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Element 1
Poster – Outlining good practice in terms of supporting learners with a specific learning need [image: ]
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Element 2
Essay - Explore the wide and complex spectrum of additional needs

Element 2.

This essay will explore the wide range of complex spectrum of additional learning needs. It will also discuss the various models of disability and changed perceptions of additional learning needs, it will draw links between good practice, policy and theory. It will also discuss how additional needs were previously viewed. 
The Medical Model. Decrea, D. (2017) focussed on the learner's disability or condition, and society saw this as a barrier for inclusion, the learner may have felt as if they don’t belong and that they were excluded from activities or lessons or even day to day life. They may have feel vulnerable and that they stood out from their peers. The medical model led to negative stereotypes and removed independence creating a loss of choice and being heard within daily life, school, employment, education and society. Individuals or learners were treated like victims which was disempowering. For example, a visually impaired pupil may have been given the same handout in a lessons as other pupils, this would have hindered the pupils ability to read the text, when an adjustment of size of text would have improved the pupils chance of reading the instruction therefore inclusion would have been met. Studies have shown that desired educational outcomes can be me, the progress that can be expected can be usefully considered in three areas; academic attainment, independence and happiness. Wales Gov. 2025.  

The term SEN special education needs were replaced with the new term ALN additional learning need system in Wales in September 2021. This change was made to increase collaboration and involvement of parents and children in the decision making of their needs. This positive change links to the United Nations Convention of the Rights of the Child (1989). Every child has the right to a flying start in life, the right to comprehensive range of education and learning opportunities and to enjoy the best possible health and freedom from abuse, victimisation and exploitation. The school's Additional learning Need policy highlights the importance of inclusion for all pupils, for example the aims of this policy are, Follow the Additional Learning Needs Code for Wales 2021, Ensure that early identification of a pupil's needs is made, ensure that all pupils reach their full potential, Provide a Person Centred approach with the child at the centre, ensuring that parents/carers are fully involved in the process from the onset, work in partnership outside agencies to provide the best provision for the child for example, Educational Psychologist, Speech Therapists, Educational Social Worker (ESW), School Nurse, Learning Support, provide the greatest possible access to a broad, balanced and relevant education, strive to secure the necessary provision for any pupil who has additional learning needs. The key points include of focus on professional responsibility, integrity and competence, along with the commitment to the rights, dignity, and wellbeing of the individuals being supported.
In contrast the Social Model Bertolote (2008) was developed in the 1970’s by disabled activists who wanted to change society's perspectives on disabilities. This model was adopted by the government in 2014. The aim was to change the perspective of disabilities in society and lift the barriers for the individual creating a strong sense of belonging. The social model links to the more inclusive term ALN additional learning needs, which enables every child to succeed no matter the disability or environment. The social model removes physical barriers and removes phycological barriers and bias towards individuals with additional needs. Individuals can gain control, be heard and keep their independence throughout society. For example; Child A attended school in a wheelchair, there were steps on the ground floor to the first floor. The school proceeded to install a chair lift to help the child access the classroom and toilet throughout the day. The child then felt aware of their disability as there were able to access all parts of the school like any other pupil.  The Additional Needs Code of Practice Wales 2021 highlights the importance of the joint commissioning cycle. Joint planning has proved beneficial when considering provision and support for ALN pupils, as it creates a transparent outlook on the learner's needs and all involved can collaborate effectively to get the best outcome. Within the Additional Needs code of Practice, it also includes the importance of focusing on inclusive practice and removing barriers of learning. Welsh Gov (2021) The UK Government is committed to inclusive education of disabled children and young people and the progressive removal of barriers to learning and participation in mainstream education. The Children and Families Act 2014 secures the general presumption in law of mainstream education in relation to decisions about where children and young people with SEN should be educated and the Equality Act 2010 provides protection from discrimination for disabled people. A theory that links to the social model is Vygotsky (1896-1934) Scaffolding – The Zone of Proximal Development Theory. He believed that knowledge and thought are constructed through social interaction with friends, teachers and family. The key principles are to build interest in a subject, break down the task into smaller sections, whilst keeping the pupil focused on the main task. By using role models who are more experienced and knowledgeable to support to pupils to gain a greater understanding. Vygotsky believed that the analogy of constructing a building beneficial and that scaffolding is used as a support in the early stages. The theory describes the sweet spot between what a learner can do alone and what they can achieve with help from someone more skilled. In this zone, guidance and collaboration help the learner stretch their abilities and build independence.

This essay has explored the wide and complex spectrum of additional learning needs. It discussed the medical model where disability was seen as a barrier and learners were excluded. It's also discussed the social model where learners are included in the classroom practice creating an inclusive environment for all. Examples of good practice have been included throughout and have been linked to theories such as Vygotsky Scaffolding – the Zone of Proximal Development Theory. This theory is still relevant today and is a constructive way of supporting the learner at the beginning stages of a task. 
Overall, this essay has highlighted the importance of integrating the social theory throughout society to support the inclusion and equality of both children and adults in society. Inclusive education promotes diversity and equal opportunities for all pupils across the educational system.
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person-centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

	

• What is important to the learner – I Like the Gruffalo, I like to copy and sketch images of animal from the iPad. I like planes, Helicopters & my favourite movies are Cars & Mohana. I like morning toast & school lunches.

• What is important for the learner - Assistance walking up & down stairs, to be given personal space, likes his own personal bubble around him, and to not be tapped or touched to get my attention by children or adults. Slight visual impairment, trouble with distances due to this. Clear boundaries to improve outbursts of disruptive behaviour with consequence of calling home.

• What is working and should be built on – Staff are attending the manual handling course, working towards all staff attending. Blue background provided for completing work to help with vision. Encourage staff and children to give personal space to prevent negative outcomes. Now and next boards are being used to ensure a smooth transition between activities and daily changes, feeling charts used in the mornings to gage moods, this is working well. Positive encouragement and praise throughout the day working well. Direct instruction with eye contact.



• What is not working and needs to change – Staff can be slow to attend the manual handling course, due to course availability. Implications of this could be reduced staff supporting Child A around the school therefore not meeting his needs.
Communication with staff relation to the VI always using the blue background when completing work during class times.


	
Cognition and Learning – MLD moderate Learning Delay. Child A has difficulty with behaviour and understanding, following instruction proves difficult due to global development delay, this present throughout the curriculum.

Communication and Interaction – Child A had difficulties sequencing language with peers unless in a small group or working one to one with an adult. Difficulties processing information, sequencing, some language difficulties and problem with short term memory. Behaviours include outbursts when poor understanding or reluctance to carry out an activity not interested in.

Sensory and/or Physical – Child A struggles with distances due to visual impairment and always needs assistance. Child A needs assistance when using the stairs due to a previous mobility disability.


Behaviour, Emotional and social development – Child A struggles with his feelings due to past trauma. The feelings chart helps to engage child's mood and promote positive behaviours including after lunch. We encourage Child A to have healthy relationships with peers by giving them a joint activity, for example, cooking, Lego and outdoor play activities, taking turns and being self-aware. Inclusion on school trips is regular and inclusion in school assembly and concerts is encouraged. Child A eats lunch with the rest of the school to promote social development.






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)

I have provided 4 section boxes in this template 2B1, 2B2, 2B3, 2B4. 
This will provide space for 4 ALPs

If you require more, copy and paste the section box as needed – each ALP should be contained in its’ own individual section box. 

n.b. Each section box contains 858 title words – these do not count towards your word count for this element



	[bookmark: _GoBack]Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)


	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Self-Regulation to support behaviour management




	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise; the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	
Behavioural interventions needed to help child A self-regulate. Visual behaviour resources made to manage stages of behaviour, consequences outlined referring to school behaviour policy.
Appropriately trained LSA to support behaviour throughout the day, encouraging good choices.
Timers also used to calm down in a timely manner.
Scaffolding and buddying up with other children to show good behaviour examples.

	 No
	School A
Behaviour support Officer/local authority Swansea
School well-being officer
Elsa Officer in School


	Sept
2025
	Jan 2025

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Learner has agreed and is aware of the visual aids we use, with clear consequences given to support behaviour to manage aggressive outbursts throughout the day by a familiar adult.



	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Mobility

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	Learner struggles with mobility around the school and on the stairs, manual handling trained staff to support throughout the school and on trips.
Transport assistance could become needed, in constant review of this and is not an immediate issue currently.
Development Co-ordination Disorder (DCD) intervention is needed to help develop coordination & movement.
	 No
	School A
local authority Swansea/transport assistance dept
School well-being officer
NHS
Wellbeing Officer
	Sept
2025
	Ongoing
Review every term.


	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Learner has agreed to take time and care when in the playground and walking around the school. 
Support staff will ensure learner is reminded not to run.

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Visual impairment 

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise; the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	
Learner requires support throughout the day by using a blue background when completing work, LSA supports with this continuously. Learner struggles with distances and needs support to avoid obstacles around school.
LSA encourages Child A not to take care around school to avoid falling when running in the playground.
Colourful resources, enlarge size of iPad text size and laptop size of text to 36.

	 No
	School A
 local authority Swansea
NHS
QTVI’s training

	Sept 2025
	
October 2025

	2B3.7) Rationale for the ALP listed above:


If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Learner is reminded to bring glasses to school once repaired to assist with his learning throughout lesson time. Dad has agreed to repair glasses as soon as possible. 
Increase size of text on digital devises at home to font 36.
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