Part 1:

	What do I know already: A good practitioner has specific values live and work by in order to become an effective early years practitioner.
What have I learnt so far: Reflective practice is an effective tool to use within an early year environment in order to develop my professional practice. The early years are a crucial part to a child’s development. Becoming a professional comes with specific values and ethics to follow in order to become a early years practitioner at an expert level.

	What do I want to develop: 

	Objective / Gwrthrychol


	Actions (How will I achieve this objective/ what needs to be done?)

	Resources (What support and resources are needed to achieve this objective?)

	Target Date for achieving objective 

	Success criteria (How will I know I have achieved this goal, how will I review this?) 

	Use reflective practise techniques to help me develop as a practitioner.
	Research reflective play to gain a better understanding of the benefits of reflective practise to use these techniques within my daily work as a practitioner.
	Time to investigate a variety of techniques available.
Opportunity to put these techniques into practice.
Time to try a variety of techniques and strategies for reflective practice.
A mentor to observe my preferred reflective practice technique to give me helpful notes to improve my practise.
Time to put any observation notes into practise to help better my technique.
	July 2024
	Confidently discuss my preferred reflective practice technique and strategies with my mentor.
Model and support reflective practice techniques with my colleague.
Complete the reflective cycle naturally and confidently regularly.

	Explore the ‘schemas’ children need to develop through play.
	Collect information on each ‘schema’ to develop my knowledge further.
Understand the theory behind the ‘schemas’.
Join various networking groups to gain knowledge from my peers and learn how to put these into practice.
	Find appropriate networking groups sharing useful and interesting views and experiences of the ‘schemas’.
Time to set up activities and areas to explore and experiment within my setting.
Time to develop my knowledge about each ‘schema’.
Participate in any courses available.
	July 2024
	Children will explore and use the different areas meeting each ‘schema’.
Discuss each ‘schema’ with colleague.
Understand how the ‘schemas’ help children to develop their basic and essential skills.

	Complete my degree in ‘Early Years’
	Complete courses modules to a satisfactory level
	Use the resources available on moodle to complete modules.
Discuss any difficulties or questions regarding modules with lecturers .
	July 2025
	I will receive my BA in Early Years
I will receive my certificate confirming I have passed the course.
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Part 2:
	What is reflection and reflective practise?
Reflective practice can be defined as a crucial skills method to help create varies learning opportunities and situations helping to ensure the learning outcomes are met in an activity, (Fergusson et al. 2019).
Reflective practice uses the knowledge and experiences of early years practitioners while looking at an event to improve practice. Allowing practitioners to see from a range of perspectives, provide opportunities to reflect on their own activities as well as others, helping to go on and modify, review extend and develop professional practice.
Lindon (2016) believes there are many levels to complete to become an effective reflective practitioner. At each level there are different areas a practitioner must work on, such as self-evaluation, self-assessment and reflective practice.
Dyer et al. (2018), believe which ever reflective practice method practitioners decide to use there are some essential elements to consider. These elements include; using a different perspectives, using theoretical context while interacting values and intentions with others, using various theories to justify conclusions and future actions.
	Why is reflective practise important to EY practise?

With the early years environment continuously changing the importance of reflective practice is becoming more obvious. By using a reflective approach within early years learners and parents receive better quality practitioners and children get greater experiences within a setting, (Hallet, 2013).  
Practitioners must take three key point into account when using reflective practice, according to Paige-Smith (2011). She lists three important things a practitioner must do during reflective practice, such as question themselves in order to develop practices to offer the most accessible care and education; they must deepen their understanding of how children may learn; and finally, work alongside organisations to support long term learning.
A good reflective practitioner is thoughtful and active. They will question themselves regularly, asking themselves what information they may already have of the learners which will help to determine if the practitioner has enough information or do they need further knowledge of learners, (Lindon, 2016).

	The theory of reflective practise:
One of the more known theories regarding reflective practice comes from Schon (2007), he believes a reflective practitioner must use two different processes while reflecting on their practice. Looking at reflection in practice as well as reflection on practice. Meaning, one is a process that happens after an event or activity (reflection on practice) while the other happens during an event or activity (reflection in practice). 
It is important for an early years practitioner to engage in practices that promote social-emotional competence. Virmani et al. (2020) believe reflective practice is about showing an understanding to our own mental state as well as those of others, looking at our thoughts, feelings, intentions and our goals. Virmani et al. (202), also states professionals use their awareness, knowledge and understanding of relationships to develop supportive relationships within settings, with parents, co-workers and more importantly with the children.
Another well known theory to reflective practice comes from Dewey (1933/1989). As his theory has been around a long time, many other authors have used his theory and researched further with regards to reflective practice. Greenberger (2020), states in his article Dewey’s interest in methodology in clearer documented throughout his work regarding reflective practice which shows his reflective thinking appears to show a scientific method within his research. 
Dewey shares that he views a reflective thinker as a practitioner that engages in transaction by looking and considering themselves within the environment and with specific context.  Dewey states there are five phases of reflective practice; these include suggestion, intellectualization, hypothesis, reasoning and testing. He believes that emotions and intuitive feelings play a big part in the suggestion of reflective practice. Practitioners must identify and think through in order to solve problems when looking at the intellectualization portion to the phases. While looking at the hypothesis and reasoning aspects of his theory, practitioners must select suggestions to solve a problem while also using knowledge, experiences and education to support decisions.

	Reflective Model by Gibbs
Description > Feelings > Evaluation > Analysis > Conclusion > Action Plan
[image: ]
	Reflective Model by Rofle
What? > So What? > Now What?

                       [image: Driscoll's Model of Reflection]

	Analysis of models:
While both models have some similar aspects, they are both equally different. One important similarity is how the models concentrate on the learners and how to help develop their learning. Looking at the reflection of an activity and how best to support the learner.
Gibbs uses much more detail within their model, breaking down each step to help complete each stage while keeping the child as the focus to the outcome of the reflective process. Although Driscoll uses a simpler approach to reflective practice, the main focus is also the children of the setting. The University of Edinburgh published an article in 2020 looking at Gibbs  reflection process. They look at the six stages of the cycle and share how experience will affect our reflection process. This model is a great way to work through an experience and reflect in practice. During the description process, we must ask ourselves a variety of questions, many what, where and who kind of questions. After the description phase the next part to consider are feelings, what were the feelings during the process or how you feel other may be feeling after the process. 
Rofle’s model is much simpler, asking only three questions during the cycle: ‘what? So what? Now what?’. The simplicity of the model is considered a strength by the University of Edinburgh (2020), only having three steps to the process makes remembering each part of the model easier. Similar to the Gibbs process, the first step of this process is to look at the experience and describe the process. Asking ourselves simple questions to understand our experience better, such as what is the context and considering what feelings may have been invoked during the process. Next, Rofle encourages the use of our own knowledge and use the research and theories of others to shape how we could further explore the experience.

	Conclusion 
To conclude, many authors believe that reflective practice is considered an important skill needed to be a good early years practitioner. Practitioners must be able to reflect on practice, working on reflecting an experience after the event. Looking at the best way to improve an activity for the learners and gaining the best outcomes for them. With more practice and experience, practitioners must also be able to reflect in practice, where they reflect on the experiences as it happens. This is usually the difference between a newly qualified practitioner and an expert early years practitioner. The reflection process comes more naturally to the practitioner.





































Part 3:

Recognise and analyse the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children. 

Schon (2016), believes profession has become an essential part to our society functioning effectively. He states that we follow a verity of principles and values within the different professions to carry out the specific needs in that area, whether that be in education, care, medicine, law, business, or construction. Everyone has their own values and professional believes, we all live to these standards and carry them out during our working environment in order to become an effective member of our team or workplace according to Taggart (2015).

Johansson and Einarsdottir (2018) define values as principles that help us to make judgments of whether the actions we take are desirable or not. Although our values can vary from each person, many early years practitioners usually follow similar values throughout their careers. What are important values to an early years practitioner? Powell (2010), believes some of the main values a practitioner must consider are to show empathy towards others, show an interest to the children and their families, have confidence and patience within the setting, work well with others meaning children, families, and other agencies, become a helpful, caring and understanding person, ensure inclusion for all and lastly have a sense of fun.
According to The General Teaching Council for Scotland (2017), these values are important within an early years setting because they help to develop a practitioners professional identity and strengthen their drive and motivation to professional commitment to the learners. These values help to encourage practitioners to see beyond the classroom and look at alternative ways to support and encourage learners. These values can help professionals to develop their knowledge and understanding of the whole child which will help support the child further. Practitioners must also recognise the contribution they make to the safeguarding of children in their care.

In order to communicate effectively, a practitioner must listen to others, question what has been said which will develop an understanding and finally respond appropriately. Communication is an essential skill needed while working and supporting children and young people. Practitioners while need to communicate with the children of the setting, as well as a variety of other agencies and people such as co-workers, parents, care agencies, medical agencies, social services, education settings just to name a few. 
Orey (2014), shares how we communicate with more than words on a regular basis. They believe that 55% of our communications are non-verbal interactions. These non-verbal interactions can include the tone and pitch of the voice, body language, eye contact, posture and body position. 
Sims-Schouten (2016), believes building relationships with children can help with the communication, especially if there has been barriers within the child’s communications with practitioners and other children. Building a good relationship with the child helps a practitioner develop their knowledge of the child and gain a broader understanding of that child, this helps when needing to pick up less obvious communications from them. It becomes easier for the practitioners to recognise non-verbal communications. A good relationship between practitioner and a child can help the child to become more comfortable and confident while communicating.

The observation and planning cycle of a setting can help to provide vital information regarding the children the practitioners are focused on. Observation is an important tool while gathering a more in-depth understanding of a child, seeing how they move around the setting, communicate with peers, and react to the attention of the practitioner. 
Many countries have adapted these planning cycles to suit their methods and pedagogy towards learning and outcomes. The Australian method splits the learning into three parts: ‘Belonging, Being and Becoming’ (Australian Government Department of Education, no date). Their cycles focuses on principles, listing a variety of principles and values their practitioners and learners follow within an early years environment. Encouraging the children to become secure and respectful, to aim for high expectations and respect diversity. With these values in mind, the Australian Government use a variety of practises to ensure a good understanding of the values they consider during practice, such as using a holistic approach to learning, using play to support learning, develop a good learning environment for the children and regularly evaluating children’s learning and well-being. The final aspect of the process is to achieve a variety of learning outcomes. These outcomes include developing the learners sense of identity, supporting the children to connect and contribute to their world and create confident and involved learners. 
(Ministry of Education, 2017) In New Zealand they believe each child is born with the potential to achieve and become high quality learners. New Zealand’s early years standards are considered one of the highest in the world, ensuring their children at early years settings are creating effective relationships and benefitting from a wide range of experiences. They have developed an early years curriculum they call ‘Te Whāriki’, which translates to woven mat. This references the overlapping of each value and outcome they expect from an early years practitioner. Some of them values are well-being, belonging, contribution, communication and exploration. These values then contribute to the learning outcomes expected, which are empowerment, holistic development, family and community and finally relationships.
Another effective approach to observation and planning cycle to inform practitioners comes from Scandinavia, using an approach called ‘Forest Schools’ which uses nature to develop the learning and provide experiences for the children. They encourage learner led activities and experiences while promoting risk taking within the learning. The children develop the understanding of how nature can help provide experiences, learning opportunities and practitioners come to understand the importance of nature within learning. This approach helps develop practitioners professionally, they must be appropriately trained in order to carry out the learning to reach it’s potential. 
Child protection is considered a public and professional service with the aim to protect children against different types of maltreatment (Falch-Eriksen, A.; Backe-Hasen, E. 2018). All early years practitioners are responsible for the safeguarding of each child in the setting. Practitioners must record and report any observation and communication they have that meets the child protection criteria.

According to Murphy (2022), Wales has historically used the UNCRC rights of the child to lead the way to a children first approach. By following and understanding the UNCRC rights of the child, early years practitioners can help learners become well-rounded individuals with a clear understanding of their rights as a child, roles within the community and responsibilities to the setting. 
On of the more important articles to consider within the early years settings is the statement referring to their rights to play, relax and participate in cultural and artistic activities, (Article 31, UNCRC). This article has developed the understanding and importance to learning through play. By encouraging children to play they are able to begin playing with their ideas, experiment with a range of problem solving tactics, take risks within their play, and begin to make decisions of their own as well as part of a small group or whole class, (Murphy 2022). Another article that can be a focus to an early years practitioner is the statement of the right of disabled children and children with special educational needs, (Article 23, UNCRC). All children have the right to be included and to participate in activities as far as is possible for them to do so. Devarakonda (2012), believes that the attitude of the practitioner plays a vital role to the successful implication of the inclusion of all children.
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