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Abstract

Qualitative research was aimed towards exploring academic motivation among university psychology students over three separate year groups (Level 4/5/6). Specifically, attention was focused at how students from each group described motivation towards their course along a continuum of intrinsic and extrinsic motivations. Semi-structured interviews explored students’ experiences with motivational factors over their year studying a psychology degree. Transcripts were produced from interviews and analysed using Interpretative Phenomenological Analysis and coded for recurring themes. Cluster Themes identified for each group were Social Support & Interest (Y1/L4), Personal Interest (Y2/L5) and Goal Completion (Y3/L6). Findings suggest that motivational values do vary between these years, progressing from intrinsic to extrinsic, as a result of changes in social impacts, personal focus and experience.
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Chapter 1 – Literature Review

	The intention of this study is to offer an insight into the internal motivational forces that affect university students. By exploring their experiences with their own motivational dialogue, contributing factors in motivational change can be linked with academic behaviours to better identify symptoms of motivational burnout (Stoeber et al, 2011). Self-Determination Theory (Ryan & Deci, 2000) explores the connection between an individual’s performance and the forms of motivation that influence their behaviours. This theory poses that those motivated intrinsically (i.e. by their own interest or enjoyment) in a subject or behaviour are more likely to outperform those motivated extrinsically (i.e. by a goal or material reward), both in adherence to and participation in tasks and behaviours. This is thought to be the result of engagement with material at a deeper level, and greater persistence engaging in learning activities (Vansteenkiste, Lens & Deci, 2006). More recently, this theory has been developed to include a trio of basic needs which relate to intrinsic motivation (Deci & Vansteenkiste, 2004). Competence encompasses the human desire to experience skill and the potential of control. Early research demonstrated that undermining this aspect through negative feedback or criticism, leads to decreases in intrinsic motivation as perceptions of competence as impacted (Vallerand & Reid, 1984). Relatedness involves the drive for human connection and interaction. Research on relatedness has connected it to infant attachment styles and the integration of social responsibilities as they relate to the individual (Keller, 2016). Autonomy revolves around the innate want for personal agency and calls for behaviours in line with one’s thoughts and emotions. Foundational research established that the advent of choice among participants in performing a task was enough to encourage their motivation beyond that of controls (Zuckerman et al, 1978). The significance of autonomy is only recently being recognized as a form of motivational independence or free-will mechanism (Ryan et al, 2015).  These three aspects are shown to be important for teachers to develop among students, leading to self-regulation of learning, academic performance and personal well-being (Niemiec & Ryan, 2009).
As an extension of this theoretical framework, Cognitive Evaluation Theory (Deci, 1982) seeks to explain factors within intrinsic motivation as they relate to more fluidly changing values and ideals. For example, the advent of intrinsic satisfaction during extrinsically considered activities, such as labour tasks. Sheldon, Ryan & Reis (1996) explain that a combination of autonomy and competence can be enough to offset the extrinsic nature of a task and create an intrinsic motivation for individuals. Another explanation is provided by Guay & Vallerand (1996) explain that social contexts can provide intrinsic satisfaction, which explains how it is possible to be motivated to perform difficult tasks in the context of social relatedness such as obtaining positive peer appraisal.
Early research (Deci, 1971) has explored the decline of intrinsic motivation in students following the introduction of monetary incentives. This “undermining effect” has been investigated by fMRI study as Murayama et al (2010) found a neurological connection between cortico-basal ganglia activation and prefrontal deactivation, and the shift from intrinsic to extrinsic motivation using monetary incentives. This suggests a potential biological mechanism for improvement of personal situation through goals. Further research on this by Hanus & Fox (2015) explored the effect of gamification elements such as addition of rewards on student motivation towards exam study. Results showed that lower exam grades occurred when compared with controls, suggesting that the reward system employed by this gamification undermined the intrinsic motivations of students. This led to lessened success as academic behaviours were performed extrinsically, on a shallower level, rather than out of an internal desire or interest to perform well. However, a similar study by Mekler et al (2017) used online computer gaming elements to study performance in the context of introducing reward incentives. Results determined that these functioned as external motivators and only served to increase the quantity of game performance, not its quality. Further support for these models of motivation been provided by Hendjani et al (2016) whom studied the effects of monetary incentives based on performance skill on students during language and mathematics tests. Findings showed that performance skill did increase with monetary incentives but only because of skill requirements applied, suggesting competence as an important factor in intrinsic motivation. Research by Schaffner & Scheifele (2016) examined the degree of reading comprehension displayed by elementary students following reading assignments during summer vacations. Results indicated that intrinsic reading assignments facilitated the development of comprehension, while extrinsic reading showed no effect. This suggests that unless personal interest is involved in educational tasks, individuals are unlikely to fully engage with material. Mirroring this finding, a study on academic performance among university students found intrinsic motivation was tied to better performance and subject well-being (Bailey & Phillips, 2016). Intrinsic motivation has also been implicated in the lessening of anxiety and higher levels of academic achievement among Israeli undergraduate students (Khalaila, 2015). A study by Means et al (2018) explored the link between identity and motivation with academic achievement among over 8000 students during their choice of bachelor’s degree. This was to determine whether identity and motivation profiles produced could predict academic achievement. A study by Bolkan & Griffin (2018) illustrated the importance of autonomy in intrinsic motivation, results indicated that educating using personal interest was an effective method for teaching while maintaining the attention of students. Likewise, a teaching intervention study by Kiemer (2015) found that engaging with student interests was more effective if discussions were used to affect their opinions into the subject matter. Results showed that motivation was associated with academic success, but that identity was not, suggesting that personal motivations are more powerful predictors of individual success in university courses. 
However, an early analytic review by Eisenberger, Pierce & Cameron (1999) argues that the effect of extrinsic rewards on intrinsic motivation is variable, depending on task difficulty and requirements. This is further shown by Elliot & Harackiewicz (1994) in a study using achievement-based goals on a pinball game to affect motivational change. Findings showed that the assignment of goals enhanced the intrinsic motivation for some but hampered it for others, varying dependant on individuals’ orientation towards achievement. Pintrich & de Groot (1990) have demonstrated the correlation between the degree of intrinsic value perceived by students in a subject and their use of self-regulation and cognitive strategies to perform well academically. While intrinsic value itself did not predict higher test scores, it was found to be strongly tied to better study methods and lower test anxiety which were predictive. Additionally, a study by Fisher (1978) on personal control over performances found that intrinsic motivation was closely tied to the levels of autonomy and competence an individual perceives in their task. Here, the various reward systems used did not affect intrinsic motivation, suggesting a mediating factor through personal control by individuals.
A study by Van Yperen & Hagedoorn (2003) found that social support was a powerful intrinsic motivator among nurses with high work-loads. This was believed to help mitigate stress produced by the job role. Likewise, Erdogan, Kraimer & Linden (2004) looked at the degree of perceived support teachers felt they had from other members of their organizations and found that higher levels of perceived support were congruent with greater job satisfaction. This suggests that the relatedness felt by teachers significantly improved their perceptions of their career roles. Supporting this, a study on U.S middle school students found that intrinsic motivation mediated the relationship between need support and physical activity, ultimately predicting students’ willingness to engage in sport (Zhang et al, 2011). This suggests that the degree of comfort felt by individuals in social situations is impacted by their levels of intrinsic motivation. In turn, greater levels imply more positive experiences and perceptions within peer groups. Conversely, a study by Kim et al (2015) found that support from teachers was positively related to mastery but not intrinsic motivation, however this study involved Korean middle school students whom culturally perform tasks when requested out of obligation duty due to cultural norms, explaining this result. 
For the purpose of evaluating academic interest as a motivating factor, Bye, Pushkar & Conway (2007) performed an analysis of 300 undergrad students, assessing their levels of interest as predictors of intrinsic motivation, these in turn predicted positive effects towards their motivation to learn when compared to students with low ratings of interest. However, research by Isik et al (2017) on non-western medical students of Dutch heritage demonstrated variance in correlations between intrinsic motivation and academic Grade Point Averages. This is suggestive of cultural differentiation and that intrinsic motivation may not function equal across ethnic backgrounds. Conversely, a study involving the degree of intrinsic interest in German and Swiss Physics teachers revealed a connection between the levels of intrinsic motivation felt by students and their adherence to subject matter in assessments (Keller, Neumann & Fischer, 2017). This was predictive of more intrinsic engagement with course material as students were better able to discuss concepts with certainty and implied that student education is mediated by the inherent interest of teachers in addition to their expertise. A study by Park (2015) examined the connection between students with intrinsic motivation and persistence in academic tasks, finding that the two were positively linked. Thematic study of elementary school students by Froiland (2017) found that key themes involved with intrinsic motivation were identified as; healthy attitude to learning, expression of motivation to help others, and deeper purpose for academic subjects. These themes suggested that in place of goal-oriented interventions, it may be more effective to help students to develop autonomy in their attitudes towards education for improved results. This implies that from an early age, intrinsic motivation better facilitates learning attitudes than setting goals. However, this may be moderated by other personal factors, such as religious affiliation, which has been found to have an impact on the abilities of students to fully make use of extrinsic motivations (Ibrahim et al, 2017). This was considered positive factor as intrinsic motivation was viewed as superior for the purpose of educational growth.
Research by Shamionv et al (2014) has suggested that motivational values are subject to change with experience. For the purpose of this study it is therefore considered that student motivation will adapt as students’ progress through their course. Recently, Johansson (2018) has explored the advent of motivational degradation in students of quantum mechanics courses in response to increases in difficulty as the course continues. This could be explained by Self-Determination Theory as a lapse in the level of competence felt by students would cause students to become disillusioned with their course. Another example of this has been discussed by Dyrbye & Shanafelt (2015) whom express the high potential for burnout among medical students due to heightened levels of stress and over taxing of skill sets. In accordance with Self-determination Theory, this motivational burnout could be the result of feelings of low competence and autonomy brought on by a lack of agency to perform adequately. Likewise, Oberle & Schonert-Reichl (2016) discuss the potential for stress and low motivation among students to be highly transferable as an emotional state leading to further decrement of motivation. This is thought to be compounded by peer association within tightly knit smaller groups (Luwig et al, 2015) which is often the case among last year degree students. Over the course of a university degree, basic motivational needs can begin to suffer breakdown as a result of many demotivating experiences, such as struggling to comprehend material and stress accumulated over time (Sulea et al, 2015). In comparison to this, first year university students have been shown to have high levels of interest in course material (Van der Zanden et al, 2018) and greater optimism for their future within the course (Noyens et al, 2018). This could be the result of higher personal assessment of self-efficacy among first year students which has been noted in a study on South-African Chemistry students (Ramnarain & Ramaila, 2018) According to Duncan (2018) students that perform tasks out of extrinsic motivations rather than interest are often incapable of reversing the effect without considerable training. In has been observed that this can become a set way of perceiving course materials as one-way goals to reach, rather than multi-faceted concepts to grasp (Pouratashi, 2018). Building on this effect, Beal (2017) conducted a study using goal setting strategies on children at a kindergarten level. This was aimed to determine the effect of early introduction of the concept of goal setting on intrinsic motivation with results following previous literature in that intrinsic motivation was visibly reduced. A longitudinal study on the introduction of personal best times for athlete students as a goal was performed by Martin & Eliot (2016) regarding resulting changes to intrinsic motivation. Results indicated that the addition of personal bests improved the desire of students to perform well but reduced their intrinsic motivation to perform athletic exercises in general. Another study explored the role of intrinsic motivation on the retention abilities of students over a period of weeks, results showed that more intrinsically invested students were better able to recall information (Tinto, 2017). This was the thought the result of deeper interaction with learning resources as information was more easily recalled due to greater personal interest. Fryer et al (2016) conducted a study on the correlation between intrinsic motivation and Grade Point Averages among Japanese second year university students. Motivations were observed along a continuum from lacking motivation to highly motivated. Findings indicated that highly motivated individuals achieved the better GPA scores on average when compared to all other levels. This was difference was explained through the depth of processing that students underwent when absorbing information.
In consideration of the surrounding literature, it is considered that first year students will exhibit primarily intrinsic motivational themes while it is expected that students in the third year of their study will be the least intrinsically motivated due to a combination of factors pertinent to academic motivation. 
Rationale
Over the last four years, dropout statistics have risen gradually for UK universities (HESA, 2018) however, few studies have looked at these changes as they relate to the years spent in university. As motivational lapses have been found to occur commonly among students, playing a role in academic performance as well as in the likelihood of dropouts (Azzam, 2007). The financial ramifications of this can be crippling as debts can accrue for students who do not complete their degrees.
Identifying the potential risk periods for students could help to counter lapses in motivation whereby students may produce lower quality academic work and an increased risk of dropping out due to motivational burnout (Pagnin et al, 2013). Understanding how and why intrinsic motivation decreases could lead to higher quality degrees from students more able to apply themselves to achieve academic targets.
	Few studies have considered how motivations change for students as they adapt to shifts in workflows, deadlines, teacher expectations and coursework meaning across academic years. This could be an important factor in how students perform when faced with school tasks, as behavioural motivations can shift along a spectrum from pure enjoyment to forced achievement. The emotions and cognitions brought on by such differences across academic years could illuminate better ways to facilitate students in learning environments.


Chapter 2 - Methods
Design
	A qualitative design was used to explore thematic factors expressed within transcripts of interviews with participants of three groups of psychology students. These groups were; Year 1/ Level 4, Year 2/Level 5 and Year 3/ Level 6.
Participants
Participants were 12 undergraduate level psychology students gathered from a university campus and entered based on their current year of degree study. The resulting three group conditions were chosen for comparative purposes to assess each year as separate experiences, comprised of four students in their first, second and third years of study respectively. Participant ages ranged from 18-48 (M = 24, SD = 7.8), genders percentages were 58.3% female and 41.7% male. Participants were demographically grouped by their current year of study of a psychology degree, resulting in three groups of varying knowledge of psychological theory and practice, and familiarity with the course.
Materials 
An interview schedule (see appendix A) was employed to structure and maintainin direction during interviews. The schedule included Fifteen questions which were aimed at exploring participants’ perspectives on their own motivational factors across different years of university degrees (Figure 1.1 shows example questions used). Questions were composed after consideration of research on Self-Determination Theory (Deci & Ryan, 2000) and the role of intrinsic and extrinsic motivations on the behaviours of individuals. Interview questions were informed by research on motivational facilitation via means such as peer support (Nunez & Leon, 2015; Hein & Joesaar, 2015), and external rewards (Malik & Choi, 2015; Olafsen et al, 2015) with questions directed towards personal influences on motivation. Questions involved participants’ appraisal of positive motivators and demotivating factors. Questions on participants’ overall motivational state during their current and previous years of study were aimed at understanding what was involved in the way motivations adapted to changes in the experience of each year. Questions were deemed appropriate for target participants as they had each progressed over six months through their respective course years at the time of interview. Additionally, elaboration on meaning was provided upon request and ethical sensitivity was upheld as questions were perspective based and did not make demands on participants outside of comfortable discussion.
Consent forms (see appendix B) were used containing information on participants’ involvement in the research project and notification that voice recording was required, with their permission All participants were given debriefing forms (see appendix C) with the researchers’ contact information upon completion of their interview and granted an opportunity to voice any remaining questions or concerns. Materials involved a personal smartphone for recording interviews, and a personal computer for data transcription.
Procedure
A pilot study was conducted on three participating psychology students to determine the effectiveness of interview questions. This pool reflected students from each of the intended target groups which later participated in the final study. Results showed that certain initial interview questions were more open for interpretation than was ideal. This led to refinement of the interview schedule and potentially more accurate results. The researcher was self-assured that the study could continue. 
Participants were selected primarily by canvassing classrooms following lectures or seminars to request eligible participants to be interviewed. This was done over a period of two weeks using opportunity sampling to reach the necessary parameters for the study. Participants were given informed consent wavers (see appendix B) coupled with instructions on the general nature of the study as pertinent to motivation and the involvement of audio recording was made explicitly clear. Participants were given ample time to read through and ask questions about their role before interview began. Following interviews, debriefing took place using a form (see appendix C) and a complete verbal explanation of the study was given. Upon completion of interviews, the opportunity to ask questions and provide feedback was given to all participants. Participants’ names have been changed to maintain anonymity.
Collection of data was performed through semi-structured interviews. An interview schedule (see appendix A) intended to concentrate on specific research areas was adhered to, facilitating relevance in responses. Semi-structured interviews were chosen to allow richness of context and depth in participant responses, enabling flexibility for participants to converse on factors impacting personal motivation. Certain questionnaire items included in the interview schedule were designed to stimulate dialogue relating to the way motivations had adapted over time. Following interviews, data gathered was subject to analysis though IPA procedure as defined by Smith, Flower & Larkin (2009). During early stages of the analytical process, an initial account was created from the interview transcription to aid in the coding of themes as they emerged throughout interviews. Following interpretative analysis, recurring thematic factors observed within transcripts were grouped into sub themes. These subthemes were then arranged to show the total pool of all themes (see appendix E). Tables were then created from the most recurrent themes of participants as grouped by year. Thematic patterns were then searched for throughout these group tables and collated, resulting in the creation of a master table of themes. This master table holds quote comments from participants which support emergent subordinate themes which contribute to superordinate themes.
Ethical concerns for the current study were initially projected to be low with much data gathered involving opinions and experiences, however, the potential existed for emotional harm to come to participants during discussion of stressful or traumatic experiences. To counter this, preparation was made that interviews would cease immediately by request or if the researcher perceived noticeable emotional distress from participants and resources for mental health support were made available during debriefing. Ethical acceptance for the current research was obtained from the Ethical committee of the Psychology Department at the Trinity St. David University of Wales (see appendix D).
	Sample of interview questions aimed at student motivation across time

	Q4) What would you say could be offered to encourage your motivation?

Q6 Do you feel that your peers within the course help to motivate you at all?

Q9 How would you describe your motivation towards your university course during your current year?


Figure 1.1 Example research interview questions.

Chapter 3 – Results
Initial Reading
	Upon first encounter with Y1/L4 transcripts, roles of social structures and supports because immediately apparent. Students described peers in positive light, facilitative to their motivation. Likewise, innate interest in course content was apparent across transcripts as students looked forward to learning with little mention of external motives or reasoning beyond personal intrigue or enjoyment.
	Principal study findings are shown for each of the three groups in tables 1, 2 and 3. Two primary themes were drawn from the transcripts of the Year 1/Level 4 group; Social Support and Interest. (Tables also visible in appendix F).
	Cluster Themes
	Master Table of Themes for group Y1/L4
	Participants Page/ Line

	Student Name
	
	Sonny
	Catalina
	Marcus
	Lisa

	1. Social Support
	
	
	
	
	

	Presence of friends
	
	Page 1; Line 27 - 28
	Page 1; Line 31-32
	Page 3; Line 111
	Page 4; Line 125

	Exchange of Ideas
	
	Page 2; Line 64-65
	Page 2; Line 55-56
	
	Page 2; Line 47-48

	2. Interest
	
	
	
	
	

	Interest in Subject Matter
	
	Page 3; Line 101-102
	Page 3; Line 89-90
	Page 4; Line 129-130
	Page 4; Line 140

	Emotional Satisfaction
	
	Page 3; Line 81
	Page 4; Line 128
	Page 4; Line 147
	Page 3; Line 90


Table 1 – Table of Themes for the Year 1/Level 4 group.
Social Support
The cluster theme of “Social Support” was acknowledged within all participants’ transcripts. Each expressed the value of this as a structure which facilitated learning and mitigated motivational decrement. Two sub-themes demonstrate the facets of social support to the group. 1) Presence of friends, and 2) Exchange of Ideas. Social Support appeared to be important to the maintenance of motivation and engagement with subjects during course lectures.
Presence of Friends
	The value of the presence of friends was alluded to by all group members in the context of motivation and understanding assignment parameters. Peer support did seem to be tethered to the degree of comfort students felt when facing difficult to grasp concepts in their work. Sonny felt that peers made up for poor connections between himself and one of him lecturers. Sonny expressed how his friends enhanced the experience of lectures which were not entertaining for him and difficult to engage with;
	“…It helps to motivate me. Because they do have a big influence, they bring more to that class than just sitting there listening to a lecture. It can make some of it fun, not all. But it influences you to stay motivated.” – Sonny
	Sonny exhibited displeasure about a lecturer’s methods which may explain his emphasis of engagement with peers over lecturers. He noted while his motivation differs between modules, he can “get through it” providing he likes the lecturer and they encourage him. Catalina impressed similar sentiments of having greater comfort with relying on both peers then lecturers, stating she has friends to “explain things for me.” Despite asserting comfort requesting lecturer aid, her response on the potential of increased lecturer support indicated indifference. Stating;
	“I’m fine…I feel like I have good support.” – Catalina
	Revisiting the issue of lecturer support about dropping out due to difficulty, Catalina expressed that in unsure circumstances she would “talk to my friends or see my lecturer.” Suggesting requirement for her concern be extreme before approaching lecturers for aid, relying on peers until that point. Similarly, Marcus detailed that while he perceived peers and lecturers as being “basically more friendly,” he did not speak on the advent of seeking aid from either. Despite this he noted that it is important to “connect with other people,” but was not particularly focused toward this aim. One reason for this could be his ethnic background and non-English culture, resulting in lessened proclivity for support. By comparison, Lisa discussed that while she does not interact with the classroom at large, she describes her own peer support;
“I do have a small group of people that I can rely on. I mean, you know, brainstorming with other people, like-minded people, who are doing the same course as you helps you see things from other people’s points of view.” – Lisa
	She highlights her enjoyment of the university experience, having “already made new friends,” suggesting her that perspective and motivation is impacted in a positive way by having peer support through friends.
	This sub-theme shows the presence of friendships within lectures as a supportive influence across university assignments and group discussions. While this provides comfort, it appears that in cases, it can supplant the desire to seek advice from lecturers. However uncomfortable students might be averse to consulting lecturers, using peers as their sole alternative.
Exchange of Ideas
	The Exchange of Ideas subtheme was observed among only three of the group members but was highly recurrent. This theme denotes students’ interaction with novel and known concepts that students must process and consider. Sonny expressed high value of peer opinions in the classroom as a means of “forming friendships,” and remarked on his disappointment about other students’ absences;
	“It gets me down a little if some people in the class don’t show up because then there are less people for us to interact with and bounce ideas off.” – Sonny
	His thoughts suggest that some part of lecture experiences is missing without the advent of opinionated discussion. Catalina describes talking with her peers for “advice about essays” representing an exchange of ideas on the construction of assignments. Likewise, Lisa expresses value in exchanging ideas in her group of friends;
	“We talk about thing, we brain storm ideas and it helps us think a lot better about what we’re doing and why we’re doing things.” – Lisa
	She expresses importance of this, stating “sometimes you get trapped in your own mind.” Adding that without other people, you are “not getting all the aspects” of what could be discovered about a subject. Suggesting that depth involves idea exchange.
	This subtheme shows the importance of exchanging ideas as part of a university experience. While this represents growth in the pool of subjects’ students consider, the potential for professional and informed opinions may be under represented in comparison with easily understood ideas.
Interest
	The cluster theme of Interest appears in each participant transcript. It acts as representation of the intrinsic desire to learn among students. Two subthemes thematically reflect Interest. 1) Interest in subject matter, and 2) Emotional Satisfaction. Interest appeared to be a strong characteristic among all first-year students.
Interest in Subject Matter
	This subtheme involves the desire of students to interact with the course material in an intrinsically meaningful way, in pursuit of knowledge for its own sake. This was seen across all group members. Sonny explains his “passion for knowledge” as an inherent trait, which he states as “it’s what I wanted to do.” He assumes responsibility for “being involved” in his learning. Catarina continues this theme, stating; “it suits me really well that we go over things in more detail,” and positively explains that “it gives me a lot more to think about,” illustrating her intrigue. She describes lectures;
“The lectures aren’t boring if you like it. If I find it really interesting, I’m really involved.” – Catarina
	Similarly, Marcus expresses this sentiment, stating that if something is an “interesting topic, I focus more.” He continues to affirm that he motivates himself in this situation, exemplifying intrinsic motivation as he asserts desire for “deeper knowledge” as his own personal motivation. Lisa continues this theme;
	“I’m really fascinated by it you know, I have that interest. Especially when I’m having lectures and the lecturer is talking to us about a topic. I get excited. I’m asking questions and I want to know more.”
	Lisa’s desire for knowledge demonstrates strong intrinsic values as she actively immerses herself in the learning process. This is later affirmed by her quote on “wanting to do it for the rest of my life if I can.”  Lisa presented herself as highly enthusiastic to study her chosen degree and was emotionally charged during interview on the subject. Her history of study during college may have additionally strengthened this desire.
	The Interest in Subject Matter subtheme is characterised by the desire to learn without external motivating factors. While this appears to produce high motivation in individuals, this is unlikely to be the sole motivation at play. However, it does represent a strong basis for continued degree study.
Emotional Satisfaction
	The emotional satisfaction subtheme is shown as a series of positive emotions linked to the degree and study of students. This was observed among all group members. Sonny describes this as “caring about what you’re doing,” and not simply attending the course. He strengthens this idea saying about “having the patience for the course.” Sonny expresses interest in reading through journals with “I enjoy the knowledge,” depicting his emotional investment in his course. However, Sonny’s expressed interest for a future career in criminal psychology may pose an underpinning role in his motivation. Catalina speaks of her “enjoyment” of her degree subject in college, reinforcing this by stating;
	“I’ve got to enjoy it to be able to want to finish it, so I’ll get something out of it at the end that I’ll be happy with.” – Catalina
[bookmark: _Hlk5276180]	She tethers that to the statement that “lectures aren’t boring if you get into it,” reflecting the opposite emotional state; enjoyment which she has alluded to prior. Catalina agrees to the notion that the real value of her degree is her enjoyment of it, suggesting a strong emotional bond to the subject. Marcus ties his self-esteem to his performance during the degree, describing feelings of guilt in the event he underperforms;
	“If I don’t do what I should, I will feel bad because I’ve not don’t what I can do, what I must do.” – Marcus
[bookmark: _Hlk5276193]	This alludes to the factor that if emotional dissatisfaction is the result of poor performance, Marcus’ ideal state would be to achieve satisfaction through good performance. With this, his interest is maintained as he states, “it is a perfect subject, I’m very happy here.” Placing burden on blame on himself for underperformances. This reflects external values of performance but is guided by interest and emotional desire to do well. Likewise, Lisa remarks on emotion through the feeling of accomplishment in her university course and later expressing “I’m actually quite happy with the course I’m doing,” and points to her excitement during her course as her interest is sparked and describes a positive image of emotional satisfaction and with it.
	This subtheme exemplifies the role of an emotional mechanism to students learning and suggests the importance of personal satisfaction with degree topics whereby Intrinsic motivations can thrive.
Initial Reading (Y2/L5)
Upon initial reading of Y2/L5 transcripts, factors most apparent were interest in course material and mixed support structures. The development of peer and teacher relations were interesting for their varied nature from helpful for disruptive. Students features strong ties between personal values and academic motivations.
	The Primary Cluster Theme drawn from the transcripts of the Year 2/Level 5 group was Personal interest (Table is also visible in appendix F).
	Cluster Theme
	Master Table of Themes for group Y2/L5
	Participants Page/ Line

	
	Student Name
	Sophie
	Jack
	Niko
	Karen

	Personal Interest
	Subthemes
	
	
	
	

	
	Recognition
	Page 3; Line 88
	Page 5; Line 167-168
	Page 2; Line 33
	Page 3; Line 81

	
	Academic Support
	Page 2; Line 65-66
	Page 2; Line 76-77
	
	Page 3; Line 79

	
	Learning
	Page 5; Line 178
	Page 7; Line 270-271
	Page 2; Line 36
	Page 1; Line 25-26


Table 2 – Table of Themes for the Year 2/Level 5 group.

Personal Interest
[bookmark: _Hlk5276209]	The Personal Interest Cluster Theme reflects the desire of the individual to apply themselves to study using a mixture of internal interests and external rewards as motivation. Three subthemes were identified comprising this, 1) Recognition, 2) Academic Support and 3) Learning. These infer the ways that a student makes sense of the information they acquire during their course.
Recognition
	This subtheme revolves around success acting as an identifying aspect of student characters and was seen across all students. Sophie expresses this stating the role of “praise off the lecturers,” to receive greater attention. She speaks on the value of criticism, saying that without it “we will never learn.” She highly values lecture feedback and feeling it as necessary for her own academic betterment. Jack considers the value of being considered by lecturers; “we’re not just students, we’re people to them,” he continues marking this as the real value in their interaction. This suggests that the way students feel they are perceived by lecturers is important to they’re attitude on the course. Niko expresses his desire for lecturers to “pay attention to his needs” and to “note more who is contributing.” He is saying that he wishes his efforts to be recognised, for them to see who is “standing out.” He adds that when answering a hard question, for him, “there’s less notice of it.” These examples show that he longs for lecturers to take heed of his contributions in lectures more so than they do. Similarly, Karen identifies strongly with a lecturer who she feels comfortable with, stating that she feels him “less of a lecturer, more of a peer.” This represents a relationship where the student is considered in a more “informal” way and recognised as a peer. She values this as “an additional wall has been taken down.” Karen maintains the importance of a “healthy student-lecturer respect” but expresses her want for a more personal connection, reflecting her own recognition and personal interest.
	This subtheme is associated with feelings of being personally valued and identified by lecturers in a way that allows professional teaching to continue but with a personal foundation between students and teachers to better facilitate comfort in learning.
Academic Support
	This subtheme involves the support of students in their academic work, from lecturers and peers in a way that is personally important to them. As students feel more supported, they more positively identify with their course and desire greater interaction with it. Sophie expresses her interest in a more ideal class activity stating; “everyone in the class is helping each other as well,” she recognises that “when you’re helping each other, you feel better,” explaining that then they can help you back. She values these support structures for academic work and extends this to lecturers, saying;
“The lecturers are great, they’re fantastic and they help you out a lot and they give you a lot of the studies ready.” – Sophie
[bookmark: _Hlk5276219]These examples reflect her need for academic support from peers and lecturers as they relate to her own interests. Following this trend, Jack explains the value of class discussions “with other people,” as a way of showing what he knows. He states that without that he feels expected to “mould to a course that doesn’t care who you are,” and that his ideal situation would be to engage in discussion between peers and lecturers to “go over what you’ve learned,” going as far as to say this is “crucial.” Jack’s description of the need for these support structures may be tied to why he notes that he feels his time is sometimes lost during lectures. Niko shares this feeling of loss, expressing his feeling; “my time has been wasted,” he specifically marks the advent of lecturer aid; “give you a hand when you need a bit of help,” as he describes disconnection from his course peers “they don’t motivate me to come in.” He feels that they’re not his “crowd of people,” reflecting his interest in mainly in academic support from lecturers whom he would like to “do more verbal encouragement.” His preference for lecturer support appears tied to the advent of his friends leaving the course last year which explains his detachment from current peers. Karen describes her academic support from a specific lecturer stating how she “sought advice as one psychologist to another” for academic purposes. She mentions that another lecturer offended her through hurtful comments; “disparaging comments about people who need extra time.” She feels alienated and unable to request support without criticism. From a peer perspective, Karen’s few friends “Doesn’t really show up,” as she adds; “I don’t really have anybody.” Her reliance on one lecturer reflects her desire for academic support despite negative experiences with peers and teachers, however, this appears conditional within personal interest values.
The subtheme of academic support illustrates desires for validation and competency regarding peers and lecturers, with failure to achieve this resulting in demotivation.

Learning
	The subtheme of learning revolves around the acquisition of knowledge and its incorporation into student comprehension based on their own personal interest. Sophie describes this;
	“I always want to come to uni, and it’s not just to do the degree, it’s more that fact that I’ll learn something new.” – Sophie
[bookmark: _Hlk5276226]She expresses interest in learning going beyond lectures, citing the importance of empirical research as “then you actually know more than what you’d learn in a lecture.” She expresses enjoyment in “biology and cognitive” psychologies reflecting her study of these fields in a personally interested way. Jack cites; “I do like what I’m learning but I don’t know how to implement it…as much as I do love learning it” He expresses difficulty in appraising the knowledge “without application,” reflecting personal interests, but maintains interest in learning. He defines motivation as “caring about what you’re learning” strengthening this connection. Niko considers personal interests in learning, citing field trips valuable if “something interests me.” He guards his time jealously stating that unless “I’m set to learn something,” time is wasted. His comment regarding feeling like “I’ve walked away this more than I arrived with,” alludes to this as learning is his primary goal, however only through the scope of his own personal interests. Karen cites her desire for “interesting topics” that she can “grab on to and engage with” reflecting personal interest in learning. She uses the metaphorical description; “get my teeth into” illustrating her strong desire for learning. This is further shown in the phrase; 
“Discover new things and read papers and do experiments, that’s very motivating in and of itself.” - Karen
[bookmark: _Hlk5276283]	She expresses her interest in learning as reduced by her own personal health issues and social relations. While she maintains that “interest is the main motivation for me…because I am so interested,” she adds that “it hasn’t been doing it’s job recently”.
	The subtheme of Learning is shown to be a core aspect of student interaction with course material. However, this seems heavily affected by the personal experiences of the individual and their perspective.
Initial Reading (Y3/L6)
	Upon initial reading of the Y3/L6 group transcripts, tendency for perspectives toward the future because apparent. The focus on achievement and progression was a highly recurrent factor as final year students approached the end of their university lives.
The Primary Cluster Theme drawn from the transcripts of the Year 3/Level 6 group was Goal Completion (Table is also visible in appendix F).
	Cluster Themes
	Master Table of Themes for group Y3/L6
	Participants Page/ Line

	
	Student Name
	Rhydian
	Jessica
	Annabelle
	Alice

	Goal Completion
	Subthemes
	
	
	
	

	
	Graduation
	Page 3; Line 101-103
	Page 1; Line 10
	Page 5; Line 163-165
	Page 5; Line 184-185

	
	Good Grades
	Page 3; Line 81-82
	Page 4; Line 163-164
	
	Page 5; Line 42-43

	
	Peer Comparison
	Page 2; Line 70-71
	Page 5; Line 190-195
	Page 1; Line 24-26
	Page 2; Line 51-55


Table 3 – Table of Themes for the Year 3/Level 6 group.

Goal Completion
[bookmark: _Hlk5276290]	The Primary Cluster Theme of Goal Completion is comprised of three subthemes; 1) Graduation, 2) Good Grades and 3) Peer Comparison. These involve the ways that students focus their efforts towards the end of their degree, using predominantly external motivations in nature.
	Graduation
	The subtheme of Graduation revolves around the desire of students to complete their degree successfully. As students consider the weight of their future, attention shifts towards performance targets. Rhydian’s desire to graduate are described through metaphors of; “seeing the light at the end of the tunnel” and “seeing the finish line.” These illustrate his motivation to reach these goals in completion of his degree. He continues, explicitly stating; “my motivation is to graduate,” adding; “it motivates me more than anything else.” While his focus is set on graduation, accompanied by much stress, he acknowledges his loss of interest in the material during the transition between his first and second term. Jessica builds further on the theme of graduation, stating her desire to “achieve something at the end of the course.” She refers to this again stating; “It gives me the motivation of, oh…I can get through the end of this course.” Furthermore, she considers her impetus for completing the degree stating; 
“I’m nearly at the end, I only have a couple months left and I’m home free.” - Jessica 
[bookmark: _Hlk5276295]She speaks to a strong desire to complete the large project of a university degree invested in and her descriptions allude to a wish to bring an end to the stresses of this lifestyle. Annabelle shares similar notions despite insistence that she is not externally motivated saying; “the reward is the degree” and “because I want the degree at the end of the day.” She couples this with her genuine interest in the course matter saying; 
“To do the degree has to be an internal thing. You’ve got to…want to graduate and want to learn before you actually get anywhere.” – Annabelle
[bookmark: _Hlk5276312]However, this is tempered by her statement; “I just want to get it over and done with.” Expressing that her current situation is less than desirable. Alice also expressed her desire to graduate despite her strong interest towards course material citing; “I’m definitely focused on finishing the degree,” and “once you finish the course, you know where to go for your Masters.” Her desire to reach beyond her degree can be seen an indication of mixed intrinsic and extrinsic focuses, however she expresses the importance of her “long-term goal” to “better her life,” citing her preference to “look to the end of the course rather than modules.” The examples illustrate preference for thoughts of graduation even in when paired with internal interest.
	The subtheme of Graduation has been shown to involve the goal of task completion over the intrinsic value of interest. While students did cite interest as a motivating factor, they predominantly aimed towards personal progress through degree acquisition over their interest in material.
Good Grades
	The Good Grades subtheme is indicative of an aim towards performing well in course assignments as a goal-oriented focus. While this does not exclude intrinsic interest, it suggests greater occupation with meeting targets than interacting with course material. Rhydian speaks to this citing; “my motivation is mainly getting that good grade, getting the grade that you want.” He reinforces this when he mentions getting “good marks” in assignments and his fear of not getting a “good enough mark” in his dissertation. He concerns himself on having to leave not by his own choice; “cause I’m not getting a good mark.” His focus on this appears influenced by stress which he cites; “when the stress gets too much, the motivation just goes doesn’t it?” Jessica shares her concern with getting good grades stating, “finishing with a good grade,” when asked on her personal motivation. She expresses that her personal target in to reach a “two-one honours” in her degree and cites the importance of her second year as it “counted towards the final degree.” She explains her focus on comparing with peer grades as motivating but sometimes hindering to her motivation. Anabelle briefly mentions her worry over “low grades in the second year,” citing bullying as the cause. This does represent worry over good grades as she mentions that as a current concern. Following this trend, Alice speaks to motivation to “get that good grade” and to “match that good grade” from others. She defines good and poor grades as “helpful and not helpful,” reflecting them as motivators to reach better grades.
	The subtheme of Good Grades indicates students desire to reach targets by comparing themselves to others and setting external goals to complete. This represents a mixture of motives, primarily extrinsic in nature.
Peer Comparison
	The subtheme of Peer Comparison revolves around the observation of other students as motivating factors. This can be through direct comparison or competition which motivate an individual to perform in a certain way. Rhydian expresses Peer Comparison in terms of evaluating person progress; “I think you’re a lot better with yourself when you’re ahead of someone.” He continues; “more stressed if I’m behind this person and I shouldn’t be. I need to be doing this work.” Here he exemplifies the use of comparison to affect his own motivations, reflecting a competitive mechanism. Additionally, his explanation for degree motivation is involved in peer comparison; “I’ll be a better candidate for this job.” Jessica considers her place in the group using peer comparative terms. She expresses; “feeling so far behind,” and her need to “catch up” to others. She speaks on her awareness that; “so many people are ahead of me, I don’t see the point.” This shows her motivation as tied to her perceived level within the peer hierarchy of progression. She admits to “comparing myself to my peers,” adding that she’s “always comparing myself to them,” reflecting a strong presence of Peer Comparison as a motivational factor. Anabelle expresses the presence of Peer comparison citing; 
“There’s a mentality among students that…I’ve got to get my work done, so don’t copy my work.” – Annabelle
[bookmark: _Hlk5276321]	She advocates for groups who do not share “that type of mentality,” and expresses university as an “individual experience,” reflecting the impact of peer competitivity as motivation. Conversely, Alice poses that peer comparison is ultimately positive in that it “motivates people to progress,” she considers that “if you’re behind, then people can pick you up and try to help.” She believes that this “helps to motivate” students by “pushing” them forward, reflecting an external motivator through Peer Comparison. Her perspective on this could be due to her own competitive nature, thus appearing as normal behaviour.
	The Peer Comparison subtheme is shown to both facilitate and adversely affect students’ motivation through concern over their own ranking within the group progression. This reflects an external motivation the desire to match the work of others is a goal-oriented practice Therefore, suggesting extrinsic motivation.
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Chapter 4 – Discussion
	The results of the current study were in line with the surrounding theory and literature on the subject explored. As interviews took place near the end of the academic year, assurance can be made that participants were adequately experienced in their university lives. Results indicated strong intrinsic motivations for the Year 1/Level 4 group though themes of Social Support and Interest as the desire to involve themselves in different aspects of the course extended beyond merely the degree, additionally encompassing interest in learning material and peer groups. The two cluster themes drawn from the Year 1 group speak towards an overarching desire to interact with course material and peers on a meaningful level. The theme of social support acts as an intrinsic value as peers are united in the activities of the course. In accordance with Vanyperen & Hagedoorm (2003) the support structure this provides helps to mitigate the stress levels of students and maintain intrinsic motivation. As an additional benefit Guay and Vallerand (1996) pose that social support can provide contexts where uninteresting tasks may be perceived as intrinsically motivating. This allows students’ motivation to be protected from decrements as stress levels and uninteresting tasks are viewed through intrinsic contexts. This is further supported by Sheldon, Ryan & Reis’s (1996) assertion that social contexts can encourage feelings of autonomy and competence in students by countering the extrinsic factors that can reduce motivation. However, according to Hassandra et al (2003) while social factors can influence the way that extrinsic motives are seen, goal orientation can be introduced as an external motivator without reducing the level of extrinsic motivation for students. She states that individual differences do allow for variance in the degree that intrinsic motivation is lessened through extrinsic applications. The findings of Froiland (2017) support the current study through similar themes related to depth of knowledge and the motivation to help others. 
The theme of interest is the strongly associated with intrinsic motivation as a function of Self-Determination Theory (Ryan & Deci, 2010). The research of Bye, Pushkar & Conway (2007) indicates that intrinsic interest is predictive of motivation to learn which appears to be true when considering the heavy focus on interest that students in the second year group expressed. Park (2015) discusses this in relation to maintenance on academic tasks, which suggests that students’ interests were in effect upheld by their own intrinsic desire to learn. Granting them self-supporting intrinsic motivation. The importance of engaging with student interest is noted by Keimer et al (2015) who expresses how students were thoroughly interested by group discussions where their interests were represented. As an additional positive effect, Khalida (2015) notes that intrinsic motivations help to mitigate stress and are tied to academic success. This could explain why the group were so expressive on the subtheme of emotional satisfaction, as stress levels were countered. However, it may be the case that the degree to which individuals can apply this is a limited resource, as students continue learning a subject, more becomes known and less is objectively interesting to the individual (Baumaister, 2018). Conversely, Lazarides, Gaspard & Dicke (2019) have recently shown that interest loss can be mediated through teacher support through affecting enthusiasm among students. A music-based study by Evans & Bonneville-Roussy (2015) found that high intrinsic motivation was indicative of greater frequency in practicing and attempting more challenging music. This suggests that as the students engaged with subjects that took their interest, they became more willing to devote time and effort to it. As students were able to satisfy their desires for autonomy through the subject, they were granted greater intrinsic motivation to perform. This could explain the advent of the emotional satisfaction sub theme as foundation of the motivation of the year 1 group. 

Results for the Y2/Level 5 group were indicative of students’ own needs within the course. This was expressed though the theme of Personal Interest as students sought frequently to receive attention and support that was specific to their requirements. The involvement of The Cluster theme of personal interest reflects intrinsic motivation across interviews. A study by Ricard & Pelletier (2015) has shown the advent of increasing students’ intrinsic motivation following the application of teacher support, which potentially provides explanation for why the year 2 group expressed such intrinsic themes relative to academic support. However, a study on academic support by Dietrich et al (2015) has shown the reverse effect on students’ intrinsic motivation, suggesting that this support varies between lecturers and students. A study by Bodkyn & Stevens (2015) related high intrinsic interest to self-directed learning as an internal drive. As year 2 students engaged with course material they enjoyed they were more likely to do so on their own, without instruction by lecturers.  As a result, they potentially received greater recognition for studious behaviours which further encouraged their motivations. To this point a study by Ross, Perkins & Bodey (2016) found that intrinsically motivated students are more likely to develop high levels of self-efficacy. This suggests that students of the year 2 group may have been more positively positioned within their own confidence and therefore were more comfortable in both dealing with motivation reducing stress and engaging with course materials on a deeper level. A study on student relationships within peer groups (Wentzel & Ramani, 2016) found that students who have positive peer relationships are more likely to also receive academic support from peers. This may reflect how year 2 students spoke on the advent of receiving academic support in the context of peer relationships.

Results for the Y3/Level 6 group were telling of their overarching desire to complete their degrees as they held the perspective of viewing it as a series of goals to complete. This Cluster theme reflects heavy influence from external motivation as goals such as graduation, good grades and positive representation during peer comparison all suggest motivations based on achievement of targets separate from interest or enjoyment in the material. This falls in line with surrounding research and the tenets of Self-Determination Theory (Ryan & Deci, 2010). The findings of Shaminov et al (2014) hold that motivations can change with time and experience and this could explain why third-year students were so extrinsically charged in their responses. As difficulty increases with each additional year, potentially so too does stress, reflecting the findings of Dyrbye & Shanafelt (2018). As skills are pushed to their limits, stress heightens and further decreases the inherent motivation of students. This is also supported by Johansson (2018) who argues that inherent motivation decreases as the level of difficulty increases for course related tasks. As a result of low internal motivation, the use of goals becomes the only recourse for students suffering from motivational attrition. Following this, the continued use of goals as an external motivator subverts the development of intrinsic motivation as individual objectives appear more concrete as milestones of progress (Pouratashi, 2018). As a knock-on effect, this perspective on motivation is easily transferable among peers encouraging them to become goal-oriented in turn (Obel & Schonert, 2015). Additionally, as Fryer et al (2016) states, low levels of intrinsic motivation have been shown as predictive of poor Grade Point Averages, as such, testing may result in worsened scores brought on by a lack of desire to engage with material deeply. 
Limitations
	This study was constrained by the number of participants available. During canvassing potential participants of the first-year group were unwilling to become involved often out of social insecurity. Obtaining the original intended number of participants may have increased the scope of the study and granted greater insights into the student experience during these three conditions. One restriction was the variance in the length of interviews which ranged between 20 to 38 minutes. This likely granted some participants greater influence in expressing thematic factors as they were represented to a higher degree (Anderson, 2007). Questions from the interview schedule were not tested for significance and in some cases did not solicit depth in answers from participants (Charmaz & Belgrave, 2012) Additionally, cluster themes coded were not evenly matched in number of subthemes that contributed to them. This was done primarily due to limitations in apparent thematic factors which could have been countered through having a larger participant pool (Marshal et al, 2013). Themes were not as clearly linked to the foundation literature as was hoped, this was evident during coding for the Year 2 group whom demonstrated themes very loosely associated with either intrinsic or extrinsic motivation. The environments used for interviews were primarily on the university campus may not have encouraged responses that were truly indicative of how participants felt when settled comfortably in their own environments (Rand & Wexley, 1975).  Additional potential cluster and sub themes (see appendix G) were identified but were not considered relevant enough for inclusion in the study. They have been appended to allow for future analysis.
Future Research
	Research involving motivation among university students could explore the changes in motivation students experience at a finer scope, as a function of stress. This could inform on the slight changes that occur over weeks of assignments and deadlines and observe how this relates to motivational change. This has already been touched on by Bonneville-Roussy et al (2016) in their analysis of gender differences in coping with academic stress. However, research on how students motivational react to the onset on stress may provide understanding and context for how this impacts them in a visceral way. Research could also examine the relationship between peers across the length to establish the underlying causes of the shift from peer support to peer competitivity which were uncovered during the current study (Casto, 2019). Additionally, research involving other groups of university students may yield vastly different results, as the current study was centred around psychology students, students of varied different subjects may have expressed themes that would not have occurred as a result of the homogeneity of purely psychology students.
Reflexive account
	I feel as though I have gained a significant amount of experience on the motivations of students at the three levels of the degree. I can relate to the thematic factors discovered as the students are individuals that are undertaking the same course as I. One of the most valuable factors I could identify by carrying out this research was to see where I myself stand in matters of my motivation. I am comfortable to admit that I fit into the themes established by this study and have experienced them during my final year of study. A disadvantage present was the inability to account for my own interpersonal skills during interviews which potentially limited the richness that I was able to extract from texts. The most difficult part of conducting this study was managing my own time as I was exceptionally late in beginning and nearly missed my deadline for submission. I was satisfied to observe that my expectations did come to fruition in terms of the themes that were established. This occurred even though I made special efforts to avoid applying bias to interpretation of the results. I would like to continue research in this area to determine the exact mechanism responsible for motivation change from intrinsic to extrinsic.
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Appendix A - Interview Schedule

· Introduction of Researcher & Participant.
· I am conducting a qualitative study on how academic motivation changes among university students over time.
· With your permission, I have a few questions on this subject that I would like to ask you.
· For this interview voice recording will be needed, are you comfortable with this?
· For your knowledge, all data collected from your interview will remain anonymous and your confidentiality will be kept.
· The interview should take approximately 20 – 30 minutes to complete, are you comfortable with that?
· If you would read and sign this consent form (Provide Consent form to participant)
· I remind you that you have the right to withdraw from the study at any time.
· I remind you that your confidentiality will be kept (Ask if participant has questions before beginning interview.)

Activate recorder and Begin Interview

Q1 What does motivation mean to you in your course? 			            (Establishes personal motivational direction.)
Q2 Can you identify what makes you lose your motivation towards your course?          (Establishes motivationally debilitative factors.)
Q3 Can you identify what makes you feel more motivated towards your course?      (Establishes motivationally facilitative factors.)
Q4 What would you say could be offered to encourage your motivation in your course?                   (Explores motivational needs unfulfilled.)
Q5 Do you think a field trip or some type of hands on experience would help to improve your motivation? 									 	    (Explores physical application as a motivational facilitator.)
Q6 Do you feel that your peers within the course help to motivate you at all? 	   (Explores peer support as a motivational facilitator.)
Q7 Do you feel that you are given enough verbal encouragement? 			    (Explores verbal encouragement as a motivational facilitator.)
Q8 In your opinion, would small physical rewards help to encourage you? 		   (Explores material gain as motivational facilitator.)
Q9 How would you describe your motivation towards your university course during your current year? 										  (Describes motivational themes inherent to the year group.)
Q10 In comparison, how would you compare this year with your motivation during your previous experience in education? 							 	 (Describes comparative themes in relation to previous experiences.)
Q11 How stressful have you found your course and its requirements to be?           (Determines the degree of strain felt by the student.)
Q12 Have you had to use any kind of substance, anywhere from tea, coffee or energy drinks to more serious drugs, to maintain your effectiveness in your course.		           	 (Establishes the necessity of supplements over and across years.)
Q13 Have you ever considered dropping out during your current year? 	            (Establishes potential risk period for dropouts.)
Q14 On a scale of one to ten, how much does the potential of a job or physical attainment following your course motivate you? 					           (Determines comparative motivational direction towards Extrinsic.)
Q15 On a scale of one to ten, how much does your interest in the course material motivate you? 										            (Determines comparative motivational direction towards Intrinsic.)


















Appendix B - Consent Form


[image: ]	
Informed Consent Form
I understand that I will be participating in a piece of research conducted by a third year (Level 6) student as part of a dissertation towards their psychology degree at the University of Wales, Trinity St. David, Carmarthen. This form serves as proof of my willing participation. 
1) I consent to my voluntary participation in an interview about motivation and understand that I retain my right to withdraw from the interview or decline to answer a question at any time.
2) I understand that my data will be protected in accordance with the Data Protection Act and that names will be changed to maintain my anonymity. I am aware that all the information I provide is confidential and will be protected.
3) I consent to the use of audio recording and transcription by the researcher and understand that only they will have access to the audio of my full interview.
4) I understand that I will have the opportunity to voice any questions or concerns about the interview with the researcher both during and after the study. I am aware that I will be given a debriefing form and time to discuss any issues following my interview.

I agree to participate in this piece of research conducted by undergraduate student John Morgan Rhys as part of their dissertation in psychology, under supervision from Dr Stuart Jones of the Trinity St. David University of Wales, Carmarthen.
Name of Participant: _______________________	  
Signature of Participant: ________________________

Date: ___________________
Researcher Name: _________________________
Researcher Signature: _______________________________

Appendix C - Debriefing Form

[image: ]

Debriefing Form

Thank you for participating in this study.

If you would like to withdraw from the study, you must inform the research conductor now. After this moment your data will become part of the study but will remain confidential and anonymous.

This interview was aimed at exploring the academic motivation of university students over time. Particularly, I am exploring how students adapt to each year of their degree on a motivational basis. The goal of this is to determine what causes students to feel actively motivated towards their education and what causes the reverse effect. This knowledge could provide insight into the issues that impact students’ motivations which contribute to their success during their degree.

If you have any questions about your role in this study, please do not hesitate to contact myself, John Rhys by email: 1601972@student.uwtsd.ac.uk or my dissertation supervisor Dr Stuart Jones by email: StuartJones@uwtsd.ac.uk.


Thank you again for participating in my study.




Appendix D - Ethical Approval

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  


SECTION A: About You (Principal Researcher)

	Full Name:
	John Morgan Rhys

	Tick all boxes which apply:

	Member of staff:
	☐	Student:
	☒	Honorary research fellow:
	☐


	Faculty/School/Centre:
	Academic Discipline Psychology

	Campus:
	Carmarthen

	E-mail address:
	1601972@student.uwtsd.ac.uk

	Contact Telephone Number:
	07752909251

	For students:

	Student Number:
	1601972
	Undergraduate
	☒
	Programme of Study:
	Bsc Applied Psychology
	Taught Postgraduate
	☐
	Director of Studies/Supervisor:
	Dr. Stuart Jones
	Research
	☐


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Dr. Stuart Jones

	☒	4th Oct 2018


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	British Psychological Society Code of Ethics and Conduct (2018)
	☒
	University of Wales TSD Research Ethics & Integrity Code of Practice (2018)
	☒

	
	☐







SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	



Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity

	Indicative title:
	The Adaptation of Motivational Directions in Students

	Proposed start date:
	Nov 15th 2018
	Proposed end date:
	March 15th 2019

	Purpose of research activity (including aims and objectives)
Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	This research is purposed to determine differences in students’ academic motivation across three years of university study.

This research aims to;
· Explore thematic factors most related to academic motivation for university students
· Understand thoughts and feelings students face while progressing through university careers.
· Determine how and why motivation changes for students over time.

This study includes three primary research questions; 
· Is motivation more intrinsically based among first year students? 
· Is motivation more extrinsically based among third/final year students? 
· Is motivation a combination of both intrinsic and extrinsic bases among second (middle) year students?

Pintrich & de Groot (1990) have shown the value of intrinsic motivation over extrinsic for university students, being tied to better methods of study and lessened anxiety during exams. Supporting this, Ross, Perkins & Bodley (2016) related questionnaire answers to assignment grades and found that intrinsic motives were the most important predictor of self-efficacy and information management skills in Australian students. Additionally, Richardson, Abraham & Bond (2012) noted high correlations between intrinsic motivation, self-efficacy and higher grade Point Averages in high school students. However, these studies, using quantitative designs, could not determine the reasoning behind the variation in students’ motives, unable to assess emotional or cognitive inputs.

Few studies have considered how student motivations adapt to changes in workflow, expectations and coursework across academic years. Exploring motivational changes and causes could aid comprehension of how intrinsic motives are reduced, potentially help develop better strategies counteractive to motivational loss.

A qualitative study could identify causes for motivational lapses by identifying key factors for intrinsic and extrinsic motivations, considering thoughts and emotions of academic students over time (Shroff et al, 2008). Findings could help improve methods to facilitate intrinsic motivation and avoid motivational laspes whereby students risk producing lower quality work, dropouts and motivational burnout (Pagnin et al, 2013).
(this box should expand as you type)

	Proposed methods
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	Fifteen participants will be recruited from three separate year groups of university courses via random canvassing. Before agreeing to participate in the study, an overview of the methods involved will be given, including such aspects as questions to expect and the involvement of recording equipment.

Consent will be obtained using a form detailing the purpose and risks of the study, including potential emotional distress or discomfort. Upon signing this form and agreeing to participate, a full briefing will be given before interviews commence. During this, participants will be informed of their personal rights within the study, including the right to withdraw at any time and to the protection of their personal data. They will be also informed that the interview will take approximately 20 minutes to complete.

Interviews will involve recording structured interviews which involve a set of thirteen questions. However, for the purpose of comparison, certain questions will be applied only to members of specific year groups. These questions ask about the differences in participants’ motivation since their previous year in university and as such cannot be effectively applied to first year students. Interviews will be performed in quiet environments such as classrooms, dormitories and lounges on the university campus.

At the end of each interview, participants will be fully debriefed and made aware of their right to remove their responses from the study at any time up until the date of March 15th 2019, which is when the final report will be compiled and submitted to the university. Following a debriefing, participants will be able to ask questions and voice concerns relating to their role in the study which the Principal Researcher will answer.

After each participant is fully debriefed, the data recorded from their interview will be transcribed into typed format and coded using an Interpretive Phenomenological Analysis. This involves finding small recurring themes within the body of transcribed text and grouping them into large themes known as “Cluster” themes. This study is focused on finding themes relevant to either intrinsic (based on personal interest or enjoyment) or extrinsic (based on goals or achievements) types of motivation.

The recurring themes found throughout the transcripts of all interviews will be combined to form Cluster themes for each separate year group.
This will allow the Principal researcher to determine and decipher participants’ core motivational factors and influences throughout their experiences across their years in university. Participants’ responses will be kept anonymous and confidential throughout the study.
Once all transcriptions and analyses are completed, a reflexive account will be created. This will describe the apparent qualitative reasons for motivational changes amongst participants as students experiencing university courses.
(this box should expand as you type)



	Location of research activity
Identify all locations where research activity will take place.

	Various locations specific to the University of Wales TSD Carmarthen Campus including Café’s, the Cafeteria, Student Dormitories and Classrooms.

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	
N/A
(this box should expand as you type)




SECTION F: Scope of Research Activity

	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☒
	☐

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☒
	☐

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box



	☐
	☒



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☒
	☐

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children under 18?
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify):


	☐
	☒



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	15 participants of legal adult age will be identified from across three university year groups recruited via random canvassing.
this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)




	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)




SECTION H: Anticipated Risks

	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                   ☒


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	A perceived low risk of emotional distress is present within this study as through interviews, participants may become aware of personally motivating thoughts and feelings not previously known.
The potential risk of participant identification exists for this study as participant responses will be grouped by university year. This information could lead to the identification of students through their responses leading to controversy regarding their thoughts and feelings about their university experiences.
(this box should expand as you type)

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	In anticipation of emotional distress potentially caused by the interviews involved in this study, references to mental health helplines and online addresses will be given including;
· C.A.L.L. Mental Health Helpline (0800 132737) (www.callhelpline.org.uk)
· Samaritans Helpline (116 123) (www.samaritans.org)
· Mind Mental Health Charity (0300 123 3393) (www.mind.org.uk)
(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	This study poses the risk of accusation of harm to the researcher as participants may become aware of motivating factors previously unknown which may then impact on their academic performances and careers.
The potential risk of emotional distress exists for the researcher as conducting interviews could potentially expose participants’ negative experiences which may be distressing. This could lead to identification with these experiences impacting on the researcher’s perspective on their academic career.
The risk of conflict of interest is present as the researcher is conducting this study as part of a degree with specific hypotheses in mind. A desire to produce more valuable research could lead to interpretation of results with bias towards the hypothesis.
(this box should expand as you type)

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	This study poses the risk of adverse publicity to the university as, if students are impacted by the topics discussed in interviews, criticism may fall on the institution as the final authorising body for this research.
(this box should expand as you type)

	

	Adverse outcomes
List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	The risk of emotional distress for participants involved in the study will be mitigated by the inclusion of helplines and websites enabling access to counselling support. If participants express discomfort or appear to be distressed during interview, the interview will halt, and the researcher will ask whether participants have any concerns about continuing and whether they wish to continue. During this, participants will be informed of their right to withdraw. If the researcher is concerned for participants’ wellbeing during an interview, the interview will cease immediately. Additionally, the inclusion of helplines and websites will be given to all participants, enabling access to counselling support in the event of cognitive or emotional distress.

The risk of identification for participants will be reduced in that the study will not gather personal information beyond the year group each participant belongs to. With this, participant responses within interviews will remain anonymous and confidential in accordance with the Data Protection Act.

The risk of accusation of harm to the investigator will be minimized as consent forms will include this as a potential outcome and references to aid will be made available.

The risk of emotional distress for the researcher will be reduced by the researcher’s education in psychological matters and the availability of counselling and support sources supplied for the study.

The risk of conflict of interest for the researcher will be mitigated by the researcher’s adherence to the ethical and scientific principles of the British Psychological Society. Additionally, knowledge that biased research would limit the validity of the study will encourage the researcher to maintain objectivity and ethical integrity.

The risk of adverse publicity to the institution will be reduced by participant confidentiality and anonymity maintained throughout the study.
(this box should expand as you type)





	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	


YES
	


NO
	


N/A

	Has a DBS certificate been obtained?
	☐
	☐
	☒




SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	Feedback will be given to participants at the end of interviews to explain once again their role in the study and how their responses will be anonymous and confidential. Finally, a period will be given to participants for concerns and questions to be asked and answered.
 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	An explanation of the study and its nature will be given, potential participants will be informed of what their role would be and what materials would be used to record their interviews. Anonymity and confidentiality will be promised and upheld should they consent to participating.
 (this box should expand as you type)

	

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	Participants’ and their responses will remain anonymous and confidential throughout the study. Personal data such as names, genders, university courses or addresses will not be included in the study and will not be stored. Responses that include sensitive information will be redacted to maintain participant anonymity. Participants will retain the right to remove their responses from the study at any time up to a specified date.
(this box should expand as you type)






SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?
“personal data” means data which relate to a living individual who can be identified—
(a) from those data, or
(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?
“Sensitive personal data” means personal data consisting of information as to –
(a) the racial or ethnic origin of the data subject,
(b) his political opinions,
(c ) his religious beliefs or other beliefs of a similar nature,
(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) his physical or mental health or condition,
(f) his sexual life,
(g) the commission or alleged commission by him of any offence, or
(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	
(this box should expand as you type)



	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☒
	☐

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☒
	☐

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	
Data on participant responses will be stored digitally on a personal computer owned and operated exclusively by the researcher, secured with a password. On this computer, access to files relative to the study will be secured by a different unrelated and encrypted password. This information from participant interviews and later synthesized data will remain confidential and anonymous and will be destroyed upon completion of the study.

Participant responses will be stored as manual files, printed onto A4 papers for data analysis/synthesis. During this, data will remain confidential and anonymous. Upon completion of this process, these papers and their data will be destroyed.
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Catalina Transcript
Year 1/Level 4		Gender = Female 	Age = 18
Key: R = Researcher, P = Participant.
*Interview Begins. *
R: “Okay the interview has started, So, Question One, What does motivation mean to you?”
P: “Um…I’d say getting started on assignments, so really doing them two or three weeks before they’re due in. Getting on it and things.”
R: “So actually wanting to do it as well?”
P: “Yeah."
R: “Okay, Question Two, Can you identify what makes you lose your motivation towards your course?”
P: “Stress, not understanding something.”
R: “Can you expand on that a little?”
P: “Um, the difficult things, like research methods, numbers and stats. Ideas that are hard to get your head around. If I can’t understand it, I can’t really give it my full attention. But once I understand, that goes away, and I feel confident then.”
R: “Okay, Question Three, can you identify what makes you more motivated towards your course?”
P: “If I understand something, when I know what’s going on and I can get into the flow of it. If I’ve already got background knowledge of it, that’s easier for me to work hard on an essay. Because it’s easier for me if I have that knowledge.”
R: “Especially, when it comes to hard to grasp ideas.”
P: “Yep.”
R: “Okay, Question Four, what would you say could be offered to encourage your motivation in your course?”
P: “Mmm…”
R: “Could anything more be done do you think?”
P: “I don’t think so, in that, if I needed anything, they’d be more than happy to explain anything to me. So yeah, I don’t think there’s much more they could do.”
R: “You’re quite happy as it is?”
P: “Yeah. Usually, I’ll figure it out on my own and If I can’t I have friends on the course who can help explain things for me. That usually helps a lot.”
R: “Do you think, say, extra time with lecturers, would help?”
P: “Umm, I know we can talk to and email them, so at this point, I’m fine…I feel like I have good support.”
R: “Okay, Question Five, do you think a field trip or some kind of hands on experience would help to improve your motivation towards your course?”
P: “It would depend on what  it was, mainly because I’m quite a reserved person. So for me, probably not, but I can see how it would help other people.”
R: “So let’s say going out to a care home to see how they put procedures in place, or seeing a psychiatrist’s office and how they interview, things like that…”
P: “Yeah, that would be interesting but umm, I mean, yes and no. I would have to be relevant to me. For me, I would rather keep the course as it is now and we can go in our own time to do that sort of thing.”
R: “Okay, Question Six, do you feel your peers in your course help to motivate you at all?”
P: “Like how?”
R: “Do they help to lift your motivation or drag you down?”
P: “Umm, they do put you up, but sometimes it can be stressful when they put something in an essay and you didn’t put that in and it’s a bit like, oh, I got it wrong, kind of thing. But, no they are very supportive.”
R: “So there’s quite a trend of comparing yourself.”
P: “Yeah, there’s a trend, of seeing where you are next to them. Like, feeling like I’m behind gives me that push to catch up.”
R: “Do you feel they are more supportive than not?”
P: “More, more. They are pretty good to be fair. I have a few people who I talk to for advice about essays. They give me support when I’m worried about an essay.”
R: “Okay, Question Seven, do you feel that you’re given enough verbal encouragement in your course?”
P: “Yeah, I wouldn’t expect any more than what it is now. I do really feel like I need more.”
R: “Do you feel they help you to do better that way, or are you often to nervous to approach them?”
P: “Sometimes, it depends on what I needed help with. I’d rather try and figure it out before asking. But I wouldn’t be afraid to ask. I think it would just depend on the subject and what I don’t understand.”
R: “Okay, Question Eight, in your opinion, do you think small physical rewards in the course would help to motivate you?”
P: “Like?”
R: “It could be anything, like chocolates, handshakes, things like that.”
P: “No. I think I don’t need that kind of encouragement. I get by fine as I am now. It wouldn’t do anything for me.”
R: “Alright, Question Nine, how would you describe your motivation to your course this year?”
P: “I think it’s very average, like, I’m motivated to be getting things done, but there’s times when I’m tired or had enough, so it fluctuates but I’d say it’s normal for me.”
R: “So on a good day how would you say it was out of ten?”
P: “Nine, or ten on a good day.”
R: “And on a bad day?”
P: “Like I won’t do anything but that only if I’m tired.”
R: “Okay, Question Ten, by comparison with this year, how would you describe your motivation in your last experience in academic education?”
P: “It’s like, a hundred times more here. Like, I want to do this. And I took a year out as well, so I had time to think about what I wanted to do and so I was set on it.”
R: “So did you choose psychology out of any particular interest?”
P: “I did it in college, as well and I enjoyed in college. But I’m just generally interested in topic areas. I find that it suits me really well that we go over things in more detail than we did in A-Level, so it gives me a lot more to think about. So, I am really motivated this year. I had a taste last time and this is the real thing.”
R: “Okay, Question Eleven, how stressful have you found the course and all its requirements?”
P: “No too bad, I think it’s more my organization and time more than anything. Like if I organize myself and stuck to time, I’d be fine, but I will leave stuff to last minute quite a bit.”
R: “So it’s the management that’s hard to get around.”
P: “Yeah but that’s just me.”
R: “So overall, you don’t feel it’s as stressful as it could be?”
P: “No, it is but I have a mix of good and bad days. But overall, it’s not very stressful. Whatever problems I have I can usually solve them if I work hard enough.”
R: “Okay, Question Twelve, have you had to resort to any form of drug, ranging from coffee/tea/energy drinks to up more illicit substances to maintain your academic effectiveness?”
P: “Um. No, I don’t drink coffee. I do love a cup of tea, green tea. There’s nothing I need to make it through a lecture or essay though. I like what I’m doing here. The lectures aren’t boring if you like, get into it. If I find it really interesting I’m really involved.”
R: “So you’re quite optimistic then.”
P: “[Laughs], well I just go with the flow.”
R: “Okay Question Thirteen, have you ever considered dropping out during this year?”
P: “No. I’ve been determined to do it. I don’t think anything could make me want to do that. This is where I want to be. There have been moments where I was a bit flustered and I didn’t know what I was supposed to be doing, but I can always talk to my friends or see my lecturer if I’m not sure. I don’t think it’s as stressful as the next few year, because I know how much they have to put up with so I’m not jealous of their work load, I think we have it pretty good.”
R: “Is there any direction you’re aiming towards with the degree?”
P: “Not specifically, don’t really know, just seeing what takes my interest. I did think about going into teaching for a bit but I’m not set on anything right now.”
R: “Okay, on a scale of one to ten, how much does the potential of a job or getting the degree at the end of the course motivate you?”
P: “Umm…quite a bit, maybe, like a nine. Because obviously once you get the degree you get the chance to go on to a career that the degree leads into. But because I’m not a hundred percent on what I want to do now, I’m a bit, up in the ait. It’s all in the future for me. Like, I’m determined to get the degree done and do my best in it. But that’s all in my future really.”
R: “Have you given any thought to the idea?”
P: “I have, but I change my mind quite a bit, there’s so many options as well. So I just go with the flow.”
R: “Okay, Question Fifteen, on a scale of one to ten, how much does your interest in the course material motivate you?”
P: “Umm, quite a lot, like, ten. Because if there’s no interest for me, then I wouldn’t want to be here. So yeah.”
R: “So you’re quite motivated by whether you’re enjoying what you learn?”
P: “Um, yeah, but I’ve got to enjoy it to be able to want to finish it. So then I’ll get something out of it at the end that I’ll be happy with. But if I didn’t find it interesting and I had the degree, it wouldn’t mean anything.”
R: “So for you the real value is that you’re enjoying what you’re learning.”
P: “Yeah, If I didn’t like what I was learning I would have been gone a long time ago. But this course has kept me interested for all this time, so I’m sticking to it.”
*Interview Ends*








Sonny Interview
Year 1 / Level 4	Gender = Male 	Age = 20

Key: R = Researcher, P = Participant.
*Interview begins*
R: “Okay, Question one, what does motivation mean to you in your course?”
P: “Um, to excel in your studies and to get up every morning and have the patience for the course. To be successful in completing the goals of the degree and really caring about what you’re doing. It’s not just going to the course, just showing up, it’s being involved in what you are learning.”
R: “Okay, Question Two, can you identify what makes you lose your motivation towards your course?”
P: “Uh, there’s one lecture, child development, which is not very stimulating. But the lecturer doesn’t feel encouraging to listen to. That makes me lose my motivation because they just read from the sheet basically and it doesn’t help me to care about the lecture material. For me, I lose interest quickly if it’s not entertaining or like, stimulating. So they don’t interact with us in a way that opens us up or helps us to understand. Um…if you ask a question, they’re like [sighs] go to the literature for the answer and that really puts me off, not because I don’t want to read the research but because she didn’t break it down to help teach it to us.”
R: “Anything else?”
P: “…sometimes it’s the peers in the class who don’t take the lectures seriously. I think they just come for the student grants more than anything and they pull the rest of us down. But that’s just my opinion and I’m probably a bit biased because I have to see those people regularly.”
R: “Okay, Question Three, can you identify what makes you feel more motivated towards your course?”
P: “The discussions we generally have in class are motivating for me because you get know other people’s opinions and form friendships with them, and if you get a good compliment off the teacher saying that was a good piece of work, that generally helps me stay motivated. Uhh…some of the others are quite funny to be around and they keep you motivated, keeps it all exciting. It does get me down a little if some people in the class don’t show up because then there are less people for us to interact with and bounce ideas off. Sometimes we can do that with lecturers, but they are usually busy and need to move on with the lecture, but yeah, it helps to keep me motivated in uni.”
R: “Okay, Question Four, what would you say could be offered to encourage your motivation towards your course?”
P: “Well we always have time for a discussion at the end of lectures, but I can’t really see anything they could change to improve that. I mean, they could give us more time to talk about our assignments with them, say if we’re getting poor grades but we already get some of that. In that sense, I think they’re mainly doing enough for us, I think they are doing a lot, especially with the work load that they have.”
R: “Alright, Question Five, do you think a field trip or some type of hands on experience would help to increase your motivation towards your course?”
P: “I would say definitely. I would find it more exciting than sitting down in every lecture and trying to stay awake. To me, it would be interesting to see more of when what we’re learning fits into the real world. But they do make the course interesting enough in a way. In the ways that they can. Because if they do a field trip, we have a lot of people in our class and getting everyone back and forth would be a bit of nightmare. I would like it if we could just have the lectures in nicer rooms. Because they are all grey and boring, so yeah, something different could be good.”
R: “Okay, Question Six, do your peers in the course help to motivate you at all?”
P: “Definitely. If you’ve been off and you come back in if you’ve got someone to sit down next to it’s nice and can they ask you how you are and if you’re doing better. It helps motivate me. Because they do have a big influence, they bring more to that class than just sitting there listening to a lecture. It can make some of it fun, not all [laughs], but it influences you to stay motivated as well.”
R: “Okay, Question Seven, do you feel you are given enough verbal encouragement in your course?”
P: “Like I said, certain lecturers give you more encouragement, I they tell you that you’re doing well or give you a bit of praise it does help keep you motivated. I mean, we are all there to show them how well we can do hoping our work is any good. So they do give us enough I would say. I mean I don’t just want them to just be nice all the time and not tell me what to improve on…Um, definitely the peers in class as well, they make it more engaging in our discussions, ask questions that I find interesting and people can bring their own interests up. In general, I think they do a lot to motivate me and encourage me and each other.”
R: “Do you think they demotivate you as well?”
P: “I haven’t experienced that to be honest. It’s always been encouraging, there’s not been negative feeling from them.”
R: “Okay, Question Eight, do you think that small physical rewards would help to improve your motivation towards your course?”
P: “No, that’s mainly for children. I don’t need that as an adult. It’s my own responsibility to keep myself motivated and to keep up my standard of work. We applied to be here, we’re not children. I don’t want to feel like I’m being baby sat.”
R: “You’re here to apply yourself then.”
P: “I want to apply myself, but I also want them to notice when I am putting gin the effort, which I don’t always feel they do.”
R: “Okay, Question Nine, how would you describe your motivation towards your course during the current year?”
P: “What do you mean?”
R: “Sort of how motivated you feel in the course.”
P: “Highly. Looking through journals is really motivating cause I enjoy the knowledge. Deadlines as well they help, so you know you’ve got a set date to get it in and that’s it. I’m training to become a criminal psychologist, it’ll be a hell of a journey to get there but no pain no gain.”
R: “Okay, Question Ten, in comparison with this year, how would you describe your motivation towards your last year in education?”
P: “I did a massage qualification previously in college, it was a different experience then, cause the group started off as friendly, then halfway through the group split into two. There was a lot of negativity from the other group and that didn’t stop my passion for learning that subject, but it did discourage a lot of people and that made me less motivated. I still continued cause It’s what I wanted to do.”
R: “So this course is more of an improvement then?”
P: “Hell of an improvement there [laughs]. It’s just the encouragement from the group and motivation from tutors. ”
R: “Okay, Question Eleven, how stressful have you found your course and it’s requirements to be?”
P: “It’s been somewhat stressful. Compared with the last course, you’ve got get the information yourself, it’s not spoon fed. I like that though, because everyday life is stressful, you’ve got to motivate yourself and push yourself, so I just got on with it. Basically if you don’t research and do what they tell you, you’ll fall behind in modules. You have you get to grips with that.”
R: “So you’re quite afraid there of failing the modules.”
P: “Well…I failed a couple but I’ve pulled it back.”
R: “Okay, Question Twelve, have you had to resort to any type of drug use, ranging from tea/coffee/energy drinks to more illicit substances, to maintain your academic effectiveness?”
P: “Coffee [laughs], just tea and coffee, nothing stronger than that [laughs].”
R: “Can you expand on that a little?”
P: “Well some lectures, I couldn’t get through without a coffee, it relaxes me and puts me in the mood, once I know I’ve had coffee I’m mentally set to take the lecture.”
R: “Question Thirteen, have you ever considered dropping out at all during your current year?”
P: “Very briefly, um, yeah very briefly, I’m highly motivated to stay. Because we had problems with other things, outside of uni, so that was a factor. I’d say with my money situation, in between payments…it can get stressful and a lack of motivation sets in. I think that was the main reason for thinking about that. But again, it was only briefly.”
R: “Okay, Question Fourteen, on a scale of one to ten, how much does the potential of a job or physical attainment motivate you?”
P: “I’d say it’s half and half between the degree and the job. I want to focus on both. Cause I want to get both, so I need both. I’ve been looking to get some sort of experience…from the master’s then and then to the doctorate. I’ve been looking into volunteering with the police as well, because I want to go into the criminal side of things, it’s just writing up the course work.”
R: “Alright, Question Fifteen, on a scale of one to ten, how much does your interest in the course material motivate you?”
P: “It’s a big factor. Cause with the child development module, one of our lecturers is highly encouraging, and the other’s not, and that makes my motivation differ on that module. It can be a bit boring sometimes with certain modules but you can get through it if you like the lecturer and the encourage you.”
*Interview Ends*





















Lisa 
(Y1/Level 4)	Gender = Female 	Age = 20

Key: P = Participant, R = Researcher.
*Interview Begins*
R: “First, question. What does motivation mean to you it your course? What does it mean to be motivated?”
P: “Actually having the ability to get out of bed in the morning and wanting to do your course and wanting to get on with it.”
R: “Okay, Question Two, can you identify what makes you lose your motivation towards your course?”
P: “Umm, probably just being tired, because obviously working as well as going to uni is very hard. You get very tired as well if you work late nights like I do, it gets hard to do your work and getting all your essays done when you’ve got so much else going on and it does make you want to give up sometimes.”
R: “Is there anything else that you find pulls your interest down?”
P: “I suppose sometimes, I suppose mental health has something to do with it but you do go through periods of crashing and things like that.”
R: “Question Three, can you identify what makes you feel more motivated in your course?”
P: “Feeling like I’ve accomplished something and when I’ve done really well on a certain paper or when we’ve had a certain project and I’ve done really good on it and I’ve gotten good grades. It makes me feel like yes I can do this, I can continue to do this. I’m not gonna lose my focus you know?”
R: “Okay, can you expand more on what keeps you motivated in your course?”
P: “As well as doing well, I think you have to keep your own motivation up, you have to eat well, you have to sleep right, you have to really want to do it. You can’t expect your lecturers to push you into doing what you want to do cause it’s your course, and you’re the one that chose to do it. So, you need to have that interest.”
R: “Okay, Fair enough. Question Four, what would you say could be done to encourage your motivation more than it is?”
P: “Maybe extra time given by lecturers to go over certain aspects. Obviously, the lecturers are quite busy sometimes but I mean it would be good if you could get that one on one time because when you’re in a classroom with a certain number of people, attention can get divided between everyone else and it can be a struggle to get the individual attention you need with your work specifically because everyone sees things differently and sometimes having a lecturer explain to you from a different perspective can help you see it in a different light and it helps you better your work.”
R: “Okay, So, do you think a field trip or some type of hand on experience would help to motivate you?”
P: “Yes, but also I would say it depends on how much it costs to go on the field trip because obviously young people often struggle financially, it’s hard right now within current economy and it has to be something that’s worth learning about, so if it’s a specific trip that’s gonna benefit you academically then I would say definitely yes but financial stuff does come in to it and you have to be within your means, so it’s a balance.”
R: “Okay. So, do you feel that your peers within the course help to motive you at all?”
P: “I would say on the whole, probably not for other people, most of the people in the class but I do have a small group of people that I can rely on. I mean you know, brainstorming with other people, like-minded people who are doing the same course as you helps you see things from other people points of view. It gives you different ideas on what you can write down in your essays and where you can go with things. Because sometimes you get trapped in your own mind or if you’re working on your own essay, on your own, in your bedroom on a computer, you’re not getting all the aspects of what you could possibly be discovering about that subject.”
R: “And on the other side, do you find that peers demotivate you?”
P: “I would have to say no. I haven’t had any disagreements with anybody that I’ve been on the course with. The people who I don’t speak to mostly keep to themselves, and probably are more private people, but in my group we’re very social, we talk about things, we brainstorm ideas and it helps us all think a lot better about what we’re doing and why we’re doing things.”
R: “Okay. Question Seven, do you feel you’re given enough verbal encouragement? This can be from lecturers or peers.”
P: “Lecturers I would probably say, more than everyone else lecturers do give you the verbal encouragement, because obviously lecturers want you to do well they always encourage you to do the best you can in that subject. But with your peers you have to have specific people that know what you’re going through and what you’re doing, what the topic is. But I think probably lecturers are more supportive of you, because they’ve got better expertise on subjects, they’re gonna be able to influence you more just from having that standpoint of being in that academic position.”
R: “And they can help you understand more.”
P: “Yeah.”
R: “Okay. In your opinion, would small physical rewards help to encourage you, do you think? This could be chocolate or hugs, handshakes or whatever.”
P: “Um, I don’t think so because there has to be a level of professionalism in the environment, similar to a work environment, there has to be boundaries. It’s not like school where you expect the teacher to give you chocolate for doing well on a report. You have to earn it on your merit, and you have to work for it and want to do it without expecting anything in return. Because at the end of the day, you’re the one who did the course. There’s a goal that you have in mind of what to do with the future and this is how you do it. How you get to do what you want to do in the future. So asking a lecturer to tell you you’re doing a good job all the time, it’s not necessary.”
R: “So would you say it’s more important that you have your own internal desire to do?”
P: “Yeah, I would say you gotta have your own motivation, you have to be strong willed and independent and wanting to do it and if you don’t have that I think you’re less likely to stay with it.”
R: “Okay, Question Nine, how would you describe your motivation towards your course during this year?”
P: “Um, I’d say it’s probably increased over time. Because when I first got into it, I was a bit concerned that maybe I made the wrong decision by choosing this course, whether it’s gonna work out the way I think. But after doing it, it’s made me realise that I might make it in this field and I’m actually quite happy with the course I’m doing.”
R: “Okay, how would you compare your motivation this year in this course to your last experience in education?”
P: “Oh, miles better. Cause a university environment is so different from college, it’s just completely different, it’s eye opening. Obviously there’s a transition that you go through from being in comprehensive school to when you’re going to college. And when you’re in college you get treated more like an adult and you do get a different level of respect and it does make you feel better but then going into university is when you’re over eighteen, you’re a real adult and there’s more things that you are allowed to do. There’s a different level of feeling that you’re accomplished and you’re an actual grown up person who is respected. Whereas in college it feels as though it’s sometimes false. Because you can tell lecturers that see you as a child. So, it does make you feel a lot better and I’m enjoying university a lot more and it’s making me feel like I want to do this course.”
R: “Fabulous. Okay. How stressful have you found your course and it’s requirement to be?”
P: “Um, it’s a lot of work. A lot of work involved but it’s worth it I think. Sometimes I just want to give up and I’m tired and I just want to go to bed and I don’t want to work on my essays or reports or anything. But you know, at the end of the day, I just try and pick myself up together and get everything done. I think it’s just perseverance, perseverance is key, cause everybody goes through stages where they just want to give up and they get really tired but you’ve just gotta push through it.”
R: “And I suppose it matters as well if you like what you’re doing in the first place.”
P: “Yeah, I think it’s very important that you like what you’re doing. Cause if you don’t like what you’re doing, you don’t want to work and do essay on things that you aren’t interested in at all. What is the point?”
R: “Alright, question twelve, have you had to resort to any drug to maintain your academic effectiveness? This can be anything from tea/coffee to illicit substances.”
P: “Um, no. I mean I drink a fair bit of coffee but I mostly just to keep my energy, I’m a very busy working person, I work I’ve got university work, I’ve got a lot of stuff going on. I drink coffee, I think a lot of people drink coffee but…”
R: “You don’t really need it?”
P: “No, I mean I occasionally drink alcohol with my friends on the week end but other than that I don’t have anything else that I rely on.”
R: “Okay, have you ever considered dropping out during the current year?”
P: “Oh, during my current year? No, during this year no. I’m enjoying, I like my course. This year is a lot better than my last, I mean obviously entering a new university environment, it’s brilliant. I’ve already made new friends, which I didn’t think would happen because I’m quite a socially anxious and awkward person, but everything’s going probably as well as I could hope it could be going. With all the added pressures I’ve got going on outside of my university work, I think I’m doing quite well.”
R: “That’s good to hear. Last two questions. So on a scale of one to ten, how much does the potential of a job or physical attainment at the end of the course motivate you?”
P: “on a scale of one to ten? I would say an eight, an eight or nine, because it’s very important to me that once I complete my course that I can actually move on and be hired in that industry. I don’t want to end up having a degree and not having a job at the end. I didn’t come to university to end up working in a fast food place or a restaurant or a supermarket. I want to do what I wanna do, and this is the way I’m gonna achieve it.”
R: “Okay, on that same scale of one to ten, how much does your interest in the course motivate you?”
P: “Um, probably a ten I’d say a ten. Just because I’m really just fascinated by it you know, I have that interest, especially when I’m having lectures and the lecturers is talking to us a telling about a topic, I get excited, I’m asking questions and I want to know more, and you know, If I can, I’ll always ask my lecturer if I can have a chat at the end of the lesson and just recap on things. Even if she’s only got a few minutes, just so I can get things straight in my head. So I know exactly what I’m gonna do. Um, when I put down my notes and take my notes and then I put together my essay and I just want to know more about everything, I’m really interested. So, it really motivates me quite a lot.”
R: “It’s your main reason for being there.”
P: “Yeah, It’s my main reason for being there. I’m just really interested in it. Basically just being interested in it, and wanting a career in it and basically wanting to do it for the rest of my life if I can. That’s the goal.”
*Interview Ends*







Marcus Transcript
Year 1 / Level 4	Gender = Male 	Age = 26

Key: R = Researcher, P = Participant.
*Interview begins*
R: “Okay, Question One, what does motivation mean to you in your course?”
P: “I decided to study for work, and psychology’s a very interesting subject. I had three options, law, business or psychology. Law is too dry, business is interesting but I had a lawyer friend who said if you have not a big company, business is not for you. So psychology left, and I read a very interesting quote from Socrates, the meaning of existence is the development of the character. So we should develop ourselves. Psychology’s a very interesting subject because we are social beings, not everybody [laughs], but there is a social culture, and psychology is basically everywhere, when you connect with other people, there is psychology.”
R: “Okay, I like that answer, Question Two, can you identify what makes you lose your motivation towards your course?”
P: “Other things outside from the subject, family problems, money problems, basically money problems. And some sub-topics are interesting but not too relevant for me. For example, I’m really interested in psychopathology, criminal minds, it’s interesting, sexual psychology too [laughs]. For example now, this topic, eating disorders, it’s interesting because I see this is a global problem. But I see this sub-topic, if you have this problem are lucky because you have something to eat, so you are a lucky person, you have an eating disorder. You eat too much for example, what was the word…overeating, you are a lucky person, this is your biggest problem. You are lucky you have something to eat. So some topics are not too interesting for me, but ninety percent, yes. Other things that make me…not really.”
R: “Okay, Question Three, can you identify what make you more motivated towards your course?”
P: “The sub-topics. If something is an interesting topic, I focus more, if you know what I mean. Sometimes, I motivate myself, I do this, I imagine who I want to be in my future. Why I started this, or why I wake up today morning, what happened yesterday. So I always try to reflect on myself, what I‘ve done, why I do this, and these things motivate me. Who is my idol, a big psychologist from Hungary and he was an old man, but he was a very clever man. I would like to be this kind of man. A very clever, respectable man, who knows many things about the world and the people.
R: “So you look inwards to see what you’ll become.”
P: “Yeah. The problem is, we need goals. Without goals, I’m brave enough to say is meaningless. But if we have goals and if this is not concrete, I say I wanna be a rich man, this is not concrete. If you say, I want to earn over £10,000 a year, this is a concrete thing. And I read many books from a guy, Brian Tracy, very clever guy, and he said you must concretize, what is your aim? And write it down on paper, because if you say something, it’s [waves hand] ahh, but if you write it down, you will see this is a promise for yourself [taps on table]. You must keep it and I read from another writer, he’s a very popular clever psychiatrist from my country, he said; the self, how people feel for themselves…the self-esteem, when you know something like, today I should do something, but you don’t do this, your self-esteem goes down. Because you know what you should do but you don’t do this. This is a very simple thing, if I know what I should do today [taps table] and I don’t do it, I will feel bad because in the front of the mirror, you speak to yourself, you didn’t do what you were supposed to. This is a logical thing, so if I don’t do what I should, I will feel bad because I’ve not done what I can do, what I must do. Better if I feel good with myself.”
R: “Okay, that’s a great answer thank you. Question Four, what would you say could be offered to encourage your motivation towards you course?”
P: “Our lecturers are very good. I think everything is alright overall. I’ve never been in any other psychology course in university, so I can’t compare it to anything. I’m not able to compare with another learning environment. But how I see it, learning is my responsibility and they do they’re responsibility well.”
R: “Okay, Question Five, do you think a field trip or some form of hands on experience would help to encourage your motivation?”
P: “Yes, yes. In the first year, we have no field experience, we are not doing…I’m not sure how I know at the moment, but next year we will do field experiments. I think it is very useful because theory and the real world sometimes are not equal. So you need both to experience how things work in a real world situation. So at the moment we have nothing but next year, I think it will be very useful.”
R: “Okay, Question Six, do you feel that you peers on the course help to motivate you?”
P: “Hmm [laughs], um, let me think on the answer…I am a foreigner in here. So sometimes, at the moment I don’t know the reason, sometimes my English is better than other times. Maybe the topic, maybe my tiredness, how I feel, maybe if I’m tired, I don’t understand. But what I can say is that this is a very friendly environment, and everybody is doing well.”
R: “Okay, that’s good. Question Seven, do you feel that you are given enough verbal encouragement in your course?”
P: “Yes. Absolutely.”
R: “And the same with your peers?”
P: “Yes, and this is what I like. I’m a foreigner so I need to work double. Because everybody understands everything automatically. I need to translate everything for myself, so I do  double the work. But I have the same work as everybody, and it’s my responsibility how I do this. And this is very good. I think big things happened, the big devil of man, or any things outside of your comfort zone. And I believe this, if I am under pressure in this uni life in a new country, it is a good pressure. This will make my self-esteem better when I go to sleep. I think, I have done this, yes, I can do it. And this is a thing, some people have very low self-esteem, this is a global problem I think, and it has a massive impact on their productivity, life productivity or any work. So healthy self-esteem is important, and it you do well in an under pressure environment, this is a good pressure for you. So back to the question, Yes. My answer is yes, absolutely.”
R: “Okay. Question Eight, do you think that small physical rewards would help to encourage you in your course?”
P: “No, I am not a dog [laughs]. Um…sometimes, everybody’s different. If my lecturers say, you’ve done well, very good. It’s a good feeling, yes, to have my own respect and to have somebody say it’s a good job. It is a good motivation. But sometimes, if this same person says, not bad but you have more, do more. That’s another motivation, another good thing. So it depends on the context and the individual… but, what was the question?”
R: “On physical rewards.”
P: “I’m not a physical person, so it’s very strange if doctors give you a hug after a lecture [laughs]. It’s very nice, very good, but I don’t believe this, how you teach something to your dog, feed. You do something well, give feed. You do something well as a child, do something like give a hug, but we’re adults in here. Physical contact is with my girlfriend, with my close friends, okay physical contact. But in here, I am a student, we are all students, we are strangers between each other. So what is strange is hugs between strangers [laughs].”
R: “That is strange yes [laughs]. Okay Question Nine, how would you describe your motivation towards your course during this year?”
P: “God, good. I’m not bad, but I will be better. The person is a person and sometimes the glass is half full or half empty. Some days I am optimist and some days I am pessimist, I try to focus on what I have done. I have a good average in my class from my studies, and this has shown me I can do well, but on the other side, I can do better. I know how much work I have to do in the results. So I can compare. If I do some more work, maybe my reward is my knowledge. So if I spend three hours studying everyday, I’d have my average at seventy percent. So if I spent six hours, it should be even better.”
R: “So it’s progress coming. Okay, Question Ten, in comparison with this year, how would you describe your previous experience with motivation in academic education?”
P: “Everything’s better. I had a course in Swansea, it was similar, everything, go to there to study. I can compare the UK education with my education in Hungary. Here everything is better. The environment is more friendly, the people are basically more friendly, the lecturers are more open and they like what they are doing. In my country, in my opinion, the environment is not motivated. Here’s it’s much better [laughs].”
R: “Not perfect though? [laughs]”
P: “For me, yeah. Because for me, I stay in UK to learn so this environment is perfect for me.”
R: “That’s fantastic. Okay, Question Eleven, can you tell me how stressful you have found the course and its requirements to be?”
P: “Not too stressful, compared with other life situations, it’s not too bad. Life in this country, in the UK, it can be, people always make everything stressful, that’s how human brains work, always trying to find something and solve it. So stressful, stressful, but not too stressful as compared to if you’re working and you have a low salary and you need to pay the bills and you have children, this is more stressful. But learning to develop yourself, is not too stressful.”
R: “Okay, Question Twelve, have you had to resort to any type of drug use, ranging from tea/coffee/energy drink to more illicit substances, to maintain your academic effectiveness?”
P: “I will have a coffee on the days when I am very tired or did not sleep very well. Tea, sometimes but not often. To be here, to learn, does not require more energy from me, I come and sit down and listen to what is the subject of the lecture. Sometimes if I am very interested in the subject, this learning is much easier and so I am not having to try and ask questions to help me understand. But no, I don’t think that I need these things to be a good student.”
R: “Okay, Question Thirteen, have you ever considered dropping out during this year?”
P: “No. Not at all. I’ve already said that I am here to learn and that hasn’t changed.”
R: “Okay, Question how much does the potential of a job or physical attainment at the end of your course motivate you?”
P: “I do this course because I would like to level up myself, and I think, if I achieved the same level of what I would like to, in my future…When I achieve the level I would like to I will find a good job environment, where I can do well, I can do my best. Basically, money is important, a job a good position is important. It’s motivation for me. But the first thing is, I would like to achieve the knowledge, I would like to have a deeper knowledge of psychology first. So this is my thing, my personal own motivation.”
R: “Okay, Question Fifteen, how much does your motivation in the course material motivate you?”
P: “It’s very interesting, I think I answered many times, this question…uh, yes psychology’s very good, a combination of scientific, science, a little bit of literature, a little bit of philosophy, you can’t touch philosophy, but it’s a good combination, a good mix. Not too dry but for a little bit. So it is a perfect subject, I’m very happy here.”
*Interview Ends*










Karen Interview 
(Y2/ Level 5)	Gender = Female	Age = 26

Key: R = Researcher, P = Participant.

*Interview Begins*

R: “Question One, what does motivation mean to you in your course?”
P: “Motivation is the ability to get up and push yourself and I find my motivation very low thank to my depression and anxiety. So some days, I can’t motivate myself to leave the house, some days I can motivate myself to do all of my uni work in one 14 hours mad sesh. It’s that ability to drive yourself. ”
R: “Okay, that’s a great answer. Question Two, can you identify what make you lose your motivation towards your course?”
P: “Um…something did actually happen in class that I was not present for, but I was informed about it afterward from people who were there. And the lecturer at the time had made some disparaging comments about people who need extra time. And, you know, said they aren’t suited for university if they need extra time. And I found that really demotivating, I found that really devaluing. It’s really…why I am I even bothering to try and to keep trying through a bad period if you’re just gonna look at me like I don’t deserve to be there anyway?”
R: “I think that would affect me too. Question Three, can you identify what makes you feel more motivated towards your course?”
P: “Um, interesting topics. Topics I really grab on to and engage with. I find that psychology is brilliant for me because it has a wide variety of topics and it’s really something that I can get my teeth into. So, having that want to go out and discover new things and read papers and do experiments, that’s very motivating in and of itself.”
R: “So your own interest in the material.”
P: “Yeah. That is what I’m hoping is gonna propel me forward. That and obviously support from the other half and family and stuff. People are very motivating, my friends on the course are great.”
R: “I’m really glad to hear they’re so supportive. Question Four, what would you say could be offered to encourage your motivation towards your course?”
P: “I think for a start, maybe slagging off your students might not be the best way go about that. I’d say maybe just one hour a week of, like downtime, where the lecturer just isn’t teaching particularly anything. It’s just kind of the time to go over anything or to chill out. if you want to stay then you can. I think that would be a really good motivator because it’s not you have to be here, you’ve got to be here, it’s like I would want to be there. And I would actively go out of my way to try and be there. I think it would help people connect more both on the course and with their lecturers.”
R: “So, a non-rigid situation to feel comfortable.”
P: “Yeah.”
R: “Fantastic, okay, Question Five, do you think a fieldtrip or some other hands on experience would help to motivate you?”
P: “Yes absolutely. I would love the notion of a field trip to go to a psychological museum, or visiting a biopsychology lab, you know, where they’re actually doing work like this. That would be fantastic.”
R: “Then you could see what you’re learning in a real-world perspective.”
P: “Yeah, because when you’re in the classroom it’s very while and very muted and very basic. You don’t go out into the field, so you’re not sure what to expect, and everything is different from the classroom to the field. So I think that maybe actually going out and investigating this stuff is a really good thing.”
R: “…and that would also give you a frame of reference for all you’re learning. Okay, Question Six, do you feel that your peers in the course help to motivate you at all?”
P: “I find that my peers very much demotivate me. In the class that I’m in at the moment, I’ve got a couple of people that I sit near and chat to but I wouldn’t call anybody on the course a friend that turns up. I’ve got one of my best mates but he doesn’t really show up, so it’s like…I don’t really have anybody. And it’s just little things like peoples comments. I know I can be loud and I know I can be frustrating, I’ve got a disorder, I literally can’t help it. It’s just reall annoying when people are like, okay can you not ask anymore questions, can you just shut up now? And it’s hurtful.”
R: “So they don’t help to foster a desire to learn.”
P: “No.”
R: “That’s a shame. Okay, Question Seven, do you feel that you’re given enough verbal encouragement in your course?”
P: “Um, yes. I’ve received encouragement in the past but because recently I’ve been struggling to attend lectures, the motivation had kind of waned. And I think they feel I’m not wanting to go so…they’re not putting in the effort with me but I am, I do want to go. It’s just…sometimes I literally can’t make it out of the house without having a panic attack, you know?”
R: “That’s difficult to work through then. Okay, Question Eight, in your opinion, do you think small physical rewards help motivate you?”
P: “Well you said any physical reward, I reckon that, I know it’s not exactly a great precedent to set, but the thing that instantly leaped to me was a high five. Like, have the lecturers give you…handshakes, give you high fives, give you fist bumps, give you like finger guns [gestures]. Some kind of gesture that you know, it’s why I like one lecturer because they are very much kind of wink wink. And they’re very much, oh my eye is twitching [laughs]. And, yeah, I like that they do that because it feels that little bit more informal and that makes you feel that little bit more motivated to talk to anybody. If I wanted to talk to anybody, I would talk to them and I did. I went and sought advice as one psychologist to another about what I was going through. I wouldn’t feel I could do that with the others because I feel that disconnect. I see him as less of lecturer, more of a peer. But there’s still that healthy lecturer - student respect but it feel that an additional wall has been taken down.”
R: “…and then that connection opens you up more to advice.”
P: “Yeah, If he gave me advice, I’d probably be most likely to listen to it. If find them a very motivating individual, he’s really nice.”
R: “That’s fantastic that you have that connection with them. I’m really glad. Question Nine, how would you describe your motivation towards your course during the current year?”
P: “Um, it started off incredibly, my motivation was really high, come November, December, my motivation just tanked and I’m slowly picking up the pieces and getting up to speed. And it’s been a struggle but I’m turning a corner and slowly getting ther. You know I’m sleeping better, I’ve changed my meds, I’m able to go out, you know I took my son to a restaurant for the first time in ages, you know, took a selfie for the first time in ages, actually felt good about myself, actually put make up on, wore a bra, wow right? [laughs].”
R: “So those normal behaviours were becoming more realistic to achieve.”
P: “Normal behaviour has become more of a realistic expectation yeah, whilst I’m not trying to over do it. You know, I’m having to hold myself back from wanting to do everything. Because my experience has been, right you’re feeling good, take everything you can and run until you can’t run anymore, even if it means exhausting you at the end. But I’m slowly feeling the motivation pick up, it’s not very high at the moment, but it’s getting there, and it’s good.”
R: “That’s fantastic. So, you’ve been feeling like your motivation started on a high point and no it’s going up and down, and when you have those ups, you make the most of it.”
P: “I think it went down down down down down and then I’ve been scraping the bottom of the motivational barrel and now I’m slowly easing it up. Like a roller coaster easing up for the next drop. But I’m hoping the next drop is well in the future.”
R: “Okay, I like that description. Question Ten, in comparison to this year, how would you describe your motivation during your last year?”
P: “Um, last year I was in a very awful place mentally. And a lot of the issues weren’t dealt with then and so that’s what’s caused my break this year. But last year, I felt very very unmotivated, I couldn’t really do anything. This year feels like an improvement already because I’ve got assignments that have been due and I’ve submitted them. All of them on time. There’s been a couple that I’ve had to get extenuating circumstances for but they’re in on time and that’s not something I was able to do in last year. So that’s good.”
R: “So you’ve really dealt with a lot of personal issue during the transition between years.”
P: “Oh yeah, personal, professional, ecological, financial. You deal with one problem and another one comes along, and you think you’ve dealt with that problem and then it turns into an even bigger problem and they spiral, which sucks.”
R: “It does. Okay, Question Eleven, how stressful have you found your course and it’s requirements to be?”
P: “I…see that’s the thing. I personally found them quite stress inducing but I don’t know if that’s just my experience or if the cause itself is stress. I never expected psychology to be easy but I never expected it to be this hard. I don’t know if me struggling constantly at the moment is impairing my judgement so yeah, nice middle ground.”
R: “So you’re leaving room there for your own interpretation of what’s going on and how you react to it.”
P: “Yes, my experience is not universal. Other peoples’ experiences may be applicable to me, I don’t know. So it’s nice to look at the confounding variables that I can’t quantify [laughs].”
R: “[laughs] points to you there. Question Twelve, have you had to use any type of drug, ranging from tea/coffee/energy drinks to more illicit substances to maintain uour academic effectiveness?”
P: “Uh, yes I smoke regularly, I smoke every day…I use tea. Coffee if I’m extra tired. I am most of the time on some form of painkiller, be it Codeine, Solpadine…all sorts, you know, Tramadol, it all helps me to keep going because I’ve got a physical disability ans well as mental disabilities. I’m autistic and ADHD, I’ve got depression and anxiety, I’ve got insomnia and permanent nerve damage in my spin. So there isn’t a day when I’m not in pain, so I take something, anything, to be able to get up and go. Because if I didn’t, I wouldn’t. That get up and go can only get me so far and that’s the gap I’ve been trying to bridge.”
R: “Okay, Question Thirteen, have you ever considered dropping out during your current year?”
P: “Yes I have…I have intrusive thoughts. They’re a symptom of my anxiety and I’ve had them since I was about eight or nine years old. And…some of them are what  I colloquially refer to as a beartrap thought. You know, it’s like walking through the woods. Some of these idea may be a branch or a stone, stuff that I can step around or over, or I can climb. Other ideas are like a bear trap, and once they get a hold of me, they won’t let go. And this bear trap thought was that I should drop out because I’m useless, and I can’t cope, and I’m not built for uni, and nobody’s ever believed in you, why should you believe in yourself? It’s that kind of negative cycle constantly going. But that’s quietened down in recent times and it’s good. Last couple of weeks it’s chilled ever so slightly.”
R: “That’s good to hear. I’m glad you stuck around. Okay, Question Fourteen, ona scale of one to ten, how much does the potential of a job or attainment at the end of the course motivate you?”
P: “A ten. If I knew there was a job waiting for me I would, God, push harder than I’ve ever pushed anything. Probably to the detriment of my own physical and mental health. Nut if there were an end goal, as in, if you finish with this result, then you will enter into this field, you can have your dream job, I would leap at the chance. But in this economic climate, I have no idea if I’m going to get a job. Even as a shelf stacker at Tescos, even with this degree in psychology. So…the economic status of the UK is in itself, a great demotivator. Because people are not motivated, everything’s expensive, everything’s zero hour contract, nothing is flexible around work, personal life, or second jobs, or kids. People really struggle, and that’s something, I’ve had to come to terms with because I’ve had to work part-time to fund my way through university. And the only job I can get requires me to skip days of uni and exhaust myself. So I can either completely wreck myself to make everyone happy, or I don’t and in doing so, plunge myself into debt. So…you can’t win.”
R: “That’s very insightful. Thank you for sharing. Question Fifteen. On a scale from one to ten, how much does your interest in the course motivate you?”
P: “Ten. My interest is the main motivation for me to go into psychology because I am so interested. That’s a ten on my motivator, but on the grand motivation scale, it hasn’t been doing its job recently.”
R: “So it’s not always giving you the impetus to go.”
P: “Yes, it can only take you so far.”
*Interview Ends*



















Jack Transcript
Year 2/ Level 5	Gender = Male 	Age = 24
Key: R = Researcher, P = Participant.
*Interview begins*
R: “Okay, Question One, what does motivation mean to you in your course?”
P: “Um…I think for me, motivation is engaging with the material, actually caring about what you’re learning. I find it easier if that information fits in with something I already know. It’s easier because I can piece it onto something I already know. In my head, I’m building, creating something and I can tack it on to something, make connections, and it’s not just information in a void. So being motivated, for me is knowing what to do with the information I’m taking in.”
R: “So you think making connections is important to the learning process?”
P: “Absolutely, because if I can’t make a connection with in, regardless of what I use the information for, if it does fit with something else, then it becomes easier to digest.”
R: “Does it validate the information for you as well?”
P: “It think it does because then it has some real world applicability. It’s not just something in the class not just relative to a couple of lecture slides, it’s something related to reality.”
R: “Okay, Question Two, can you identify what makes you lose your motivation towards your course?”
P: “Probably inconvenience more than anything, I find that If I have long amounts of time that I have to be in university, it’s a pain for me to move there, I don’t live on campus so it’s difficult for me to spend the day there because I feel I don’t have access to all of my things and it’s quite a distance it’s about a thirty minute drive for me. It’s inconvenient for me to go to lectures, which may explain my attendance issues, but it puts my motivation down when I see that some of the information we learn won’t be used in any assignment or essays or exams. Because I’ve noticed a pattern in our lecture slides where we are given information that we just sort of gloss over and even the lectures know this but they have to include it for the sake of the subject, but it’s not being used for any of the assignments. Ultimately it’s just unused information and most of us will forget it. So that puts me off and I feel like I’m picking up random bits. Another thing without going on too much is, I feel that the people on the course, they do very little to motivate me.”
R: “Do you mean the staff?”
P: “No, my peers basically.”
R: “Okay. You said that you don’t live on campus, do you find getting back and forth troublesome?”
P: “I don’t mind the drive back and forth, it’s just when I get there, my lectures are, okay they’re only a few hours per day, but when I get there I feel locked into it, and as soon as the lecture goes, I can’t wait to get home and just be in my safe place for the whole day. This is why I’ve said before, if we could skype, or have some kind of video chat. Because it would be easier. There are students in my class who are like, from Swansea and that’s a long way for them to drive.”
R: “So for students who don’t live on campus would you advocate for the lecture given in the school to be made available online?”
P: “I think that would help yeah. Because it’s inconvenience that my efforts to shame, puts me off. I mean, it’s already hard enough to do a degree, I feel that waking up, getting there, it’s all time that would be better spent working. Like for example, I can wake up and be working on it from nine o’clock until twelve, three hours put into an assignment. Whereas, I can wake up, drive there, and then from nice ‘till twelve, I’m sitting there looking bored, and I feel that sometimes, I can learn what’s on the lecture slides in an hour at my own pace faster than what the lecture can through. So yeah that’s what puts me off my motivation.”
R: “So speaking of inconvenience, do you find that once you reach the campus, the classes are spaced so that there’s a lot of time in between classes?”
P: “Umm, sometimes, for the most part we tend to have a fifteen-minute break and it’s all gotten over by about twelve o’clock.”
R: “So it’s well scheduled and doesn’t additionally deplete your…”
P: “No, and I do feel somewhat guilty complaining about that, but it is still three hours of your time that you’ve lost.”
R: “And you feel that even the time spent traveling to the lecture is time taken away from you.”
P: “Yeah, even though I don’t mind the travel time it is still time that’s gone. Like, I used to take a train in, and again it was time and money that I lost. Time for sleep, time for work, time for… basically just life energy really.”
R: “And if you didn’t travel in, you see the lecture and immediately apply that knowledge to what you’re working on. Rather than forgetting some of it on the journey home. Question Three, can you identify what makes you more motivate towards your course?”
P: “More motivated? I like having good grades, I like seeing the results of my effort, seeing that I’ve come away with something that even I was surprize to get. I’ve had times where I write or put together an assignment and the grade I was expecting was under a certain mark, and I get above that. And that motivates me because I think, Oh, I’m smart I know stuff. Another thing is actually when I’m having class discussions with other people and I get an opportunity to ask questions or show what I know, that opens me up, because I have the chance to showcase what I know. Not, like trying to outshine other people so much as it helps me, with my way of learning, which is talking and doing rather than sitting there passively.”
R: “So would you say having debates with peers helps you to internalize the information?”
P: “I think so yeah. I agree because when you’re doing assignments, you can write them and forget it as soon as you’re done, and that’s why in lectures it’s crucial to have five minutes, to have a couple of students back and forth with the lecturer to go over what you’ve just learned. It gives an opportunity to mix your opinions into that, and the knowledge and the opinions can become one.”
R: “So do you find it easier to remember conversations than raw facts?”
P: “oh yeah, because raw facts have no value unless they’re applied to a situation, let’s say we’re talking about…the way the brain works, cognitive stuff and we’re learning about different models for how people have understood it over time, the advances scientists have made and…that’s just information, but then someone can say, oh, that makes sense because in my life I had this experience and I felt myself going through this process, looking at life in this way. So, it really helps to have an opinion where someone can explain how it feels to be in that situation. Because without anecdotal evidence, we have no real frame of reference for how anything feels.”
R: “Okay, Question Four, what would you say could be offered to encourage your motivation?”
P: “I think for the most part, I think it would be, at the end of a lecture, lecturers hand about for a bit until everyone leaves, and they already do that, stick around for five if the students are there. But it’s not like a set thing. The lecturer will have another assignment to do or another lecture to give, so your time with them can be scant at times. It feels like you’re taking up their time, and there is for me, I feel sometimes nervous about asking questions if I feel they would expect me to already know it. So I will put off asking and get the information from someone else or use the internet to figure it out myself or go back over slides.”
R: “So how would you feel about a graduate student being available for discussions, would that be helpful?”
P: “I think that would ease a lot of the burden, not just for me, but a lot of students. Particularly across the different years, having the experience of another person who has done what you’re doing. The lecturers are a few deviations away from basically what you’re doing, obviously they’re doctorates. They’re not students so they look at things and they understand it, so sometimes it’s not as fresh to them…how it is to learn it for the first time.”
R: “Do you feel a graduate student would be more able to identify with the student experience?”
P: “I think so.”
R: “Very good. Do you think a field trip or some type of hands on experience would help to improve your motivation?”
P: “I think so. I know someone who went to London to meet Philip Zimbardo. Zimbardo did a famous study on, I think it was morality. Um, he basically found that people in certain situation will resort to mob mentality, if you ever want to Google it, it’s the Stanford Prison experiment. He was the head researcher on that and from what my friend said, it was fascinating that they went and they got to meet him and listen to one of his live lectures and he was a great guy, and it was an experience. They came away feeling connected to the course rather than feeling it’s another day at the office. Because ultimately that’s what lectures become if you don’t do anything with it. You know, it is an office kind of setting. As to your point of hands on experience, I think tremendously, obviously not for everyone, some people are just different types of learners. Some people can learn from just sitting in a classroom, but for me, I would like to go out and do something, ever volunteer work wouldn’t be the worst thing in the world. Even if it was to just go and sit in an office and see how psychologists work, see what kind of a situation they get themselves into. Doesn’t have to be anything professional, just to see what kind of facilities they deal with.”
R: “To get feet wet in the field.”
P: “Yeah, a small taster would really help.”
R: “Do you feel that your peers in the course help to motivate you at all?”
P: “Yes and no, it depends because people change every day. They’re not the same mood, not the same patience, They have different motivations for being there at any given time. I mean they’re all there for the degree and they want to learn, but sometimes people are cranky or off put. There’s a strong sort of element of comparing me to you. People want to show they’re doing well but it comes off as they’re putting you down for not being as far ahead as them. So it does make it difficult to get motivated by them.”
R: “Okay, do you feel that you’re given enough verbal encouragement?”
P: “I feel like from the peers, not really, they can’t really offer that. I mean they can say “You’ve made a good point or raised a good thing” that would help but obviously not everyone wants to just stroke each other’s ego. I think for peers, not so much, but lecturers I do a great job I think. My lecturers do a great job of encouraging people to speak and vocalise what they think and to share opinions too, even if it’s not scientific. Which is really good because your opinions are part of who you are and if you can’t connect that to what you’re learning than you feel like you’re rejected and you’re supposed to mould to a course that doesn’t care who you are. So, I do think we get enough verbal encouragement.”
R: “In line with what you just said about interactions being important, do you find that giving presentation helps to motivate you?”
P: “Um…universally, probably it makes people nervous, but some people rise to the challenge.”
R: “For you now.”
P: “For me, I would say yeah, I enjoy giving presentations.”
R: “Would you say it affects your motivation one way or another?”
P: “I am motivated when I’m standing up there doing it, up until that point I am not motivated, and it takes me a long time to put it together. So, it’s heavily influenced by the fear of looking stupid.”
R: “And what about after?”
P: “Umm, pride and that is motivating for the next time especially if I had a good grade for it and I thought it was a terrible presentation and I read the feedback and It says I did a good job and I feel like I’m a success instead of a failure.”
R: “So it sounds like your saying that validation is very important to the process.”
P: “Yeah, well it’s the final results of what you’ve done.”
R: “Okay, in your opinion, would small physical rewards help encourage you?”
P: “I think it would be nice, it would be a little something. I don’t think you would do it constantly. Like once, the lecturer came around with their dog with them. And it was the cutest little dog in the world and even though it wasn’t anything to do with the lecture, just seeing something so cute in the class made us all warm up really and it took us out of our minds out of the idea that it was going to be a drudgery. So even though it wasn’t a direct reward, it was something different. It made it more human, less of a dry situation. Likewise, another time our lecture had us participate in a study and we all got a piece of chocolate. They were only Celebrations, but it was nice because it was some kind of a reward and that they thought enough of us. It’s not the idea of the reward itself, it’s that they thought enough of us. That we’re not just students, we’re people to them, that’s what the real value is.”
R: “Question Nine, how would you describe your motivation towards your course during your current year?”
P: “It’s definitely been strained by the work load. I have felt less motivated because I’ve lost friends who were with me during the first year and…one of them decided to take a break and the other one didn’t make it through. So I’ve lost friends and having people with me helped a lot to get me through the course. And what made it difficult for me is that they helped me pass the first year and I felt like I couldn’t pay them back because they’re not with me now. So since then, my motivation has gone down.”
R: “When you say they helped you, they encouraged you?”
P: “They encouraged me. They did. They gave me a lot to work with. They helped me understand things that I was having trouble with. So I think this year, my motivation is less overall. I still enjoy the course; I still like what I’m learning. But realistically my motivation has gone down and at times I feel like it’s just next step, next step, it’s another slog, you know, keep going.”
R: “So would you say that if you’re not motivated, that’s one thing, but even those who remain are affected by other people dropping out?”
P: “Yeah, because they’re still part of the course. The one’s who drop out, even if they’re disruptive. They were still part of the course, of the experience. I’m not saying that everyone whose disruptive should stick around. Cause some of them really make it difficult to attend class. But if you have friends, and they leave, or people that you come to know and associate with in the class, even if you’re not on a one-to-one basis with them where you go and hang out. They still bring something to course; you notice when they’re not there.”
R: “So you would say that anything done to enhance motivation to encourage people to stay, that might enable others who stay to do better because of the continued dynamic of the classroom?”
P: “I think so, I don’t really know what the question is.”
R: “What I’m asking is, do you feel that as much as possible could be done to keep people on the course because it not only affects those who drop out but also those who stay?”
P: “Well yeah, but it’s also a marathon not a sprint so people can only do as much as they can. But we’re all responsible for ourselves, the challenge is the same for everyone, the same is being asked of everyone. So I don’t think they could do more, maybe I would suggest more study groups, every week, two weeks, where the lecturers were just there to do work and if you put your hand up the lecturer would be there. Because some people are too shy to ask questions and miss out so that would help.”
R: “Sort of a work group where people could come when doing they’re essay or project, or even online. Okay, Question Ten, how would you describe your motivation towards your course in comparison with last year?”
P: “I was starstruck last year, I thought it was a the greatest thing ever. And I didn’t know what to expect but I kind of had this idea that psychology would be like learning magic, or some kind of illusions or tricks, the closest thing to magic really. I sound like a nerd, but I eager to immerse myself in the study and I thought, “you know what, this is gonna be the thing want to be immersed in.” And I did love it in the first year, and having people with me that I formed friendships with, through the subject was special. Because I never had that many friends before, and so when I reached uni, I came in as a mature student and I met people who were mature students as well and we felt a bond. For the first time I was in the right class, I met people who were interested in the same thing as me, and as a result, my motivation was sky high. I was punctual, I showed up to lectures on time. I dressed well, I really cared about being there and being part of the university. I think as time has gone by, I don’t feel the need to do that and it’s mostly because my friends aren’t there.”
R: “Okay so social aspect is very important. Question Eleven, how stressful have you found your course and its requirements to be?”
P: “Umm, very stressful. More so in the second year, because of the amount of deadlines thrown at you. I found it stressful trying to interpret and understand the results for our research methods module. Because that was the one module that we weren’t allowed to fail. If we failed that we couldn’t re sit, we had to pass that first time through. Because of that a few people scraped by and they were happy with that because they could continue the course, and I think more focus should have been paid to that because that as is most stressful couple of weeks of the second year.”
R: “Do you feel more time should be spent teaching on such important modules?”
P: “I was well prepared because I read up like mad on it. Because I didn’t understand it and panicked so much that I read and read and read, to the point where I could explain it to other people now, but that was not an unstressful moment, that was very difficult for me.”
R: “Question Twelve, have you had to resort to any type of drug use to maintain your academic effectiveness, ranging from coffee to illicit substances?”
P: “I don’t smoke, and I haven’t had the experience of illicit substances to be honest, but I have felt that I have needed a tea or coffee to get me through the most difficult parts of the course. Because your energy levels do dip and I’m a physical person, so sitting in a lecture for three hours, even if it’s broken up by a couple of breaks, it’s still not enough to get my brain switched on. I will feel myself slipping away.”
R: “Okay, Question Thirteen, have you ever considered dropping out during your current year?”
P: “Umm…I think, that’s a good question because a lot of students probably do think that, even if they don’t admit it. I’ve never said I will do it, and then talked myself out of it. I’ve never had that situation because I do want to finish the course and I was adamant that I want to finish it the first time through in three years, because life’s ticking. But I do think about what life would be like if I dropped out, mostly just the idea of having a break really, from jumping the flaming hoops. So that thought has crossed but as a reprieve, the time we’ve had between assignments and the breaks we’ve had, we can manage our own time, and we have our own spaces for down time. It’s not that demanding when you look at the assignments themselves, but then with the time that goes into lectures as well, I does feel like a full time job.”
R: “Okay, Question Fourteen, on a scale of one to ten, how much does the potential of a job or physical attainment motivate you?”
P: “I’m quite motivated by the idea of getting a better job. I’ve worked in two places before and working on minimum wage for peanuts basically doing the worst jobs, it takes its toll on you. So, the incentive of a job is huge. Because as a mature student, I want to think about my future, setting up a family, what I’m going to do improving my life. Setting myself up for the future. During my first year, I was just taken aback by how interesting everything was, but in the second year now, because we’ve done subjects that are more to do with career, whereas before we did more work that was theory based. So this year we had media psychology and educational as well. So these were new avenues and we did discuss where are you gonna go, how much money are you going to get in this area? And sports psychology too, there’s a lot of money in that, so actually discussed the careers in the second year. So before we didn’t have an idea career wise, and then in the second year, you think next year dissertation time. …So on a scale of one to ten, I’d say for this year probably like a six, but next year will probably be like an eight or a nine.”
R: “And last year?”
P: “Maybe a two for last year.”
R: “Okay, Question Fifteen, how much does your interest in the course material itself motivate you?”
P: “Hmm…I’d say seven. It’s only a little bit more than what I said for getting a job. It is interesting to me, but it’s a bit of a mixture. I do like what I’m learning but I don’t know how to implement it. Obviously, where are you going to use it. So as much as I love learning it, it gives me a sort of idea for the future and again this is the first time we’ve been introduced to careers as a perspective going forward. I really enjoyed the media stuff because I’ve always noticed terrible adverts and thought on how they could be improved and there’s a lot of money in advertising. So I could go into that. Going back to the job now, but I am interested in the subject, but the question I have to ask myself is, is there any value in the knowledge without an application for it?”
R: “Okay.”
*Interview Ends*

Sophie’s Transcript 
(Y2/ Level 5)	Gender = Female 	Age = 21
Key: R = Researcher, P = Participant
*Interview begins*
R: “Okay, Question One, what does motivation mean to you in your course?”
P: “Just getting the oomph to get working, to do the dissertation, to do the essays and presentations. Um…”
R: “Just wanting to do it.”
P: “Yeah.”
R: “Okay then, Question Two, can you identify what makes you lose your motivation towards your course?”
P: “Hmm…I think it’s like, the amount of work. It’s the overwhelming feeling of the work that we’re got to do. It makes you overwhelmed and then you’re stressed. Then you just lose the motivation...yeah I think it’s the overwhelming and the stress.”
R: “Okay, Question Three, can you identify what makes you feel more motivated in your course?
P: “um, having the lecturers that go through things with you and making it easier than what it is so you understand it more. Then going home and realizing that it’s not as bad as what it is, then you can get the oomph to start doing more of your work.”
R: “So, once you actually understand what you’re being asked to do, and the lecturer’s giving you that one-to-one basis.”
P: “Yeah, the one-to-one and then your understanding improves so you’re able to focus more on it.”
R: “Okay, great. Question Four, what would you say could be offered to encourage your motivation in your course?”
P: “More one-to-one, maybe help with understanding. I know you can go there, I know they  do a lot of one-to-one which doesn’t happen in a lot of universities, But it is quite a small group that we have. They could spend a little bit of time, five minutes or so to go over, if they don’t understand something. And then, or even just, I don’t know, maybe everyone in the class helping each other as well. Not having like, diverse groups in the class.”
R: “So sort of like study groups where everyone’s working on the same essay together?”
P: “Well yeah, something like that so you can each help each other, and when you’re helping each other, you feel better because you can help someone, and they help you back. So then it’s easier for you do it. Because sometimes, I find that I help some people and then I don’t get the help back. I get like…I don’t find it difficult, I find some things are difficult, but some things are really easy and I can help people with that. And the things that I find difficult, nobody helps me with because they don’t understand it themselves. Or something like that…”
R: “So it’s not always reciprocal and you don’t get back what you put it?”
P: “Yeah.”
R: “Okay, Question Five, do you think a field trip or some other hands-on experience would help to improve your motivation towards your course?”
P: “Umm…Yes, like, if it’s to do with what you’re actually studying then definitely because you can actually see it first hand, not just hear about it in the lectures. So if you see it first hand, then you can take it home with you, you’ve experienced it and you can write about what you’ve experienced. Although obviously, you’ve got to get the empirical research to go along with it. But then you actually know more than what you’d learn in a lecture.”
R: “So you can put what you’ve learned into practice, so you can see how it works in the real world?”
P: “Yeah.”
R: “Okay, next, Question Six, do you feel that your peers in the course help to motivate you at all?”
P: “Umm, some not all. Because I find there is quite a diversity in the group and some people won’t talk to you, and they make you feel a bit isolated. Other people, I don’t know, talk behind your back or something. It does make you feel isolated. Not necessarily about me, but it does…angers me that they are talking about somebody behind their back. So yeah…”
R: “So it creates a sort of classroom drama. Would you say that lowers your motivation?”
P: “Well yeah, I think it would lower anyone’s motivation to show up to class to be fair. Including mine, so I won’t want to come to class at all.”
R: “Do you think there are any people in the class that help to motivate you?”
P: “Yes, yeah there’s a couple that I do study with as well.”
R: “Okay, Question Seven do you feel that you’re given enough verbal encouragement in your course? This could be from lecturers or peers.”
P: “From the lecturers yes, um, from some peers yes and from others no. The lecturers are great, they’re fantastic and they help you out a lot and they give you a lot of the studies ready so you can start looking at, um, and then having your own studies to put in as well. And they do show a lot with the lecture slide and they talk you through it as well. With my peers, some of them do and do help to motivate you. Some of them are in the same boat as you and it’s nice to feel that and nice to know you’re not the only one that’s struggling. So it does motivate you then, you feel a bit like, oh it’s not just me. You feel that you’ll all pass and the end. Others then, they don’t really motivate you because they don’t speak to you, they don’t know, they just brag maybe about their work in the class, even though it may be true or it may incorrect.”
R: “So it doesn’t always help to motivate you in the class.”
P: “No, because, people shouldn’t be talking about their grades, really, in the class. You should keep that private. If you want to tell your friend who sits next to you, fair enough, but you should do it when you’re away from other people and you can discuss it together. But once you’re trying to brag, or not brag, in front of everybody, it doesn’t help to make you feel motivated does it?”
R: “So you feel like it gets in the way of the whole process.”
P: “Yeah you need to keep it to yourself really.”
R: “Okay, good. Question Eight, do think small physical rewards would help to motivate you in your course?”
P: “Well, I love chocolate, but I don’t think that would motivate me [laughs]. Because I find if I have loads of sweets I just feel like, tired then. I don’t know, I don’t think we should be rewarded to do our degree. At the end of the day, we decided to do our degree, so reward shouldn’t really come into it. Because it’s our own choice to do it. What I’d say is maybe praise off the lecturers, they obviously do praise us, but they criticise us a lot but then that’s good because we learn from our mistakes then. Otherwise, if we don’t get criticised then we will never learn. So that would be a reward in a way because it’s positive feedback. So that’s basically what should happen, cause if people have rewards, when they go out to work a job, they’ll expect to be rewarded just for doing something, but you never get rewarded in a job. Not that, I haven’t had the experience of being rewarded even in the job I’m in now. So you’re not really learning proper life skills if you get rewarded for doing a piece of work.”
R: “And they focus on the wrong thing then.”
P: “Yeah, you’re not focusing on you’re actually degree and marks. Which is what you should be focusing on and the deadlines.”
R: “Okay, Question Nine, how would you describe your motivation towards your course during your current year?”
P: “Ohh, difficult, extremely difficult. I find for the last year, I’ve been pretty decent, I’ve had the motivation and even when I didn’t, I’ve been able to do it at the last minute. But this year, I’ve been finding it extremely difficult, especially after Christmas. I just feel that I can’t wait to get it over with. That’s the one thing that’s motivating me, that the year will be done, in three months I’ll be over the hurdle and that’s it. I can go on and move to the next year. Umm, that is what is motivating me to pull through it now but it’s so hard just getting the motivation in, especially at home, and to stay in uni after hours to actually do work, is really hard because, you just want to sit home, sit down and just chill out and forget about it. But you can’t because you’ve got to do your degree. But it is hard, it’s really hard this year. I think the stress of the last year as well piles into this one and then it’s so overwhelming.”
R: “That’s an interesting point. That’s it’s brought together in one year.”
P: “Yeah, this is so stressful [laughs].”
R: “Well you’re nearly there.”
P: “I know [laughs].”
R: “Question Ten, in comparison, how would you describe your motivation towards your course last year?”
P: “I was better motivated. I still did things last minute but I did have more motivation to do it last minute. I think it all changed when I started my new job, that’s when my motivation went down a bit. Because I was working a lot, I was doing over 40 hours a week, but before that my motivation was good, I was getting everything done, I had everything it on time and I was feeling good about the course and I’d have days off, I’d have days when I can chill out and relax and other days when I do my uni work. So it wasn’t too bad. But compared to this year, you can’t really have a day off, you feel guilty for having a day off this year because you know you’ve got so much to do. But I’ve come to the conclusion that this year, I have to come to the uni to do work. I can’t do it at home because I’ll get distracted. I’m still probably gonna end up doing it all last minute [laughs], like a last minute wonder somehow. But I have got a lot more in place now that what I did this time last year. Like, I’ve prepped everything, my essays are on their way, my work quality isn’t too bad. So I while I’m not as motivated as last year I have got more, I prepared better this year than I did last year. If that makes sense? I have like, changed, but it’s just more stressful, so there’s no motivation there.”
R: “Okay, Question Eleven, how stressful have you found your course and its requirements to be?”
P: “Ha ha, it’s very stressful, like, really stressful. I didn’t think it would be anywhere near this stressful and you tell your friends or partner how much you’ve been working, and when you get home, all you want to do is stay in, you don’t want to go out or anything cause you’re just stressed. And it’s not because you’re unhappy or anything, it’s just stress. It is hard, but it is so interesting at the same time. Like, I love the course, I wouldn’t changing it for anything, this is the best course I’ve ever been on and I love it. I love finding out about how the brain works and that’s the thing that’s been keeping me motivated as well. Because I do really engage well and love the course, and I like the analysis side and the findings out and the research. That’s the best part about it. It’s just writing it up [laughs], I don’t like writing it up. But it is very stressful. Even though I find it interesting, it’s extremely stressful. And it’s literally on a balance of stressful and interesting.”
R: “Okay, that’s a good way of putting it. Question Twelve, have you had to use of any kind of drug ranging anywhere from tea/ coffee/ energy drinks or more illicit substances to maintain your academic effectiveness?”
P: “Um, okay, I’d say maybe sugar. It’s not really a drug but, umm, I ‘d say…I don’t drink tea or coffee that often, I have a cup of tea when I wake up in the morning, but I don’t like coffee at all, so my thing that I would use is probably smoking and drinking coca cola. [Laughs] when I’m in lectures, ‘cause I start off with water, I go, I’m gonna drink water for the day, and then by lunch time, I’ll get a bit of coca cola just so I can then get some sugar rush to carry on with the day. Umm, I don’t smoke much mind, especially when I come here. I smoke about twice when I’m here, so I don’t smoke very often but it’s the one thing I find does help with my stress. If I don’t understand something, I can go out have a smoke and come back without stress.”
R: “So then you can come back with a fresh set of eyes. Question Thirteen, have you ever considered dropping out during your current year?”
P: “[Laughs], many times. I always go, shall I drop out or carry on? I say it loosely because I don’t think I would ever drop out, but sometimes you get to the point where you like literally cannot be bothered. But then I find when I come back into a lecture and I see the lecturers, I pick up the motivation to carry on. Yeah, a few times. I’d say at least twice this semester and at least once or twice last semester. So yeah, it’s hard.”
R: “It has crossed your mind a few times then.”
P: “Yeah.”
R: “Alright, Question Fourteen, on a scale of one to ten, how much does the potential of a job at the end of this degree motivate you?”
P: “A lot I’d say. At least nine. Yeah nine.”
R: “So that’s a big factor for you. In a way, you want what comes after the degree.”
P: “Yes, because I want to get out of this town. I hate this town with a passion, even though I’ve been here all my life. But no I just want to go somewhere have a life, find a good job, have decent money. And it’s not just about the money, it’s the job you’re doing as well. Everyone’s like, get a good job with lots of money, and I don’t care if it’s got loads, It’s more the fact that I enjoy my job and I wake up in the morning and think, yay I have work today, not like, aw I’ve got to go to work today.”
R: “So then it’s that you get to do it instead of have to do it.”
P: “Yeah, you want to do it. Even though I get bored really easily, like I could move job now. I loved it when I started, but now I’m bored [laughs]. So I need something that’s challenging like this course because even though I get up in the morning, I always want to come too uni. And it’s not like just to do the degree, it’s more the fact that I’ll learn something and it’s challenging as well so it’s nice.”
R: “Oaky, Question Fifteen, on a scale of one to ten, how much does your interest in the course material motivate you?”
P: “Um, I’d say nine, ten. Especially with the biological stuff. I know it’s complicated and I hated it in the first year. But I enjoy it now in the second year. We got over it now but I do enjoy it. Social psych too, that’s more of the hippy version of psych isn’t it? [Laughs] Which I do enjoy, but I think I’m more on the logistics side of things, so I prefer the harder sciences.”
R: “Things you can prove.”
P: “Yeah, like the boil, cognitive, and things you can actually prove with stats, not just questionnaires cause they’re not that reliable, are they? Not always. [Laughs] I’m not saying this is unreliable [Laughs]. Just when people answer like, a twenty odd questionnaire online, they just click any old things don’t they?”
R: “No that’s fine, I appreciate the honesty [laughs] Okay that’s everything. Thank you very much.”
*Interview Ends*
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*Interview Starts*
R: “Okay, the interview has started. So, I’m going to ask these questions. Question One, what does motivation mean to you in your course?”
P: “Uhh…motivation to me is uhh…being encouraged to turn up, encouraged to get out of bed and drive to uni. It’s giving me a want to do the course.”
R: “Okay, that’s a good description, Question Two, can you identify what makes you you’re your motivation towards your course?”
P: “Okay, so days that I show up and I don’t learn much uhh…and I feel like my time has been wasted. Um… days that I have very limited lessons, limited lectures.”
R: “Anything that makes you feel like it wasn’t worth the effort?”
P: “Yeah, exactly.”
R: “Can you expand on that a little bit more?”
P: “Um…so…”
R: “Like you get up, you show up and…?”
P: “You get up…you know, I’ve gotten dressed and gotten the will to go, which is a feat in itself. But then I show up to, you know, uni, and I might find out only then that a lecture has been cancelled. So that’s… I feel like my time’s been wasted or if I have a long period of time, so say I’ve got a lecture at the end of the day. Uhh…and I’ve shown up early for a lecture that’s been cancelled, now I have to stay there until the end of the day, and that will affect my motivation.”
R: “Fair enough, okay. Question Three, can you identify what makes you feel more motivated towards your course?”
P: “Umm…so days that I show up and I feel like I’ve actually come away with something… feel like I’ve accomplished something and I’ve walked away with more that I arrived with. Umm… What was the question?”
R: “What makes you feel more motivated in your course?”
P: “Umm…Lecturers that are understanding and work with me not against me. Umm…, you know, their less focused on why you were absent and more on you’re here now.”
R: “So sort of a one on one connection then?”
P: “Yeah, that I’m a person and not just a candidate number.”
R: “That’s a really good way of putting it. Okay, Question Four, what would you say could be offered to encourage your motivation in your course?”
P: “So, um…making sure that my time isn’t wasted. So I’m showing up and I’m set to learn something. Or that umm… you know, block the lectures together, so that, you know, my time is less wasted and it’s…I have more time to myself afterwards or, you know, I can know when I need to be there and I can know that exactly, all right I’ve got a lecture, and now be wasting my time. Umm…Lecturers that make me feel welcome. They don’t focus on when you were absent. Umm…they just move on from there and they make sure to give you a hand when you need a little bit of help and uh…paying attention to all your needs and just generally helping you out, you know.”
R: “Okay, Question Five, do you think a field trip or some type of hands on experience would help to improve your motivation in your course?”
P: “It does and it doesn’t. uhh…If the field trip is something that interests me, then of course it’s gonna, you know, help motivate me. It’s something to get up for. But sometimes of course, you know, a field trip might…they might say, oh you know it’s gonna cost a lot of money and then all of a sudden, sixty pounds, to go somewhere or I could just Google it online, you know, it’s the difference between keeping sixty quid, seventy quid, or losing it. So there’s always the cost matter but also, like I say, has to interest me. It might interest some other people on the course, but it might not be my cup of tea.”
R: “Fair enough, that’s a really good way of putting it. Question number six, do you feel that your peers in your course help to motivate you at all?”
P: “Umm…No. In my situation, umm…most of the people on the course actually aren’t that interested in the course and uhh…I think they’re just there because it’s something to do. So naturally they don’t have any motivating…umm…”
R: “Reasons?”
P: “Not so much reasons, but they don’t motivate me because they’re not motivated to be there themselves. Um… but no I think that the other people on the course that are semi interested in it. They’re not my sort of…crowd of people anyway. So, uhh…they don’t motivate me to come in.” 
R: “Fair enough, Okay Question Seven, do you feel that your given enough verbal encouragement from lecturers?”
P: “Uhh…yes and no. I think that, uhh… when you get an easy answer right, I’m rewarded and it’s yeah good job. But there’s not always the level of encouragement and uhh…,you know, when you get a difficult one right there’s less notice of it…should we say. But uhh… yeah, I suppose we get a fair amount, as much as they can really give.”
R: “Do you think you’d prefer more? How would you change that?”
P: “Uhh…to change it, I’d have to say that they’d have to umm… see, I’d want them to note more who is contributing, who is standing out, and I think there should be more of a reward system for people who are standing out…and not just, you know, because it’s a lot of people who want to answer questions but they’re afraid of how it might look to other people and in some matters, my lecturers could do more verbal encouragement to the student who don’t answer more.”
R: “Hmm. I like that answer. Okay, Question Eight, in your opinion would small physical rewards help to encourage you in the class?”
P: “Umm…so yeah, I think so because I’ve seen in the past, where I work, they come round with a box of chocolates and everyone gets a chocolate on a good day and I find that gives you a bit more, umm…encouragement for the job, and I think that could work in uni as well. I mean, I know we’re not in primary school but it’s some chocolates [laughs]”
R: “well, the chocolates could be useful.”
P: “Yeah, it’s something, you know, you’ve got to have some sort of physical reward even if it was a raffle [laughs] I don’t know.”
R: “Some encouragement to walk away with and get something out of it?”
P: “Yeah, it doesn’t have to be anything major, of course it’s gonna vary on the course, I mean some people don’t like chocolate. But some something. But I don’t know how they could do that.”
R: “Fair enough, okay. Question Nine, how would you describe your motivation towards you course during your current year?”
P: “Okay so this is my second year…and my motivation has gone down drastically since the first year. In the first year, I mean, you want to impress, and you work harder. And as the second year approaches, of course, life changes as well. But as I’ve become more familiar with uni, umm…I don’t feel the need to impress and work so hard because I got by last year. So, I’d say my motivation has gone down, umm… but there’s also been some changes to the course. Lectures are on different time periods. Umm…you know, it’s definitely gone down.”
R: “What would you say were the reasons behind that?”
P: “So, second year, things have changed.  I mean, since I’ve moved away, I’ve had to drive. Where I was living, it was within walking distance and now, I have to drive to the university. And so, of course it’s a taller task, it’s harder to get there, and that will affect your motivation. But, you know, you don’t’ have as much go for it as I did for the first year. Umm…I do try to keep my motivation and spirits up but I think just as you get more familiar with the university, you start to know what you can get away with and what days you can take off and what days you can’t…”
R: “There’s a level of familiarity?”
P: “Yeah, I think as you become more familiar, it’s like a job. You know when you can call in sick and then you also know when you need to be there.”
R: “Okay, Question Ten, in comparison with this year, how would you describe your motivation during your last academic year?”
P: “Last year was a good year for me. It was my first year in university.  Last year, life was better for me. I found I was more encouraged to show up, I was new, I wanted to impress. So it’s that feeling of, you know, you’ve gotta dress different everyday cause you don’t want people to think you wear the same clothes twice. Um…”
R: “So, it mattered to you how people perceived you?”
P: “Yeah definitely. Also, you know, you’re not familiar with the place, you don’t know what you can get away with. Umm… So my attendance was higher. Umm…I also had a umm…I met a girl at the time, so that was improving my attendance. So I would show up for that.”
R: “So there was a strong peer factor there.”
P: “Yes definitely. But yeah, no, I uhh… My payments that I was getting from the university was on time. It was all set out on time. On the second year, now, I’ve had a bit of struggle with my payments, they’ve been delayed. So there’s been less of a financial reason to go. Because…you know, why go, why bother when I’m struggling with life at home and my payments aren’t coming. So umm… a lot’s changed…”
R: “Overall then it’s become less convenient.”
P: “It’s become less convenient what with the travel and there’s just less of a reason in being there…and the people have changed as well I mean, last year, I had a cool group of friends and I’m not sure, some of them have dropped out, some have moved away, some have had their course moved. Umm…so there’s been a lot of changes and as a result, I’m less motivated to show up.”
R: “Okay, so Question Eleven, how stressful have you found your course and its requirements to be?”
P: “Uh, not stressful at all really. It’s just a hassle to get to. I mean, the course, for me I feel, is too easy. I almost feel overqualified for the course because of what I’m learning, I mean, there’s people on the course that, you know, have no interest in the course whatsoever. And I’ve expressed to some lecturers, when they talk about my attendance they say, you know, I could miss a week or two weeks of uni and I’d still know more about the course than those people who were there. And they’ve got excellent attendance but I bet you if you ask them on any of the relevant subjects to my course, they really wouldn’t know how to answer. The attendance is great, and so in that regard, I’d have to say…”
R: “The focus is on the wrong thing?”
P: “The focus is on the wrong this. My attendance might not be the best. But my results from all my exams and my coursework is uh, outstanding.”
[bookmark: _Hlk2160138]R: “Okay. Question Twelve, have you had to use any kind of substance, anywhere from tea/coffee to more serious drugs to maintain your effectiveness in your course.”
P: “Well you have your cup of tea, but you know, overall, substance wise, no. I’d say I’m smoking a lot more in the second year. Because uh, maybe it’s boredom, maybe it’s stress. I don’t know…”
R: “Personal reasons?”
P: “Personal reasons. Obviously uh, I mentioned before about how much life’s changed. But no, I’d say smoking more this year. But other that, no . I haven’t have to have any substances to keep me afloat.”
R: “Okay, Question Thirteen, have you ever considered dropping out during your current year?”
P: “Yeah, I thought of dropping out quite early on in this year because just so much changed. It’s not really the course I was doing before. Um, it’s like night and day. So, it almost feels like a different course. So my attendance has gone down and then, them constantly talking about it, that has an effect motivation wise. Um, now it’s a hassle to get there, that’s been affecting me. So all that combined at the start of the year, I was very set on dropping out and focusing on work. You know, I do like what I’m learning, so it’s sort of encouraged me to keep going. And I have had to fight myself quite a few times when I made up my mind on dropping out and then someone would say, just to stick it out for a little bit longer. Then it got to the point that I’d been there three months and I thought what a waste of three months if I dropped out now. So, I decided to keep going and uh, ultimately, I’m still in the course.”
R: “Do you think then anything in particular helped you to reconsider staying in uni?”
P: “Well, I talked to my mum about it and she encouraged me to go in because, like I said, I was enjoying the course and she said, it would be a shame for you to drop out when you do like the course. So my mum kept me going.”
R: “There was support from other people.”
P: “Yeah, there was support from others and it helped my power through it.”
R: “Question Fourteen, on a scale of one to ten, how much does the potential of a job or a physical attainment at the end of the course motivate you?”
P: “About a six. Because in this days and age, people finish the course and they don’t always get the job that they think they’ll get. So it can’t motivate me when I’m not a hundred percent sure I actually get that job.”
R: “Okay, Question Fifteen, on a scale of one to ten, how much does your interest in the course material motivate you?”
P: “Um, about eight. You know, I am interested in what the course has to offer. After all the time I’ve put into it, I am enjoying what I’m learning and sometimes I have the opportunity to use it in my life. So that helps. So yeah, I do like the course material and it makes a difference when I learn something that I find interesting.”
*Interview Ends*



















Rhydian Interview
Year 3/Level 6		Gender = Male 	Age = 19
Key: R = Researcher, P = Participant.
*Interview begins*
R: “Okay, the recorder is on, Question One, what does motivation mean to you in your course?”
P: “Um…I think having the feeling inside you which allows you to do things that you maybe sometimes don’t feel like doing. So you know, getting out of bed in the mornings, going to the gym, doing work in time. I think it’s more mental than anything, having the mental side of it. If you can be strong in the mind, you can be strong and motivated in that sense.”
R: “Okay Question Two, can you identify what makes you lose your motivation towards your course?”
P: “Distractions. Distractions, having other things on your mind. Like sometimes you can have a lot of things going on on the outside which can affect… your motivation in general, your mental health in general. So yeah, distractions, lack of focus, not knowing what to do. Sort of just being a little bit off task.”
R: “So feeling like your lost and don’t know what your meant to be doing?”
P: “Yeah in that way, I guess so. It’s all mental really, just having the…I think if someone’s life, in general, is a lot less stressful, there’s not really much going on, I think you can be a lot more focused on what you’re doing and not lose motivation but that’s not the way for everyone.”
R: “Okay, Question Three, can you identify what makes you more motivated towards your course?”
P: “Knowing what to do. You have a clear view and vision of what to do, and you’re not worried about what you need to be doing and you can be more motivated. Uh…”
R: “It gives you a clear goal.”
P: “Yeah it gives a clear goal in that way. Maybe sometimes seeing the light at the end of the tunnel. Not being too flooded by work, having things come by in a good amount of time rather than too many in a short time. So, seeing the finish line in a way and knowing what to do.”
R: “It’s interesting that you say the light at the end of the tunnel and the finish line, so it’s really about getting over it.”
P: “Getting over it and getting it done, yeah. ”
R: “Okay, Question Four, in your opinion, what would you say could be offered to encourage motivation towards your course?”
P: “Um, help at home in a way. I think a lot of people do most of their work at home or if not at home in a library. Um…So if you need help from lecturers, obviously the best way to contact them is through emails, if there was to, say like a video chat, say for fifteen twenty minutes a week, just to have that there and to get more work done in that amount of time where maybe you’re stuck or struggling or don’t know what to do. There’s a time and a place where you can say, I need to video call so and so, and then you can go on from there really.”
R: “It would be useful for all those smaller questions that would take minutes to answer.”
P: “Yes exactly. Obviously, you can’t expect an answer from emails within minutes of sending it, so having a videos chat or something would help.”
R: “So there’s easier access to the lecturers then. Okay Question Five, In your opinion would a field trip or some sort of hands on experience would help to improve your motivation?”
P: “Um…When it comes to myself, I’d say probably not. I mean, I think, it depends on the person. I don’t think a hands on field trip or anything like that would help me. I’d just don’t think it would help. Not for me anyway. It’s just not my thing. I’d rather it be as it is now and have structure, have everything you need to know, and just keep a routine.”
R: “I see. Any other kind of hands on thing you’d like? Like going to a care home to see how things work…”
P: “Yeah, I mean, I depends on what kind of situation and context it is, and it has to be important, it can’t just be a generic trip. If it was wanted to motivate me, it would have to be something that I was very interested in, so yeah, for me it would have to be, in a way personalised and not generic.”
R: “Okay. Question Six, do you feel your peers in the course help to motivate you at all?”
P: “Um…in a way yeah. There’s people I talk to. Which will ask how things are going and stuff. Which obviously leads you to answer some questions and you can sort of compare yourself to where your friends are at. You know, how far behind, how far ahead are you. If you’re behind you can sort of be like, I need to crack on with something or if I’m too far ahead…I feel like yes and no. Maybe if you’re a little bit more ahead than someone, but then you’re talking to that person who may be really behind, and you think, I’m really ahead, but in reality you’re only at the normal pace because the person you’re talking to is much further ahead than they should be. So it depends. I say yes and no because it depends on who you talk to, but in the majority of the time, yeah, I think they do motivate me. Maybe not in the way of direct motivation, like, come on you can do it, but like just talking about how far everyone is and sometimes behind motivated and a little bit less stressed.”
R: “So it’s quite a social thing, where you are in the group.”
P: “Yeah comparison and stuff. I think you’re a lot better with yourself when you’re ahead of someone, and a lot more stressed if you’re like, oh I need to crack on, I’m behind this person and I shouldn’t be. I need to be doing this work.”
R: “Okay, Question Seven, do you feel that you are given enough verbal encouragement in your course?”
P: “I wouldn’t say… I mean a little bit but not much. It’s more motivation from the fact that you compare yourself to other people but not in the sense of direct verbal, come on you can do it, sort of. It’s just more of a how’s this going, how far ahead are you? There’s no direct encouragement in that , not for me anyway.”
R: “Okay, Question Eight, in your opinion, do you think small physical rewards would help to encourage you in the course?”
P: “Umm…no, not for me. I think my motivation is mainly getting that good grade. Getting the grade that you want. You can sort of visualise the grade that you want. Then I think I think that’s my motivation. I don’t think short term goal is a good thing. So not for me, I don’t they’d motivate me in the slightest. I think motivation is for me, just knowing what to do, having the help off the lecturers when you need, and having the support when you’re lost or confused and you can go, right I’ve got someone to go back to for help. Rather than being like, I don’t know who to talk to, I can’t talk to this person… but yeah, I think having support rather than short term goals is gonna be better.”
R: “It’ll make more of difference. Okay, Question Nine, how would you describe your motivation towards your course during the current year?”
P: “Uh, there’s times where there’ll be days where I’m really focused, I’ll be getting…I won’t have any distractions and I’ll be in completely in the zone. And then there’ll be some days where it’s the opposite and I won’t do any work, any at all. And it’ll just alternate. But it literally just depends on the day. Some days are good, some days are bad. I think it’s a case of what’s going on outside of uni. Obviously there’s things that happen. But yeah, it just completely depends on the day. There’s a list of things, how you’re feeling that day, how much sleep you got, are things alright with everything else? Yeah, I mean, some days are good, some are bad. I think on the bad days you’ve got to just remind yourself where you’re at and what you’re doing it for, what you’re working towards.”
R: “Would you say there’s any particular thing you are working towards then?”
P: “Um, well the main goal as it is, is to graduate. There’s no goal for me beyond that, at the moment until I graduate. My goal is to graduate, and once I have graduated to have the stress of graduating gone, you’ve already completed that, you have your next goal, your next task. And then you can focus on that, so take it one step at a time instead of having that, that, that that, you can have that instead of being overwhelmed. So, take it one step at a time.”
R: “Okay, Question Ten, by comparison with this year, how would you describe your motivation towards your course last year?”
P: “Um, I’d probably say luck, I mean there was times last year where I’d get quite a lot of good marks in some of the assignments. But then last year we did SPSS which is the stuff nobody likes really. I mean during periods of last year, I felt a lot more motivated than this year but obviously last year we did come across SPSS, so during that time it dipped. But overall, I’d probably say…I’ll be honest, I felt like I was more motivated last year, even though I’m closer to my goal this year. I feel like I was more motivated last year then this year. I don’t know why. It’s just the feeling I had, or maybe last year, the things we learned about were more interesting to me. Like obviously this year we have neuroscience, quite a complicated module, so maybe that’s why maybe I’m less interested than motivated. Maybe I’m getting it confused, but it’s a case of what is and isn’t interesting to me and whether I can be motivated as well.”
R: “That’s interesting that you mention the difference between interest and motivation. That’s a good point. Okay, Question Eleven, how stressful have you found your course and its requirements to be?”
P: “Um, as of now, I think the assignments…obviously everything’s stressful in some way, shape or form, a little stress, a lot of stress. Every assignment is going to cause a little bit of stress because it’s to do by a certain time. No matter how early you start, you always stress about something, whether it’s you can find research, or you don’t have the time, whether something’s going on, whatever. So you’re always going to have some form of stress, but I think up until now with the exams, I think I’ve been okay, I think the main stress I’ve had is the dissertation. Obviously, it’s quite a lengthy process, getting people to do it, getting the data to complete it. So I mean, it’s been okay, but yeah I think the dissertation is the biggest contributor, the biggest one. I mean, I was stressed for my exams, but I think the exams are a lot more straight forward. You know what you have to look at, what you have to revise and know for the exam, whereas this is more of a struggle to get people to involve themselves, struggle to know certain things. Um, SPSS is quite difficult, so knowing what to put in to SPSS, knowing how to analyse it, having to back over things you did last year, is probably more difficult this anything else this year. So yeah, stress in general has been alright, but for the dissertation it’s been higher than it’s ever been before.”
R: “So I suppose the stress of all the last two years has come together in the last year?”
P: “Um yeah. I guess so. I think it all builds up doesn’t it? To the point where you’re like, I can’t do anymore, I don’t have the motivation. It’s just when stress gets too much the motivation just goes doesn’t it?”
R: “Yes that’s true. Okay, Question Twelve, have you had to resort to using any sort of drug ranging from tea/coffee/ energy drinks to more illicit substances to maintain your academic effectiveness?”
P: “Yeah, um…No, I mean, I drink tea every now and again. Some days where I’ve been feeling a bit low on energy maybe I’ll have more caffeine from energy drinks rather than coffee to energize myself. Cause sometimes I’ll go to bed quite late and have trouble to get up in the morning, so yeah mainly I have something to wake me up. Nothing too serious along those lines.”
R: “Okay. Question Thirteen, have you even considered dropping out at all during the current year?”
P: “Um…I haven’t considered dropping out. I considered what I’d do if I didn’t pass, if I didn’t get through it. Not dropping out, I haven’t thought I want to drop out, because I’ve always known I wanted to get a degree in this. I’ve never thought, I’ll drop out, that was never my intention. There have been times where I thought, If I don’t get a good enough mark in this, like the stress this year, if I don’t do well in my dissertation, I’m going to stress out about that. It’s never been a case of dropping out. It’s been a case of what if, what if that’s not good enough? What if I don’t have a choice to leave or the choice is isn’t mine cause I’m not getting a good mark. But no, I’ve never thought I’m going to drop out.”
R: “So you’ve thought of your life outside of university, without it but no of your own decision to leave.”
P: “Yes.”
R: “Okay, Question Fourteen, on a scale one to ten, how much does the potential of a job or physical attainment at the end of the course motivate you?”
P: “Motivated me more than anything. Motivates me to the point where it makes me think that this is worth it. As I’ve said before, my motivation is to graduate, but obviously everyone has the thought in mind when they do a degree, that when I do a degree, I want to get a better job. I think the majority of people think that. So, yeah that is definitely after the graduation. Graduating, whether you want to go straight into a job, whether you want to go into further training. Graduating and getting that degree will allow you to get that job. So yeah, it motivates me more than anything else, graduating is good but I’d like to be able to say, I have a better chance at getting this job now. And I’ll be a better candidate for this job. So I’d say it’s the highest for me, basically a ten.”
R: “Alright, Question Fifteen, on a scale of one to ten, how much does you interest in the course material motivate you?”
P: “Um…first term, we had the criminal side of it, and the criminality and that side really interested me. Obviously that was in the exam and I did really well, in my opinion. SO that motivated me. Currently we’re doing Neuroscience which is not motivating me and the challenges in old people. I mean, I used to work with old people, so I sort of know and understand things about them that lectures cover…I don’t know, it depends on what we learn about. I mean, I was really interested and motivated in the firm term because of the criminology bit but now, Neuroscience is a bit of a struggle. Not only is it that I’m not interested in it, but It’s a difficult concept and the science behind it is not an easy thing to grasp. So I’d it’s a mix. First term I was more interested but now it more of, what does that mean? What are they talking about? So there’s a lack of interest compared to last term. So it depends on what we’re learning about, and currently it’s not the most interesting, in my eyes anyway. So yeah, it’s quite variable.”
*Interview Ends*
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Key: R = Researcher, P = Participant.
*Interview Begins*
R: “Okay, Question One, what does motivation mean to you in your course?”
P: “Well…to keep motivated to be able to do the assignments that need to be done in order to pass. I try to use those as a way of keeping motivated. But I think at the moment, it’s more of an eternal motivation that’s basically trying to get the degree finished.”
R: “Okay, Question Two, can you identify what makes you lose your motivation towards your course?”
P: “Struggling to grasp the concept of what needs to be done to finish as assignments. If you don’t understand gully what’s required of you, you tend to put it off and procrastinate, and then get anxious because you are struggling to get the work done. So that’s probably where I struggle to keep motivated. Because you need to be able to keep the interest up and I think that’s where I struggle.”
R: “Okay, can you identify what makes you more motivated towards your course?”
P: “Understanding. You’ve got to understand all the little things in the course and once you understand and you’ve grasped that, then you’re able to move on and that little bit of understanding keeps you motivated, and knowing what’s required of you can put it into action, once you know that you can be motivated.”
R: “Okay, great. Question Four, what would you say could be offered to encourage your motivation?”
P: “When you say what’s offered, what from the lecturers or?”
R: “It could be from lecturers or the university, just in general what would help.”
P: “I think that because there’s a mentality among the students that this is my…I’ve got to get my work done, so don’t copy my work, if there was more study groups or groups of people that didn’t have that mentality, that you could sit down and have that discussion with them and swap ideas. With you doing that you’re actually encouraging each other and by doing that, you keep your motivation up.”
R: “Instead of being on your own you have support.”
P: “Yes, not as a group task, but just swapping ideas, talking about the question, so you’re helping each other out rather than being on your own, trying to get through the work, on your own you don’t have each other’s encouragement.”
R: “I suppose it’s difficult then to build the encouragement on your own without help. Okay, Question Five, do you think a field trip or some other type of hands on experience would help improve your motivation towards your course?”
P: “It would be difficult to do a field trip, because of the course that we’re doing. What would you do a field trip on?”
R: “Okay, do you think any sort of hands on experience would help you?”
P: “I think it could, but it depends on what you’re doing. That outing could possibly motivate you into seeing things differently. I went to research methods boot camp last year and I was the only one who went. When I came back, my whole attitude towards research had changed, and it would have actually been beneficial to everybody in the class. There’s another one this year and I would recommend it to anyone who missed out last year should actually go.”
R: “So it really provided you a rich understanding.”
P: “Yeah, yeah, a rich understanding of research and how it’s not just crunching figures. You’re dealing with people at the end of the day, and the pros and cons of different types of research. So yeah, I think that was really good, to keep people motivated, especially where research is concerned. Because research is such a hard subject, it’s not an easy subject.”
R: “Okay, I like that answer. Question Six, do you feel that your peers on the course help to motivate you at all?”
P: “Not really. For me it’s more of an individual experience. Because of past experiences and people’s characters within the class, I tend to isolate myself, therefore, they don’t really impact my motivation.”
R: “So they don’t have a positive effect, what about a negative effect?”
P: “Two years ago, I would have said a negative effect, but I’ve grown as a person and I don’t let them really affect me with regards to motivation. Because I’ve learnt a very hard lesson. Of letting others affect me, because of who they are.”
R: “So you don’t let them have that power over you anymore.”
P: “No, I don’t. I just walk away.”
R: “I understand. Okay, Question Seven, would you say you are given enough verbal encouragement in your course?”
P: “Yes I do. Just recently I was about to walk out and leave the course and I spoke to a lecturer, and I was told “don’t you dare.” Um, yeah, the lecturer actually said “don’t you dare, you’ve done so well so far, just because of a really hard subject you can’t walk away from four years or work,” and to just try and work with it…”
R: “So that really made all the difference to keep you going.”
P: “Yeah, I left the conversation feeling really good about myself. So yeah, the lecturer really helped me, because I was about to leave, and I have been struggling, but I’m persevering and trying to do what best I can do, and that’s all I have to do”
R: “It sounds like that conversation changed your perspective a little bit.”
P: “Well, a little bit, I’m still struggling but I walked away feeling good. So I would say yes, the lecturers do help and push you in the right direction.”
R: “Okay, Question Eight, do you think small physical reward would help motivate you tin your course?”
P: “No. To a point, I’m internally motivated because I don’t think that a reward system works.”
R: “You don’t want to be tricked into working.”
P: “No, you either want to do it, or you don’t, and that being rewarded with a chocolate or a sweet, for me, doesn’t work. Firstly because I’m diabetic, so I don’t eat chocolate. And I just don’t agree with it, I really don’t agree with a reward system at all.”
R: “Do you think it puts the focus on the wrong thing?”
P: “Yeah, yeah. Um, for me an external reward for this degree would be to graduate, but to be able to do the degree has to be an internal thing. You’ve got to, as an individual, wan to graduate and want to learn before you actually get anywhere. So like in the beginning of the degree, I actually wanted to learn. I wanted to understand the work, the subject. Um, and that’s what kept me motivated. The second year, first semester, I was really really motivated, second semester, I was struggling medically and then I was bullied and the two had such a negative impact on motivation and everything. To a point that I failed nearly everything. To a point where I repeated the second year and that person that bullied me went on the third year, so we weren’t in the same class anymore and I was able to pass the second time. But it was because I wasn’t being bullied and that I was able to control my medical issues. So that picked up my motivation, now in the third year the person who bullied me is back in my class, but I’ve actually grown as a person, so I don’t let them affect me as such. Because I’ve decided that I’m not going to have anything to do with that. Which can be detrimental in some way, because like I said, it would be better to actually have study groups, but how can you have a study group where you’ve got to try to isolate yourself from being bullied. So it’s really really difficult. So the social impact is huge.”
R: “It must be, whether it’s good or bad ways. Okay, Question Nine, how would you describe your motivation during your current year?”
P: “I’m struggling. But it’s because It’s near the end and the modules we do are so hard. That I’m really struggling to keep motivated, cause I’m struggling to understand the subjects of the modules, and it’s now the final leg of the journey, and I just want to get it over and done with. And I’m focusing on trying to get a job that I’ll be using my degree with, and all that. So I’m struggling to focus and I’m struggling to keep motivated.”
R: “So you’re focused on just surviving really isn’t it?”
P: “Yeah, you’re basically surviving. But then my survival skills are quite good anyway. Thanks to where I’ve come from.”
R: “Yes. Okay, Question Ten, in comparison with this year, how would you describe your motivation towards you course last year?”
P: “The second year as in year two?”
R: “Yes, as in level five.”
P: “[Sigh]. I struggled when we went from level 4 to level 5 because of the huge jump in what is required of you, but once I had grasped the concept of what was required, I was okay with my motivation. I was okay with, okay, I’ve got to get this done, and I think my motivation was better in the first year in the first year than in the second year, and if I had to compare the second year to the third year, I think that again, my motivation was a lot better last year than it is this year. I am struggling with motivation this year.”
R: “You feel less motivated because of your experiences.”
P: “Well no, it’s because the subjects are so hard that I’m like ugh…do I have to? And what I’ve found is if I do and hours work, uni work, I will do an hour of semi-knitting. So that If I’m kitting, I can reward myself for trying to understand the subject I’m studying. But saying that, my dissertation, cause it’s of interest to me, I’m quite motivated with it.”
R: “It’s personal then isn’t it? Okay, Question Eleven, how stressful have you found your course and it’s requirements?”
P: “Very stressful…Even on Thursday when I spoke to my lecturer, she did say that the course is probably one of the hardest in the uni. And…the stress levels on that is quite high. Because you’re trying to understand the course, you’re trying to get your academic writing and requirements of assignments through a decent and high level…and answering the question and understanding what you’re answering is quite stressful. I also thing my age has got something to do with that. Because I graduated school, quite a long time ago, and I haven’t been in an official form of education for many years until 2015. So there’s a big gap, and also coming from a different educational system, to try and adjust was quite difficult. When I arrived here, I was screened for dyslexia and I’ve got a language impediment, so finding that out, whereas before I’d used coping strategies with that, learning difficulties. Now  I know that they’re there, I’m not using it as an excuse. It’s given me insight into why I’ve struggled academically and academic writing is not my strong point. So not only have I come to uni, I’ve got to learn a whole new way of academic writing, which I’ve struggled to grasp that concept, and I’ve struggled with linking things together. So some people find it easy to link things, I struggle to link things. So that’s where I struggle when it comes to…concepts I have to put together. Which can also then lower your motivation. You think, how am I supposed to do this? How am I supposed to put it across? And then you start procrastinating, so it has a knock on effect with motivation.”
R: “Okay, thank you sharing that. Question Twelve, have you had to resort any type of drug use, ranging from tea/coffee/energy drinks to more illicit substances, to maintain your academic effectiveness?”
P: “When I was being bullied, I was put on anti-depressants, but it wasn’t only…the medical issues and the bullying issues happened at the same time, and the medical issues, they though I was depressed and was put on anti-depressants but it actually turned out I was diagnosed with diabetes, so which lowers your energy levels, diabetes lowers your energy levels, which they thought was depression, and once you’re on anti-depressants, you can’t just stop. So I was told to be on the anti-depressants for 6 months and it took six weeks on top of that to be weaned off. In that time, I was on the anti-depressants for a lot longer because they struggles to diagnose that I was diabetic. So that is the only medication as such that I was put, which did affect me, my academic work quite a bit too. So my low grades the second year, might not have been because I was bullied, it might have been because I was on medication. It was like a compounded effect. But I found that since I’ve been off the anti-depressants, I’ve coped a lot better.”
R: “So you’ve developed your own coping strategies then?”
P: “Um, yeah , to get motivated yeah, but like I said, I don’t externally reward. It’s a bit of a contradiction there. Because when I read, I’ll have a break just for half an hour, I’ll do knitting as a break but it also rewards me. I wouldn’t say it’s an internal of external motivation that I use. Because the reward is the degree but I also reward myself with twenty minutes knitting. At the same internally, I know I want to get this done because I want the degree at the end of the day. So I wouldn’t say I was internally or externally motivated really. It’s a combination of the two.”
R: “Okay, Question Thirteen, have you ever considered dropping out during your current year?”
P: “Yeah…there was a time for about two weeks when I was like, I can’t do this but I haven’t…I’ve only spoken to the lecturer and now I’m telling you.”
R: “In confidence.”
P: “Yeah, I’ve kept quite because I don’t want others to know how I’m feeling. Yeah?”
R: “Yes that’s understandable. Okay, Question Fourteen, on a scale of one to ten, how much does the idea of a job or a physical attainment at the end of the course motivate you?”
P: “I would say it’s quite high but the job has got to do with my degree, otherwise what’s the point? I was having this discussion with my partner last night, he wanted me to go back into my last job and I was like, no, why would I want to do that when I’ve done that before my degree? I want to improve and work in the area of my degree. Whatever that area is, and he can’t understand that. Because I’m determined to use my degree. So I’d say about an eight or nine.”
R: “So that’s quite high. Okay, Question Fifteen, how much does your interest in the course material motivate you?”
P: “[Laughs] um, I’m okay with the old age one because I can relate, but Neuroscience is breaking me. It’s all theories and technologies and techniques, and there’s no actual substance to it as such. It’s all in experimental areas and the reading matter is quite hard to get your head around, and because of that, I’m really struggling with Neuroscience to the point that I’ve actually wanted to leave, whereas old age, I’ve can relate to that, so yeah.”
*Interview Ends*
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*Interview begins*
R: “Okay, the interview has started. So, Question One, What does motivation mean to you in your course?”
P: “I think for me, it’s feeling the pressure of getting the job done. Rather than, because most people feel motivated are like yeah I’m gonna do it, I’m gonna do this thing because I’m like good and I want to achieve something. But it’s a combination of motivation that I want to achieve something at the end of the course but it’s also I have to get some level of motivation in between to actually do the workload as it’s coming. I think that’s what it means to me.”
R: “Okay, next question, Question Two, Can you identify what makes you lose you motivation towards your course?”
P: “Ooh, okay. I think sometimes it starts right off the bat, where if I see, If I’m doing a module that I’m not completely comfortable with. Like personally, I’m not very good at science subjects, but then I had to do, as part of my course, I had to do a module about biology and the different cognitions in the brain, and how different neurons do different things, and whatever else, I can’t really remember. It just shows how rubbish I am at the module [laughs]. Um, but it’s things like that right off the bat, I see a question and it puts me…I sort of lose motivation. As soon as I see the question and I see that I have to get a thesaurus out for like five of the words that are in the question, that loses it for me. Because I want to be able to put a hundred and ten percent into an assignment, and if I feel I can’t do it then I just sort of lose it straight away.”
R: “So if there are limitation to what you can understand in the first place it’s hard to…”
P: “Oh yeah , definitely, and with that course. And sometimes the questions, the way they word it, sometimes you feel as if you haven’t covered it in your course. Does that make sense? In that the questions will be so maybe rigid in what topic area you can go in to, that it could be hard to, like yeah some of those questions you could start, but then, say for instance a two thousand word essay and you can only do a couple of words, and then you’re like oh where do I go from here? You sort of lose the motivation because you think that’s all I can write about, what else can I do? So then I start losing the motivation from that as well then.”
R: “Okay, Question Three, Can you identify what makes you feel more motivated towards your course?”
P: “More motivated? Hmm. When I get the grades back makes me feel really motivated. Like if I get, whether it’s a good grade or a bad grade, it helps a little bit, like recently, I’ve been having, with the feedback I’ve been having from my recent things, I’ve been having sixty percents, which is a two-one. So that makes me think, oh fantastic I’m doing well, I can…It gives me the motivation to do more. It gives me that motivation of oh, I’m actually doing okay. I can get through the dissertation, I can get through the end of this course.”
R: “It gives you a feedback.”
P: “Yeah, even if its bad feedback. Like even if I just pass…I’ve haven’t, I’ve never failed, like, touch wood, I haven’t failed a assignment, It’s always been the mid-forties or higher. But even sometimes even if I just scrape a pass, that’s still givens me that little bit of motivation Like, if I can do a rough assignment and get a grade like that, then I can through whatever else comes my way.”
R: “Yeah, it lets you know what you can achieve.”
P: “Oh yeah, and with the feedback as well there’s a good help, like when, if I get a bad grade and I get feedback on how to improve it, that gives me the motivation to get the higher grade next time cause now I know what I’ve done wrong. ”
R: “Okay, Question Four, what would you say could be offered to encourage your motivation towards your course?”
P: “I think personally, for me, It would be more time with the lecturers, I think. Because, with my dissertation module, I have one hour a week and then I only get about six hours worth of meetings with my dissertation supervisor. Supposedly, that’s what it’s supposed to be. But then if I’m supposed to do a dissertation study that’s stretched out for however many months we’re in uni. Is it eight or nine months of a course? And they expect us to only have six meetings within that time. It’s not enough, especially if I have a small problem that I need to meet up with them physically to do, it’s hard. But even without dissertation, like maybe with my counselling lecturers, some of them are practicing counsellors. So it’s hard to get the time to for both of us to meet up and talk through any situations I may have. So, yeah, sometimes it is hard to meet up. Or even by email, sometimes the lectures aren’t in everyday to check their emails everyday. Cause I know they say, like, minimum two working days for a reply, sometimes that’s not enough, especially if it’s, I want to say emergency, but if it’s something that I need to get sorted really soon, I can’t be like, oh, I’ve gotta wait two or three days. Like for something that urgent, I need it done now. I understand their only human, but if I need that extra support all of a sudden, then I would like to have that extra support available to me.” 
R: “Without going into a panic.”
P: “Yeah, without going into a panic, without feeling like I’m bothering them. I think that’s the worst bit, like, when you feel like you’re the only student that doesn’t understand a topic, and you feel a bit embarrassed to go up to them and ask for help. Like, I know that most of the time lecturers are really nice and their like, oh if you need anything come see me. But it’s still sort of that hierarchy thing where I don’t feel that motivation to actually go and approach them.”
R: “Okay, thank you for sharing that experience. Question Five, Do you think a field trip or some other type of hands on experience would help to improve your motivation towards your course?”
P: “A lot. A lot. Because when…I’ll go back a bit, just for…when I was in college, I did a two year A-level, within those two years, I only went on one field trip with my class to go see talk in London with Zimbardo. It was like Zimbardo and friends, so he was talking about his Stanford Prison Experiment and there was other psychologists, and that was so…like, it was fun, just the travelling to London was an experience, but it was so knowledgeable as well. Like I learned so much from actually leaving the classroom and going out and doing something different, but like I said, I only had one field trip throughout the whole two years of being in college. I mean there’s people who do geology courses, or geography courses, and they have a field trip every other week, and I don’t think that’s fair. So it’s sort of similar with uni. You see people going out and planning trips and planning societies and stuff like that, but it doesn’t...for this topic in particular, we don’t really have that. Because of all the confidentiality. We can’t just go into a psychologist’s or therapist’s office when he’s talking to a patient, no. Because there’s that difficulty, there’s that thing in between. So it is hard, but I think if were was some sort of trip or some sort of society that was optional for us to go and do more, I think that would help a lot.”
R: “Are there any other types of experiences that you would like to be part of that?”
P: “I know, with my course, it’s all theory based. But with the people who do a full counselling course, they get to actually practice on each other. Cause I was talking to one of my peers in the course, on that they, um, one person is the therapist, another acts as the client and another is there, sort of making notes on what they did good or bad. So I think being able to do hands on experience like that would be a lot…It would help me learn more. Because when, like, in seminars sometimes they tell you about, sitting in certain positions help you to talk more in a therapy situation and I think doing little things like that…”
R: “Then you get a sense of how to put things into practice.”
P: “Yeah, doing the practice. Again, with the field trips, actually going out and using the knowledge that you’ve learned in class would be such a big difference to how we learn and how we experience life.”
R: “I see, okay. Question Six, do you feel that your peers within the course help to motivate you at all?”
P: “Well, yes and no. Because you get those days where you go into uni and you all just look at each other and you can tell, like, I can’t be arsed I wanna go home. Like, if you can tell that sort of feeling. Um, but when there’s something coming up like an assignment, it’s always nice to have people you’re close to doing the exact same thing as you. Because it does help motivate me having, not necessarily the help, but someone going through the same situation. That we can talk to each other and help each other. Obviously, we can’t copy off each other because of plagiarising, but we can help guide each other through it, and that helps me a lot. If I had to do an assignment purely my myself, like I was the only person in the class, I would feel completely thrown off my rocker because I’d think I’m all by myself, but having other people going through the exact same thing with me, helps calm the waters a bit.”
R: “Okay, thank you. Question Seven, do you feel that you are given enough verbal encouragement in your course?”
P: “Verbal encouragement by?”
R: “It could be from lecturers or even peers.”
P: “Um, yeah I suppose so because they always, like at the beginning of the course, they always talk about what the upcoming assignment is going to be, like say, you can always come for help, and all that sort of stuff, so I suppose…I suppose they have, but at the same time, it’s just like a generic thing that they same to everyone. I don’t feel…not that it’s not genuine, because obviously they want you to do well, because that’s the whole point in you being there. But I think if I was to have a bit more of a person, like not a personal connection with them, but more one-to-ones. I think that would help a lot more with being motivated, especially for some specific modules.”
R: “Okay…”
P: “If I can mention the written feedback for a second…sometimes, the feedback I receive is quite generalised. Like, when I have the results of an assignment back my feedback almost seems as if it’s copied from the essay pro-forma rather than the lecturer actually giving me feedback. Sometimes there are little parts that say if I’m struggling with a particular area they see I’ve struggled with I can come and talk to them. But…the majority of the time there isn’t much feedback given to me personally which could allow me to improve my own learning.”
R: “Alright, Question Eight, in your opinion, do you think small physical rewards would help to motivate you in your course?”
P: “Um…yes and no, because I think having little treats like that as you’re going through your course is helpful, it’s uplifting. But you’re having a bad day, you’re going to class and you’re like here we go again, and the lecturer comes in. This happened a couple of weeks ago, cause she’s American, so she was celebrating Thanksgiving. So she came in and said, obviously I’m not gonna cook a turkey but I brought some celebrations in. Like that was a bit of a boost even though it was only something small, it was a bit of a boost. Like, ah, things aren’t that bad and it helped with lifting my spirits, lifting my motivation, and then I was able to work more. But I don’t think that should be a regular occurrence. Like I shouldn’t feel like I’m a dog working towards treats. That’s a bit patronising. Because the whole reason I’m there is to do the work and get the degree. I’m not there to do little tricks, if that makes sense. Does that make sense? Like, I’m there to apply myself but I do understand how just appraisal every now and then, not necessarily treats, does help to help my motivation. Like having good grades and having the feedback rather than physical gifts.”
R: “Okay great, Question Nine, how would you describe your motivation towards your course during your current year?”
P: “Right, I…I’ve had a bit of a roller coaster when it comes to my university course. When I first started, there was a big change, I’m not fussed on change, going from college to uni, having to travel from my hometown to Swansea almost everyday. At the beginning of the course, that hit my motivation a lot. But then as I was getting into it, I was more motivated. Then, second year, it dipped little bit because of the work load, but then in third year, I’m sort of in between. Where I’m motivated, not necessarily by the work But because I’m near the end. So I think oh I’m near the end, I may as well try and find motivation to get up and finish and go. To power through. It’s not necessarily that I feel my most motivated, but I feel like this is the year where I should be most motivated to finish the course.”
R: “Is there any particular influence or motivation that you’re aiming towards?”
P: “Uh, finishing with a good grade. I suppose. Because my personal target is the finish my degree with a two-one honours. So I think most of the time I feel like this is a work load I’m never gonna be able to do but then other days, it’s like come on, you’re near the end, you can power through.”
R: “Okay cool, Question Ten, how would you compare that with your motivation during previous years of your university course?”
P: “As compared to this year? I think with the second year, it was the halfway mark and I feel second years’ normally, quite a lot of people say the second year is the hardest because there’s so many assignments that come on top of you automatically. So my emotions and motivation was up and down throughout that year. Where sometimes I’d be, again looking forward to the end, rather than being motivated while I was doing it.”
R: “Was there anything in particular you felt you were working towards or was pulling you forward?”
P: “I think what helped, what kept pushing me forward with being motivated was that first year didn’t really count, first year was more to get into second year. But second year counted towards your final degree grade, so having that knowledge did motivate me more to work harder to get it done, but at the same time I was a bit like, if I fail I’ve got third year to try and work my way back up.”
R: “So you had some type of barrier to catch you.”
P: “Yeah like a safety net.”
R: “Okay, Question Eleven, how stressful have you found your course and its requirements to be?”
P: “Very very, very very very stressful. Especially this year, because with my dissertation, you have to do a study and at first, I wanted to…I won’t go too much into it because I don’t want to take up the whole interview. But I wanted to do depression in the workplace, but then that got hit back by ethics, so then having to have between September and January, having to try and rework my dissertation over and over and over again. It was really stressful because people were collecting data, they were almost getting their results done, and I hadn’t even started. I had to throw all my lit review ‘cause it wasn’t relevant to the study I was doing now. It was, and still is, really frustrating more than anything else. I know people go at different paces, but it was…feeling so far behind, is just absolutely awful. That just ruined my motivation a little bit. Of that, sometimes I get the spark of motivation, of like, gotta catch up gotta catch up. But then most of the time I feel what’s the point? Because so many people are ahead of me. I don’t see the point.”
R: “So it’s heavily influenced by how you’re doing compared to the other people on the course then?”
P: “Yeah, I do feel like I’m comparing myself to my peers but that isn’t necessarily a good or bad thing. I’m always comparing myself to them of how far along they are and what grades they’re getting. And sometimes it helps to motivate me to carry on, but other times it’s just hinders me.”
R: “Yeah, but it does have that two-sided effect.”
P: “Yeah, there’s two sides to the coin.”
R: “Okay, So you found it fairly stressful to be there. So, Question Twelve, have you had to use any kind of substance, anywhere from tea, coffee or energy drinks to more serious drugs, to maintain your effectiveness in your course?”
P: “Oh, okay, we’ll start off slow in that usually I have to have a cup of tea to get me through uni, and I don’t like coffee, so I use tea instead for the caffeine boost and the sugar boost. I found that…I’ve put on quite a bit of weight between starting uni and now. I think that’s because of my alcohol intake because I’ve been drinking a lot more since starting uni. I’m not saying it’s to the effect of problem drinking, but it is the case that I do go out more often and just, sort of to blow steam, and all this stress, and all the anxiety of doing the course, and suddenly you’re like, oh that’s it, I’m done, I’m gonna go down a bottle of vodka and forget my worries and relax. So the alcohol has helped. You know, I’m always careful not to go into uni hungover or it be at a time when I’ve got something big going on. Like getting my dissertation done or something is due, like a paper is due. But it does help me a lot to blow off some steam now and then. Um…illegal substances...” 
R: “Go on.”
P: “Well, I was going to say about my recent findings of w***, of that, um, I’ve only started smoking recently. I quite new, a beginner when it comes to it. But I’ve found that it has helped relax me, especially if I’ve got a meeting or anything like that.”
R: “So it’s not so much in the case of maintaining academic effectiveness, but in reducing the amount of stress at play when it comes to university?”
P: “Yeah, because I feel that my levels of stress affects how well I do. Because if I’m overthinking everything then I’m probably gonna do bad. So, then the alcohol, the w***, the tea, anything else, it reduces my level of stress, so that, it helps me to stay motivated in doing my work.”
R: “Okay, thank you for sharing. It’s entirely confidential as well.”
P: “Yeah, that’s fine.”
R: “Okay, Question Thirteen, have you ever considered dropping out during your current year?”
P: “Oh, everyone’s, you ask any student ever, and they have said the words, I want to quit. It is just a regular occurrence when it comes to uni. But I, yeah I’ve had those thoughts but I’d never go on to act upon those thoughts. Because, I feel that if I’ve put so much time and effort into this course, I’m nearly at the end, I only have a couple months left and I’m home free. So I feel like quitting now, I’ve just wasted three years of my life for no reason. I suppose if I was in first year and I was thinking about quitting. Then first year doesn’t count for anything so I can just go off and do something new. But I think now, at this point in the course, it would be very very stupid of me to drop out. Even if I had to resit this year and do it again next year, I think dropping out would be worst case scenario. Very much so, I wouldn’t. Yeah everyone’s thought about it, even now, sometimes the thoughts occur to me but I wouldn’t act upon it. Maybe I’d just skip a lecture or two just to calm myself down.”
R: “I think a lot of students must have that experience. Okay, Question Fourteen, on a scale of one to ten, how much does the potential of a job or physical attainment motivate you towards your course?”
P: “Uh…um, I’ll think about the scale. Because I find that especially between my degree areas, I don’t feel that there’s that many jobs going now. Because, I wanted to go into counselling in schools, but even if I do this now, I have to do a course with kids, a masters, I have to do so many things, I don’t feel I could jump into a good job straight from this degree. But saying that, I do feel I could get a fulltime after this degree, even if I just work in Tesco, I feel like that will help me in the meantime to save up money and figure out what I want to do with this degree. So I don’t think finding a job that will be difficult, it’s deciding what to do with a degree when I’m done. Whether that’s linked with the degree or not. So, that in consideration, probably a six or a seven.”
R: “So it’s more of a future goal than a direct influence.”
P: “Yeah, I wouldn’t think it’s direct. Because with my course, most people have said that after doing the three years, you have to jump on to another one for it to be valid. Like obviously it’s gonna be valid, it’s a degree, but some places won’t accept that, you have to go from that course to another to be accepted. So there’s the example that I said about earlier. That I need a masters before I actually go on to working with kids, So it’s that sort of situation.”
R: “Okay great. Question Fifteen, on a scale of one to ten, how much does your interest in the course material motivate you towards your course?”
P: “Okay, I’ll give that an eight. Because what I’m learning, I find really interesting. Like I said earlier, some modules completely throw me, like the scientific ones throw me off. But when I’m learning about why people react in certain ways and why people have behaviours from past experiences, I find that really really interesting, and I do feel that knowledge can help me in the future. That can help me…apply it to a job. Even if it’s just a simple super market job, I feel it can help me. Like if someone’s had a bad, I know what kind of things I can say to help them. So I really enjoy what I’m learning. Despite the workload, which can throw me off at times. Because for me, helping people is the reason I went into it and is my passion. Like a talent, like in some way it’s a personality trait of mine. So learning everything from the course on how I can improve and apply it, That is a big motivator. The work not so much, but I know the knowledge is there.”
*Interview Ends*
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*Interview begins*
R: “Okay the interview has started. So Question One, what does motivation mean to you in your course?”
P: “How do you mean?”
R: “Well how would you describe it?”
P: “I should know that question as we did in an earlier module…”
R: “It’s your own personal feelings, it doesn’t have to be any academic answer.”
P: “So motivation to me means you’ve got passion to exceed your limits, as in, you want to push yourself further, excel. Uh, to be motivated to do what you’re doing and interested.”
R: “Yes, okay, Question Two, can you identify what makes you lose your motivation towards your course?”
P: “Being inattentive, if you’ve got any personal issues, or worries or concerns, in mine then it can sometimes take me off course of what I’m doing. Um, emotional issues definitely attempt to take me away from what I’m doing. However, I do try to keep focused and attend to what I’m doing, staying in the present moment, and thinking about what’s going on, where I am tends to help me stay on track.”
R: “Okay, next question. Question Three, Can you identify what makes you feel more motivated towards your course?”’
P: “Thinking about the long-term, uh, benefits of doing it. What keeps me motivated the most is my son. What it will give us in the end. And that sort of personal self-esteem as well. Um, that I can do this and I will do this. So, a sort of can do, make do attitude.”
R: “Okay, good answer. Question Four, What would you say could be offered to help motivate you in your course?”
P: “Um, I think that personally, because I like Neuroscience and things like that, um, I think with this course, I would love to have, like, where we do psychology, I’d like to have little tasters in certain areas that you’re interested in, just so it could help you make up your mind as to which route you want to go for when you finish. So once you finish the course, you know where to kind of go for your Masters. Does that make sense?”
R: “Yeah, to give you an idea of what direction you want to go in.”
P: “Yeah.”
R: “Okay then, Question Five, Do you think that some kind of field trip or hands on experience would help to improve your motivation towards your course?”
P: “Yes, definitely. I think, sitting inside, obviously, we used to have three hour lessons and now it’s two hour lessons, and that’s quite hard for some people. Whereas if we were able to go out and about and do things and learn from the experience, where there’s the theory and whatever else we do in class, I think that would definitely benefit myself, but then again it depends on what type of learner you are, um, how you learn and what motivates you in that sense to learn, isn’t it? So…”
R: “And everyone’s going to have their own preferences.”
P: “That’s right yeah, and you have your own experiences. I mean I’m a kinesthetic learner so I like to do hands on things for me, I’d benefit more from that…”
R: “So going out into the field and seeing how procedures are put into place.”
P: “Yeah because you know when we have to write our essays, we have to actually say, like, relate it to the real world? It would be nice to be able to experience things in the real world that relate with your course, so you could put it all together and maybe see it and visualize or see it for what it actually really is. And that is really what you want to do.”
R: “Yeah, Alright. Question Six, Do you feel that your peers help to motivate you towards your course?”
P: “Well, um, yes and no. I think everybody tends to help each other if they need the help, and I also think that some people’s progress may motivate other people to progress, in that sense. So I think that if you’re behind, then people can pick you up and try and help you to push forwards, um, and obviously likewise, with the others. So I think the support is there if it’s needed. Um, have I gone off topic?”
R: “No, no you’re on the subject of peers.”
P: “Peers, yeah…”
R: “So do you feel that certain people help or detract from your motivation?”
P: “It depends, so obviously everyone’s got their groupings, haven’t they? Like, we’re in year three now, so everyone’s found their feet in those, who’s who. Um, and I just feel that if you were to ask for help, then I think you would get it. So everybody’s quite supportive of each other and likewise, I would help anybody if they needed the help too.”
R: “Okay thank you. Question Seven, Do you feel you are given enough verbal encouragement in your course?”
P: “Yes and no, I don’t really think there’s time for that. Is there realistically? Because we’re going to uni and lectures. Um, unless we’re going and seeing our mentors in our specific times, which I’ve actually probably only done once since I’ve been here in three years, which I think is my fault, unless I’ve got an issue, um, to see them. However yeah, I don’t really think that there is a lot of motivation given from staff unless it’s a little bit of feedback mainly in your work. So yeah, I think that maybe there could be more of that. Um, and with peers, I don’t think anybody is really that positive to push their peers. I think if anything, they’re more negative in that sense and would like to criticise instead of saying wow you’ve just made a really good point there I think instead they’re on a bit of an immature level where they feel that they maybe can make a comment or go and talk about you. Do you see what I mean? In that sense it’s very immature. So um, I think in a positive way its very rare when you see anybody motivate anybody in that sense, unless you’re asking for help.
R: “From what you’ve described, it’s quite competitive in some ways.”
P: “Can be yeah, but then again that also helps to motivate other individuals, like I said, because it kind of pushes them forward doesn’t it. Like she’s doing this, I’m doing that. So, do you mean what I mean? It pushes you through.”
R: “Okay, Question Eight, Do you think small physical rewards would help motivate you in your course?”
P: “I think that depends on the individual doesn’t it? But for me personally, I don’t need a reward to…like, the reward is at the end, isn’t it? So what qualification, you’re going to get a degree at the end of it which is going to help you progress and further you, and better your life. So, I don’t really think I need a piece of chocolate or anything like that to push me forward. However, some individuals do need that reward path to push them through, whereas, I don’t think, I think getting good grades and poor grades can be helpful and not helpful because…”
R: “Because it can motivate you?”
P: “Yeah it can motivate to get that good grade but then it’s like you’ve always got to try and meet and match that good grade. So then it’s kind of, dunno, it demotivates you as well doesn’t it? So, pros and cons. I think it’s just healthy to keep a straight mind and just try and look to the end of the course rather than individual modules. Does that make sense? That’s how I see it for myself. Um, just to be able to pass a module is motivating enough as it is because you know you’re on to the next step. Does that make sense? Rather than thinking, ah I’ve failed, um, now what?”
R: “Then there’s a reason to keep moving. Okay, Question Nine, How would you describe your motivation towards your course during your current year?”
P: “Um, I haven’t been as motivated as I have in year one and two. But that’s mainly ue t health issues. However I do feel more better now. But I think again it’s just thinking of the long-term goal, what I want from this, and how I’m gonna get there. So I think that keeps me motivated and, like I said, my son, to better our lives. Um…”
R: “So it’s quite important to you and you’re…”
P: “It’s very important to me that I do do this, even just for my self-gratification, competence, esteem, self-esteem, so that I know that I can do something that I put my mind to. Again with the health issues, it’s quite a mind over matter. Um, and just keep pressing forward really. Reach high, aim high.”
R: “That’s exactly it. So, Question Ten, In comparison with this year, how would you describe your motivation during your last academic year?”
P: “I think I was quite motivated up until a certain point. But obviously, like I say, life gets in the way. Um, it’s just about staying focused, isn’t it? And not being inattentive and keeping track of that end goal.”
R: “So would you say, in comparison with last year, there were certain things from this year that helped or hindered your motivation? Or was it maybe easier last year?”
P: “I don’t think it’s been easy at all. The whole course has been…mind blowing actually the whole way through. But however, it has kept me hooked. That’s because it’s been interesting. So, I think due to your experiences, why I’m actually doing this course, and obviously what I’m interested in, that has kept me motivate throughout. And I think the work itself has, um, opened up my eyes to a lot of things and I’ve noticed more and understood more things, in general in life with behaviour and stuff like that, and individuals itself. Um, but compared to last year, I think it’s kind of put the puzzle pieces together. Does that make sense? I mean, you can see the links, you can see why we’re learning this and that. And like I said, it all helps to get to that end goal, doesn’t it? However, some of it I’ve not understood and some of it I’ve understood more and that’s then where my motivation may peak. Because obviously, you’ve got to put in…the more effort, the more work, attend more, to be able to do the work. And that can be quite tiring and exhausting in itself.”
R: “So I imagine the more difficult the information is to absorb, the harder it is to put it into practice?”
P: “Yeah and obviously, I’ve got a stress disorder and stuff like that, and sometimes it’s hard to stay on task because you’re worrying and over with anxiety and stuff like that. And that kind of puts you off a bit, doesn’t it?”
R: “Yes. Okay, Question Eleven, how stressful have you found your course and its requirements to be?”
P: “I found the course quite stressful at times but then that’s probably due to individual reasons, uh, I don’t think the course itself has set out to stress me out, it’s just the way that I’ve dealt with things and coped with things throughout the course. But the work itself, I think, is suitable for individuals to progress. The workload at times can be a bit mental. Like not getting your Christmas holidays and things like that, so I think, in a sense, it could be minimalized a little bit, like pressure wise. But then I think you’ve got to put that pressure on yourself to be able to get to the end.”
R: “Okay, Question Twelve, have you had to resort to any kind of drug, anywhere from tea and coffee to more serious substances use to get you through the course?”
P: “No, uh, I started having a couple of coffees in year one, but because I don’t drink coffee, I was making my mind race even more. So then I didn’t drink coffee, so other than that I haven’t drunk coffee for years. So no.”
R: “Okay, Question Thirteen, Have you ever considered dropping out at all during the current year?”
P: “I have, this year I have a couple of times for my own reasons, not due to the work. Because obviously, if you’re not yourself, then it is hard to progress and to put together a piece of work, isn’t it? And to understand what you’re doing. However, mind over matter again So just keep pressing forward and getting on with it I suppose.”
R: “So overall, it sounds like you’ve coped quite well with the demands of the course.”
P: “Yes and no I would say. At times it has been quite overwhelming, stressful and hard at times. However, other times, it’s been a bit easier than the worst times. It’s just about staying strong isn’t it? Staying motivated, staying on track, goal orientated and then eventually, you should get there.”
R: “Okay, Question Fourteen, on a scale of one to ten, how much does the potential of a job or physical attainment at the end motivate you towards to course?”
P: “Eight, because obviously, it’s going to be hard to get a job. Uh, I do have some issues, cognition issues, so I think I’m going to struggle and obviously knowing where you want to go and what you want to do as well. I think that can be quite an impact. But I’d say eight.”
R: “Okay, Question Fifteen, on a scale of one to ten, how much does your interest in the course material motivate you?”
P: “Um, definitely year three, I’m really interested in neuroscience and stuff like that and obviously not saying it’s easy, it’s very hard, but I am very interested in that way of work as well as year two had some interesting topics and well as year one. So…”
R: “The one to ten?”
P: “On one to ten, um, I’d say nine.”
R: “So there’s quite a combination there. You’re really interested in” what you’ll get out of it and you have the interest in the material.
P: “Overall, I love this course because I knew it was for me. I did one of those tests online and I think it was a prospectus or something, um, I was at the point in my life where I wanted to know where to go next and I didn’t want to continue on with my employment at the time. I sat down, had a little look what I needed to do. My interests and it came up with [course name], so that’s I found myself on the degree and then moved over. So I’m very grateful that we’ve been given a taster in every area and when I came here, I knew what I wanted to do, and now I don’t [laughs].”
R: “Well, the world’s your oyster at this point.”
P: “There you go. That’s it. But then, like I said, If we had a little work experience here and there. I might help me chose where to go rather than thinking I wish I did this or that.”
R: “So you feel like you’re thinking a bit further than more people in the course then?”
P: “I’m definitely focused on finishing the degree, but since I’ve got here, I have been thinking about what I am going to do when I finish. Even from year one in the back of my mind. Because I want to do a masters. But I know I need the degree first. So there’s my motivation in a nutshell.”
*Interview Ends*
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Non-included Themes

	These themes were coded as significantly recurrent however, they were not included for the purpose of keeping the study concise and relevant. They have been included here as potential thematic factors for future research to explore.
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Social Support
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