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 Targed/target Yr hyn yr wyf wedi'i wneud yn yr 
aseiniad hwn 
What I have done in this 
assignment... 
 

Targed/Target 

1 

Aim to explicitly take more 
opportunities to inject your critical 
view in the Lit. review. 

In addressing Target 1, I have 
critically engaged with the 
literature on Wellbeing, Equity, and 
Inclusion (WEI) within the School 
Development Plan (SDP), 
specifically focusing on Initiative 
IA2: Wellbeing and Attitudes. I've 
analysed key texts from scholars 
like Cohen et al. (2006), Eccles 
and Roeser (2011), and 
Fredrickson (2013) to not only 
draw upon their findings but also to 
offer my critical perspective on 
their applicability within my 
school's context. This approach 
allowed me to critically assess the 
relevance and potential impact of 
these theories and practices on 
enhancing student wellbeing and 
academic achievement, 
demonstrating a deeper level of 
engagement with the literature. 

Targed/Target 

2 

The strongest reflections were those 
linked to appropriate references. 

For Target 2, I've ensured that my 
reflections are deeply anchored in 
relevant literature and empirical 
evidence. By drawing on the work 
of Ladson-Billings (1995), Gay 
(2010), and Epstein (2018), I've 
contextualised my reflections 
within the broader discourse on 
culturally responsive teaching, 
community engagement, and the 
strategic use of data. This not only 
strengthens the credibility of my 
reflections but also demonstrates a 
comprehensive understanding of 
the complex dynamics at play in 
educational settings. My reflections 
are thus not only informed by 
personal observation and 
experience but are also deeply 
enriched by established research 
and theory. 



Targed/Target 

3 

It's worth explicitly engaging with 
previously set targets. 

In meeting Target 3, I've 
consciously revisited and reflected 
upon the targets set in previous 
assignments. This assignment 
serves as a culmination of my 
ongoing efforts to integrate critical 
perspectives, use authoritative 
references to bolster my 
arguments, and maintain a 
reflective stance towards 
continuous improvement. By 
explicitly engaging with these 
targets, I've not only demonstrated 
progress but also a commitment to 
evolving my academic and 
professional capabilities. This 
reflective practice has enabled me 
to synthesise my learning and 
experiences into a coherent 
approach that informs my future 
practice in education, particularly 
in fostering an inclusive, equitable, 
and supportive learning 
environment for all students. 

 

 

 

 

 

 

 

 

 

 



 

 

How a school develops one aspect of its SDP: A 

report that critically reflects on the actions, impact 

and evidence base. 
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Introduction: 

 

 

 

This essay delves into the integration of Wellbeing, Equity, and Inclusion (WEI) principles within the 

School Development Plan (SDP), focusing particularly on Initiative IA2: Wellbeing and Attitudes. This 

initiative underscores the commitment to enhancing student attendance and wellbeing by fostering 

relationship education and combating cyberbullying, reflecting a dedication to crafting a secure, 

inclusive, and equitable educational sphere. Given our school's diverse socio-economic 

demographic, IA2's relevance is magnified, necessitating bespoke strategies to meet the unique 

needs and hurdles of our student body. 

 

By weaving WEI elements into the SDP, we acknowledge the critical role of nurturing an educational 

setting that champions both academic prowess and the holistic wellbeing of students. This essay 

draws upon seminal works, including Cohen et al.'s (2006) insights on school climate, Eccles and 

Roeser's (2011) discourse on schools' developmental roles, and Fredrickson's (2013) Broaden-and-

Build theory, to provide a foundation for examining IA2's execution and its influence on cultivating a 

school environment where student wellbeing is as paramount as their academic achievements. This 

perspective espouses a comprehensive approach to education, vital for fostering well-rounded, 

resilient, and socially aware learners. 

 

 



 

Literature Review: 

 

 

 

In the evolving landscape of education, the integration of Wellbeing, Equity, and Inclusion (WEI) 

principles into the School Development Plan (SDP) represents a paradigmatic shift towards a more 

holistic understanding of student success. This essay delves into the nuances of this integration, with 

a particular focus on Initiative IA2: Wellbeing and Attitudes, a pivotal component aimed at 

enhancing student attendance and wellbeing through the promotion of relationship education and 

the prevention of cyberbullying. Within the diverse socio-economic context of our school, such 

initiatives are not merely beneficial but essential for addressing the complex challenges faced by our 

student body, thereby fostering a safe, inclusive, and equitable learning environment. 

 

Expanding on the foundational integration of Wellbeing, Equity, and Inclusion (WEI) principles into 

School Development Plans (SDPs) necessitates a deeper dive into the literature that supports such 

an evolution in educational strategy. This comprehensive review emphasises Initiative IA2: 

Wellbeing and Attitudes, spotlighting its role in boosting student attendance and wellbeing through 

the dual lenses of relationship education and cyberbullying prevention. The initiative's significance is 

magnified within a school context characterised by socio-economic diversity, underscoring an urgent 

need for interventions tailored to meet a broad spectrum of student experiences. Such an approach 

aims to forge a learning environment that is not only safe and inclusive but also fundamentally 

equitable. 

 



A cornerstone of the argument for embedding WEI principles into SDPs lies in the substantial body of 

research advocating for a nurturing school climate. Cohen et al. (2006) alongside Thapa et al. (2013) 

present compelling evidence that a positive school atmosphere is instrumental for fostering student 

engagement and success. This assertion is further bolstered by Fredrickson's (2013) Broaden-and-

Build theory, which elucidates how positive emotions can significantly enhance individuals' cognitive 

and behavioural repertoires, thus cultivating resilience and overall wellbeing. Such insights lay the 

groundwork for initiatives like IA2, designed to cultivate a school culture where emotional well-being 

is held in equal esteem with academic achievement. 

 

The urgent need to confront cyberbullying and to champion relationship education finds robust 

support in the findings of Kowalski et al. (2014) and Hinduja and Patchin (2012), whose research 

delineates the profound negative impacts of cyberbullying on student wellbeing. This is contrasted 

by the documented benefits of Social and Emotional Learning (SEL) programs, as explored by Durlak 

et al. (2011) and Greenberg et al. (2003), which have demonstrated significant enhancements in 

both academic performance and social behaviours. Such evidence underlines the validity of IA2's 

comprehensive focus. 

 

The developmental lens, as provided by Eccles and Roeser (2011), accentuates the critical role of 

educational settings in accommodating the heterogeneous needs of students, a perspective that 

Roeser and Eccles (2014) extend through their examination of school engagement and resilience. 

This viewpoint is vital for appreciating the necessity of bespoke initiatives like IA2 that champion 

inclusive education practices. 

 



Adding to this, the scholarship of Ladson-Billings (1995) on culturally relevant pedagogy and Gay 

(2010) on culturally responsive teaching underscores the imperative of educational equity. These 

authors advocate for pedagogical strategies that respect and celebrate student diversity, 

harmonising with IA2's objectives to foster an educational environment that is both inclusive and 

equitable. 

 

However, the fluid nature of student requirements and the changing digital environment, as detailed 

by Livingstone and Smith (2014), call for the continuous reassessment and adaptation of initiatives 

such as IA2. The importance of grounding educational interventions in solid evidence is underscored 

by Slavin (2002) and Hattie (2009), who champion the translation of research findings into practice 

to guarantee the pertinence and efficacy of educational initiatives. 

 

Thus, the integration of WEI principles within SDPs emerges as a strategic and ethical imperative, 

underscored by a literature review that encompasses insights from researchers like Jensen et al. 

(2012) on the educational impacts of poverty and Osher et al. (2012) on the centrality of school 

safety and climate. Collectively, these studies underscore the necessity of creating educational 

contexts that are academically stimulating, emotionally supportive, and socially inclusive. 

 

To further enrich this discussion, it is pertinent to integrate additional references that underscore 

the multifaceted benefits of WEI principles in educational settings. For instance, the work of Ryan & 

Deci (2000) on self-determination theory highlights the importance of autonomy, competence, and 

relatedness in fostering student motivation and engagement, aligning with the ethos of IA2. 

Similarly, Bronfenbrenner’s (1979) ecological systems theory provides a comprehensive framework 



for understanding the complex interactions between students and their various environments, 

reinforcing the need for holistic educational approaches. 

 

Wang & Degol (2016) contribute to this narrative by emphasising the role of parental engagement 

and its significant correlation with student academic outcomes and wellbeing, further advocating for 

the comprehensive, community-involved approaches embodied in IA2. Moreover, Murphy et al. 

(2017) discuss the critical role of teacher-student relationships in student academic achievement, 

suggesting that initiatives like IA2 that enhance relational aspects of schooling can have profound 

effects on educational outcomes. 

 

Seligman et al. (2009) introduce the concept of positive education, which merges traditional 

academic learning with lessons on character and well-being, offering a robust framework for 

initiatives aimed at enhancing student wellbeing, such as IA2. This body of work collectively 

underscores the importance of adopting a holistic, evidence-based approach to education that 

supports the academic, social, and emotional development of all students. 

 

In conclusion, drawing from a diverse array of sources, including seminal works by Cohen et al. 

(2006), Fredrickson (2013), Kowalski et al. (2014), Durlak et al. (2011), Eccles and Roeser (2011), and 

many others, this literature review crafts a compelling case for the integration of Wellbeing, Equity, 

and Inclusion (WEI) principles into School Development Plans (SDPs). By implementing initiatives 

such as IA2, schools can more effectively meet the complex educational needs of the contemporary 

era, advocating for a holistic approach that is necessary for fostering environments conducive to the 

success and holistic development of all students. This approach not only addresses the current 



challenges within educational systems but also ensures that schools are prepared to support their 

students' diverse needs in a rapidly evolving world. 

 

 

 

Developing An Action Point: 

 

 

 

In the contemporary educational landscape, the integration of Wellbeing, Equity, and Inclusion (WEI) 

principles into the School Development Plan (SDP) reflects a strategic commitment to fostering an 

environment that supports the holistic development of students. This essay critically examines the 

SDP process, with a particular focus on Initiative IA2: Wellbeing and Attitudes, which aims to 

enhance student attendance and wellbeing through the promotion of relationship education and the 

prevention of cyberbullying. The complexity of integrating WEI principles into SDPs necessitates a 

comprehensive approach, encompassing self-evaluation, data analysis, stakeholder involvement, 

strategic planning, and the measurement of impact. 

 

Self-evaluation serves as the cornerstone of the SDP process, enabling schools to assess their current 

performance and identify areas for improvement. This reflective practice is supported by the work of 

Stoll et al. (2006), who emphasise the importance of using self-evaluation as a tool for school 

improvement. Through self-assessment, schools can gain insights into their strengths and 

weaknesses, facilitating the development of targeted strategies that address specific needs. This is 



particularly relevant for initiatives like IA2, where understanding the school's current climate around 

wellbeing and attitudes is crucial for designing effective interventions. 

 

Data analysis plays a pivotal role in the SDP process, providing a basis for informed decision-making. 

The collection and examination of quantitative and qualitative data allow schools to identify trends, 

challenges, and opportunities within their student population. For instance, the use of attendance 

records, survey responses, and academic performance data can shed light on the factors influencing 

student wellbeing and engagement. Jerald (2006) highlights the value of data-driven decision-

making in education, arguing that it enables schools to allocate resources more effectively and tailor 

interventions to meet the diverse needs of students. 

 

Involving stakeholders is essential for the successful implementation of any school development 

initiative. Parents, teachers, students, and community members all have unique perspectives and 

valuable insights to contribute. Their engagement ensures that the strategies developed are 

responsive to the needs of the entire school community. Epstein (2011) underscores the significance 

of building strong partnerships between schools and their communities, noting that such 

collaborations can enhance the relevance and effectiveness of school improvement efforts. For 

initiatives like IA2, stakeholder input can provide critical feedback on the design and implementation 

of wellbeing and anti-bullying programs, ensuring they are culturally sensitive and broadly 

supported. 

 

Strategic planning is the process through which schools translate their vision for WEI into actionable 

steps. This involves setting clear objectives, identifying resources, and outlining the actions required 

to achieve desired outcomes. A well-constructed strategic plan serves as a roadmap, guiding the 



school through the implementation of initiatives like IA2. Bryson (2018) advocates for strategic 

planning in public and non-profit sectors, including education, as a means of navigating complex 

challenges and achieving long-term goals. By aligning WEI initiatives with the school's broader 

objectives, strategic planning ensures that efforts to promote student wellbeing are integrated into 

the fabric of the school's culture and operations. 

 

Measuring the impact of initiatives is crucial for assessing their effectiveness and informing future 

directions. This entails the use of both quantitative and qualitative indicators to evaluate progress 

towards the objectives outlined in the SDP. The measurement of outcomes not only provides 

evidence of the initiative's success but also identifies areas for refinement and improvement. 

Kirkpatrick (1996) offers a framework for evaluating training programs that can be adapted to 

educational settings, emphasising the importance of assessing reactions, learning, behaviour, and 

results. Applying this framework to IA2, schools can gauge the initiative's impact on student 

attitudes, behaviours, and overall wellbeing, enabling continuous improvement. 

 

In synthesising these processes, it becomes evident that the integration of WEI principles into the 

SDP through initiatives like IA2 represents a comprehensive effort to enhance the educational 

experience of students. This approach acknowledges the multifaceted nature of student success, 

recognising that academic achievement is intertwined with social and emotional wellbeing. The work 

of scholars such as Konu and Rimpelä (2002), Banks (2016), and Darling-Hammond (2015) provides a 

solid foundation for these efforts, highlighting the critical importance of inclusive, equitable, and 

supportive educational environments. 

 



In conclusion, the strategic integration of WEI principles into the SDP exemplifies a commitment to 

fostering a holistic educational environment that supports the wellbeing, equity, and inclusion of all 

students. By embracing a multifaceted approach that includes self-evaluation, data analysis, 

stakeholder involvement, strategic planning, and the measurement of impact, schools can effectively 

implement initiatives like IA2, enhancing student attendance and wellbeing. The collective insights 

from a diverse array of scholars, including Stoll et al. (2006), Jerald (2006), Epstein (2011), Bryson 

(2018), and Kirkpatrick (1996), underscore the importance of evidence-based, collaborative, and 

strategic efforts in advancing the goals of WEI within educational settings. This comprehensive 

approach not only addresses the immediate needs of students but also lays the groundwork for a 

future where every student has the opportunity to thrive in a supportive, inclusive, and equitable 

learning environment. 

 

 

 

Reflection And Evaluation: 

 

 

 

Reflecting and evaluating the implementation of Wellbeing, Equity, and Inclusion (WEI) initiatives in 

schools necessitates a thorough analysis that encompasses the school's context, its engagement 

with the broader community, and the use of data to inform decision-making. This evaluation will 

integrate theoretical insights and practical suggestions to enhance the effectiveness of such 

initiatives. 



The critical reflection on the school context, considering cultural, linguistic, and socio-economic 

factors, is fundamental in understanding their impact on learners' progress and achievement. 

Ladson-Billings (1995) introduces the concept of culturally relevant pedagogy, emphasising the 

importance of teachers' responsiveness to their students' cultural backgrounds as a cornerstone for 

promoting equity and inclusion. Gay (2010) further expands on this by advocating for culturally 

responsive teaching, which not only acknowledges but also leverages the cultural knowledge, prior 

experiences, and frames of reference of ethnically diverse students to make learning more engaging 

and effective. Moreover, Gorski (2013) underscores the necessity of equity literacy for educators, 

which involves recognising, responding to, and redressing conditions that perpetuate inequity in 

educational settings. These perspectives highlight the complex interplay between various socio-

cultural factors and educational outcomes, suggesting that a deep understanding of these dynamics 

is critical for fostering an inclusive learning environment. 

 

Furthermore the professional role of the teacher extends beyond the classroom, involving close 

collaboration with parents, governors, local authorities, and agencies supporting schools and the 

wider community. Epstein (2018) outlines six types of involvement in her framework for school, 

family, and community partnerships, which includes parenting, communicating, volunteering, 

learning at home, decision-making, and collaborating with the community. This model suggests that 

effective partnerships between schools and their communities are essential for enhancing student 

learning and wellbeing. Jeynes (2007) provides evidence on the positive impact of parental 

engagement on students' academic achievement and social outcomes, reinforcing the value of 

fostering strong connections between schools and families. Furthermore, Mapp (2012) 

demonstrates how building trust and mutual respect among educators, parents, and community 

members can lead to more supportive and enriching educational environments for students. 

 



Analysing and synthesising local and national data is crucial for informing decision-making processes 

in schools. Wayman (2005) highlights the importance of data-informed decision making in 

educational leadership, arguing that access to and effective use of data can significantly improve 

instructional practices and student outcomes. Marsh (2012) further discusses the role of data in 

identifying achievement gaps, monitoring progress, and evaluating the impact of educational 

interventions. Healey and Prus (2014) advocate for a collaborative approach to data analysis, where 

teachers, administrators, and other stakeholders work together to interpret data and develop 

strategies that address identified needs. This approach underscores the significance of a 

comprehensive understanding of data and its implications for improving educational equity and 

inclusion. 

 

In conclusion, the successful implementation of WEI initiatives requires a multi-faceted approach 

that includes a critical examination of the school context, active engagement with the community, 

and the strategic use of data to inform practices. Drawing upon the work of scholars such as Ladson-

Billings (1995), Gay (2010), Gorski (2013), Epstein (2018), Jeynes (2007), Mapp (2012), Wayman 

(2005), Marsh (2012), and Healey & Prus (2014), it is clear that achieving equity and inclusion in 

education is a complex but achievable goal. Practical suggestions based on this body of research 

include the implementation of culturally responsive pedagogy, the development of strong school-

community partnerships, and the adoption of data-informed decision-making processes. These 

strategies collectively contribute to creating more equitable and inclusive educational environments 

that support the wellbeing and achievement of all students. 

 

 

 



 

Conclusion: 

 

 

 

This assignment's dive into Wellbeing, Equity, and Inclusion (WEI) within the School Development 

Plan (SDP) has been revealing and transformative. Reflecting on Initiative IA2: Wellbeing and 

Attitudes, it's clear that embracing a comprehensive educational approach, mindful of cultural, 

linguistic, and socio-economic factors, is imperative. Insights from Ladson-Billings (1995), Gay (2010), 

and Epstein (2018) emphasised culturally responsive teaching, community involvement, and data-

driven strategies for improving educational outcomes. 

 

I have gleaned the critical importance of considering the school's socio-cultural context and its 

impact on student achievement. Theories and research from Gorski (2013) and Jeynes (2007) have 

enriched my understanding of the teacher's role and the value of community partnerships. 

 

Moving forward, this learning encourages a more inclusive, data-informed teaching approach. I aim 

to integrate culturally responsive methods, engage with parents and the community, and leverage 

data for decision-making. Inspired by academic and practical insights, this approach will underpin my 

efforts to foster an environment where wellbeing, equity, and inclusion drive student success, 

preparing them for a diverse, dynamic world. 
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