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Literature review.
Introduction.  
According to the Department of Health and Social Care (2021), Autism is a lifelong disability that effects how people perceive, communicate, and interact with other people. It is often referred to as Autistic Spectrum disorder (ASD), due to the range of ways that it can impact on people. Asperger syndrome may be defined as a condition which includes many of the features of ASD, but the person is of average or above average intelligence (Allen et al 2008).  
The aim of this chapter is to analyse key and relevant literature which have academic value, around the subject of police training in Autism, the initial stages of criminal investigations involving ASD individuals, and the adjustments that are offered to uphold the rights of the individual. This aim will be achieved by critically analysing literature obtained from the University of Wales Trinity Saint David online library database, as well as academic and scholarly sources, found through Google Scholar internet search engine, which will include academic journals and government publications.  
 According to Hepworth (2017), much of the current literature focuses on interview techniques, and treatment during trials and imprisonment, for those with ASD. These areas are not going to be analysed during this chapter, as the focus will be on how prepared the police are for the potential influx of ASD individuals in to the CJS system. Due to the scale of the research, interview techniques will not be analysed, although general communication, structuring of questions and the environment of interview rooms will be discussed. 
 The focus of this chapter will be police training and the Police Education Qualification Framework (PEQF) programme, and reasonable adjustments will focus on four key areas, identifying autism, Appropriate Adults (AA), the custody environment and the police Caution. These are critical stages of contact with ASD adults, where there’s potential to infringe on the rights of the individual, if correct procedures are not adhered to. 
This chapter of this dissertation aims to address points one and two of the objectives.  
- Determine if current PEQF programme is sufficient, in relation to Autism.  
- Critically evaluate reasonable adjustments within the custody environment, for adults with ASD.  

 
PEQF and police training on Autism.  
Police training is crucial to ensure that individuals with ASD are treated fairly (Bradley 2009). According to Debbaudt and Rothman (2001), when responding to calls involving ASD individuals, education, perception, and understanding can help officers avoid situations becoming unpleasant or dangerous. A key finding of Hepworth (2017) was that police training is insufficient during the initial stages of the CJS process. It was found that frontline officers in England and Wales receive a two hour, online ‘mental health’ training, which includes ASD as a sub-section, which could only result in confusion about what ASD really is. Findings from two studies highlighted the importance of ASD specific training and police knowledge in interacting with ASD individuals (Teagardin et al, 2012). Debbaudt and Rothman (2001) state that the presence of police may cause ASD individuals to flee, fail to respond to orders or avert eye contact. These behaviours should not be interpreted as a lack of co-operation or a reason to use unlawful force. Police training and knowledge of ASD will prepare police officers for such situations.  
One of the first large scale studies on the experiences of individuals with ASD and policing, was conducted by Crane et al (2016). A survey was conducted, which included almost 400 police respondents, and 80 adults from the ASD community (31 were adults with ASD). Rating their overall knowledge of ASD, 48% of police respondents felt they were knowledgeable and well equipped to deal with ASD. 37% of police respondents reported that they had received training on ASD. Of these, 49% were satisfied and 28% dissatisfied with the training they received. The top three training needs identified by police were enhancing communication (82%), minimising distress (78%); and training for working with someone with ASD that was specific to their role (71%). 
Although these figures of knowledge and training are poor, they do not reflect the full dissatisfaction throughout the literature on police training. The police respondents in this survey were recruited via advertisements, essentially, they choose to participate, possibly meaning that they already have an interest, knowledge, or personal experience of ASD. If the respondents were selected by the researchers, the results may differ. However, the only study to examine if the frequency of interactions outside of work affects police officer’s ability to identify ASD during their work, was conducted by Josifko (2019). It was found that officers who do have frequent contact, did not score significantly higher, than those without frequent contact. Josifko (2019) theorised that this could be due to the large number of traits, the spectrum of ASD.   
The majority of police respondents in the Crane et al study was rank of constable (63%), but included all ranks up to Superintendent, meaning that that the training received could not be specified to a particular rank. For example, the number of constables who have received ASD training could be far below 37%, but this figure is higher, due to higher ranking officers receiving ASD training. Separate surveys for different ranking officers, or different roles would identify role specific training.  
Crane et al (2016) found discrepancies between opinions of police and experiences of ASD individuals. The police sample were fairly satisfied how they worked with ASD individuals, whilst ASD individuals were generally dissatisfied. A key finding in a study conducted by Josifko (2019), was that ASD training did improve confidence levels of police officers, which may indicate that they are more prepared to interact with ASD individuals. However, increased confidence without increased knowledge may lead to more negative interactions. These findings could help explain the discrepancies between police and ASD individuals in the Crane et al study.  
The National Police Chiefs Council (NSPCC) (2018) explain that the PEQF programme is a standardised national framework that provides qualification levels by rank or level of responsibility. It is intended to create new entry routes in to policing, ensuring officers are equipped with the knowledge required to meet the challenges of modern policing. A literature search has found no research that identifies what training is provided in relation to Autism, under the PEQF programme.  This framework has been developed since the study by Crane et al (2016). To build on this study, it would be beneficial to know exactly what Autism training is received under the new framework, and if this differs by rank or level of responsibility. The College of Policing (2020) state that that in 2019, the government committed to recruiting an additional 20,000 police officers, to support natural turnover. This means 50,000 could be recruited by March, 2023, which provides a once-in-a-generation opportunity to shape policing in keeping the public safe and meeting future challenges. Has this opportunity been taken in relation to ASD, and the potential challenges changes to the MHA could have on policing? 

Reasonable adjustments in the custody environment.  
A critical review of current police training and policy for ASD was conducted by Hepworth (2017), a systematic literature search finds little research on the initial stages of criminal investigation involving ASD individuals. Little attention has been paid to the rights of the individual during the criminal justice process.  
In England and Wales, the only disability-specific legislation that recognises the difficulties posed by ASD, is the Autism Act (HM Government, 2009). The mandatory requirements of this legislation are placed on public health and education services but are not applicable to the police. For this reason, along with a lack of knowledge and understanding, individuals with ASD are especially vulnerable in police settings, and the wider CJS. Holloway (2020) explains that many of the custody processes are the same throughout England and Wales, but it is important to be aware that facilities and environments may be different. 
A systematic review by King, Murphy and Glynis (2014) found that most research on ASD within the CJS is of poor quality and lacked specific focus, only one study was found (Allen et al 2008) that researched the experiences of ASD individuals in the CJS.  Josifko (2019) suggested using studies that include perceptions of individuals with ASD and police officers, results may create richer and more descriptive data. It is also thought that using studies that have worked in partnership with ASD individuals, creates a more valuable and meaningful study for the ASD community.  
 
Identification of Autism.  
 For reasonable adjustments to be offered, firstly, autism needs to be identified. Allen et al (2008) hypothesised that adults are less likely to have a diagnosis, compared to children, and due to the high functioning ability of individuals with Aspergers syndrome, their difficulties are unlikely to be recognised by workers within the CJS. 36% of 28 ASD adults stated they would never disclose a diagnosis as they fear victimisation and negative stereotypes (Crane et al, 2016). Similarly, a key finding of Gibbs and Hass (2020) was that ASD individuals and their parents/carers need to be confident that police have a solid knowledge and understanding of ASD to feel safe to disclose a diagnosis.  Hepworth (2017) explains that a key responsibility of the custody officer is to identify the presence of ASD, which would require a considerable amount of training. Holloway et al (2020) explored the experiences of autistic individuals and officers, during a walkthrough of the custody process. It was found that a key barrier to communication was the structuring of questions. All detainee questions are pre-set with no flexibility to adjust questions according to the needs of the detainee. Pre-set questions include “do you suffer from any mental health problems or depression?” and “do you have any learning disabilities that we need to provide help or support for?” A custody Sargent, who participated in the study, stated that it would help if there was a set question about autism. Flexibility to make necessary adaptions to these questions is vital to identify vulnerabilities and achieve justice.  

Appropriate adults (AA)  
The Home Office (2019) state an AA is appointed to vulnerable detainees in custody to ensure that they understand their rights, in accordance with Code C of the Police and Criminal Evidence Act (PACE). Code C also states that an AA must be appointed if there are any doubts to the vulnerability of a detainee. Crane et al (2016) reported that 67% of the 192 police respondents, reported that an AA was always involved. Juvenile detainees are appointed trained, experienced AA’s, but the same support is not afforded to adult detainees. They do not require any specific training and have no statutory responsibility, making responses to requests for an AA inconsistent or non-existent (Durcan et al, 2014). According to Hepworth (2017), only half of police forces in England and Wales have an established AA scheme, meaning that parents or carers are appointed AA, which poses problems of impartiality and qualifications. Contradictory to this, Crane et al (2016) found that 30% police respondents reported AA’s from an established scheme as unhelpful, and indicated negative views were because the AA did not know the person and lacked understanding.   

Custody environment. 
United Nations Convention on the rights of people with disabilities (UNCRPD) state that the existence of a disability can never justifies a deprivation of liberty. Any process of deprivation of liberty requires that disabled people are entitled to protection by the human rights law, this includes the principle of reasonable accommodation. (UNCRPD, 2006, cited by Williams et al, 2020).  
The additional sensitivity and sensory issues faced by ASD individuals are likely to make the custody environment particularly challenging (Holloway, 2020). Debbaudt and Rothman (2001) recognise that bright lights, smells, loud voices, and touch sensitivity may cause an ASD individual to react to a point where is it is impossible to regain their attention.  
Crane et al (2016) found that 69% of autistic adults were dissatisfied with their experiences in custody and some reported discrimination. Reasons for this dissatisfaction included lack of information and explanations given by police officers.  Many found an inappropriate environment, including custody suites and interview rooms, led to emotional stress and a breakdown in communication. One respondent (parent of an adult with ASD) referred to the custody environment as “totally inappropriate due to the noise, smell and lighting”.  
Holloway (2020) found three key themes that impacted on the wellbeing of participants, in terms of environment. These were categorised as noise, visual and tactile. Participants suggested that they were detained in a quieter section of custody, or ear defendants were provided, dimming of the lights, duller colours on the walls, and soft flooring colours. The tactile demands were most evident during the processing stage. Participants referred to the forcefulness of fingerprinting, the uncomfortableness of DNA swabs and the intrusiveness of being searched. It was emphasised that it helped when officers provided a context for what was happening, what they were doing and why. This study offers good insight in to the views of ASD individuals but caution should be taken when interpreting results as only two ASD individuals participated in the study. As mentioned earlier, due to large number of traits, the spectrum of ASD, some of these suggestions may not be helpful to all ASD individuals.  
 
Caution. 
During the arrest of a suspect, an officer will read the caution to a suspect. The Police and Criminal Evidence Act (PACE) 1984 – Code G Revised, 2012, states that sufficient information must be given to the arrested person, so that they understand why their liberty is being deprived (Bryant and Bryant (2020)). Hepworth (2017) believes that a failure to understand the caution puts those with ASD at risk of self-incrimination and proposed an ASD friendly version of the caution. Parsons and Sherwood (2015) conducted a pilot project using symbol-based information sheets in police custody, which had positive results, in terms of aiding communication and understanding with vulnerable individuals. It would be beneficial to identify if similar sheets are used, or accessible in relation to the caution, and whether police officers are aware of any such information, that would ensure ASD suspects understand the caution, ensuring compliance with PACE.  

Conclusion. 
A literature search found that earlier research on ASD within the CJS is of poor quality and lacked specific focus. There is little research on the initial stages of criminal investigation involving ASD individuals, and little attention has been paid to the rights of the individual during the criminal justice process. This highlights the gap in knowledge, which has contributed to the reasons for this current research. The topic appears to be gaining more attention in recent times and some studies have been conducted involving the views of individuals with ASD. These studies are found to be more meaningful, and data is richer and more descriptive. However, the Crane et al (2016) study is one of the few studies to be conducted on a larger scale, involving the ASD community. This study collected data on police training, and knowledge, but did not identify training and knowledge to specific roles of policing. The NSPCC (2018) state the PEQF programme is a standardised national framework that provides qualification levels by rank or level of responsibility. As the new PEQF programme has been rolled out since this study, one objective of the current research is to identify what specific ASD training is being given to newly recruited police officers, and officers of different rank. Is this training is sufficient to identify and communicate with ASD individuals? Does it provide the knowledge to make adaptions, ensuring that the welfare, rights and entitlements of the individual are adhered to? Further research is required to answer these questions.  
Holloway (2020) explains that many custody processes are the same throughout England and Wales, but facilities and environments may be different. The third objective of this research aims to explore these differences. Many of the issues identified had similar findings in the study conducted by Crane et al (2016). For example, custody environments lead to emotional stress and a breakdown in communication for ASD individuals. Reasonable adjustments in custody are not currently sufficient to cater for the needs of ASD individuals. Knowledge and understanding of ASD is required to make reasonable adjustments such as structuring of questions, and pre-explanation of procedures, as well as adaptions needed to facilities, such as AA schemes and accommodations.  The results of this research will be critical in identifying whether the police are prepared for the modernisation of the MHA, and will provide further thoughts and knowledge for future larger scale studies, that would benefit from including ASD individuals within the research.  
WC- 2745 

References. 
Allen, D., Evans, C., Hider, A., Hawkins, S., Peckett, H. and Morgan, H. 2008. Offending Behaviour in Adults with Asperger Syndrome. Journal of Autism and Developmental Disorders, 38(), pp. 748–758 
Bradley, K. 2009. The Bradley Report Lord Bradley’s review of people with mental health problems or learning disabilities in the criminal justice system. [PDF]. Available at: The Bradley Report (iriss.org.uk). Accessed on 5 January 2021. 
Bryant, R., Bryant, S. 2020. Blackstone’s Handbook for Policing Students. 14th Edn. New York:Oxford University Press. 
College of Policing (CoP). 2020. College of Policing Limited Annual Report and Accounts for the year ended 31 March 2020. [PDF] Available at: College of Policing Limited Annual Report and Accounts for the year ended 31 March 2020 (publishing.service.gov.uk). Accessed on 5 January 2021. 
Crane, L., Maras, K. L., Hawken, T., Mulcahy, S., & Memon, A. (2016). Experiences of Autism Spectrum Disorder and Policing in England and Wales: Surveying Police and the Autism Community. Journal of autism and developmental disorders, 46(6), pp. 2028–2041. 
Debbaut, D., Rothman, D. 2001. Contact With Individuals With Autism: Effective Resolutions. FBI Law Enforcement Bulletin. 70(4) pp 20-24. 
Department of Health and Social Care. 2021. Reforming the Mental Health act. [website]. Available at: https://www.gov.uk/government/consultations/reforming-the-mental-health-act/reforming-the-mental-health-act. Accessed on 24th December 2021. 
Durcan, G., Saunders, A., Gadsby, B. & Hazard, A. 2014. The Bradley Report five years on An independent review of progress to date and priorities for further development. [PDF] Available at: MHC151-Bradley_report_five_years_on.pdf (mentalhealthchallenge.org.uk). Accessed on 5 January 2022 
Gibbs, V., & Haas, K. 2020. Interactions Between the Police and the Autistic Community in Australia: Experiences and Perspectives of Autistic Adults and Parents/Carers. Journal of autism and developmental disorders, 50(12), pp. 4513–4526. 
Hepworth, D. 2017. A Critical Review of Current Police Training and Policy for Autism Spectrum Disorder. [PDF] Available at: http://usir.salford.ac.uk/id/eprint/44262/3/A%20Critical%20Review%20of%20Current%20Police%20Training%20and%20Policy%20for%20Autism%20Spectrum%20Disorder_Diana%20Hepworth_rev_2.pdf.  [Accessed on 13th January 2022]. 
Autism Act 2009, C.15. Available at: https://www.legislation.gov.uk/ukpga/2009/15/pdfs/ukpga_20090015_en.pdf. Accessed on 5 January 2022. 
Holloway, C. A., Munro, N., Jackson, J., Phillips, S., & Ropar, D. (2020). Exploring the autistic and police perspectives of the custody process through a participative walkthrough. Research in developmental disabilities, 97(), pp.103545. 
Home Office. 2019. CODE C Revised Code of Practice for the detention, treatment and questioning of persons by Police Offcers. [PDF] Available at: Pace Code C (Revised) (publishing.service.gov.uk). Accessed on 5 January 2022. 
King, C. and Murphy, Glynis H. 2014. A systematic review of people with autism spectrum disorder and the Criminal Justice System. Journal of Autism and Developmental Disorders, 44 (11). pp. 2717-2733. 
Josifko, S. 2019. "Don't Taze Me, I Am Not Defiant, I Am Autistic: An Analysis of Police Officer Training and Knowledge of Autism Spectrum Disorder." PhD thesis. University of Nevada. Available at: https://www.proquest.com/docview/2376293478?accountid=130472&parentSessionId=VI900RvC7QzXRYiwGKzB%2B869qJPOt%2F%2FrS9baxoqq%2B5o%3D&pq-origsite=primo. Accessed on 5 January 2022. 
NHS. 2021. Learning Disability Services Monthly Statistics AT: June. [PDF]. Available at: https://digital.nhs.uk/data-and-information/publications/statistical/learning-disability-services-statistics/at-june-2021-mhsds-april-2021-final. Accessed on 27th December 2021. 
NPCC. 2018. Workforce Transformation in the Police Service An introduction. [PDF] Available at: https://www.npcc.police.uk/Publication/Workforce%20Transformation%20Baseline.pdf Accessed on 27th December 2021 
Parsons, S., Sherwood, G. 2015. The Widget Symbol Custody Sheet Pilot Project. British Journal of Learning Disabilities, pp 1-21. 
Teagardin, Dixon, D. R., Smith, M. N., & Granpeesheh, D. 2012. Randomized trial of law enforcement training on autism spectrum disorders. Research in Autism Spectrum Disorders, 6(3), pp. 1113–1118. 
UK Government. 2018. Modernising the Mental Health Act Increasing Choice, Reducing Compulsion. [PDF] Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/778897/Modernising_the_Mental_Health_Act_-_increasing_choice__reducing_compulsion.pdf [Accessed on 24th December 2021]. 
Williams, F., Warwick, M., McKay, C., Macleod, C., & Connolly, M. 2020. Learning disability, autism and the criminal procedure (Scotland) act. Advances in Mental Health and Intellectual Disabilities, 14(5), pp.149-167. 

