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Introduction
Environmental learning teaches people to respect the outdoors/ wilderness. It does this by learning about the terrain- types of rocks, vegetation, and flowing water. People also learn about the wildlife- birds, mammals, fish, and insects. The weather and climate are important aspects of the environment because it controls what grows and lifes and what type of activities people can do. 
Outdoor Adventure Education can be defined as.. Education that focuses on the development of interpersonal and intrapersonal relationships while participating in outdoor activities that include attributes of risk and challenge (Wagstaff & Attarian, 2009, p. 15).
 . Education that is conducted in a wilderness-like setting or through nature and physical skills development to promote interpersonal growth or enhance physical skills in outdoor pursuits (Gilbertson, Bates, McLaughlin, & Ewert, 2006, p. 8.)
Important 
Environmental education is often lauded by educators as an ideal way to integrate academic disciplines, stimulate the academic and social growth of young people, and promote conservation of the natural environment. Studying environmental education creates enthusiastic students and innovative teacher- leaders. It helps build critical thinking and relationship skills. Therefor environmental education improves the efficiency of other educations (Bell, Dyment, 2008).
Sometimes traditional instruction, such as lecturing, is the most practical approach to covering broad content. But when students learn through a problem- or project-based approach—a key strategy in environment-based education—they gain a better understanding of what they learn, they retain it longer, and they take charge of their own learning—key skills for success in our data-driven, rapidly changing world. (Dyment, Bell, 2007)
Before people and centres go out on activities they usually read The Countryside Code. This is so that they learn basic outdoor environment rules. By doing this they learn about the environment they are entering and how to safeguard it like leaving gates as they are found. Don’t litter or leave food behind, therefore you don’t harm the environment. This is important because if the environment is harmed and destroyed then the outdoor activity cannot happen because it is not a safe environment (The Countryside Code, 2014).
For water based outdoor adventure education environmental learning is a very important aspect. People who do these activities in rivers and streams research weather patterns to look at rain fall patterns to see what the river/stream would be like, (water speed, depth and if any flash flooding might occur). Also, professional outdoor adventure leaders might research the wildlife of the area to look at any warning signs like if there aren’t any fish eating birds in the area then there are no fish which suggests that the water and surrounding area might be dangerously polluted.
Through environmental learning during education, students can make informed decisions about risk management and identifying risk through recognizing features of the area. This then improves the overall safety of the activities. “It can empower youth to make decisions such that their own and others’ human and environmental health risks are minimised,” (Zint, 2001)
According to Ford, outdoor education aims to: produce environmentally conscious citizens that develop lifelong knowledge, skills and attitudes for using, understanding and appreciating natural resources and for developing a sense of stewardship for the land (1981).

 This philosophy of outdoor education is not unlike the aims of environmental education that were established by the Tbilisi Declaration. The Tbilisi Declaration recommended that environmental education should prepare individuals for life through the understanding and knowledge of our human society and the natural environment. By learning about the environment people can plan activities and architecture to a higher quality. (UNESCO-UNEP 1978).
In Scandinavian countries environmental learning is very important to outdoor education and recreation, and it can sometimes by translated too Outdoor life.  Friluftsliv puts massive emphasis on nature and the wilderness. Also on being in nature. Therefore Scandinavian countries environmental learning isn’t just an aspect of outdoor adventure education, but a way of life for many people. Therefore environmentalism is far more important in Scandinavian countries than in countries like the UK and the USA.
An official definition of Friluftsliv was stated by the Norwegian government more than three decades ago:
Friluftsliv entails living and engaging in physical activity in the open air during leisure time in order to achieve a change of setting and to gain experiences of our natural surroundings. (St. Meld., 1972).
Therefore to Norwegians the environmental aspect of friluftsliv isn’t as important as as the physical activity, so it could mean that just doing outdoor activities in an outside environment classifies as friluftsliv. Also, Faarlund defines friluftsliv as a Norwegian tradition for seeking the joy of identification with free nature. It has intrinsic value, as well as an approach to challenging the patterns of thought, values and lifestyles imposed by modernity.  
 However this definition suggests that the environment is an important aspect because the activity must take place in an open air environment. Therefore environmental learning takes place because for activities to occur outdoors there must be the correct conditions. The weather conditions must be known for people to dress appropriately, the areas terrain must be known for the correct footwear to be worn. By researching this information, environmental learning occurs through discovering patterns and learning about nature by looking at weather forecasts and looking at maps.
Henderson argues that friluftsliv is ‘outdoor recreation with its heart within the land and linked to a tradition of being and learning with the land.’ So the environmental learning aspect of friluftsliv is the most important to outdoor activity and recreation (2001).
The difference of importance of environmental learning between Norway and the UK are significant. Norway has always concentrated in nature based sport, however the UK developed as a counter to urbanisation and the perceived youth ‘problem’, offering ‘character building’ challenges in very masculine contexts. The environmental dimension and ecological awareness philosophical underpinnings appear to have partly flowed from Norway to the UK through the work of ‘deep ecologists’ such as Naess. It was some time before the utilitarian uses of the outdoors in the UK began to be questioned from environmentally informed perspectives and a ‘greener’ approach to outdoor education was to emerge. Nevertheless, isolated outdoor educators, perhaps informed by environmental concerns, began to react upon the environment itself as a resource that needs ‘to be cared for’ in a sustainable manner. This started the involvement of environmental learning into outdoor adventure and a basic start in sustainability. (Humberstone, Pederson, 2001).

During Outdoor Adventure Education students have a greater environmental interaction than most student doing a different course. This interaction also mean they see a wide variety of new environments, i.e. mountainous terrain, forests/woodland, moorland and an ocean environment. By having environmental lessons the student can better prepare themselves for these environments. Even though experiential learning is a point of a vocational course, by being better prepared, people learn more from the experience and have more fun (Rude, Bobilya, Bell, 2017).
Outdoor adventure education is known to have a positive effect on body image especially on adolescent girls. Outdoor Adventure Education offers creative opportunities for achieving health benefits associated with the natural environment and through learning about nature. The environmental aspect of the activities the girls learned that “nature is beautiful and we are natural beings. Therefore, I am beautiful because I saw that nature was beautiful.”(Barr-Wilson, Roberts, 2016). Their education on how to respect nature and the environment around them greatly influenced them in a positive manner. Therefore environmental learning is important because it improves the lives of adolescents, especially girls, through improving their body image and self-esteem.
A research study by Rose, Paisley, Sibthorp, et al, found that environmental learning came naturally to the student during outdoor adventure lessons, also that environmental ethics became part of their learning during the lessons (2009). Because of this some people could argue that environmental learning in the curriculum isn’t important, because students discover information about the environment naturally therefore there is no need for it. However there is no guaranteed evidence that students retain information about the environment during outdoor adventure activities, so learning about the environment can be incorporated into the environment through talking about the terrain, plant life and the wildlife.
Also, by knowing about the environment from the lessons, students during group activities and on expeditions can be more affective, especially the group leaders because they understand the best and safest route to take the group because they understand the environment and if any sudden changes can occur. Competence, leadership traits, attitude, compatibility and self-management (takes responsibility for self and takes initiative on group and personal tasks) are all characteristics needed for a successful activity. By learning about the environment people are going to, these characteristics improve because they know what they are doing. 

Therefore environmental education in important to outdoor adventure. Competence was the most notable mentioned characteristic of the group of the leader. Displays notable ability in course related skills is how competence was described, therefor by learning about where the activities are taking place the group will be more successful and can adapt how they will do the activity or what they will wear to the environment. (Sibthorp, Jostad, Gookin, et al, 2016)

Not important
Some people could argue that environmental learning is not an important aspect to outdoor adventure education.  The reason for outdoor adventure education is to improve your-self through challenges and overcoming fear.
A study into why people go on adventurous canoeing expeditions found that nature and the environment didn’t impact on why they went on the expeditions and that it wasn’t an important aspect of the expedition. The researcher’s results showed:
Self-confidence, Feeling of Well Being, Sense of Accomplishment, Sense of Adventure, Group Cooperation Skills, Respect for Others, Communication Skills, Belonging/association, Leadership Skills, Defining Problems, Problem Solving, Study Habits, Weight Control, Outdoor Skills, Fitness, Physical Strength, Stress Reduction, Balance Coordination, Developing Friendship, Understanding Written Information (Taylor, Hawkins, Martin, et al, 2007)
Therefore this research shows that improving ones-self is a far more important part of outdoor adventure education then the environmental learning aspect. From the aim to improve self-confidence, communication skills, problem solving and understanding written information, these aspect come in importance with outdoor adventure education because it is education, however developing friendship, weight control and stress reduction don’t really come under the education aspect of outdoor adventure education.

Conclusion
In my opinion, environmental learning is incredibly important to outdoor adventure education. This is because it gives the student a broader learning spectrum and it teaches them respect to the outdoors. It safeguards the outdoors for later generations who want to use the same area. The importance of environmental lessons in outdoor adventure education is important because it improves critical thinking skills in individuals. Critical thinking is a skill that is necessary for outdoor adventure activities.
The importance that environmental learning has on improving body image and self-esteem reinforces my belief that environmental learning is a valuable aspect of outdoor adventure education.
In Outdoor Adventure Education, the successfulness of working in a team is an important aspect. The point of knowing your environment is no be able to loosely predict what would happen next and in outdoor adventure education that skill is very important.
[bookmark: _GoBack]Overall, there are many aspects to Outdoor Adventure Education, and that environmental learning is important for now and in the future.
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