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Workbook Guidance
Please read these notes carefully; they provide essential information.
What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of
how they meet the learning outcomes set by the College of Policing, for the Graduate Diploma
programme. Essentially, you are being asked to outline your experiential learning based upon
your theoretical understanding in a range of operational situations.

Area of Professional Practice covered, (called elements in your module descriptor):

Wellbeing and Resilience
Communication Skills

Managing Conflict

Valuing Difference and Inclusion
Criminal Justice

Decision making, discretion
Conducting Investigations

Criminal Justice (Managing offenders)
Problem Saolving

Evidence Based Policing
Maintaining Professional Standards
Public Protection.

You may wish to use the same incidents as you've outlined in the Occupational Competence
Portfolio.

How should the workbook be presented?

Blank electronic copies can be found on Moodle of this workbook. You must submit this
document electronically therefore it is important that you save your work regularly and upload
the final typed version through Turnitin on Moodle.

Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this
applies to presenting work above and under the specified word count).
(https:/Awww.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-
office/agh-chapters/chapters---

en/Chapter 07 _Assessment Taught Programmes Pages 72-79-UPDATED-05-11-

2019.pdf)

Reflective practice is a core aspect for your workbooks and although there is a variety of
useful resources on Moodle, there is one particular book, that is specifically based on
reflective practice in policing, here is a link to one chapter from Selina Copley’'s Reflective
Practice for Policing Students:
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Pr
actice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf




How is the workbook assessed?

Advice and support about the completion of this workbook will be provided by university staff
as part of your initial training day. Your tutor constable and in-force training staff will not be
involved in assessing or marking your workbook after it has been submitted.

Dates of workbook submission will be made available during the initial training day and posted
on Moodle.

Once submitted your workbook will be assessed and marked independently.




Confidentiality

It is important that no individual can be identified either directly or indirectly from the
information in the workbook. Therefore, you must:

¢ adhere to guidance in the Student Handbook about unfair practice and plagiarism;

« not identify individuals including witnesses, victims or offenders by name;

¢ not write information that enables any individual to be identified indirectly through the
description you provide. This includes references to names, colleagues, places
(including hospitals, schools, town, villages, streets) specific incidents which were high
profile and could be identified due to past publicity, other professionals or any other
personal information including medical or other conditions.
take personal responsibility for adhering to confidentiality rules.
not include any dates of any incidents or anything that specifically identifies an actual
incident.

The content of this workbook should be your own work. Do not allow anyone else to see your work
or use your work for their own submissions.

Please be aware that any content that is deemed to be inappropriate, disrespectful, or abusive will
not be tolerated. Following review of any content of this nature the information will be shared
with the employer of the student responsible.

Should any health and wellbeing concerns be raised because of disclosures made by the student
within this workbook, the employer of the student will be informed.

NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in
the Student Handbook.

Remember that the workbook is YOUR responsibility you must not rely on the
assessor or anyone else to pick up any confidentiality breaches as this is your work
and you must accept full responsibility for confidentiality. Meeting all the
confidentiality requirements is very important.

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the
programme, please see the Student Handbook for further guidance. The University has a
Student Services Unit that may be able to help but it is the learner’s individual
responsibility to contact them.




Guidance:

* Your workbook must contain the items specified in the table below (clearly identified
and in the order given);

e You should use this document to insert your text / answer within each section of this
workbook;

e You should upload your completed document as a saved pdf file of this workbook; if
this is not possible then a Worddoc file is acceptable. Do not send a scanned file from
a photocopier, an apple.dot file or a Microsoft publisher file as Turnitin will not be able
to assess them, despite you being able to upload them.

Contents
Workbook | Area of Professional Practice Word
count
Task 1 Wellbeing and Resilience 1000
Task 2 Communication Skills, Managing Conflict, Valuing | 2000
Difference and Inclusion
Task 3 Criminal Justice, Valuing difference and inclusion | 2000
Task 4 Decision making and discretion, Conducting | 2000
Investigations and Criminal Justice (managing
offenders)
Bibliography
Task 5 Development Plan Equivalent
1000 words
Confirmation of Confidentiality and Plagiarism
Confirmed by submission through “Turnitin




Task 1

Relevant areas of the National Policing Curriculum:
Understanding the roll of a constable

Guidance:

Focussing on your initial 6 months of learning and since being attested as a Police Constable,
discuss and compare the coping strategies you have applied to develop resilience and
minimise stress.

1000 words (+/- 10%: include your actual word count at the end of each section)

ANSWER:
In this essay | will look back at my 6 months of training and discuss how | managed my

stress and the strategies | applied to build my resilience to it.

| have been fortunate that before joining South Wales police | was a special constable with
Gwent, so | had some understanding of the potential impact the course would have on my
resilience to stress. | knew my studies would require me to understand a vast amount of
information in a short space of time, studying in my spare time whilst maintaining a home
and being mindful of my partner's needs. From experience with the specials my work life
balance was not an even split and | found myself, prioritising my studies over my personal

life which only added to my stress.

I made the assumption that by working long hours was necessary if | was to succeed in
passing my exams and any stress that comes as a result of this was to be accepted as par

for the course.




When | started my career with SWP, | had the benefit of hindsight and | was keen not to
make the same mistakes as before, | looked to implement some changes to my work/life

balance that would improve my resilience to stress.

Knowing that the lack of work/life balance was a contributing factor to stress in my

previous role, | needed to consider the benefits of implementing a smarter way of working.

Working smarter is about managing my time and knowing what needs to be done and
when. Working smarter allows you to see the signs and triggers of stress and work in a
way that minimises this for example hard work can be mentally and physically draining,
and whilst hard work is a requirement of policing there are options and opportunities that

will achieve the same results without it having an adverse effect on your mental wellbeing.

| had to improve my time management so when | was working from home, | would allocate
an agreed time frame in which to study or revise and when | was working in the evenings
after class, an agreement between Shane and myself was in place where he would not
distract my studying on the proviso that after that time, | would draw a line under work and
focus on my home/personal life. Interestingly enough according to Mental Health
Foundation, establishing the right balance between responsibility to others and
responsibility to yourself is vital in reducing stress levels (n.d).

In other words | need to satisfy the demands of all those involved in order to bring mental

balance to myself as being vitally important to avoid physically and mentally burning out.

When working from home | set up a dedicated space that was free from distractions.

Everything | needed to study was there including having background music. Research has




shown that music can have several positive effects on the body and mind? According to
Florida National University (2019), music can trigger both brain hemispheres which in-turn
increases learning and memory. Music has also been proven to reduce stress. Research
conducted by Maryland Medical Centre (n.d) revealed that listening to music whilst
studying reduced stress and if the music is soothing can actually lower blood pressure,
heart rate and anxiety levels. A further study from the same article showed that having
music on in the background whilst studying improved cognitive performance (Florida

National University, 2019)

So far, | have discussed the work/life balance, working smarter, time management, a
dedicated space and why studying with background music is actually a benefit to the
cognitive process and reducing stress. | personally have always needed to take regular
breaks when | was studying as | found it hard to concentrate and remain focussed. Based
on the advice from the NHS (n.d) giving yourself regular short breaks of around 5 to 10
minutes not only helps manage feelings of stress but can help increase productivity. This
was also similar to advice given to us by the university when it came to revising, after 20
minutes of revision the brain begins to drift, the longer you try to stay focussed the less
focussed you become and the ability to perform declines, introducing the Pomodoro
technique (invented by Francesco Cirillo in 1980) allowed me to structure my
learning/revision in a way not to dissimilar to working out and after each set, taking a break
allows the muscles to reset. The brain similarly requires a break in-order to absorb that

information and grow.

In the same vein as time management the biggest cause of stress for adults in the

workplace as reported by HSE's research (2021) is workload, so bearing this in mind as




well as considering the advice from the university as well as the advice given to me by my
tutor, | was keen to keep on top of my studies and start learning/revising as soon as
possible. As | mentioned before | had already been exposed to policing as a special
constable, so nothing was completely new to me, however being that much older meant
that retaining information was just that little bit harder. So getting organised and prioritising
areas of my revision | knew would take longer to learn such as traffic, taking regular

breaks and meeting deadlines was key if | was to reduce any stress.

Finally the Buddhist mantra that | live by “Don't worry about what you cannot control” has
had a profound influence on my outlook to life and to how | deal with stress. That's not to
say that | am completely devoid of feeling stress. This quote helps me focus on the things |
can change or control and so with regards to the last 6 months exams and the practical’s,
there was no point stressing over what might happen or what grade | will achieve. | simply

had to try my best and hope for the best.

By focusing on what is in my control, such as working smarter or being aware of my

work/life balance | was able to build my resilience to stress.




Task 2

Relevant areas of the National Policing Curriculum:
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant
role with an offender/service user/victim and reflect on what happened.

Critically assess the incident including social and legislative contexts and any relevant
cultural, ethnicity and language issues.

Reflecting upon your incident evaluate the theories and models underpinning conflict
models in policing.

2000 words (+~ 10%: include your actual word count at the end of each section)

ANSWER:
For this task | will look at an incident that involved 3 males who come from the traveling
community who are suspected of assaulting a taxi driver who | will refer to as the victim and

for the three males | will refer to them as males 1, 2 and 3.

| dealt with male 2 but for context | will discuss males 1 and 3 briefly. All three males were
from the travelling community which brings its own set of challenges such as cultural
differences and perceptions, notably historic distrust between the police and the travelling
community. All three males were intoxicated, and this was another impact factor | needed to
consider when dealing with this incident and the potential escalation of conflict as a result of

detaining someone.

The incident took place at 2100hrs in an area lined with shops, bars and restaurants, and

tends to be a busy area due to a mix of local and student’s residents. The incident is
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approximately 4 minutes from my station, however there were a number of traffic managed

road works in place so potential for delays arriving at the scene due to congestion.

During the incident male 2 who | dealt with was arrested on suspicion of ABH (actual bodily
harm) and was intoxicated demonstrated behavioural changes from compliant through to

verbally and physically aggressive in a relatively short period.

I will discuss in chronological order what models | considered and used in managing conflict

and a brief synopsis of what was happening at the time in relation to context.

When any call comes through, | am reading the logs and, in my head, | am already
considering potential conflict whether it's a simple low-level conflict of opinion, such as
neighbour disputes or something more serious such as dealing with aggressive or volatile
situations such as assaults. The first stage for me is considering the NDM (national decision
model), what information have | been given or need to improve my understanding of the
situation, what are the potential threats and risks assigned to this job, will | need to consider
conflict management and if so what powers or policies would | need to use. Even though at
this stage the information is limited, | still need to think about contingencies and options

available to me.

Looking back at the incident and using the NDM, arriving on scene in a relatively short time
| needed to dynamically risk assess a lot of factors such as where is the victim, are they
safe, do they require medical assistance, moving onto locating the three males and
considering that | know very little about them, there are three of them and two of us, how do

we manage conflict whilst waiting for back-up and so. Dynamic risk assessment is a level-
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headed approach to making decisions under pressure. It is a skill that takes time to achieve
but much like the NDM, dynamic risk assessment can be a cyclical process, which needs

constant reassessment throughout the situation.

Having located two of the three males walking away from the scene and both matching the
description and ensuring they could not escape we positioned are marked van in front of
them and alighting the vehicle and communicating with the males before detaining them by

placing them in handcuffs.

According to the College of Policing's website; Conflict Management Skills (2020): officers
regularly manage and defuse conflict without having to use force, simply through

communicating effectively.

Even though the use of force has technically already been used having applied handcuffs to
the males 2 and 3, | allowed the two males the opportunity to tell their version of events and
listen to what they had to say. This should in theory not only gives them a voice but shows
co-operation on my part. By appearing to work together with the detained males | am
managing the situation and de-escalating potential conflict in-line with the College of

Policing’s Conflict Management Skills (2020).

| was continually aware of changes in their behaviour and mindful of my surroundings as

one male was still unaccounted for.

How | conduct myself and the way | communicate with the two males in order to keep the

peace was important. Considering Betari Box Model which works on the principle of how
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my attitudes can affect my behaviour and in-turn affect the detained male’s attitude and
ultimately his behaviour when responding to me. To break this negative cycle | need to be
aware of any unconscious bias or presumptions of guilt so by remaining impartial,
professional and actively listen to what is being said | was able to show both males that |
was interested in listening to them and that | was keen to find a solution (although this was
in part to ensure that | did not escalate the situation further whilst investigations could be

carried out to confirm what their involvement was) .

Active listening on a practical level not only allows the males the opportunity to offer their
version of events and feel that they are being listened to, but it can help establish if there
are communication barriers such as English not being their first language or aggravating
factors such as drink or/and drugs or mental health.

It became pretty apparent that both males were intoxicated and therefore how |
communicated and listened to their responses required patience, asking questions in a way
that was easier for them to understand and paying close attention to their responses whilst
being mindful of changes in their behaviour. What they say maybe in contradiction to their

body language.

Whilst there was compliance from male 2, | still needed to consider the signs and dangers
involved in dealing with intoxication especially in-light of what has happened.

Once | had established who male 2 was and looking at his warning markers and the fact he
was intoxicated, heightened my awareness to potential escalation of conflict.

According to Georgina Fuller and Susan Goldsmid (2016):

‘Intoxicated offenders present additional behavioural and health risks during their

interactions with the police’
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Fuller and Goldsmid go on to discuss the risks of harm as a result of intoxication is
magnified and pose a threat not only to officers but members of the public and to
themselves. Intoxication can increase the suspects mood and aggression, so my interaction
required a mixture of communication styles depending on the level of compliance or
aggression and paying attention to changes in their body language.

Due to male 2 having decreased inhibitions, gloated that he could get out of his handcuffs,
again knowing that this was one of his markers | continued to remain hands on and
communicated assertively that due to the allegation, the cuffs were not optional, and they
were to remain on. | had to repeat this several times and each time being aware of his

intentions, | monitored any changes in his body language.

Once it had been established that male 3 was not involved, he was released and male 2
was arrested on suspicion of actual bodily harm, he was placed in the back of the marked
van holding cell which was a bit of a relief for me however this was short lived as whilst he
was in the cell and being flexible, male 2 whilst sat down was able to bring the cuffs from
the rear, underneath his legs and stepping over the cuffs brought them to the front and
whilst his hands were in front of his knees began pulling and twisting his left hand out of the
cuff and proceeded to use it to hammer it against the plastic screening and demonstrating

increased aggression whilst shouting obscenities.

As | am young in service one of the training tips in cuffing subjects is ACDC which stands
for Ask, Check, Double lock and Check. Handcuffing is classed as a use of force so the
decision to detain using handcuffs shouldn't be taken lightly and therefare, | felt conscious
that | hadn't applied the cuffs too tightly and having followed the ACDC training believed

that my application of those cuffs was correct, however | did not take into account that male
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2's gloating at being able to get out of handcuffs when he was arrested previously would
actually be feasible in his intoxicated state. However having heard this statement from male
2, | should have thought about going over the air with his details as this allows me to remain
hands on whilst the comms operator is able to bring up his history including warning
markers. The comms operator would have asked me if | was code 12 which is police code

for being able to listen to sensitive information without alerting the suspect/subject.

Reflecting back on this situation and understanding the value of utilising the policing
systems such as airwaves would have changed how | applied the cuffs in favour of a rear
stack where the wrists are placed horizontally making it more difficult to bring the arms from
the rear down and under the legs to the front. Rear stack or even front stack prohibits the
detained person from using direct force such as a knee to push the cuffs forward as the exit

points are no longer to the front.
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Image: Quora 2017

| understand officer safety is paramount and it is something we are taught over and over
again during our training however in the heat of the moment it is all too easy to not think
about the bigger picture, | was concerned for our safety as we would eventually need to

move him from the van to custody but also | wanted to save face.

However reflecting on this situation it would have been better to leave male 2 in the van cell
as he could not actually hurt officers or members of the public and knowing what | know
now it was unlikely he would have hurt himself. By not engaging with male 2 potentially
could have calmed down and may have been more receptive to listening to me. Also as we
would eventually be moving him onto custody, there is a greater opportunity to use the

secure onsite resources to manage and de-escalate the situation. Custody is an enclosed
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and secure area, and there are both custody and police officers on-hand who would have

had more expertise in reducing potential conflict.

Having made the decision to remove him from the back of the vehicle and with the
assistance of another officer | used what is known as ‘outcome focused’ communication
which works on the bases of explanation such as what | want him to do when we open the
cell doors and what is expected of him, rather than commanding him which would escalate

conflict.

How | communicated to male 2 was also less about what | said and more how | said it.
Taking a moment to consider my voice and tone, making sure that | was calm and in
control, even if internally | felt stressed and intimidated. | knew there was little point in
shouting at male 2 who being intoxicated would have probably reacted aggressively and
any chance of managing conflict would have been that much harder.

Alternative options | could have considered had male 2 resisted leaving the van cell, would
have been the five-step appeal. Much like the ‘outcome focused’ conversation, whereby

you are giving the offender every opportunity to comply without having resort to force.

+ Simple appeal which can be as easy as requesting someone to stop doing what

they are doing.

« Reasoned appeal is the context in which the request is made and putting ownership

of their canduct back on the offender, this would also cover any laws broken.

+ Personal appeal, granted in this situation a crime has been committed and the

objective is to get hands onto male 2 in order to re-apply the handcuffs and ensure
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the safety of myself, colleagues and him, so this was one of the points | actually

brought up when speaking to male 2.

« Final Appeal usually is an indicator for action and when any officer hears the
following words ‘Is there anything | can reasonably say or do to make you co-operate

with me'. It is almost a code word for preparing to get hands on.

» Action. This part is pretty self-explanatory and potentially would have required me to
get hands on, and in-light of the situation | am more than happy that this was not

needed.

The whole point of the five-step appeal is to deal with conflict in a way that allows officers to
manage the situation, and ideally through co-operation. Impact factors such as drink, drugs,
mental health or language barriers will impede understanding and judgement and therefore

this option probably wouldn’'t work in full.
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Task 3

Relevant areas of the National Policing Curriculum:
Criminal Justice, Valuing difference and inclusion

You must choose a policing incident in which you played a significant role with an

offender/service user/victim and reflect on what happened

Critically discuss a policing incident that you have attended and critically explore how
you dealt with competing issues law, social issues, culture and language.

Your reflection must illustrate your understanding and application of core principles of
ethics, equality, diversity and human rights, as well as any relevant Code of Practice
considerations, culturally sensitive practice and language preference.

2000 words (+/~ 10%: include your actual word count at the end of each section)

ANSWER:

With this task | will reflect on an incident involving a MISPER (missing person) call but what

made this MISPER call different was down to the fact he was an unaccompanied refugee,
16 years of age and spoke no English therefore making him potentially more vulnerable to

being exploited.

According to the Home Office paper: Safeguarding strategy, Unaccompanied children
seeking asylum and refuge are by their very circumstances considered to be the most
vulnerable in society, not only are they alone and in an unfamiliar country but they may

have had to endure long and dangerous journeys in order to reach the UK.

The College of Policing a person can be vulnerable as a result of:
« The quality or state of being exposed to the possibility of being attacked, harmed
either physically or emotionally

¢ A person can be vulnerable as a result of their situation or circumstances
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They are unable to protect themselves from harm or exploitation

It is no surprise that for many children who are seeking refuge from their own country may
have already been exploited, persecuted and even trafficked.

Arriving at the property which was a row of 3 terraced housing much like the majority of
housing in my sector where one street looks like the next and this, for me posed a concern
especially for anyone new to the UK and lacking the ability to speak English and potentially

unable to ask for directions.

With any incident | go to there is no set lead however who ever drives to the incident the
passenger is responsible for navigating but also finding the relevant information or
intelligence and then relaying it back to the driver. | was in this case the passenger so
having this in mind | phoned ahead to speak to staff who confirmed that the MISPER had
returned that morning and so my concern was now ensuring he stayed onsite until officers
arrived in order to speak to him. | asked the staff if there was any other information that the
MISPER had disclosed that we would need to know about. Having this information early
could change how we would deal with the situation but more importantly what we would
need to implement in order to safeguard. This is very much in-line with the National
Decision Model as discussed in previous tasks whereby gathering information and
intelligence allows officers to assess and reassess the situation before implementing a plan

of action.

With MISPER calls | attend there are several factors | need to consider their last known
locations? who they associate with? why are they refusing to stick with their curfew? Are

there any impact factors such as mental health or a history of suicide? Are they victims of
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CSE (child sexual exploitation), or are they involved in crime or anti-social behaviour? The
list is exhaustive but ultimately will they engage with police and other services to try and

steer them away from committing crime or going missing.

One of the first questions | had regarding MISPERS living in semi or full supported living,
regardless of age is why the support workers/staff allowing them to leave. Surely they have
a responsibility to tell them they cannot leave or at the very least stop them from leaving?
Anyone like myself looking in from the outside and not having any knowledge or experience
of their accommodation probably would say the same, however it turns out that they
(support workers and staff) cannot physically stop them from leaving, and because they
(the ‘subject’ in care) knows this will usually say something along the lines of appeasement,

to try and alleviate fear or suspicion of their actual intentions.

Arriving on scene with little information other than what staff had said on the phone to me
being he had returned, we introduced ourselves to him and began asking questions in
relation to where he had been and who he had been with? However any chance of him

understand basic English became apparent quite quickly.

Having spoken to staff | established that the MISPER spoke a language native to northern
Africa called Tygrinya so | called language line which is a telephone interpreting and
translation service whereby | can speak to an interpreter who in-turn will then speak to the
MISPER in their native language before relaying their response back to me in English. The
process is slow especially having to break down lengthy questions in order for the

interpreter to be able to understand and then go onto explain to the MISPER. In situations
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like this questioning needs to be more specific in order to get the most out of their

responses.

Alternatives to language line would be google translate and whilst this interaction probably
would have been even slower and more involved due to having to type each question up
and then handing over the phone for the MISPER to read and then wait for them to write

their reply and so on.

Through language line | established that the MISPER had been hanging out with an
unidentified male who he had met by chance and because he had heard him speak in the
same language befriended him, however this male was much older than him and had taken
him to an area known as drug hot spot and for its anti-social behaviour.
Having this information | had to think about who can | turn to, to assist in safeguarding this
MISPER:
e What multi agencies can | use
* looking at contacting or putting in place a contact for his social worker.
+ What previsions are there for education (especially as he has little to no ability to
speak English).
« Understanding the role of the current support workers at the accommodation (are the
support staff utilising language line in order communicate and gain understanding
from the MISPER and what protocols do they have in place should he leave the

premises and not return and so on).

As | have already mentioned before, any child who has come to this country seeking

refuge, be it by themselves or with their families, are vulnerable for a number of reasons.
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They potentially could have come from situations which are likely to have been more or less
traumatic and not just down to language barriers but mental barriers and thus may find it
difficult to explain, or even talk about it. There are often extensive cultural and language

barriers between children and those in-charge with safeguarding them.

What was the cause for my MISPER going missing was put down to him hearing someone
speaking his language and befriending them. Because of the cultural connections my

MISPER had and the ease of speaking in his native language is understandable after all it
was more likely that he would have more connection to those of his own culture than those

he was living with or those in charge of his care.

According to Ravi Kohli's paper for Safeguarding Refugee and Asylum Seeking Children
(2011) believes that there are three elements that are the foundation for stability for any
vulnerable child, these are safety, belonging and success. This idea of belonging is
consistent with young and impressionable adolescences regardless of their background,
however for those who have arrived in the UK without the guardianship of family members
may not see past these new friendships especially with those older themselves, simply
because of the ‘protective’ network they find themselves in and therefor would be unaware

of the possibility of being taken advantage of or groomed.

Having established the MISPERS account and whereabouts | then looked at speaking to
those responsible for his care, turning my attentions to staff members | wanted to
understand what safeguarding measures they had in place. Staff had confirmed that as part
of the MISPER’S agreement to stay at the property he would have been spoken to using

language line or the equivalent repeating the same rules as given to him on his first day in
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paper form, written in his language of Tygrinya. Permissions to stay out with friends or be
out beyond the curfew hours would have to be done in writing and forwarded to their social
worker and a minimum period would be required to process this request. Any excuse to
have not known about the rules was quickly dispelled, staff also confirmed to me that this
was out of character, and this had been the first time he had done this, when | asked what
their relationship was like with them they explained that he would speak to staff regularly

through translate and they had no concerns up until this point.

It is also important to note that dealing with behavioural changes in adolescents isn't always
a sign of concern, adolescence is often associated with risk because of changes in the
brain and their own perceptions, however due to the nature and circumstances of this
MISPER, understanding his behavioural change maybe an opportunity to prevent anything

more serious happening to him further down the line.

After all the mission of policing has always been about preventing crime and protecting the
public/vulnerable, so, having established that the MISPER is vulnerable because of his age,
circumstances and the changes in his behaviour, likely to be associated with those he has
recently befriended, early intervention is key to establishing what potential crime
involvements the MISPER may be associating with and to look at preventative measures in

order to tackle a potential low level problem from escalating later.

By understanding the signs early | can submit a PPN (public protection notice) which are a
digital based document that summarises the vulnerabilities of the victim and officers
observations, By inputting as much details through the officers observations can help to

build a better picture of what is happening when the digital information is shared with
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multiple agencies in order to find the right help and solutions for that victim or vulnerable
person. Once submitted the PPN is passed onto the PPU (Public Protection Unit) who will

assess the risk.

The information gathered provides information to multi agencies in-order to put support in
place and potentially prevent the MISPER from being involved in crime or being a victim of
crime. Any information | can get from the MISPER, his support workers or social workers as
part of my investigation could make the difference between a low-level problem becoming

something much more troubling.

The police are quite often the first agency that those at risk, vulnerable or victims will come
into contact with, therefore we are in an ideal position to identify the problems and with the
support and partnership of other agencies, working together to identify the root cause of the
issue and providing them with assistance either long or short term.

One of those agencies the police will use is MASH (Multi Agency Safeguarding Hub) which
is a co-located multi-agency team set up to safeguard children and vulnerable adults
through sharing information to partner agencies. MASH’s role is important in establishing
early interventions through assessing risk and the need to put early help services in place

and this is partly achieved by the information the police provide them.
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Task 4

Relevant areas of the National Policing Curriculum:

Decision making and discretion, Conducting Investigations and Criminal Justice

(Managing offenders)

You must choose a policing incident in which you played a significant role with an

offender/service user/victim and reflect on what happened.

Critically assess a policing incident that you have attended, where you played a

significant role with an offender/victim and reflect upon what happened.
Consider your use of the National Decision Making and the Code of Ethics and review
whether this impacted upon your use of discretion, and whether the outcome achieved

best evidence.

2000 words (+/- 10%: include your actual word count at the end of each section)

ANSWER:

For this task | will be reflecting upon my use of the NDM (national decision model) at a call

whereby a female had been causing a nuisance of herself in a public place.
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With any incident regardless of whether it is a low-level offence or a G1 emergency the use
of the NDM throughout my interaction is key to helping me understand and

assess/reassess the incident.

According to the college of policing the National Decision Model is a cyclical process which
constantly reassess all aspects of decision making from answering the call, responding to

incidents and beyond. The Code of ethics sits at the heart of the decision-making process.

The original incident was not one that | attended initially and had happened the night before
whereby the mother of the subject had contacted police in relation to a mental health
episode brought on by a drugs overdose. The mother had to have officers stay on scene as
apart of safeguarding measures. According to reports the subject had tried to interfere with
those safeguarding measures and had on several occasions tried to enter the property on
the grounds of being the primary carer for her mother. The mother told officers that she did

not want the subject to enter her property and was very much the reason she cannot cope.

In the morning two colleagues were tasked to relieve the nightshift and take over
safeguarding as part of our shift's deployment and both myself and my colleague were
tasked to do an area search for the subject who despite being told to leave the area had on
several occasions throughout that night and early morning returned trying to force entry into
her mother’s property and when the previous officers attended to remove the subject she
would run and hide. as a result would be taking up resources unnecessarily. The subject
returned a short time before officers could relieve them and as a result, | was tasked to do a

local area search.
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Before even leaving the station | am gather intelligence either from the call handler or using
my EPNB (electronic pocket notebook) for any information that will assist me in Identify
what has happened or happening? | can also use my EPNB to look at intelligence that is
associated with both the mother and subject which would include any offence history,
warning markers, associates and linked people. The information is invaluable and gives me
an insight into who | am dealing with including descriptions and if they have been arrested
before, a photo (mug shot) of their face making it easier for identification. The intelligence
was evident that both the mother and subject had a dependency to drugs and that they both

use needles.

By not having gathered the information and intelligence beforehand would have left me

open to making mistakes and potentially vulnerable having not seen their warning markers.

Whilst on route to the location | am considering what offences have been committed if any
and what further information do | need to enforce the law.

Arriving on scene both me and my colleague go and speak to officer's present at the scene
if they had seen where the subject may have gone and what direction of travel they have
taken. Had the subject left on foot or by a vehicle and what was there route of travel and
finally what were they wearing. This information helps establish what we can do next in

deciding how we search for the subject and identifying them as having been at the scene

My colleagues explained that when they had arrived to relieve the officers from their night
shift the subject had been at the property moments before them being relieved and so the
likelihood of her still being in the area was likely. The area was a series of three detached

buildings, each having 4 separate dwellings, two up and two down with parking to the front
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and shared gated yards to the rear. There was also an outbuilding which housed the
communal bins. The area search would not take long however the communal yards were

gated at either end and surrounded by a six-foot fence making it impossible to see over.

Taking into consideration that there were warning markers against her for carrying needles
and spitting at officers who previously detained her, | knew that how | approached her
would require me to be mindful especially as | was on my own during the search and
knowing her markers how would she react to my presence. Looking around the area which
was a series of terraced houses in blocks of two and separated by communal gates leading
to the back of the properties which had tall gates making it impossible to see who was
behind them, so by shouting out police and carefully opening the unlocked gates making

sure if anyone was in the communal gardens would be made aware of my presence.

Having done a perimeter search of the outdoor spaces and outbuildings adjacent to the
subjects mothers property yielded a negative result so as | was about to expand my search
to the neighbouring properties when one of the residence living at the location was able to
get my attention by waving at me from her ground floor window and pointed in the direction
of a neighbour’s flat, behind some boxes a female could be seen sitting on a clear filled

plastic container slumped over.

The female had her back to me and her face resting in her folded arms across her legs, my
initial concern was, was this a medical episode and therefore something serious? |
approached the female cautiously as again | was not sure who | was dealing with and if this

was the subject then | still needed to consider my own personal safety.

33




Looking back at this incident and in particular discovering a female who at this point may
have been the subject, | think using my radio sooner and asking for back up would have
helped me to deal with both the uncertainty of who | was dealing with especially if the
female been having a medical episode, by having another colleague with me would allow
me to administer first aid whilst they called for medical assistance. Alternatively having back
up in-light of the subjects warning markers would have helped me in dealing with her should
the situation become more confrontational. As | have never met the subject before, | cannot
assume just because she is a female that she does not have the strength or ability to be
able to take me down or even hurt me. Having back up in either situation is always a
positive, however whilst thinking on my toes did not appreciate at the time the seriousness

of engaging on my own.

However having made the decision to engage with the subject who failed to respond to me
despite calling out to her of my presence loudly | decided to move over to where she was
and gently shake her shoulder in order to get a response. Thankfully the subject responded,
and | asked who she was, and she corroborated with me that she was indeed the subject
and | asked her had she taken anything or was she a sleep to which she confirmed she had
fallen asleep. My next priority after establishing she was okay was to get some back up
especially from an officer safety point of view in light of her warning markers so using my

radio to point to point my colleague who joined me shortly after.

In situations like this | am mindful that people can be calm at the start of an interaction
however this can change very quickly so | was keen to go slowly and asked her about her
wellbeing and why she was still in the area. The subject explained that she was her

mother’s carer and despite the subjects attempt to justify her actions, there was something
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just not sitting right with me, how the subject was communicating was slurred and what she

was saying wasn't very coherent, going from one topic to another.

Identifying options and contingencies is about taking the information | have already and
looking at the bigger picture? What is happening in front of me, has she actually taken
drugs and lied to me, therefore do | need to start thinking about her wellbeing and if so who
do | need to turn to for advice and secondly if there is no medical emergency then is there
an offence taking place or likely to take place whilst she remains in the area. In light of what
has already happened, the ideal situation would be for her to leave on her own accord, and

we would happily offer her a lift home using my discretion over my powers.

However the subject’s behaviour became even more confrontational especially when asked
to leave and because she refused | was left with no choice and to use police powers for a
Breach of the Peace. This allowed me to take action having considered my options and

what was best in this situation.

As a police officer | have various options available to me, the first being able to resolve the
situation using what is known as a common law power this can include powers of arrest or
powers of entry. | can arrest and detain any person who is committing a breach of the

peace or | have reasonable suspicion is about to commit a breach of the peace.

As the subject was outside there was no requirements for entry and the lawful arrest came
down to the fact that her behaviour the night before and in our presence made me believe

that had she stayed at the scene she would have continued to breach the peace.
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The subject was removed from the scene and transported to her accommodation and once
back at her property | gave the subject words of advice not return to her mother’s property
or that area and should she want to speak to her mother she should do this not in person

but by phone.

The reason for not taking the subject to custody falls down to the simple reason that the
breach of the peace is not a criminal offence but a law to prevent unlawful violence being

used against person or property.

Looking back at this situation and having followed the NDM | don't believe there would have
been any alternatives to how | managed the situation and ultimately took the position to
remove the subject from the area using my police powers. Even if the mother of the subject
actually wanted the subject to stay to carry out those duties as a carer, | would have had to
weigh up the benefits against the negatives in allowing the subject to stay especially in her
current capacity. There was no way | would have left the subject to return to allegedly ‘care’
for her mother purely on the grounds of her potentially having already been under the
influence of drugs or alcohol. The very fact the subjects on physical appearance clearly
showed signs of neglect and finally her actions during my interaction with her, whereby she

was erratic, not coherent and eventually aggressive. Not to mention her behaviour with

previous officers the night before.

The alternative to give a verbal warning would not have warked either in this incident,

simply because she had already been told to leave and the subject ignored this and
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returned several times that night, attempting to get into the property against her mother’s
wishes and causing a nuisance before running off and hiding.

The subject was putting the health of her mother at risk (harassment, alarm and distress)
whilst claiming to be acting in her mother’s best interests and finally leaving her at the
location not only would affect her mother’s wellbeing, but her behaviour could cause
harassment, alarm and distress to the residents on-site who were all retired and of a certain

age demographic (pensioners).
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Task 5

Personal Development Plan (PDP)

As part of your reflective process, please use this table to aid you in identifying the
next steps for development.

This is equivalent to 1000 words towards the overall wordcount, please note this is not the
actual number of words used in completing the table, the count reflects the thought and

research behind it.

Area of
Development

How it will be
achieved

Who can provide
support

Timeline

NICHE, case file
development

This requires more
practise essentially
and like muscle
memory will come
with repetition

My tutor and fellow
shift officers

Statement writing

Much like my
NICHE experience
it is an area that
requires both the
opportunity and

This is much the
same as before,
being with my tutor
who can observe
but also as much to

experience do with the
opportunity to write
statements
Suspect interviews Again down to Down to

opportunity

opportunity and
who | am with at
the time
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RUBRIC: GAC4E

ENGAG W/LIT

Engagement with literature (including reading, referencing,\nacademic conventions and\nacademic

honesty)

FAIL 0-29%*

MARGINAL FAIL 30-
39%*

SATISFACTORY (PASS)
40-49

GOOD (PASS) 50-59%

VERY GOOD (MERIT)
60-69%

EXCELLENT
(DISTINCTION) 7
EXCEPTIONAL
(DISTINCTION)

KNOWL&UND.

Little or no evidence of reading and/or reliance on inappropriate sources. Views
and findings mostly unsupported and non-authoritative. Referencing conventions
used incoherently or largely absent.

Poor engagement with essential reading. No evidence of wider reading. Reliance
on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on
information gained through class contact. Inconsistent and weak use of
referencing.

Engagement with a limited range of mostly relevant and credible sources but with
some reliance on information gained through class contact. Some omissions and
minor errors. Referencing conventions evident though not always applied
accurately or consistently.

Engagement with an appropriate range of literature, including sources retrieved
independently. Some over-reliance on texts rather than other sources.
Referencing may show minor inaccuracies or inconsistencies.

Engagement with a wide range of literature, including sources retrieved
independently. Selection of relevant and credible sources. Generally sound
referencing, with no/very few inaccuracies or inconsistencies.

Engagement with an extensive range of relevant and credible literature.
Consistently accurate application of referencing.

Exceptional engagement with an extensive range of relevant and credible
literature. High-level referencing skills consistently applied.

Knowledge and understanding (Knowledge of the basic underlying concepts and principles of a

subject.)

FAIL 0-29%%*

MARGINAL FAIL 30-
39%*

SATISFACTORY (PASS)
40-49

GOOD (PASS) 50-59%

Major gaps in knowledge and understanding of the basic underlying concepts and
principles of the subject matter. Inclusion of irrelevant material. Substantial
inaccuracies.

Gaps in knowledge of the basic underlying concepts and principles, with flawed or
superficial understanding. Some significant inaccuracies and/or irrelevant
material.

Limited knowledge and understanding of the basic underlying concepts and
principles within the subject area. Some elements may be missing.

Knowledge of the basic underlying concepts and principles is accurate with a good
understanding of the field of study but lacks depth and/or breadth.



VERY GOOD (MERIT)
60-69%

EXCELLENT
(DISTINCTION) 7

EXCEPTIONAL
(DISTINCTION)

COG&INTSKILLS

Competent knowledge of the basic underlying concepts and principles. Exhibits
very good understanding.

Excellent knowledge and understanding of the basic underlying concepts and
principles of the subject.

Exceptional, detailed knowledge and understanding of the basic underlying
concepts and principles

Cognitive and intellectual skills (Evaluate underlying concepts and principles of a subject and interpret
gualitative and quantitative data in order to develop lines of argument and make sound judgements.)

FAIL 0-29%*

MARGINAL FAIL 30-
39%*

SATISFACTORY (PASS)
40-49

GOOD (PASS) 50-59%

VERY GOOD (MERIT)
60-69%

EXCELLENT
(DISTINCTION) 7

EXCEPTIONAL
(DISTINCTION)

PRAC.SKILLS

Wholly or almost wholly descriptive work. Little or no evaluation of the underlying
concepts and principles. Failure to develop arguments, leading to illogical or
invalid judgements. Minimal or no use of evidence to back up views.

Largely descriptive work, with superficial evaluation of the underlying concepts
and principles. Weak interpretation of data, flawed development of arguments and
judgements. Information accepted uncritically, uses generalised statements made
with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and
contradictory.

Limited attempt at evaluation of the underlying concepts and principles, tending
towards description. Can interpret qualitative and quantitative data but with some
errors. Some evidence to support emerging arguments and judgements but these
may be underdeveloped or with a little inconsistency / mis-interpretation.

Good evaluation of the underlying concepts and principles. Can interpret
qualitative and quantitative data, with minor errors. An emerging ability to use
evidence to support the argument. Mostly valid arguments and logical
judgements.

Sound evaluation of the underlying concepts and principles. Can interpret
qualitative and quantitative data accurately. Ability to devise arguments using
evidence to make mostly appropriate and valid judgements.

Excellent evaluation of the underlying concepts and principles. Can interpret
gualitative and quantitative data accurately and with some insight. Excellent
ability to devise arguments using evidence and make appropriate and valid
judgements.

Exceptional evaluation of the underlying concepts and principles based evidence.
Outstanding interpretation of qualitative and quantitative data. Exceptional ability
to devise arguments using evidence and make wholly appropriate and valid
judgements.

Practical skills (Different approaches to solving problems in particular contexts.)




FAIL 0-29%*

MARGINAL FAIL 30-
39%*

SATISFACTORY (PASS)
40-49

GOOD (PASS) 50-59%

VERY GOOD (MERIT)
60-69%

EXCELLENT
(DISTINCTION) 7

EXCEPTIONAL
(DISTINCTION)

TRANSF.SKILLS

Limited or no use of taught, basic methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application. Very weak evidence of
different approaches to problem-solving in particular contexts.

Rudimentary application of taught, basic methods, materials, tools and/or
techniques but without consideration and competence. Flawed appreciation of the
context of the application. Weak evidence of different approaches to problem-
solving in particular contexts.

An adequate awareness and mostly appropriate application of basic methods,
materials, tools and/or techniques. Basic appreciation of the context of the
application. Can identify problems in particular contexts and propose basic
alternative approaches or solutions though there may be errors.

A good and appropriate application of basic methods, materials, tools and/or
techniques. Clear appreciation of the context of the application. Good evidence of
different approaches to problem-solving in particular contexts and proposes
mostly appropriate solutions.

A very good application of a range of basic methods, materials, tools and/or
techniques. Very good consideration of the context of the application. Very good
evidence of different approaches to problem-solving in particular contexts and
proposes appropriate solutions.

An advanced application of a range of taught, basic methods, materials, tools
and/or techniques. The context of the application is well considered, and
insightful. Excellent evidence of different approaches to problem-solving in
particular contexts and proposes appropriate solutions.

Exceptional levels of application and deployment skills in particular practical
contexts. Outstanding identification of problems in particular contexts and
formulation of wholly appropriate, thoughtful solutions / different approaches.

Transferable skills for life and professional practice (Communicate the results of their study/work
accurately and reliably, and with structured and coherent arguments; the qualities needed for
employment requiring the exercise of some personal responsibility within a structured and managed

environment.)

FAIL 0-29%*

MARGINAL FAIL 30-
39%*

SATISFACTORY (PASS)
40-49

Work is poorly structured, disorganised, inaccurate and/or confusingly expressed.
Very weak use of language and/or very inappropriate style. Failure to work
effectively individual or as part of a group. Little or no evidence of the skills for
employment requiring the exercise of some personal responsibility.

Work is poorly presented in a disjointed manner. It is loosely, and at times
incoherently, structured, with information and ideas often poorly expressed. Weak
use of language and/or inappropriate style. Flawed approach to individual or
group work, meeting only partial obligations to others. Limited evidence of the
skills for employment requiring the exercise of some personal responsibility.

Mostly ordered presentation and structure in which relevant ideas / concepts are
reasonably expressed. Work may lack coherence and/or accuracy in places. Can



GOOD (PASS) 50-59%

VERY GOOD (MERIT)
60-69%

EXCELLENT
(DISTINCTION) 7

EXCEPTIONAL
(DISTINCTION)

work as part of a group, meeting most obligations to others but perhaps with
limited involvement in group activities. Demonstrates the basic skills for
employment requiring the exercise of some personal responsibility, with some
areas of minor weakness.

Mostly coherent, organised and accurate work, in a suitable structure and is for
the most part clearly expressed. Can work effectively independently and/or as part
of a team, with clear contribution to group activities. Demonstrates the skills for
employment requiring the exercise of some personal responsibility, with some
areas of strength and some of minor weakness.

Work is accurate, coherent, fluent, well-structured and organised. Can work
effectively independently and/or as part of a team, with very good contribution to
group activities. Demonstrates very good skills for employment requiring the
exercise of some personal responsibility, with just occasional minor weakness.

Work is coherent, very fluent and is presented professionally. Can work effectively
independently and/or as part of a team, with an excellent contribution to group
activities. Demonstrates excellent skills for employment requiring the exercise of
some personal responsibility with an appetite for further development.

Work is accurate, exceptionally coherent, very fluent and presented well. Can work
effectively independently and/or as part of a team, with an exceptional
contribution to group activities. Demonstrates exceptional skills for employment
requiring the exercise of some personal responsibility with an appetite for further
development.



