Developing role as a practitioner
I have enjoyed my time in the training area of Policing. I think part of my strength is the amount of experience I bring to the role. I have also been able to go out and continue with actual policing and I think this has added credibility to my role as one of the crime trainers.
I have had to go through the same inputs, courses and programmes as the ones I teach, and I have taken what I learnt from that to develop my own teaching style. I have found during my time as a student that some of the trainers came across as arrogant and it was more about themselves rather than the class they were teaching. This then had a massive impact on the learning itself and did not create the best atmosphere in a classroom.
“Reflection is an important human activity in which people recapture their experience, think about it, mull it over and evaluate it” (Boud, Keogh and Walker 1985, p. 10)
Due to the nature of my role the only people I have taught are Police officers and staff. They are all mature individuals, and some would have even more service than me. I found then it was more important to treat them as equals rather than teacher/student. (Transactional analysis) This way I get more back from them and makes the learning environment far more relaxed and encourages more conversation amongst the class.
“Learning is not merely situated in practice – as if it were some independently reifiable process that just happened to be located somewhere; learning is the relationships between people” (Lave and Wenger 1991, p. 15)
I have recently been allocated to train a new cohort of direct entry detectives. This involves me being responsible for their initial learning within the Police and then their progression to becoming fully qualified detectives. It has been a steep learning curve as I have never taught officers at the start of their careers, and it was almost like going back to basics. This role also comes with the responsibility of overseeing their welfare needs, their records and all the necessary admin that goes with it.
There is the added pressure of managing their expectations but also demanding the highest standards of behaviour. They are with myself for six months and I am responsible for all twenty-one of them and their progress. I have found that its not just teaching them the relevant material, but a lot of my time is directed and helping them with their welfare. It could be issues in their privates lives they need help with an issue with the university work they are expected to complete or even issues with items of uniform. 
“While adults are responsive to some external motivators, the most potent motivators are internal - such as increased self-esteem, quality of life and job satisfaction” (Knowles, 1984 p 67)
This has made me really appreciate the complexities of teaching a longer course and how much more straight forward it is to run my other courses which are usually between 2 to 4 weeks long. 
I have noticed in my time training that although essential, PowerPoint presentations can lead to a group becoming disinterested and the learning isn’t quite as effective. I have started to include actual life examples that could be relevant to the training. This then becomes more of a practical exercise and the feedback I receive is it enhances the learning. I have kept myself involved in actual policing too, this has kept my own personal skills and abilities updated.
This I believe has added credibility to my role and assists with keeping any learners engaged. I can use the actual examples from this then to enhance my teaching.
I still perform the role as a Detective constable when able. Recently I was asked to assist with the interview of a suspect in relation to a serious sexual offence. This gave me the opportunity to demonstrate what I had been teaching and to make sure I was up to date with the current practicalities of conducting an interview. This included using the new custody unit, liaising with relevant others for the interview such as solicitors. I also had one of my previous students attend as the second interviewer and I think this added credibility to my training. I was able to plan the interview, organise the relevant others and explain what I was doing to my second interviewer. I then conducted the interview itself and have now been able to use this as an example in my training. Schon (1983) states that adults should always seek to improve practice through critical reflection rather than rote memorisation. 
I have been really fortunate to attend several train the trainer type courses which have given me the necessary skills to deliver further courses for Gwent Police. These have included the HYDRA system an interactive learning environment. The new Specialist sexual abuse investigators development programme (SSAIDP) and the recent CPD for the national operating model in relation to investigating sexual offences. 
This has involved me attending conferences away and these have been really enjoyable and informative. It has also given me the chance to network with colleagues from other police areas and I have developed working relationships with these individuals. This has led to the sharing of our materials which has helped enhance my own training. 
“Good adult education is concerned with helping learners to make connections between their learning and their experience, their needs and their ambitions” (rogers 2002 p 13)
I have also signed up to several knowledge hubs, one being in relation to interviewing and the other one is the sexual offences hub as part of operation Soteria. These are now linked to my emails, and I get to view all the updates, questions and responses which has further enhanced my learning. Jarvis (2004) states that learning is the process of acquiring, extending, and transforming knowledge and skills throughout life.
Due to my time in the Police, I have made numerous contacts with colleagues I have worked with some of which have become close friends. They are all in different areas of policing and these individuals are always a useful source for information or to review material I have produced and for their advice and guidance. 
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