and young people to mix with other children.
· Creates opportunities to develop social skills. (Play England, 2020)


The child’s holistic development is the concept that sees all children as a whole person (Sussex Forest School, 2020). Play is extremely valuable to a child because it contributes towards the whole development of the child. When children are playing, they will benefit, physically, intellectually, linguistically, emotionally, socially, culturally, and behaviourally (WJEC, 2019).  

The Foundation Phase framework provides a range of opportunities for children to achieve holistic development, through providing a curriculum, which focuses on the needs of each child as an individual. (Welsh Assembly Government,2008). It also considers children’s experiences and their existing knowledge. The areas of the curriculum that the Foundation Phase Framework covers are: 

“- Personal and Social Development, Well-being and Cultural Diversity
- Language, Literacy and Communication Skills
- Knowledge and Understanding of the World
- Physical Development
- Creative Development
- Mathematical Development
- Welsh Language Development “

(Welsh Government, 2019) 

There are also many different types of play that support the child’s holistic development, and these are creative play, physical play, manual play and discovery though play (Hughes, 2006). Creative play gives children the chance to develop with themselves and to express themselves using materials, giving children the chance to practice their physical skills and coordination, social skills, develop relationships with others, build confidence (The Little Gym, 2021). Creative play also helps children develop cognitive skills to encourage ideas of different activities to create as well as understanding new concepts and language skills (The Little Gym, 2021). Through creating creative play activities teachers are able to see the stage of the child’s development with regards to their fine motor skills by looking at pictures or paintings they have done this also help the member of staff to understand what they child understands about themselves such as are they aware of drawing legs, arms, body (The Little Gym, 2021).

Physical Play is when children play by exercising and using large muscles. This is important to help maintain and promote children’s health as well as connecting to every other aspect of the child’s development (The Little Gym, 2021). Physical play helps the child’s brain activity because they are getting fresh air and physical exercise. This play allows children to begin to learn about senses pace, special awareness, height, weight, and the surrounding environment (The Little Gym, 2021). Physical play also helps to develop balance and coordination and gives children the opportunity to release energy giving them a sense of freedom, adventure as well as giving them opportunity to explore safely developing their self-confidence (The Little Gym, 2021).

Imaginative play supports children in thinking for themselves creating new games and situations, giving them the opportunity to act out their emotions and feelings by speaking to toys, teddies, or objects (Little, 2020) Imaginative play can have a positive impact on children’s language and communication skills, and it is also connected to the other aspects of the child’s development such as physical, emotional, social, and intellectual (Little, 2020). There are many types of imaginative play and this includes, role play, playing house, pretend play, acting out things they have seen or experienced themselves (Little, 2020).

Manual Play is the use of fine motor skills such as building towers with blocks doing and jigsaws (The Little Gym, 2021). This can help support children with their confidence because they are problem solving, also it helps them to learn how to play cooperatively developing their social skills. Problem solving skills are needed to solve children's individual problems, which ultimately will support them to build self-composure, as well as improved self-esteem and self-confidence. (Ellis and Siegler 2013).

Discovery through play. This gives children the opportunity to explore new items such as sand, water, stones, and shells (The Little Gym, 2021). Discovery through play helps the child to develop their creative skills because it gives them opportunity to explore and convey their own ideas freely. (WJEC, 2019). 

Section 2 – . Evidence of a clear understanding of why exposing young children to risk is beneficial. (750 words)
It is important that adults provide children with opportunities that include risk at a young age in order to diminish or avoid accidents as they get older. Providing such an environment promotes the children to grow physically and psychologically as they challenge their capabilities and gain pride in their accomplishments (Boyer. 2006). By taking risk, children will create positive outcomes which will aid them as they grow. 'Positive outcomes' can involve wellbeing, education, leisure, elevated levels of self-respect, encouraging image and children and young people's involvement within the local community (Boyer. 2006). As well as following the seven main core aims centred around the United Nations Convention on the Rights of the Child, the Government is aiming to certify that each child, irrespective of their capability and experience, has the right to attain the five outcomes within 'Every Child Matters' (UNICEF. 2021). Also leading by example can encourage children to try and do something they would not normally do. An example of this can be using a knife to cut food or using a pair of scissors to cut something. Having conversations with children about risks will also help them understand how to manage and assess risks safely (Slovic. 1966). With measured risk children can learn boundaries both physically and mentally without being exposed to unnecessary risk (Slovic. (1966). Practitioners should also remember to praise and encourage children while they experience risk and unfamiliar encounters as it is important to build up the child’s confidence and self-esteem (Slovic. 1966). If children are not exposed to risk it can have a severe impact on boundary awareness and increase the risk of the child engaging in dangerous or harmful behaviours such as antisocial behaviour or running across a road without looking (Morrongiello, et al 1998).
There are many ways practitioners can balance the exposure to risk children encounter and one method of achieving this is by using a Risk-Benefit Assessment. This is used to support adults that provide play allowing them to balance the advantages of an action with any direct or indirect risk, considering the dangers while acknowledging the benefits to each child and other young people of challenging play experiences (Play England. 2020). This is most valuable for any individual both at a personal or professional level who handle areas, and settings in which children play, and for those involved in constructing and sustaining them (Play England. 2020). Also, the scheme is backed by the Health and Safety Executive (HSE) and the UK Government. It is important for every child to have the chance to take risks and some activities will provide a sense of danger while participating in, for example climbing (Morrongiello, et al 1998). Many education specialists often believe that the tendency for many adults to keep their children or children in their care indoor and will travel in a vehicle instead of walking is detrimental and overprotective, as this can often prevent children from exploring and discovering the environment around them or assess certain elements of risk ((Morrongiello, et al. 1998). If a child has limited experiences with risk due to an adult’s anxieties, it is likely that the child will have difficulties when assessing and managing risk when they grow older (Morrongiello, et al. 1998). However, when a balanced approach is implemented and the child is given more independence, they become increasingly more likely to grow in self- esteem (Glanz, et a.l 2002).
Children should be encouraged to think about risks and potential outcomes and how to act accordingly (Glanz, et al 2002). While a child’s safety should always be the main priority. adults can help children think about risks within their environment and what they can do to avoid direct risk (Chunn J. 2002). Adults should also encourage children to discuss potential risks and problems with other children while discussing what steps they would take if they came into a dangerous situation (Chunn J. 2002).

Section 3 – In depth discussion and understanding of an observation method for young children.
The Strengths and Difficulties Questionnaire (SDQ) is a short-term emotional and behavioural assessment questionnaire for children and young people. The tool can capture the point of view from children and young people (Early Years Careers. 2021). Questionnaires are highly beneficial due to the reason that they can be cost effective, consume little time and can be used on a wide scale to gather great amounts of data (McLeod. 2018). On average an SDQ takes five and ten minutes to complete. Questionnaires are also a practical tool as they can be completed by the children and young people participating in the assessment or by the assessor (McLeod. 2018). For instance, any child aged between 11-17 years old can complete an SDQ independently however for children aged 2-17 years there is the option of having a parent or childcare provider to aid in the completion of the SDQ (Goodman. 2001). This is beneficial to optimise the child’s knowledge and understanding on the questions and nature of the assessment and for the professional to prompt further information after each response from the child or young person (Goodman. 2001)

“There are currently three versions of the Strengths and Difficulties Questionnaire: short form a longer form with an impact supplement and a follow up form” (Law and Wolpert. 2014). The impact supplement looks at the effects that adverse childhood experiences (ACEs) has on the life of the child.(Law and Wolpert. 2014) There are five areas within the SDQ and each area is made up of five items. These areas include: Emotional symptoms subscale, conduct symptoms subscale, hyperactivity/ inattention subscale, peer relationships problem subscale and finally prosocial behaviour subscale (Law and Wolpert. 2014).
 A few bands have been formed which can help identify the children that are at a higher risk of developing considerable mental health difficulties, centred around their SDQ score (Coventry City Council. 2017). The bandings categorize scores: normal, borderline and abnormal. These bandings are recognized by acquiring the total difficulties score per band and the scores in each of the area (Coventry City Council. 2017). It is imperative to acknowledge that the SDQ should only be used as a screening tool and should not be used to overlook other procedures and prior knowledge of the child and young people in which they behave (Coventry City Council. 2017).

Despite this there are several limitations regarding the use of the questionnaires these include factors such as: The child might preserve everything as a positive when answering a question, The Child might only say what they believe the respondent wants them to say, some children may not have the ability to understand the questions and what is expected of them. This can cause the assessment to become unreliable and decrease the validity of the assessment (McLeod. 2018).
Section 4 – Demonstrate an understanding of the role of play when undertaking observations and assessments of children and consider how this affects the child’s engagement and the accuracy of the observation.
By observing children as they explore and play adults can identify what stage the child is at with their development, whether the setting and resources provided are stimulating their developmental growth, and what future steps can be implemented to support the child will need in order to gain the opportunity to experience and explore new interests and situations (Azilo Training. 2020). Observation is also a long-term process, regular monitoring and reviewing of previous observational evidence to ensure children are at the expected stage of development (Azilo Training. 2020). If there is an issue, observation can quickly identify an area or areas the child is having difficulties within, so adults are able to address these matters and make sure the child is receiving the appropriate support (Azilo Training. 2020). Also observing a child while they are playing often allows the observer to view the child’s strengths and weaknesses in a raw form for the reason being when the child is playing, they are not concerned or aware of the observer. 

Further, play can provide evidence suitable for most assessments as children can display an array of different skills while playing. Matters like the development of social development can be identified when they are communicating with other children and how they cope with social environments (McInnes and Howard, 2012). Key areas include being able to understand what is acceptable and what is not, the level and way in which they interact, and whether they are respectful to nature (Department for Children, Education, Lifelong Learning and Skills, 2008).  This can link in with the personal development of a child, whereby play allows for the observer to notice how accepting the child is of being away from their primary caregiver, their independence and ability to play alone, and how they respond to conflict (McInnes and Howard, 2012)

Also, play allows for the promotion of well-being and emotional development. The stage of which a child is at with their well-being and emotional development can be seen when observing if a child expresses their emotions, shows empathy towards others, and has an understanding of feelings whilst playing (McInnes and Howard, 2012). Well-being can link to the cognitive development of a child and this is explored through play whereby children can use thinking skills to decide on what activities they want to play or participate in, and how they reflect on what they have learned (Department for Children, Education, Lifelong Learning and Skills, 2008).

The development of physical skills can also be addressed through play with regards to how a child moves or how they use their fine and gross motor skills (Department for Children, Education, Lifelong Learning and Skills, 2008). Gross motor skills can be identified when looking at bodily controls, being aware of spaces, and the way they move such as running, jumping, crawling, etc (McInnes and Howard, 2012) The development of find motor skills can be identified whilst participating in activities such as colouring, building activities, arts and crafts, and any play that involves hand-eye coordination (Department for Children, Education, Lifelong Learning and Skills, 2008). Further, the way in which children engage in circle time activities such as singing, sharing thoughts and feelings, the way in which they ask questions and how the process what has been said, highlights the development of language development and communication skills through the medium of play (McInnes and Howard, 2012)

During play experiences children can show a wide range of skills at the same time. In contrast, during more formal educational activities, children will only demonstrate the skills required to complete the task (McInnes and Howard, 2012). Play is open ended and has few restrictions, therefore allowing the practitioner to see a wider range of skills, in a natural environment (Department for Children, Education, Lifelong Learning and Skills, 2008). If observations are discrete, children’s behaviour is less likely to be influenced by the presence of an adult, thus ensuring a more accurate representation of their abilities (McInnes and Howard, 2012)

If observations are carried out often and as part of the children’s day then the children will become accustomed to adults observing them and will continue with their play, with little interference from adults (McInnes and Howard, 2012). When partaking in their play children are engaged in the activity and may appear to be oblivious of what is taking place around them (Department for Children, Education, Lifelong Learning and Skills, 2008). Practitioners can observe children by carrying out an active role in the activity the children are participating in (McInnes and Howard, 2012). During this time practitioners can collect information on what the children are capable of doing and which skills they need to develop in order to move their learning along (McInnes and Howard, 2012). When observing children, it is important to know when it is appropriate to intervene to talk to the children or to ask questions, and when it is appropriate to stand back and allow the children to continue with their activity without any interruption (Nursery World,2021). In order to make good quality observations it is the adult’s role to create meaningful opportunities for the children to play (McInnes and Howard, 2012). Activities should be created which allow the children to use a range of play skills. The children should have the opportunity to use their social and communication skills, show their fine and gross motor skills, as well as demonstrating their knowledge and understanding of the world. Adults need act as facilitators to the observation process, creating an environment for good quality play experiences (Department for Children, Education, Lifelong Learning and Skills, 2008).
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