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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
 

	Targed/Target 1
	 Link your readings to your practice.  This will prevent a more generic and descriptive discussion and will provide opportunities for greater critical engagement with concepts.
	 Attempted to write more critically to avoid descriptive writing.

	Targed/Target 2
	 Aim to use the synthesis of viewpoints and research to implicitly demonstrate how you will apply your knowledge to your practice. When forming arguments make sure they are appropriate to your own personal development.
	 Ensured that I used my views more to give reasoning for my own practice. 




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
Introduction 
The aim of this assignment is to critically reflect on how a school develops its school development plan by exploring the actions taken, the impact they intend to have and the evidence to support it. In recognition of BERA (2018) guidelines the school in question will be anonymised and will be known as school X. A school development plan also known as school improvement plan is a way a school can adopt a suitable and realistic strategic plan for improvement (Welsh Government, 2014). According to the Welsh Government (2014) a school development plan includes a strategic document that outlines the goals and actions a school has proposed that can effectively improve education within the school over a realistic period. In support of this MacGilchrist and Mortimore (1997) agree that a schools development plan identifies strengths and weaknesses of the school so that they can put a strategic plan of action into place to address and achieve priorities set. This assignment will focus on and highlight school X development from 2022-2023 where four key priorities were identified that needed to be addressed, however only one priority will be visited in this assignment. Priority two of school X’s development plan focuses on implementing the new Additional learning needs code of practice (ALN) which will ensure that all learners have appropriate provision to meet their needs and that staff have suitable training to provide adequate curriculum. 
School context
School X is an English medium school based in the borough of Swansea. The latest Estyn report which was conducted in 2018 state that there are around 480, 3 - to 11-year-old children on roll. In addition to this, there are around twenty one percent of children eligible for free school meals. Furthermore, Estyn reports show that there are just over 30% of children that have an additional learning need, around 10% higher than the national average. Most children are of white ethnicity; however, a few children have English as an additional learning language. 
Literature review 
The rationale of this literature review is to demonstrate knowledge and understanding around key areas relating to priority two of the school development plan. Several areas have been identified within literature that align with priority two of school X’s development plan and will be visited during this assignment.  
A school development plan can be described as a comprehensive document which outlines goals and objectives that can enhance areas of school’s operations and performance (Haynes et al, 1996).  In addition to this a more recent source suggests that a school development plan is a strategic document that ensures that a school is in a good and steady state to promote and deliver a quality curriculum for the immediate period and the future (Leask and Terrell, 2014). Within school X a key priority was identified which was influenced by the transformation programme aimed at addressing additional learning needs, as outlined in the ALN and Education Tribunal (Wales) Act (2018) (Conn and Hutt, 2020). The ALN and Education Tribunal (Wales) Act (2018) is set to provide 0–25-year-olds with a more inclusive and integrated way of receiving suitable planning to meet their previsions (Welsh Government, 2018). As proposed by the Welsh Government (2019a) the new framework should provide all ALN learners with a better holistic learning experience through offering a balanced equity curriculum. The values identified within the new ALN and Education Tribunal (Wales) Act (2018) are recognised within values around inclusive education where the role of the teacher is to provide the same learning opportunities but adopt teaching methods that can support the learning that occurs but has the understanding and recognition that it is somewhat different (Florian and Beaton, 2018). 
Inclusive education is simply defined as “every learner matters and matters equally” (UNESCO, 2017, P.12.). What this suggests is that all schools in Wales should provide the same quality curriculum to all learners but in ways that caters for all learners needs and requirements.  Inclusive education recognises that all learners should have the entitlement to an education that can promote quality learning through developing and creating rich contexts and appropriate methods to gain understanding (Black-Hawkins, 2017).  The new curriculum for Wales alongside the new ALN and Education Tribunal (Wales) Act (2018) are the driving force of Wales as a Nation to deliver an inclusive education (Knight and Crick, 2022). In promotion of an inclusive education where learners with ALN are treated with the same equity as every other learner, it all comes down to the delivery of the curriculum and the teachers who are delivering it. 
Research carried out by Shani (2014) shows that there are 4 main areas of interest when delivering an inclusive education. According to Shani (2014) the area that is of most importance is the knowledge teachers and educators have around inclusive education and the training on offer that can help teachers to become literate when attempting to offer an
inclusive education to all learners. As explained by Abegglen and Hessels (2018), many teachers agree with the concept of inclusion but agree that implementing it whilst maintaining a high standard of teaching and learning and the personal challenges of accomplishing it are the biggest challenges. The adoption of positive attitudes by teachers to an inclusive education does not make the environment inclusive, it’s the methods of teaching that teachers understand and can use are the key to success in delivering an inclusive education (Ionesu and Vrasmas, 2022). Furthermore, to transform education teachers must accept and consider that equal opportunities for success, social justice and equity are the drivers to an inclusive education. According to Ainscow et al (2006) it is of utmost importance to provide teachers with the knowledge and tools of using certain methods of teaching that promote drivers of inclusive education for a more holistic curriculum. One method that could be used in achieving an inclusive education is cooperative learning, this can only be implemented if teachers are knowledgeable on this method of teaching. 
One method that could promote inclusive learning if applied correctly is the use of cooperative learning. Simon et al (2021) argues that the method cooperative learning is one of the leading methods that can aid inclusive learning whilst incorporating other methods for a holistic design to promote instruction in a differentiated way. Moreover, teachers that can implement cooperative learning within their schools can increase opportunities for learners to start experiencing more independence and attempt to learn to complete things freely on their own in a safe environment (Munoz et al, 2020). Just as important when teachers introduce this method effectively, learners can take a leading role in their learning and understand that they belong within a group of learners that share similar characteristics to them and by having this type of environment in place provides a safe inclusive learning environment (Munoz et al, 2020). 
Developing an action point 
It’s well recorded that there are stages schools must undertake when planning their school development plan. When school’s design and develop their school development plan they must follow a planning cycle framework that focuses on the school's mission, vision and fundamental aims and objectives (McNamara et al, 2002). Additionally, the planning cycle must include and comprise of review of the school, design, implementation and the evaluation of the effectiveness of the priorities set out (SDPI, 2003). In agreement with this, the Welsh Government (2014) have stated that schools must follow four vital steps when preparing and planning their school development plan. The four-point step include the self-evaluation, strategic planning, improvements and actions and reviewing the impact. It’s also important to mention that Estyn (2021) feel like this stage is vital across Wales in terms of education and encourages schools to follow the steps the Welsh Government have introduced. 

As identified by the Welsh Government (2014) the first action a school must take is self-evaluation where they view their current level of performance and understand ways for development over a period that is appropriate. To further contextualise this, MacBeaths’s (2008a) and Masters (2016) both exercise the importance of self-evaluation, by saying that self-evaluation is a way to reflect on current learning practice in a structured way to enhance student, professional, and organisational learning. School X undertook this stage by focusing on information given by local authorities and the introduction of the ALN and Education Tribunal (Wales) Act (2018) which was identified as one priority that would be beneficial to include in their school development plan. It was reported by school X that this critical self-evaluation was also influenced by opinions of respectable and knowledgeable stakeholders within the school such as the ALNCo and the senior leadership team. The importance of collecting opinions from an ALNCo or someone on the senior leadership team is critically important because they know what the current affairs are in terms of provisions in place and staff knowledge around additional learning needs and they’re the people that can determine whether this area needs attention to improve moving forward as an effective school offering an inclusive education. 

The second action a school must take is strategic planning where everyone connected to the school must create a schedule that outlines the anticipate level of involvement necessary to 
achieve the objectives outlined in the school development plan. This stage can reinforce stakeholders' involvement and offers professional development (Carvalho et al, 2021b). According to the Hanover Research Group (2014) key information offered in the creation of a school development plan is supplied by many stakeholders such as learners, teachers, parents, senior leadership team and the community. School X used important figures within the school to identify how the ALN and Education Tribunal (Wales) Act (2018) could support the school’s ALN learners moving forward. School X demonstrated good links with the government by discovering that there was a suitable additional learning needs grant for the ALNCo to receive additional training to use for future workshops when relaying the same information around effective provisions to all teachers in the school. After the ALNCo had received additional training around ALN provision and teacher training, school X made use of an inset day to run certain workshops to offload knowledge to all teachers so that they could begin to adopt several strategies within their learning to provide an inclusive learning experience for all learners. 

As identified by Cape (2010) the third stage of developing a meaningful school action plan is there must be an understanding that the whole school must notice any improvements that need to be made and act in an appropriate manner. According to the Welsh Government (2014) for a clear and uninterrupted path to an effective school development plan there must be steps put into place clearly showing the responsibilities of a good implementation. School X made several improvements that would benefit holistic growth of the school and close any gaps that needed to be filled. The first step carried out in this part of the planning cycle was allowing appropriate time for class teachers to identify certain learners that needed that extra provision and if the provision could be offered within the classroom through different teaching methods or interventions that would benefit concentration levels to increase classroom engagement. In addition to this, school X decided that introducing an emotional literacy support assistant to the school was a way to achieve the priority set as the emotional literacy support assistant could offer expertise to all staff at the school. Pickering et al (2019) describes emotional literacy support assistants as someone who offers one to one support for learners in need of additional support regarding their emotions and emphasises the importance of having this kind of knowledge especially when dealing with learners who have ALN. Through a critical review of school X’s development plan, it was noticed that nothing was in place for the learners that were currently off on long term sickness and or in low attendance because class teachers were only set a certain amount of time when identifying needs of the learners and discovering what provisions were best suited to them. 

 The final stage of the planning cycle is for the school to review impact. According to the Hanover Research group (2014) reviewing impact allows for insight into refinement and enhancement needed for the school development through assessing the strengths and weaknesses. Within school X’s school development plan, it clearly outlines that the ALNCo reviews the development of the learners through support from class teachers termly. In addition to this the ALNCo then provides feedback to the senior leadership team and discuss whether something needs to be done depending on money available or if it’s worthwhile waiting until the next term to see if any progress has been made. The school development plan of school X is based over a rolling 3-year period where the same priority will be included each year the school development gets updated and changed. The impact therefore could take a while for school X to notice, and it would be worth waiting a while longer to see if development plan is making progress rather than changing it suddenly. 


Reflection and evaluation 
Through reflecting and evaluating the school development plan of school X and looking at priority two ‘implementing the new ALN code of practice which will ensure that all learners have appropriate provision to meet their needs and that staff have suitable training to provide adequate curriculum’, it is necessary that a review needs to be conducted to discover their current development and evaluate what could be introduced and give school X a target. According to Welsh Government (2014) schools can accurately discover pros and cons of their school development plan through enquiry-based approaches such as reflective practice and assessments. 
School X has implemented its additional learning needs provisions and support in staff training by using the ALN and Education Tribunal (Wales) Act (2018) as the basis and motivation for an inclusive learning environment and education. The senior leadership team allowed all teachers time away from teaching the classroom to identify learners that could benefit from additional support within the classroom or through an intervention-based practice. According to the Department of Education (2023) around 36% of teacher indicated that they do not have the knowledge and understanding of identifying additional learning needs within their classroom. Although the school gave teachers time away from the classroom to identify the learners needing extra provision, they teachers may not understand fully what they are looking for and how to make the correct choices to promote equity and provide the same curriculum for all learners. A way that this could be overcome would be to take on board the information provided by the ALNCo but also do their own research or try and get their own training that relates to additional learning needs. 
Another way in which school X has introduced extra provision into their school is bringing on board a teacher with a bundle of valuable experience that can offer several different interventions to support the learners but also the class teacher. Emotional Literacy Support Assistants play a crucial role using support for learners with ALN who may have issues with their emotional well-being and begin to foster a positive and supporting learning environment (Pickering et al, 2019). Although the number of benefits identified, it could also be considered that having an emotional literacy support assistant supporting learners with aLN could form negative opinions and arguments. According to Coleman (2009) at times emotional literacy could be viewed as social manipulation where a specialists could encourage and teach learners how the society would like them to behave and not be their own person and show their real personality.  A practical suggestion here would be to get all stakeholders on board that are in support of that child including parents, teachers and ALNCo to ensure it’s in the best interest of that child to receive these types of interventions.  

Conclusion 
To conclude, the aim of this assignment was to critically examine the process of how schools identify priorities as areas for improvement in their school development plan. School X have demonstrated that they are able to follow legislation and policies introduced by the government such as creating a well thought out school development plan, influenced by information from the Welsh Government (2014) and following the ALN and Education Tribunal (Wales) Act (2018). Through critical reflection, school X showed good all-round planning when designing their school development plan as there was nothing critical that was identified when trying to find any recommendations to provide for them. In future practice, I will ensure that I follow the planning cycle if I can design a school development plan and understand things can be reviewed constantly to promote better improvement in areas that need that extra support. 
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