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Executive summary
Speech and language development performs a big position in how children learn and communicate, especially during primary school. For children aged 5 to 12, there skills are important not just for speaking, but also for understanding lessons, asking questions, sharing ideas, and making friends. They also support key areas like reading, writing, and working with others in class. In the UK, many children with delayed speech are identified as having speech, language and communication needs (SLCN), which is one of the most common types of special educational needs (Griffith et al., 2024). Even though schools provide support, many of these children still experience difficulties in everyday school life. This report will examine the following research question: What are the problems that children between age 5 to 12 with delayed speech experience in school within UK? Beginning with a literature review followed by an overview and critical assessment using the CRAAP test of the two articles. This studies methods and main findings will be examined for relevance, leading into a discussion of their implications for practice. the conclusion will summarize key points, point out the importance of addressing this communication challenges. The aim is to provide valuable insights into the impact of delayed speech, helping to find solution for children.

Introduction (~900 words)
What is Literature?
Literature simply means the sources used to develop knowledge about a topic. This includes peer-reviewed literature and grey literature. Peer-reviewed literature is a research articles that have been checked by experts before being published. This usually makes them more reliable and based on evidence (Blakeslee, 2004). For example, Griffiths et al. (2024) and Alamri et al. (2023) are both peer reviewed studies that provide useful information about speech delay. Gray literature includes reports, policy documents, and other non-academic sources. These can be helpful because they often reflect what is happening in real life settings, such as schools. However, they may not always go through the same level of checking as peer reviewed studies, so their reliability can sometimes be questioned (Blakeslee, 2004). Because of this, it is important to use both types of literature carefully and think critically about their strengths and weaknesses. 
Evidence-Based Practice (EBP)
In education and healthcare, evidence-based practice (EBP) is fundamental. This means using the best available research alongside professional experience and the needs of the child (Vermeij et al., 2023). In UK schools for example, teachers and speech and language therapists often use evidence-based approaches to support children with delayed speech, such as targeted interventions or adapted teaching methods (Rodgers et al., 2025). However, it could be argued that support is not always consistent across schools, which may affect how successful these interventions are.
Focus of the report
This report focuses on the problems experienced by children aged 5 to 12 with delayed speech in UK primary school. These problems are not just about speaking clearly. Children may also find it difficult to understand instructions, take part in class discussions, or complete reading and writing tasks (Boivin et al., 2020). This is supported by Pascoe et al., (2021), who found that speech difficulties can affect classroom participation and engagement. In addition, they may struggle with social interaction, such as making friends or working in groups (Lloyd-Eaenkaya et al., 2020). Over time, these difficulties can also affect emotional wellbeing, including confidence and self-value (Hobson et al., 2022). Similar examples have been identified in wider research on child wellbeing and communication (Law et al., 2020).
Research questions and topic of the report
This report will look at the following research question: What are the problems that children between age 5 to 12 with delayed speech experiences in school within UK?
To answer this questions, a collection of sources has been used. For example, Boivin et al. (2020) found that children with long term language delay are more likely to have ongoing academic and social difficulties. Lester et al. (2025) also suggests that children learning English as an additional language may face similar challenges, which can sometimes make speech delay harder to identify. Kumar et al. (2022) highlights risk factors such as limited interaction and environmental influences, although these factors may not Appy to every child. Two key articles are used in this report: Griffiths et al. (2024) looks at how early language difficulties affect academic outcomes and the role of Special Educational Needs (SEN) support. Alamri et al. (2023) explores the possible connection between speech delay and smart media use. This articles where chose because they provide different perspectives, although both have some limitations, which will be discussed later.
Structure of the report 
This assignment follows a structure like the IMRaD (Introduction, Methods, Results, and Discussion). The introduction will explain the topic and research focus. The methods section defines how the sources where selected and evaluated. The results section presents findings from the two main articles. Finally, the discussion considers what is findings mean for practice in UK school.

Methods (~600 words)
Search strategy (keywords, Boolean Operators, Database)
A structured search strategy was used to find relevant sources for this report. Keywords and Boolean operators were used to improve the search (Table 1). For example, AND was used to combine ideas, such as "Relationship between speech delay" AND "smart media" AND children" while OR was used to include similar terms like "Speech delayed" or "language difficulties". In some cases, NOT was used to remove unrelated results.

Table 1 keyword and Boolean Operators
	
Search
	Search Terms (Keywords) and
Boolean Operator (AND/OR/NOT) combinations
	Database Used
	Results Found




	1
	"Speech delay" OR "communication difficulties"
	Google Scholar
	17,900
Results after year filter 17,200.

	2
	“Speech delay” OR “learning difficulties”
	Google scholar
	17, 100.

	3
	"Speech delay" OR "learning difficulties" AND "primary school" AND "UK"
	Google scholar
	16,500.

	4
	"Delay speech" OR "speaking difficulties"
	Google scholar
	7,430.

	5	 
		"Delay speech" OR "speaking difficulties" AND "primary school" AND "UK"
	Google scholar
	378.

	6
	"Speech delay" OR "communication difficulties" AND "primary school" AND “UK”
	Google scholar
	7,920
Result after filtered 4,690.

	7
	"Delayed speech" OR "speaking difficulties" AND "UK" AND "child" AND "school"
	Pub Med
	8 results found.
Filter in the last 10 years

	8
	"Speech delayed" or "language difficulties" AND "primary school" AND "UK"
	Pub Med
	5 Results found. Filter in the last 10 years.

	9
	"Speech delay" OR "language delay" AND "smart media" OR "screen time" OR "digital devices" AND children
	Google scholar
	3,020 found.
Result after filtered 2,100

	10
	"Relationship between speech delay" AND "smart media" AND children"
	Pub Med
	1 result found. Filtered in the last 10 years

	11
	"Special needs children" AND parents employment UK
	Google scholar
	15,700 found.
Results after filtered 8,010

	12
	"Special needs children" OR "special educational needs" AND parents employment UK
	Pub Med
	1 result found. Filtered in the last 10 years.



The main databases used were Google Scholar and PubMed. This were chosen because they provide access to a wider range of peer reviewed studies in both education and healthcare. This approach is consistent with previous research in this area (Lester et al., 2025). However, it is possible that some relevant studies were missed by only using this database, which is a limitation of this search strategy.
Inclusion reasons including peer reviewed articles published between 2019 and 2025, with a focus on children aged 5 and12 or similar age groups. Studies also needed to be relevant to education, development, or speech and language difficulties. Some older sources were included where they were particularly useful. Exclusion criteria including studies focusing only on adults, non-English articles, and sources that did not clearly explain their methods. While these reasons helped to keep the search focused, they may also have excluded some useful research.

CRAAP Test
CRAAP test is a simple way to check information. It was created by a librarian named Sara Blakeslee. CRAAP stands for Currency, Relevance, Authority. Accuracy, and Purpose, and it gives you easy questions to help you decide if the information you find is reliable and useful (Blakeslee, 2004).
The quality and reliability of the selected articles were checked using the CRAAP test. Table 2 represent the CRAAP analysis of the two selected papers.

Table 2 CRAAP test for the articles published by Griffiths et al., (2024); and Alamri et al., (2023)
	CRAAP elements
	Description
	Griffiths et al., (2024)
	Alamri et al., (2023)

	Currency
	Most of the sources used in this report are recent, published between 2020-2025, which helps make sure the information is up to date.
	Publication year was 2024
	Publication year was 2023

	Relevance
	In terms of relevant, all sources need to be linked to focus of the research question
	Griffiths et al., (2024) focus on support in language education for children’s education
	Alamri et al. (2023), studied the relationship between speech delay and smart media use.

	Authority
	The authors and their information are relevant to increase reliability.
	All authors work in relevant settings: Psychology and Language Sciences; 
School of Psychology, and Department of Special Needs Education
	All authors work in relevant settings: Paediatric, Maternity Children Hospital.
Relationship Between Speech Delay and Smart Media in Children.


	Accuracy
	Accuracy was considered looking at how the studies were carried out in terms of methods.
	It was Accuracy cause it: Department of Special Needs Education. Teacher-reported language difficulties and later academic outcome in school entry. 
	It is Accuracy because the article was Relationship Between Speech Delay and Smart Media in Children.

	Purpose
	Purpose was considered to understand if actions are suggested for 
EBP
	 The articles are mainly designed to inform research rather than argue, which supports their standing.
	The purpose of this systematic review was to investigate and join available research data in order to determine the association between speech delay and the usage of smart media in children.



Results (~600 words)
Overview of the articles
This first article, Griffith et al., (2024), looks at how children with language difficulties perform in school environment and whether special educational needs (SEN)support helps to improve their outcomes. The second article. Alamri et al., (2023), focuses on the possible connection between speech delay and the use of smart media devices such as phones, tablets, and televisions. Both articles are useful because they help explain some of the reasons why children may experience speech and language difficulties and how this can affect different areas of development. Griffiths et al. (2024) found that children who start school with language difficulties are more likely to struggle academically than other children their age. many of these children have problems with reading, writing, understanding instructions and joining in classroom discussions. Since communication skills are important in most subjects, language difficulties can affect learning in many ways. The study also explains that although schools provide special educational needs (SEN) support, some children still continue to experience difficulties as they get older. It also shows how important early support and intervention can be for children with speech and language difficulties. In a similar way, Alamri et al. (2023) found a connection between high levels of screen time and delayed speech development in young children. One reason for this could be that children who spend a lot of time using devices may have fewer chances of talk and interact with patents, siblings, or other children. Young children develop language through conversations, listing, and social interaction, so less communication may affect their speech development. However, the study does not fully explore other possible causes of speech delay, such as family background, parenting, or developmental conditions. Because of these, it is difficult to say that screen time alone causes speech delay. This support the idea that speech delay is usually influenced by several different factors rather than one single cause, as also suggested by Kumar et al. (Kumar et al., 2023; Bakopoulou et al., 2019). The two articles help answer the research questions by showing how speech and language difficulties can affect children academically, socially, and emotionally. In terms of academic development, Griffiths et al. (2024) shows that children with delayed speech often find it harder to keep up with homework, especially in subject connected to reading and writing. They may also struggle to understand instructions or explain their ideas clearly in class. Over time, this can affect their confidence and overall progress in school. Speech and language difficulties can also affect social development. Lloye-Esenkave et al. (2020) suggests that some children with communication difficulties find it harder to make friends or join in group activities. If children struggle to express themselves or understand others, they may feel left out or avoid social situations. However, support from teachers, parents, and classmates can help children feel more included and improve their communication skills over time. Emotional development is another important area affected by speech delay. Hobson et al. (2022) explains that children with communication difficulties may sometimes experience frustration, anxiety, or low confidence. This can happen when they feel misunderstood or unable to express what they want to say. In some cases, children may become quiet or withdrawn because they worry about making mistakes when speaking. Overall, the studies show that speech and language difficulties can affect many parts of a child’s life. Including learning, friendships, and emotional wellbeing. They also suggest that environment factors, such as screen use may play a part in speech delay, although they are unlikely to be the only cause. This highlights the importance of early support, positive communication, and creating opportunities for children to interact with others and develop their language skills.

Discussion (~600 words)
Summary of the findings
The findings in this report show that delayed speech can affect many areas of a child experiences at school. One of the main challenges is academic performance. Children with speech difficulties may struggle to understand instructions or explain their ideas clearly, which can make learning more difficult (Griffiths et al., 2024). Over time, these can affect their progress, especially if support is not consistent. This connections to research by Blanchet et al. (2022), who highlight the strong connection between language skills and literacy. Social interaction is another key area. Communication is important for building friendships, and children with delayed speech may find it harder to join conversations or group activities. As Lloyd-Esenkaya et al. (2020) suggest, this can sometime lead to children feeling left out.  However, it is important to recognise that experiences can change, as some children may receive strong support or develop their own coping strategies. Emotional wellbeing is also affected. Hobson et al. (2022) found that children with speech and language needs are more likely to experience anxiety or low self-respect. This may be connected to repeated difficulties in communication. In some cases, this behaviour might be misunderstood by teachers as a lack of interest or effort (Mystkowska-Wiertelak, 2022), when it may reflect underlying challenges. The role of environmental factors should also be considered. Alamri et al. (2023) suggests that high levels of screen time may reduce opportunities for interaction. However, it would be too simple to say that screen time alone causes speech delay. Other factors, such as family environment and individual development, are also likely to be important (Kumar et al., 2022). 
How the articles influence practice and affect outcomes for patients/service users?
In terms of practice, early intervention appears to be very important. Vermeij et al. (2023) suggests that early support can lead to better language outcomes. However, access to these supports is not always equal across schools, which may affect how successful it is. It is also important for teachers, parents, and specialists to work together. Bloom et al. (2020) highlight the value of including children’s views when planning support, which may help make interventions more effective. These is supported by Rodgers et al. (2025), who highlight the importance of using a range of approaches when supporting children with speech difficulties. Policy reports such as Birch et al. (2023) also highlight the need for early identification and consistent support in schools.
Conclusion 
Children with delayed speech can face some of challenges in UK primary school, affecting their learning, social life, and emotional wellbeing. Communication difficulties can make it harder to understand lessons, take part in class, and keep up with homework, which can impact academic progress over time (Griffiths et al., 2024; Boivin et al., 2020). They may also find it harder to build friendship or feel included, which can affect their social development (Lloyd-Esenkaya et al., 2020). These difficulties can also have an effect on how children feel about themselves. Some may lose confidence or feel anxious if they often struggle to communicate or are not understood by others (Hobson et al., 2022). Although support is available in schools, it is not always provided consistently, meaning some children may not receive the right help early enough. It is also clear the speech delay does not have just one cause. A range of factors, including environment, interaction, and individual development, can all play a part these suggests that support needs to focus on the whole child rather than their speech (Kumar et al., 2022). Overall, identifying speech delay early and providing consistent support can make a real difference. Teachers, parents, and specialists need to work together to support children in a more joined up way. Using evidence-based approaches is important, but this need to be applied consistently across different schools to be most effective (Vermeij et al., 2025). With the right support in place, children with delayed speech have a better chance of improving their communication skills and doing well in school.
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