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This paper will study the microteach session of 45 minutes in order to effectively assess individual performance, whilst critically outlining teaching methods and forms of assessment of learning. In reflection upon the microteach, it is useful to refer to Gibbs (1998) model of ‘learning by doing and Kolb’s (1984) ‘Experimental learning’.

On Tuesday 30th October 2018 I had the anxious, but exciting experience of my second micro teach of 45 minutes to my fellow peers. I had previously untaken a micro-teach of 30 minutes thus, I understood what was required of me enabling me to relish the experience by enhancing teaching styles which would be suitable to help support the students learn. I had developed a lesson plan before the micro-teach in order to improve learning for the students by using various teaching approaches. Due to having the previous knowledge of the first micro-teach this helped me to relax. I did nevertheless,  feel my expectations double as I wanted to significantly develop from my first microteach. 

Senior (2006) suggests teachers who are learning for the first time often experience themselves feeling in the dark, as they are not proficient enough to effectively know what specific requirements and needs their students have due to lack of experience in the teaching field, this is familiar to how I felt throughout the teaching experience. Further claims suggest the teacher often feels anxious and has a lack of uncertainty to weather not they have effectively hit the needs and requirements of their students which I did struggle on during my micro-teach I found it was hard to assess how much knowledge the students where learning which made the nerves double. Trippestad, Swennen, and Werler (2017) support this claim by suggesting that often student teachers working within higher education significantly feel the pressure whilst training. This is due to the lack of experience, many student teachers feel they do not adequately know whether or not they are doing a good job at meeting learning outcomes successfully in order to advance and improve student knowledge. Denby (2008) suggest meeting the specific needs and requirements for students is significantly important. However, he provides a counter argument claiming unlike many other professionals post compulsory education is distinctive, unlike other professions in education and post-compulsory education everyone is the ‘expert’. Upon my personal experience during my microteach I found this statement was correct, I wanted the lecture to be student led. Recent studies suggest students often learn more effectively from a student-centred lecture instead of a teacher-led lecture, which was perfect for me.  Students often demonstrate less understanding of the subject matter if the lecture had been specifically teacher-led. 

Previously, I had the experience of my first microteach, with the significant feeling of dread and anxiety. Thus, I thought my second micro-teach would therefore be a significant improvement on confidence. However, this was not the case on the build-up to the lesson planning of my micro-teach I was anxious to whether or not I had done enough reflection upon my previous lesson and improved the areas of constructive criticism which almost made the anxiety double. 

Additional claims made by Stork and Walker (2015) suggests many new teachers worry that they are not adequate and therefore inexperienced, due to the diverse role of society there is a specific requirement to understand learners more effectively. (Stork and Walker,2015 cited in Swain,2008) highlighting understanding learners individuality is the best way to support them to succeed;
The diverse backgrounds of today’s students mean the role of the personal tutor is more important than ever before’. (Swain,p.4,2008).

Muschla (2010) elaborates further in support of my statement claiming this feeling early on during the teaching journey is common for many individuals. Furthermore, it can be suggested  many new teachers feel nervous before observations in particular. Sherman (2013) suggests teachers often struggle with the technical demands that they have full accountability for this is due to lack of experience and knowing very little as this is a new experience to them. For instance, he also suggests thousands of new educators are all facing the same challenges. Henry, Osborne, Wittenberg (1983) claim many new teachers experience significant anxiety when teaching new students information on the subject matter especially in particular when they are inexperienced.

Upon, the build-up to the micro teach lesson the feeling of anxiety and apprehension did not weaken. Due to having such a large subject matter I did struggle when I was developing my lesson slides ready for the students, I found that my slides contained to much information which may cause students to feel overloaded. Kuhlthau, Maniotes, Caspari (2012) suggest although, detailed information on the subject matter it is essential, It is also important that students don’t feel they have to intake to much information. 

I effectively ensured my students understood the aims of the lesson by highlighting three effective learning objectives to work towards during the lesson in order to have an effective understanding of the subject matter and learning outcomes. Jarvis (2004) highlights the significant reason teachers asses leaners in order to identify their strengths and weaknesses. This enables students to have critical feedback on what areas they are doing well at, and what areas of their work can they improved for future essays. Nygaard, Holtham, Courtney (2009) highlight that by suggesting learning outcomes are essential to helping students learn. Learning outcomes, aim to cover the desired knowledge of what students expectation from participating in the lecture. (Nygaard, Holtham, Courtney,2009 cited in Deem and Brehony, 2000) claim students learning outcomes are subjective and sometimes determined by learning environments. 

In order to have clear effective learning objects for the students to follow, I ensured I followed Blooms Taxonomy (1960). The learning objectives are as follows;
1. Identify individuals who are seen as ‘hard to reach’ groups.
2. Explain the effects of social exclusion.
3.  Classify how government’s legislation Is Britain Fairer.

Learning Objective 1: The aim of this objective was in order to critically provide students with subject knowledge on the individuals that are seen as ‘hard to reach’ groups via power point (K1,K4,V1,K3) 

Learning Objective 2: The learning objective of this lesson was to be student led engaging all students in the video activity to give individuals a change to express any opinions or justifications they had. The video provided students an excellent level of understanding (K1,K2). The group discussion, then provided the students the opportunity to engage and incorporate their own understanding and effectively feeding back to the group (K3,V1,V2,A4,A3,K2,K5,V4).

Learning Objective 3: The last learning objective aims to provide individuals a more in-depth understanding of the effects of social exclusion, providing the students with a providing government’s aim to tackle these issues within society, thus giving students the opportunity to understand the subject material in more depth whilst critically looking at the matter due to being provided detailed information from the government’s policy’s and  legislation.(K1,K2,V3).

Walker et al (2008) asserts a counter argument to this claim suggesting often learning outcomes can be too complex for students to interoperated resulting in students losing interest in what they are going to be developing knowledge on during the lesson. However, I felt for my lesson learning objectives were essential in order for the students to have effective engagement, my students had a base knowledge of the subject matter thus, it was essential to recap from my previous lesson with the students. In this instance, it can be highlighted how effective recapping a lecture can be in higher education, this claim can be supported by Amberose, Bridges, Lovett, Noram (2010) elaborate further by, suggesting it is significantly effective practise to recap the previous lesson with our students in order to get them engaged sufficiently, thus enabling students to organize structure and thoughts to lead into the current lesson with knowledge and understanding.  

The principal objective of this lesson was to successfully implement different types of assessment for learning. Sambell, Dowell, Montgomery (2013) claim due to accumulative global competitiveness in Higher Education (HE) students, the way in which we innovatively engage, educate and fulfil students learning has become a fundamental function of the teacher. Teachers aim to move towards students being actively involved in the knowledge creation of the activities, in order effectively meet distinctive assessments for learning.  Knowles, Holton, Swanson (1973) draw attention to how essential andragogy is in Adult Education, he elaborates further suggesting that the term andragogy was developed by Malcom Shepherd Knowles (1913-1997) he  claims that he used this term to define elements of Plato’s education concept. He suggests the theories of learning and shaping knowledge is at the centre of Skinners (1968) treatment of learning. Further suggestions made by, Skinner (1986) suggests;
‘Learning is fundamentally change due to experience [power] called reinforcement, our techniques permit us to influence the behaviour of an organism almost at will’ (Skinner,p.10,1973).

Many learning theorists, define learning as a process in which behaviour is often changed or shaped. David and Anthony (2019) draws attention to Knowles theory (1984) Knowles claims adult learners are significantly different than children, this is due to life experiences. Knowles categorized adult learners characteristics differently from the pedagogical approach such as the following;
1. Self-concept this is where the adult learners are often more independent and more self-directed.
2. Adult learner experience this is where adult learners have significant additional human material available based upon various life challenges, and experiences.
3. Readiness to Learn this is where adult learners are often more knowledgeable, thus having a passion to learn.
4. Orientation to Learning enables adult learners to mature in their learning journey by effective problem solving strategies.
5. Motivation to learn, adults significantly appear to make development towards effective motivation due to life experiences.

Upon analysing current learning strategies upon the development of my lesson plan I decided to adapt a learner-centred teaching practice as this form of teaching is often the most effective in regards to research. Doyle (2011) suggests due to significant research of neuroscience, biology, and cognitive psychology exploration on how humans absorb new knowledge and understanding highlight this powerful assumption. Doyle (2008) states;
‘It is often the individual who does the work, who is then able to develop a good level of knowledge and learning’ (Doyle,2008.p.7).

Doyle (2011) claims learner-centred teaching enhances the prospects for many students to absorb new essential information. (Doyle,2011 cited in Goldberg,2009;Ratey;2001) claiming in order for this modification to be significantly effective, students must participate in engaging their brains to intake new knowledge. Further research developed by Arum and Roska (2011) used Collegiate Learning Assessments (CLA) to identify how effective this form of assessment was on their students. The research later suggested after two years students had not learnt adequate knowledge, a significant 3,000 of students showed no adequate knowledge after two years and 36% of individuals demonstrated very little understanding after 4 years of lecturing. The study, later suggested that the reduced outcomes in regards to insufficient learning and development was due to many students only spent a significant 7% of their time studying on average. I thought using a Learner-centred practise would be more effective as this form of assessment aims to create a learning environment for students that optimizes students opportunities to pay attention to new subject information and actively engage in the subject matter.

However,  Illeris (2018) proclaims a counter argument to the statement made by Doyle (2011) by suggesting, although we are working towards enhancing education there can often still be significant barriers to learning. (Kirwan, 2013 cited in McClusky,1970) claiming to engage students successfully the concept of ‘margin’ must therefore be present. Thus, suggesting that often the students must have a positive ‘margin’ between the amount of pressure they have on them. 

On the development to my lesson it was evident that due to previous practise I would undertake a learner-centred-constructivist approach to learning due to students having to think on their own thinking and ideas. Weimer (2002) suggest that research made by cognitive psychology suggests learner-centred are the most effective for students to learn and develop new knowledge. Constructivist methods highlights learners own knowledge rather than, receiving information from textbooks and teachers. The evidence which supports this theory is the developed and enhanced work of psychologists and philosophers such as Jean Piaget (1980) John Dewey (1980) Lev Semyonovich Vygotsky (1943) and Jerome Seymour Burner (2016). 

The concept of constructivism is that learning takes place on the students present knowledge, introducing the learners previous experiences, backgrounds, and cultures. Research suggests involving the students, and using their own knowledge and experience can significantly increase knowledge and subject understanding, often students may be asked to work in larger groups and be presented with a case study of which the students need to effectively use their problem solving skills to come up with the outcome which resolves the case study and helps them to gain a deeper subject matter of knowledge.

I decided to aim my lesson around the learner-centred-constructivist approach as this would be the most engaging for students to develop good understanding of Knowledge. Spooner (2015) elaborates further by suggesting it is essential that self-regulation approaches which will support students to achieve goals set. As teachers it is essential that we understand that students learn best through, group tasks, discussions, problem solving and effective communication. I ensured I followed a learning centred approach by providing students with a activity and group discussion, In order for this concept of learning to become successful I ensured I learnt the students the knowledge they needed to do the task. The task required the students to elaborate further and use effective probem solving skills, this made the students have to think on their feet which was an effective and well organized task enabling students to use effective team building skills. Beghetto (2018) supports this claim suggesting enlightening innovative problem-solving skills is essential for students. 

Maggi (2000) proclaims a counter argument to this statement, suggesting problem-solving skills are not always beneficial to students and sometimes leave students feeling confused to the complexity of the challenge. Although, I disagree with this statement I thought it was an effective way for students to learn. Sharma (2006) elaborates further suggesting group discussion enables students to feel ‘equal’ to teachers because it enables students to have useful participation. Victor (2011) proclaims a counter argument suggesting that group discussions can often be difficult for those students who are not confident may struggle to talk confidently in a group. 

There was a significant error made on my behalf which knocked my confidence at the early stages. But did not have a knock on effect from the lesson, I made the error of handing out my handouts to soon before the previous task which demonstrated my students being engaged in the handouts I had given out had taken the attention off the knowledge and subject material I was delivering to the students and they were now fully focus upon the handout sheets I had provided. By this point in time I felt very unprofessional and unorganized. I thought, on my behalf this was poor organisational skills. I felt I had to divert the attention to show a piece of information on the board in order to get the students attention once again. Upon reflection, I would ensure next time I handed out my handout sheets at the relevant time to the video task to avoid the students becoming distracted. Although, I did ensure I engaged the students back to the relevant information, due to the students being engaged in the subject matter I felt confident in the delivery of my session. The response to how the session was going was evident throughout, the students were engaged and demonstrated a good level of understanding upon the assessments of learning such as group discussion, problem solving, and video discussion. In my opinion I thought this was an effective way to engage students. Upon reflection next time, I would be aware that students may find the group discussion complex and often intimidating due to feeling pressure. Overall I feel, my second microteach was good and effective. Whilst, there was some negatives and positives to the experience, it is evident that preparation is key due to failed organisational skills when I handed out work sheets, which caused a lot of distraction to the students. Upon, research and my professional practise it is evident that I will continue to lead a student-led teaching approach as I feel this is the best form of effective teaching. 
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