


[bookmark: _Int_Bi1i0eYC]A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.

With the implementation of the new Curriculum for Wales in September 2022, Wales has entered a brand-new and exciting phase in our education system. According to the Organisation for Economic Co-operation and Development (OECD) (2014), this ground-breaking strategy directly addresses the underwhelming performance of Wales in the 2009 Programme for International Student Assessment (PISA). In their report ‘improving schools in Wales’ it was highlighted that a considerable number of learners were not achieving as expected, this figure was around twenty per cent in 2012. These findings were a source of controversy and sparked a national debate on the state of Welsh education as well as creating an appetite for change. As part of this report, the OECD recommended reform in how children are assessed in schools, specifically highlighting the need for teachers to develop their skills in implementing formative assessment methods.

The Welsh Government engaged Professor Graham Donaldson to complete an independent review and recommend a new direction for Welsh education. Donaldson (2015) suggested a new curriculum and recommended that formative assessment in the classroom should not be an optional "bolt-on" but instead an integral and natural component of the education process. The Welsh Government (2022a) accepted these recommendations and stated that the new curriculum is moving away from traditional summative assessment methods used as part of a nationally prescribed curriculum and instead taking a formative assessment approach. By taking this approach, the decision-making on assessment is the responsibility of schools due to the Welsh Government feeling that those on the front line of teaching and learning are in a stronger position to decide what assessment methods will help to aid pupil progression as they move through the newly designed progression steps. The resulting changes will undoubtedly change how children learn and are assessed in classrooms across Wales. Impact (2022) explore the 12 pedagogical principles for the new curriculum and explain that these principles are not a definitive how-to guide to teaching and learning in the classroom and that teachers should be making these decisions. Instead, these pedagogical principles provide clarification and underpin how schools can implement the new curriculum for Wales.

[bookmark: _Int_L93v64V4][bookmark: _Int_RDlB3mvt][bookmark: _Int_4o8wBqRe]Throughout this assignment, I will critically analyse assessment for learning, looking at the advantages and disadvantages and how, as teachers we can implement these strategies to improve learning outcomes. To give some context on the children in the class, my lessons will be delivered to twenty-three children aged eight to nine in year four. I have seven children in the class identified as having additional learning needs (ALN), and two children considered more able and talented (MAT). At this stage, the children are eight weeks into the new academic year, and these lessons will be at the beginning of the scheme of work with the 2022 World Cup being the theme used. The lessons will be delivered across three separate areas of learning and experience (AoLEs). My first lesson will focus on the Humanities AoLE, which consists of Geography, History, Religion, Values and Ethics, and Social Studies. I will focus on the geography element of this AoLE and will be working towards the what matters statement enquiry, exploration and investigation inspire curiosity about the world, its past, present and future and the progression step 2 statement "I have experienced a range of stimuli and had opportunities to participate in enquiries, both collaboratively and with growing independence" these statements were chosen as I want to focus on the children's natural curiosity of other countries participating in the World Cup, and for them to engage with various sources of information such as textbooks in the classroom as well as ICT. My second lesson will focus on the AoLE Language, Literacy, and Communication. During this lesson, we will aim our learning at the what matters statement; expressing ourselves through language is key to communication. The class will also work towards the progression step 2 of "I can speak clearly, varying expression and gestures to communicate my ideas". I have chosen this AoLE and skills to develop further children's written and oracy skills that they started to develop during the first lesson. Finally, my third lesson will focus on the Maths and Numeracy AoLE; The children will be focused on the what matters statement statistics represent data, probability models chance, and both support informed inferences and decisions. They will also work towards the learning descriptor in progression step 2 of "I can explain my findings, and I am beginning to evaluate how well my method worked".

[bookmark: _Int_xctGYivk][bookmark: _Int_ZTRPkNU0][bookmark: _Int_NEcYI1ye]Since the term assessment for learning has already been used without definition, it would be appropriate to explore its meaning in more detail. According to Cambridge Assessment International Education (No Date), AfL is an informal method of formative assessment designed to create live feedback on the effectiveness of teaching and learning in the classroom, which teachers can use to adjust their approach during the lesson to aid pupil progression and ensures that the learners are more actively engaged and involved in their education. This approach will also give learners increased confidence in achieving an expected standard in their learning; most importantly, it allows both the teacher and the learner to see where the learner is now, where they need to go and establish how they will get there. In addition to this, Black (2007) also suggests four critical components to assessment for learning: sharing success criteria, questioning, feedback, and finally self and peer assessment. Wiliam and Black (1998) examined how assessment for learning could be improved to ensure more effective teaching and learning; they found that the main difficulties faced by teachers in the classroom using a more traditional approach to assessment included the over-reliance on rote learning for summative testing. It was also discovered during the research that there was an overall lack of collaborative working between teachers, meaning that questioning and assessment approaches were not adequately shared or critically reviewed, leading to inconsistent teaching and assessment methods. Wiliam and Black also found that, mainly in primary education, there was more focus on the presentation of work produced rather than the quality of the learning that resulted from it; this was something that needed to be rectified for assessment practices to develop. According to Dylan Wiliam (2009) and research he conducted alongside Paul Black, shifting assessment focus towards AfL in the classroom can significantly enhance achievement for all pupils. They found that this approach to learner assessment could add as much as eight extra months of learning per year and be much more cost-effective than other solutions, such as reducing class size. If this is true, it is easy to see the benefits of AfL if implemented correctly. This claim is, however, disputed by Bennett (2011), who states that whilst Black and Wiliam's research is widely used to underpin the effectiveness of assessment for learning, he believes this research is flawed as it relies upon meta-analysis which Bennett says was a collection of results from 250 comparable studies, these results were then synthesised to form a summary conclusion. As a result of this, it is claimed that achievement in American classrooms utilising assessment for learning could be twice the levels of those where assessment for learning is absent. However, Bennett says that none of the meta-analysis results are published in Black and Wiliam’s research. This missing information has led Bennett to conclude that their work could be of questionable reliability as it cannot be reviewed in detail. While this could indeed be a compelling argument against the reliability of the research, this opinion should be treated with caution as it is based in the United States and may not consider unknown factors, such as differing pedagogical approaches between the UK and the United States of America or potentially differing attitudes towards AfL and how it should be implemented in schools. Higgins (2016) also investigates the effectiveness of using meta-analysis for research purposes, he also acknowledges that there are risks involved in using this approach, such as not being able to fully ascertain whether the quality of the data is similar across all research sources used. Higgins also acknowledges that meta-analysis could potentially lead to negative or null results not being appropriately recorded, which could also overinflate the positive aspects of the study. Still, specifically in education, the clustered nature of schools could make meta-analysis challenging to utilise due to differing approaches within various schools or even a range of classrooms within the same setting. However, whilst acknowledging these limitations, Higgins also argues that meta-analysis is likely the most effective method for conducting education-based research, thus suggesting he may disagree with Bennett's point of view. 

Estyn (2022) show that AfL has become central to education policy in Wales, stating that schools have carefully planned this transition toward the new curriculum and assessment arrangements. As a part of this transition, schools have prepared policies and approaches to AfL intricately linked to the Welsh Government (2022b) Curriculum for Wales guidance, where the importance of pupil progression is discussed and identifies that AfL has many stakeholders, which could include teachers and school management. Estyn (2018) published a case study from a primary school in Newport, which decided to implement AfL as an integral part of the school following reviewing the research available that considers AfL as being highly effective in raising academic standards. One such piece of research was John Hattie (2012), who believes feedback is one of the most critical elements of effective teaching and learning. Estyn also discuss how several AfL strategies have been implemented in the school including a robust peer assessment model which holds respect at its core and quality constructive feedback given against success criteria and learning objectives. Staff are also expected to reflect on their practice critically and refine strategies to adapt to the changing needs of the children; following this implementation, the school has observed a marked improvement in positive outcomes for pupils. 

[bookmark: _Int_mWFNl5oR]The literature suggests that despite the concerns around the reliability of the data used to compile research into assessment for learning, there is also sufficient evidence to indicate that this innovative approach to teaching and learning is a positive step forward for the children of Wales. With this in mind, it would be appropriate to explore the specific aspects of assessment for learning used throughout my delivered lessons and the effect these had on learners. 

Throughout my lessons, I used the World Cup in Qatar as a theme, as it was relevant to events at the time and provided an opportunity to develop the children's skills using real-life and authentic opportunities which they would actively engage with. McGinn (2020), during a TED talk, agrees with this approach and states that where learning is made relevant and life-like, learners will naturally integrate with the subject matter and become more engaged with the tasks given as the teacher sparks their natural curiosity. My first lesson was focused on the Humanities AoLE with the task targeted towards the geography element. My reasoning for picking this AoLE was due to Wales qualifying for the World Cup for the first time since 1958, therefore marking a significant event in Welsh sporting history. On considering the children's engagement with the World Cup, whether at home or at school, they were likely to encounter unfamiliar countries and have a limited knowledge of them. Therefore, I wanted to use this lesson to research a randomly chosen country using online and offline techniques before presenting their findings to the class as a Flipgrid video. I also felt that by bringing technology into the lesson, I could offer cross-curricular benefits by developing online research skills in line with the digital competence framework (DCF). I introduced the task to the children and shared the success criteria for the task at the beginning of the lesson. In addition, I shared a "what a good one looks like" (WAGOLL) by asking the class to engage with a QR code using an iPad. This QR code took them to a pre-prepared video completed by myself which modelled what I wanted their video to look like and gave the children something to refer to for guidance. Both strategies fall under the AfL element sharing success criteria, which according to Clarke (2001), can help enhance learners' motivation towards achieving the lesson's objective and make them more task orientated and allows learners to decide how best to complete the task. Clarke also goes on to say that is vital to learners and forms the building blocks required for the remaining elements of assessment for learning. The success criteria can also form the basis for any feedback on the task, whether from the teacher, peers or the learner self-assessing their work. Spendlove (2009) also agrees that success criteria are a vital element of AfL but also emphasises that it is possible for the teacher to fail in its delivery and therefore must ensure that any language used is clear and straightforward to understand and that the given success criteria is explicit and linked to the lesson learning objective. 

After introducing the task, I then used an AfL strategy implementing the use of traffic light cards for the children to indicate and give feedback to me on how well they understood the task and what was expected of them, with red meaning that they were unsure of the task and needed additional help, amber indicating that they generally understood the task and green used to suggest that the learner is confident with the task. I used this feedback to adjust the lesson delivery if required, identify who may need additional support to succeed, and attempt to close any attainment gap that may occur across differing ability levels by proving additional support. This strategy is part of the self and peer assessment umbrella, Dylan Wiliam (2011) discusses the traffic light strategy as a means of self-assessment, and whilst he does acknowledge the method as an effective way for teachers to be able to target support to learners, he does also suggest that caution must be applied, not only because this self-assessment relies on the child's honesty which could be influenced by embarrassment in front of peers but can also be emotionally challenging for some children especially those with self-esteem issues who may feel accustomed to failure or have a negative outlook on themselves. From my time in the classroom utilising this tool, I would agree that these are potential issues as I had regular experiences with children happily showing their peers that they were holding up a green card but quietly asking for my support once the task was underway, in future I will look to develop further this approach, as well as building a classroom environment where it is a safe space in which it is perfectly acceptable to make mistakes or have questions about learning. Clarke (2001) also suggests that raising children's self-esteem could be a key to improving attitudes toward learning and that it is essential to explain to learners that learning is on a continuum basis and with the correct input from the teacher that everyone can master a subject. This approach could potentially remove some of the pressure children feel when they see their peers grasping a subject faster than themselves and reduce unreliable feedback. The task was to be completed individually; however, to differentiate the learning, I added an extension challenge for my MAT learners to wish their chosen country good luck in their language, if possible. For my ALN children who were finding the task difficult, I moved towards a guided group session with teacher input, by doing this I was able to adjust the level of challenge of the task for learners to ensure they were successful.

Following reviewing the videos produced in lesson one, I decided to use my second lesson to improve the children's oracy skills as a proportion of the videos produced were lacking in quality, so I needed to revisit this to progress this skill. In my second lesson, I focused on the Language, Literacy and Communication AoLE. As I wanted to improve the children's oracy skills, I moved away from the school's general success criteria and was much more specific with my expectations for this task, I wanted children to practice the six p's of performance, this included elements such as pausing for dramatic effect or using an appropriate pitch in their voice. Again, I used the participation of Wales at the World Cup as the theme of my lesson and examined how Daffyd Iwan's ‘Yma O Hyd’ song has been used as a source of inspiration and an example of being proud to be a part of the Welsh community, I also showed a speech from Michael Sheen to the Welsh team which was used as a WAGOLL. The children were tasked with writing and performing an inspirational speech imagining that they were doing this before an important game for a sporting team they may play for. During my lesson warmup and following watching the ‘Yma O Hyd’ video, I used the AfL strategy think, pair, share, which is a questioning technique. My reason for doing this at these stages was to drive up engagement in the class and keep focus; with this strategy, children discuss the question posed by the teacher with a partner and, after thinking time has been given, give answers back to the class. According to Spendlove (2009), using this strategy mitigates a range of techniques that children may use to steer away from learning, he goes on to say that adopting this strategy moves away from the traditional classroom model where a teacher may only be able to engage with a single child at a time, potentially leading to the rest of the class becoming disengaged. Despite the positives, there are some concerns about think, pair, share as a strategy as Cooper, Schinske and Tanner (2021) partially disagree and suggest that the share element of this strategy should be redesigned, particularly where children are sharing within a larger class, which they argue causes an increased level of anxiety in children and suggest changing the share element to an asynchronous task. While accepting this point, moving to asynchronous or anonymous feedback could potentially nullify think, pair, share's benefits as an assessment for learning strategy. On the other hand, I also acknowledge that by taking this approach, a teacher may be able to start a whole class discussion which could cause less anxiety and allow a learner's misconceptions to be addressed through exploring ideas and methods raised in a less intrusive manner. 

At the midpoint of my lesson, I introduced a mini plenary requiring children to share the work they had completed with the rest of their group or partner. I believed this would allow me to assess whether children were still on task and that they fully understood what was considered a successful outcome by taking the peer assessment approach, I also felt this would be an effective method of addressing misconceptions at an appropriate stage in the lesson. According to Spendlove (2009), peer assessment is a critical component of assessment for learning and fosters a positive attitude toward learning in the classroom; however, it must be carried out in a structured manner. He claims that peer assessment can help a class develop higher-level thinking skills because students can take ownership of the assessment process. Nuthall (2007) disagrees with the notion that peer assessment is a reliable form of assessment; this is due to a research experiment he conducted in which he recorded students throughout a typical school day. Alarmingly he found that most of the feedback that learners received about their work was from their peers. Yet, upon analysing this feedback, it was found to be inaccurate and misleading. I would be inclined to agree with Nuthall's finding as during this plenary, I found myself changing my approach and instead modelling my expectations to the children using the six p's of performance using a variety of WAGOLL and WABOLL examples in the way I was speaking; this was completed as an ad-hoc strategy in response to the peer assessment session as I felt the quality of feedback given wasn't of an acceptable standard and had failed as a strategy.

At various stages of my lesson, I used a questioning strategy called Pose, Pause, Pounce, Bounce (PPPB). For this strategy, I pose a question to learners and pause to allow thinking time. My method for ensuring that I give sufficient time is a phrase which I ran through in my head silently to ensure that the appropriate amount of thinking time was afforded; I then pounce on the first learner for an answer before proceeding to bounce the question around the room, randomly seeking answers. According to the Geographical Association (2018), The pose, pause, pounce, bounce strategy effectively develops learners' critical thinking skills in a comparable way to think, pair, share. Utilising this method in the classroom forces the teacher to slow down, take risks in their lessons and create a sense of excitement in the class towards the learning. They also state that it takes between one and ten seconds for a child to fully process a question depending on the complexity of the question. However, teachers tend to expect an answer in around 1.4 seconds; therefore, pausing should improve the quality of discussion because children have appropriate time to think critically and carefully consider their responses. The research also found that children experiencing this strategy tended to have higher levels of engagement as it is impossible to anticipate who will be next to answer whilst ensuring that everybody can speak and have an input. By using this range of AfL strategies, I saw tangible results, the children were highly engaged throughout the lesson, and my ad-hoc approach in response to poor peer assessment appeared to have a significant effect on progressing their understanding of the task expectations, this was evident in their final presentations giving further weight to the argument that the flexibility that AfL provides can be used to change course and get learning back on track.

From my experiences of assessment for learning in the classroom, I believe AfL is a powerful tool if correctly implemented to adapt to different ability levels in the classroom to ensure that all children have the potential to progress in their learning, especially as it allows the teacher the opportunity to adjust if things are not going to plan. From the delivery of my lessons, I observed pupil progression without any shadow of a doubt, I saw children identified as ALN achieve within my lessons due to the AfL strategies deployed and the feedback received allowing me to differentiate learning to their needs, this included additional scaffolding of learning to compound understanding. This innovative approach to classroom assessment and the curricular reform introduced in Wales will strive to improve attainment levels for all children regardless of ability level and hopefully move Wales towards a brighter future as a country. 

However, I do also believe that as teachers, we must proceed with caution in the sense that whilst there is a compelling case for AfL being an effective means of raising standards and attainment in schools, there are concerns which do raise questions over whether this is the right approach to take on assessment in Wales. Of all the AfL strategies I used, in my opinion, I feel that peer assessment was the most limited, this is due to witnessing how peer pressure or fear of embarrassment could influence the quality of feedback given to the learner, but maybe this is something I could look to innovate and adapt as I progress through my teaching career, my biggest concern however is consistency. With the autonomy for assessment arrangements now in the hands of schools and teachers at a local level, could this cause significant variations in the standards of AfL deployed and the resulting quality of teaching and learning between different classes? With this question in mind, I feel that for AfL to be successful and for Wales to achieve its educational targets, all schools must take a whole-school approach to assessment for learning to ensure that all children receive a similar standard of assessment. 
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Appendix 1 – Lesson Plan Humanities 
Appendix 2 – Lesson Plan LLC
Appendix 3 – Lesson Plan Maths and Numeracy 

	Student-teacher:
	Daniel Ashby
	Class / Group:
	Year 4 

	AoLE or Subject:
	Humanities – Appendix 1

	Date:
	15th November 2022

	Meaningful links to Curriculum (What Matters Statements, Descriptions of Learning, previous curriculum...)
	[bookmark: _Int_uiRrsg75]WM1 - Enquiry, exploration, and investigation inspire curiosity about the world, it's past, present, and future.

PS2 - I have experienced a range of stimuli and had opportunities to participate in enquiries, both collaboratively and with growing independence.


	Four Purpose driver: 
(Remember to go 'beyond the headlines'. Only main links should be identified here) 

	Ambitious, capable learners who use digital technologies creatively to communicate, find and analyse information.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	DCF – Producing 

PS2 - I can develop strategies for finding specific information/media using different techniques and keywords.


	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 


	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? 'You are learning X to develop an understanding of Y so that you can apply to Z in the future'.

	By the end of this series of lessons, children will have developed their research and digital competency skills.



	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson's tasks relate to the objective.

	Read the question!   
Decide what the question is asking 
Identify the steps 
Pick the strategies 
Dig Deep – activate your prior knowledge


	Planning for misconceptions:
Every lesson holds the promise of both Learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	In advance of the lesson, I will ensure that all iPads required for the task are charged and available to facilitate the activity and children's Learning. 




[image: ]





	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are 'doing' quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior Learning (What previous Learning needs to be revisited in today's lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil's Learning:
What will the pupils be doing and what Learning will be taking place?
Consider CHUNKING (too much information can limit Learning)
	
Inclusive Strategies (including differentiation):
'Focus on the what is to be taught, (and how) rather than who is to learn it' (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
10 mins
	The teacher to introduce the task to the children, who will be required to choose a country at random from within the envelope and make the teacher aware of the choice

Children to watch pre-prepared WAGOLL of what the finished video should look like

	Children are to complete the following 

· Choose a country card at random 
· Listen to instructions for the task ahead
· Watch pre-prepared WAGOLL using the QR Code provided
	
	AFL – Share Success criteria 

AFL – WAGOLL

Questioning

What information do you think we could find out about our chosen country?

Before task start

What are your questions?



	
40 minutes


	Teacher to hand out iPads to the group and allow children to start research task collecting required information


	Children to complete the following tasks 

· Use the internet and offline sources such as books to find key information about chosen world cup participant country 
· Create a Flipgrid video and share it using a QR code


	MAT – Can you wish the team good luck in their language?

ALN – Teacher support may be required to help children locate relevant information
	AFL – Traffic Light Cards

Questioning 

What information is trickier to find?


	
10 minutes
	Teacher to demonstrate how to create a QR code to enable learners to share their video with peers
	Children to create a QR code which is to be printed 
	
	




	Student-teacher:
	Daniel Ashby 
	Class / Group:
	Year 4

	AoLE or Subject:
	Languages, Literacy and Communication – Appendix 2


	Date:
	24th November 2022

	Meaningful links to Curriculum (What Matters Statements, Descriptions of Learning, previous curriculum...)
	WM3 - Expressing ourselves through languages is key to communication.

PS2 - I can speak clearly, varying expression and gestures to communicate my ideas.

	Four Purpose driver: 
(Remember to go 'beyond the headlines'. Only main links should be identified here) 

	Enterprising, creative contributors who: express ideas and emotions through different media.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Expressive Arts 

WM1 - Creating combines skills and knowledge, drawing on the senses, inspiration, and imagination

PS2 - I can communicate ideas, feelings, and memories for an audience and for purposes and outcomes in my creative work.

LNF – Speaking

PS2 - I can speak clearly, varying expression and gestures to communicate my ideas and help listeners.

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 


	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? 'You are learning X to develop an understanding of Y so that you can apply to Z in the future'.

	By the end of the lesson, children will have planned a script for speech ready to be presented back to the teacher/class in the next session 



	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson's tasks relate to the objective.

	· I know when to talk to the punctuation 
· I know when to talk quickly or slowly for effect
· [bookmark: _Int_jqIbmTYO]I am able to pause for dramatic effect 
· [bookmark: _Int_SfjEZtrc]I am able to control the volume of my voice and how to stress important words
· I have good pitch in my speech and use appropriate tone and intonation in my voice
· [bookmark: _Int_2c6stH9F]I am able to show passion in my speech 



	Planning for misconceptions:
Every lesson holds the promise of both Learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	Based on the delivery of the lesson on 23rd November and seeing the issues faced, I have revised the task for the children to complete as well as introduced a mini plenary after 10 minutes for children to share their work for peer assessment which will be used to spark creativity for others in the group 

During today's session, it was also found that the computer does not have adobe player installed, which caused issues with videos displaying. This will be counteracted by setting up tabs on the whiteboard to play directly from YouTube
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are 'doing' quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior Learning (What previous Learning needs to be revisited in today's lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil's Learning:
What will the pupils be doing and what Learning will be taking place?
Consider CHUNKING (too much information can limit Learning)
	
Inclusive Strategies (including differentiation):
'Focus on the what is to be taught, (and how) rather than who is to learn it' (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
5 Minutes Warm Up  
	Teacher to talk about how we can be passionate and use that passion to inspire others around us
	Children to listen, working with a partner to discuss what they are passionate about in life

	
	AFL – Think, Pair, Share

Question

What are two things in your life that you are passionate about?


	
20 Minutes

	Teacher to work through PowerPoint presentation – Included in this PowerPoint are the song "Yma O Hyd" and a speech given to the Welsh National Team by Michael Sheen as well as an introduction to task for the children
	Children to then follow along with the presentation, responding to teacher-set questioning and AfL strategies throughout
	
	AFL – Think, Pair, Share 

What do the main words of "Yma O Hyd mean to you?

AFL – Pose, Pause, Pounce, Bounce

Question – 

Imagine you are one of the Welsh players; how would that speech make you feel?

AFL – Share Success Criteria


	
30 minutes



	Teacher to work alongside children and be on hand to assess and guide task 

· Children to write an inspiring speech as if they were getting a sporting team they play for ready for a big match, i.e., to win the title or a cup final

Mini Plenary – After 10 minutes, stop the children and ask them to share their work for peer assessment and assess against success criteria
	Children to start drafting their speech on chosen subject independently, teacher to be on hand to assess and give live feedback 

	Differentiation ALN 

Teacher to be more on hand, use modelling if required with a script being written by the teacher with pupil input 

Child A

Child A to be offered a separate task independently to talk about their home country in their home language. If this would be too upsetting, a speech talking about what child enjoys about living in Wales to be offered as an alternative
	Questioning 

What should we be looking for in our work?

Expected responses 

· Capital letters in the correct places

· Punctuation

· Neat Handwriting 

AfL during plenary – Peer assessment, feedback on each other's work

	
5 Minutes


	The teacher will stop the task and ask the children to identify one key piece of learning from today's session that they will be taking forward into the next session
	Children are to offer one key learning point from the session to take forward into the next session 

	
	





	Student-teacher:
	Daniel Ashby
	Class / Group:
	Year 4 

	AoLE or Subject:
	Mathematics and Numeracy – Appendix 3

	Date:
	7th November 2022

	Meaningful links to Curriculum (What Matters Statements, Descriptions of Learning, previous curriculum...)
	WM4 - Statistics represent data, probability models chance, and both support informed inferences and decisions.

PS2 - I can explain my findings, and I am beginning to evaluate how well my method worked.

	Four Purpose driver: 
(Remember to go 'beyond the headlines'. Only main links should be identified here) 

	Ambitious, capable learners who are building up a body of knowledge and have the skills to connect and apply the knowledge in different contexts

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	

	[bookmark: _Int_eDigSKtE]Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? 'You are learning X to develop an understanding of Y so that you can apply to Z in the future'.

	By the end of the lesson, children will have started to develop and use their reasoning skills to look at different combinations of football kit 



	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson's tasks relate to the objective.

	R – Read the question 
A – Again - read the question again!   
D – Decide what the question is asking 
I – Identify the steps 
O – Operations – choose which operations to use 
 
P – Pick the strategies 
D – Dig Deep – activate your prior knowledge! 
C – Check your answer – is it realistic? 
S – Share your strategies 

	Planning for misconceptions:
Every lesson holds the promise of both Learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are 'doing' quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior Learning (What previous Learning needs to be revisited in today's lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil's Learning:
What will the pupils be doing and what Learning will be taking place?
Consider CHUNKING (too much information can limit Learning)
	
Inclusive Strategies (including differentiation):
'Focus on the what is to be taught, (and how) rather than who is to learn it' (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
[bookmark: _Int_FjAIRUMe]key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
5 Minutes 

	The teacher introduces the task to the children, setting up the task to be real-life and authentic Learning. 
	Children are required to listen to instructions and follow prompts
	
	[bookmark: _Int_y00fLzkj]AFL – Share success criteria

Use of questioning to introduce the purpose of the task 

What special sporting event starting this month is Wales involved with?

Why do football teams have more than one kit?


	
15 minutes 



	Children will be given the scenario that the FAW has been in touch with me for help from the class. They are preparing and packing kits ready for the world cup in Qatar

The children need to look at how many combinations of shirts and shorts can be made using their reasoning skills independently 

RED TASK – 

A differentiated version of the problem with fewer items and combinations 

	Children will be completing the task independently
	Extra support is to be given to children with English as a second language.

Teacher to provide scaffolding and guide learning for ALN children 
	

	
5 Minutes 


	As a group, we will explore the number of combinations available with children peer-assessing their partner's work 

	[bookmark: _Int_TRYzIYrD]Children are required to contribute ideas on possible solutions to the problem and explain the thinking process
	
	AFL – Peer Assessment

Children to peer assess their partner's work
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