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AI statement 
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 03 April 2026 to check my work using the prompt(s):
1. Please check this for spelling and grammatical mistakes.
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.

Introduction
Bilingualism is the ability to use two or more languages, either fluently or with varying levels of proficiency, in everyday life (Kroll, J,. Et al, 2017). It plays a significant role in early childhood development, influencing cognitive, social and linguistic skills. Research suggests that bilingualism can enhance executive function, support brain development and promote cultural awareness (Byers-Heinlein, and Lew-Williams, C., 2018).

This assignment will explore the benefits of bilingualism, the experiences of children learning Welsh or English as an additional language (WAL/EAL) and the role of brain development, including the Critical Period Hypothesis proposed by Eric Lenneberg. It will also examine divergent thinking and links to early years frameworks, supported by theorists such as Lev Vygotsky. These concepts will be applied be applied to a practical activity involving teaching animals' names in English and Indonesian. 

[bookmark: _Toc116431283][bookmark: _Toc2126958088]a) Benefits of multilingualism
Bilingualism offers a wide range of cognitive, social and linguistic benefits, particularly in early years development. One of the most significant advantages is the improvement of memory and attention, often referred to as executive function. According to Ellen Bialystok (2001), bilingual children demonstrate stronger executive functioning skills, as they are required to constantly switch between languages. This enhances their ability to focus, ignore distractions and shift between takes effectively. In addition to this, bilingualism supports problem-solving skills and encourages creativity, as children learn to approach situations from different perspectives.  This links to the concept of divergent thinking, where individuals generate a range of possible solutions instead of relying on one fixed answer. Furthermore, bilingualism promotes cultural awareness and empathy, as children are exposed to different languages, traditions and how these cultures think differently, this can help reduce prejudice and improve inclusivity. It also expands communication opportunities, allowing individuals to interact with a wider range of people. These benefits are reflected within my activity, where children were introduced to animal names in both English and Indonesian. By switching languages and recalling vocabulary, children were actively encouraging their memory recall and attention systems, supporting their cognitive development in line with Bialystok’s research.

[bookmark: _Toc725754088][bookmark: _Toc1997671363]b) Welsh as an Additional Language/English as an Additional Language
Children learning through Welsh as an Additional Language or English as an Additional Language (WAL/EAL) often experience language development differently, especially if their home language is different from the language used in an educational setting. Language acquisition is not a linear process, and children may understand significantly more than they are able to verbally express, their progress may also fluctuate overtime. Therefore, a supportive and inclusive pedagogical approach is essential. Lev Vygotsky (1978) emphasises that learning occurs through social interactions, suggesting that language develops most effectively thorough meaningful communication with others. This is reflected in the use of play-based learning, which is widely recognised as an effective strategy for language development and revitalisation, particularly in contexts such as Wales where immersion programmes are used to support bilingualism. Through interactions, repetition and engagement, children can build confidence without experiencing pressure, this is crucial for EAL learners. 
Furthermore, Vygotsky’s (1978) concept of the Zone of Proximal Development highlights the importance of adult support in helping children achieve tasks slightly beyond their current ability. In my activity, this was demonstrated by repetition, questioning and flash cards. This approach also reflects the concept of scaffolding, later developed by Jerome Burner (1983), where support is gradually reduced as the child becomes more competent, familiar and independent. By creating a low-pressure, interactive learning environment, the activity supported children’s language development while acknowledging their individual learning and progress speeds. Overall, this approach aligns with best practice for WAL/EAL learners, as it prioritises communication, inclusion and conference-building over performance. 

[bookmark: _Toc523265456]c) Brain development
Brain development plays a crucial role in early language acquisition, particularly in bilingual children. During early childhood, the brain demonstrates high levels of plasticity, this means that neural connections are formed rapidly and strengthened throughout experiences. Key areas involved in language development include Broca’s area, which supports speech production and Wernicke’s area, which is responsible for language comprehension. Alongside these, the auditory cortex and motor cortex aid in processing and producing sounds. According to Eric Lenneberg, language acquisition is most effective during a “critical period” between early childhood and puberty, when the brain is most adaptable. Lenneberg (1967) argues that during this time, exposure to language strengthens neural pathways, making it easier for children to acquire one or more languages. This highlights the importance of early exposure to a bilingual environment.  
Furthermore, bilingual children engage in complex cognitive processes, as they must continuously manage two language systems, selecting one while trying to inhibit the other. Ellen Bialystok suggests that this strengthens executive function and contributes to greater cognitive flexibility and metalinguistic awareness. For example, recognising that “cat” can also be referred to as “kucing” allows children to separate words from their meaning, demonstrating a deeper understanding of language structure. Additionally, environmental factors can influence brain and language development, for instance, negative experiences or limited exposure to language may impact a child’s motivation and engagement, while supportive, positive interactions enhance learning. 
I reflected this in my activity, where children were encouraged with positive reinforcement and repetitive activities. By recalling and switching between languages, children strengthen their neural connections and engaging multiple areas of the brain. This supports Lenneberg’s theory of critical period, as well as the research done by Bialystok (2001) on cognitive development, this demonstrates how early bilingual experiences can enhance both language acquisition and overall brain function.  
[bookmark: _Toc1305812799][bookmark: _Toc385400189]d) Divergent thinking
Divergent thinking refers to the ability to think flexibly and generate multiple ideas or solutions. In early childhood, this is an important skill because it supports creativity and problem-solving. 
Bilingualism can enhance divergent thinking, as children learn that objects can have more than one label depending on the language used, which encourages adaptable thinking, this is seen within my activity as children learn ‘cat’ can also be called ‘kucing’ in Indonesian which encourages them to think beyond fixed meanings are become more cognitively aware.
In contrast to previous beliefs, research by Krista Byers-Heinlein and Casey Lew-Williams (2018) shows that bilingualism does not negatively impact development, but instead provides cognitive flexibility and allows for new perspectives to be explored, as children understand that one animal can have two different names, encouraging deeper thinking and adaptability.

[bookmark: _Toc1069482689][bookmark: _Toc1980804870]e) Early years’ frameworks
Early years frameworks and programmes emphasise the importance of inclusive, child-centered approaches that recognise and value linguistic and cultural diversity. In the UK, guidance such as the Early Years Foundation stage (EYFS) promotes inclusion, communication and language development, encouraging practitioners to support children’s individual needs and backgrounds. Similarly, the United Nations Convention on the Rights of the Child (UNCRC), particularly Article 7,8 and 30, highlights every child right to identity, language and culture, reinforcing and valuing home languages within education settings. This means practitioners should actively embrace multiculturalism by incorporating different languages, traditions and experiences into everyday practices. 
A key aspect of this is building strong relationships with both children and their families, as parents are central to a child’s language development. Effective communication with families allows practitioners to better understand the child’s linguistic background and provide appropriate support. In addition to this, it is important to recognise that children learning English or Welsh as an additional language may not be shy but instead may be more confident communicating in their home language, therefore practitioners should avoid a “one size fits all” approach and instead apply differentiation to meet the needs of the individual. (Purgato, et al, 2021). 
The importance of play-based learning and social interactions can be linked back to Vygotsky (1978), who emphasised how important it is for children to interact with others as it aids in their learning. Providing opportunities for collaborative play enables children to learn from their peers whilst developing upon their language skills in a natural and low pressured environment. Furthermore, by incorporating culturally relevant resources within play, like role play which incorporates home life activities and experiences, it allows them to develop a sense of belonging and identity. 
However, practitioners may face challenges, such as language barriers with parents, highlighting the need for additional support strategies such as translation tools or community engagement. (Virtual College, 2025). 
This is reflected in my activity, where Indonesian was introduced to recognise and value a child in the class’s home country. By using simple language, repetition and visual aids, the activity supported inclusive practice while promoting cultural awareness and communication skills. Overall, this aligns with early years framework by fostering inclusion, supporting language development and recognising the importance of working in partnership with families. 
[bookmark: _Toc246388076][bookmark: _Toc755500717]Conclusion 
In conclusion, bilingualism plays a significant role in supporting children’s cognitive, social and linguistic development. The ability to engage with more than one language has been shown to enhance executive functioning, promote metalinguistic awareness and support brain development, particularly during early childhood as highlighted by Eric Lenneberg (1967). Furthermore, the experiences of children learning Welsh or English as an additional language emphasises the importance of inclusive, supportive and child-centered approaches, where language development is nurtured through interaction and play, reflecting the theories of Lev Vygotsky (1978).
The discussion has also highlighted the role of bilingualism in encouraging creativity through divergent thinking, as well as its alignment with early years frameworks that promote inclusion, cultural awareness and partnerships with families. These principles were reflected in the practical activity, seen when children engaged with English and Indonesian vocabulary through interactive and supportive methods. Overall, this demonstrates that when effectively supported, bilingualism is not a barrier but a valuable asset which helps to enhance learning, development and cultural understanding in early years education. 
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Languages of choice:
English and Indonesian

Activity:
Learning animal names in English and Indonesian. 

Introduction:
Today we are going to learn some animal names in both English and Indonesian. Indonesian is a language spoken in Indonesia which is the country your classmate, Samsul, is from. 

Warm up:
"Before we start, who here likes animals? What animals can you already name?”

Introduction to animal names:
I say then they repeat.
“lets say it together”, “Can you say ....?” 
“What sound does a ... make?”, Can you meow like a Kucing, like a cat?”
“Can you can it quietly?”, “Can you say it loudly?”

Cat – Kucing (Koo-ching)
Dog – Anjing (An-jing)
Fish – Ikan (Ee-kan)
Bird – Burung (Boo-rung)
Cow – Sapi (sa-pi)
Snake – Ular (Oo-lar)
Pig – Babi (Ba-bi)
Horse – Kuda (Ku-da)

Guessing game: 
-Hold up picture “Who remembers what this animal is in English?”
-Praise or correct
-”Does anyone remember the Indonesian name?”
-Praise if correct, if wrong give options 
      -”Is this .... or ....?”
-Praise or correct


“Indonesia is a country with lots of animals and nature. It is very different to our country. Do you think they have animals like snakes in the wild?” 
“They do! Indonesia has many more types of snakes than we have.”

Ending:
“Can anyone remember one of the Indonesian animal names we learnt today?”

“Today we learnt some names of animals in English and Indonesian. Learning words in different languages helps us to understand other cultures and communicate with people around us.”

[bookmark: _Toc594606795]Video Link

Meeting with Lydia Waters (2416674)-20260406_085638-Meeting Recording.mp4



	
	
	



