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	Continue to engage with the literature as you have.
	I have attempted to use a range of academic sources.
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[bookmark: _Hlk131931799]Introduction
In 2014 the Welsh Government introduced a four-tier National School Categorization System, based largely around the use of self-evaluation within the school development planning process (Welsh Government, 2019). The purpose of the system was to identify areas in which schools required additional support; however, publishing of categories meant that it turned into a slightly misleading indicator of school performance (Welsh Government, 2022). The system has now been dropped; however, self-evaluation remains central to the Welsh Government’s guidance on school improvement planning, as outlined in Figure 1: 
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Figure 1: School Development Planning Cycle (Welsh Government, 2014, p.7)

School Z is a small village Primary School in West Wales (My Local School, 2022) which engages in an annual self-evaluation process to formulate its School development Plan (SDP). The school identified student oracy levels as a current cause for concern. This report will therefore look at the process taken by School Z to identify this issue, how they developed a strategy to address it, actions taken, and how the school intends to review and evaluate the impact of their actions. 



[bookmark: _Hlk131931911]Literature Review
The primary benefit of using self-evaluation to guide the SDP is that it allows schools to focus on areas which are specific to their own personal circumstances (Welsh Government, 2022). Each school has a wide range of stakeholders who contribute towards pupils’ education; however, those which are closest (the pupils themselves, parents, support staff, the senior leadership team [SLT], teaching staff and governors) are most heavily invested in its success and must therefore be central in determining its vision and direction (Brighouse and Woods, 1999; Welsh Government, 2022a). The purpose of the self-evaluation process is to consider the school’s strengths and weaknesses and establish a concise list of priorities to address in the SDP (Welsh Government, 2022). Among other things, the self-evaluation process should consider student wellbeing and the impact of poverty on pupil attainment, to ensure that all learners are able to reach their potential (Welsh Government, 2022a). Henshaw (2021) suggests that the Covid 19 pandemic has had a hugely detrimental impact on pupils’ oracy skills, particularly those from a more disadvantaged background; therefore, establishing oracy as a key component of an SDP would seem particularly appropriate at this time. 

For the self-evaluation process to be effective, a wide range of evidence should be considered, including collaboration with other schools (Welsh Government, 2022), and the views of all major stakeholders (Goldstone, 2022; Welsh Government, 2022a). A common limitation of the self-evaluation process is a lack of direct input from teachers (Welsh Government, 2021). ESTYN (2020) recommend that teachers play a central role in the self-evaluation process and take ownership of the SDP by leading various aspects of its implementation (either individually or in small groups). As well as ensuring that the teaching faculty is invested in the success of the SDP, this also provides professional development opportunities and the chance for teachers at all stages of their career to improve personal leadership skills (ESTYN, 2020; MacBeath, 1999). 

When formulating a strategy, a number of considerations need to be taken into account, including the relevance of the strategy to the objectives of the plan and the potential impact that the successful implementation of the strategy may have (Chang, 2008).  Oracy skills can be divided into two aspects, dialogic teaching, and oracy education (Cambridge University, 2022). Dialogic teaching involves learning through interactions with teachers and peers, with students encouraged to ask and answer questions, share and justify their thoughts, and follow a conversation initiated by others. Oracy education is more concerned with teaching students how to talk, addressing more physical issues such as pronunciation, tone, projection, eye contact and clarity of speech. Cambridge University (2022, p.3) developed an Oracy Framework (championed by Voice 21), which breaks oracy skills down even further, into physical, linguistic, cognitive, social, and emotional components. The framework is extremely comprehensive and demonstrates the complexities of formulating an effective oracy strategy. Schmoker (2003) suggests that developing long, over-complicated SDPs can be counter-productive, and that targets should be specific and minimal to obtain positive results. When forming their strategy, School Z must therefore consider the specific aspects of oracy which they wish to focus upon and ensure that this is clearly outlined in their SDP.

[bookmark: _Hlk131847174]Assessing oracy skills can be both time-consuming and difficult to accurately determine (Daniels and Taylor, 2022; Kaldahl, 2022). Voice 21 (2022) refer to the Teacher Scheme for Educational Dialogue Analysis, which can be used to gauge the quality, frequency and variety of contributions individuals make to group discussions, and the Oracy Assessment Toolkit which provides tasks to assist with one-to-one assessments; however, they recognise that even with the use of these resources, there can be reliability issues associated with the subjective nature of oracy assessments. Research by Kaldahl (2022) found that a common approach to oracy assessment is through observation. This can also be extremely difficult to perform accurately, as oracy is not limited to the words pupils speak, but also the significance of what they say, the context in which contributions are made, and the body language and facial expressions participants emit while they are speaking (Daniels and Taylor, 2022). Assessing skills through observation requires a clear framework with specific and measurable criteria which can be easily identified and categorised (Schildkamp, 2019; Wurth et al, 2019). School Z must therefore have a clear plan for how to collect data which is accurate and reliable enough to determine the success of the strategy.

A principal role of governors is to ensure that the school is addressing areas requiring improvement, and this includes monitoring the implementation of the SDP (Welsh Government, 2022a). A critical friend is an individual who understands a school well and can offer a second opinion from a slightly removed standpoint (Brighouse and Woods, 1999; Chang, 2008).  School governors are often in an excellent position to provide this service, through a role overseeing sub-groups responsible for implementing a strategy, or visits to observe the impact a strategy is having (Brighouse and Woods, 1999). Taking advantage of this valuable resource and involving governors in the SDP process can therefore assist the implementation of the strategy, while simultaneously providing an opportunity for governors to monitor and oversee school improvements.


[bookmark: _Hlk131932035]Discussion
Initial data concerning School Z’s approach was obtained from the SDP (see Appendix 1); however, further details were then acquired through informal interviews with Person A (the Assistant Headteacher) and Person B (the teacher leading the implementation of the oracy component of the SDP). The SDP contained three primary objectives; however, each of these had several sub-sections. The primary objective was to raise standards of oracy and Welsh across the school and introduce French as an additional international language. Oracy development only represented one of five sub-sections of the primary objective, which supports a concern expressed by the Welsh Government (2022) that schools attempt to include too many goals in their SDPs. 

The decision to include oracy in the SDP was taken by the teaching staff, with the SLT merely facilitating the self-evaluation process (Person B). Teachers had raised concerns about the oracy levels of children entering nursery, and the detrimental effect that Covid 19 lockdowns had had on communication skills across other year groups (Person A).  Following consultation with partner schools, teachers at School Z collectively decided to work with Voice 21 (a charity organisation which focuses on the development of oracy in schools [Voice 21, 2022a]) (Person A). Teachers were integral to the self-evaluation process, and Person B subsequently volunteered to lead the strategy (assisted by two other teachers). This aligns with an area of best practice identified in the literature review concerning the central role of teachers in the creation of the SDP (Brighouse and Woods, 1999; Welsh Government 2022, 2022a).

Pupils, parents and support staff were not consulted during self-evaluation, which represents a limitation of the process (Schildkamp, 2019; Scottish Government, 2018; Welsh Government, 2016); however, prior to the implementation of the strategy, students completed a standardised survey (provided by Voice 21) to ascertain their views on the way oracy had been previously addressed in class and perceptions on their own current oracy skills (Person A). This ensured that pupils’ thoughts and opinions were acknowledged, and aligns with Education Scotland’s (2018) views on the importance of making pupils feel valued by their school. A school governor was assigned to support the implementation of the oracy strategy, and Person B was also required to provide termly reports to the board of governors outlining the progress being made. This allowed the board of governors to fulfil their obligation to carefully monitor the implementation of the SDP (Brighouse and Woods, 1999).

The strategy consisted of three parts: the autumn term centred around staff training and familiarisation with Voice 21 resources, the spring term introduced listening concepts to students, and the summer term focused on students’ speaking skills (Person B). As part of the training, all teachers attended a training day at a cluster school, and the three teachers leading the oracy initiative each attended subsequent workshops providing more detailed information and guidance (Person B). Ideally all teachers would have attended the workshops; however, budgetary constraints meant that this was not possible (Person A). At the end of the autumn term, the strategy was reviewed and updated by the teaching staff to incorporate knowledge gained from the training (Person B). A common problem with SDPs is that evaluation processes are seen as annual events, rather than ongoing processes, which leads to a failure to make adjustments as and when they are required (Welsh Government, 2021). Although more regular reviews would be recommended, the fact that School Z updated their implementation strategy part way through the year demonstrates an understanding that SDPs need flexibility and represent ever-evolving processes.

As part of the implementation strategy, School Z adopted the principles outlined in the Oracy Framework (Person A); however, no specific aspects were prioritised. This meant that the strategy was rather vague, lacking distinct objectives for teachers to work towards. This also created issues with gathering meaningful data to analyse the success of the strategy. Data was primarily obtained via informal learning walks conducted by the SLT, in which lessons were observed, conversations undertaken with students and feedback sought from teachers (Person A). Although this style of analysis aligns with research previously cited by Kaldahl (2022), the lack of specific criteria or a rubric to assist these assessments would have made it very difficult for School Z to collect accurate, reliable and objective data (Schildkamp, 2019; Wurth et al., 2019). The survey completed by students following the initial self-evaluation process will be repeated at the end of the year to ascertain students’ feelings about how they have progressed; however, this merely expresses students’ perceptions, rather than evidence of actual improvements. 







Reflection and Evaluation
An initial concern regarding the SDP is the broad nature of the objectives. As previously discussed (Schmoker, 2003), it is important for SDPs to be focused and precise in addressing a small number of criteria; however, School Z’s top priority of improving oracy, Welsh, and introducing French could conceivably be seen as three separate objectives in their own right. By adopting such a broad approach, it is unlikely that any area will receive enough attention to make meaningful progress (Schmoker, 2003). It would therefore be advisable to focus more heavily on fewer objectives in future SDPs. In addition, the oracy element of the SDP was only included in the first year of the three-year-cycle, with a third of that spent on teacher training (Person A). This provided a very limited amount of time to implement the plan within classrooms, and measure the progress being made. Three years is an appropriate timeframe to thoroughly assess the impact of a strategy (Chang, 2008), as a large body of data is required to establish whether progress has been made (Schildkamp, 2019). When operating in a short timeframe, data is often used symbolically to demonstrate an adherence to the review process, or manipulated to meet external demands (Schildkamp, 2019). It is therefore important that the data collection process used by School Z is conducted over a sustained time-period to produce reliable and meaningful results.

School Z’s all-encompassing approach to tackling oracy was also concerning. Having identified that a problem existed, the school failed to specify the precise area they wished to target. The Oracy Framework consists of physical, linguistic, cognitive, social and emotional elements, each of which have numerous sub-categories containing multiple elements, and the implementation of these elements is expected to be spread over a number of years (Voice 21, 2022b). Prioritising a certain aspect of the framework in the initial year would therefore have been preferable, with a plan to address other elements in subsequent years. This lack of precision also made it difficult to create frameworks to measure the impact of the strategy. Specific criteria were not identified to measure progress during classroom observations, and results were extremely reliant on the general perceptions of teachers and students. The school also chose not to utilise the Teacher Scheme for Educational Dialogue Analysis and the Oracy Assessment Toolkit recommended by Voice 21 (2022), which could potentially have provided more meaningful data. 

Observations were also conducted by the SLT (rather than the teacher leading the strategy), which slightly undermined the teacher-led approach that had initially been adopted. As previously discussed, accessing a different perspective is often beneficial to the observation process (Chang, 2008); however, this could potentially have been achieved more effectively by a critical friend such as a school governor accompanying Person B on learning walks and observations (Brighouse and Woods, 1999). 

A final consideration would be to expand the involvement of pupils in the SDP process.  The principal stakeholder in a child’s education is the child themselves (Brighouse and Woods, 1999), and they should therefore be involved in a self-evaluation process which directly affects them (Education Scotland, 2018; Welsh Government, 2016). Involving students in the decision-making process also strengthens feelings of belonging and pride (Scottish Government, 2018), and can have a positive impact on the success of the SDP by making students aware of the importance of improving certain aspects of the school’s provision (Schildkamp, 2019; Scottish Government, 2018). Education Scotland (2018) also recommend that students are involved in the gathering of data, particularly with parents, who often give more honest and open answers when speaking to students than when they speak to members of staff. Increased engagement in this process could also potentially provide direct benefits to students’ oracy skills through contributions to self-assessment meetings, conducting interviews, and reporting results to the teaching staff and governors.



[bookmark: _Hlk131934812]Conclusion
This report has provided a detailed insight into the school development planning process undertaken by School Z and how it aligns with Welsh Government recommendations and relevant academic literature. It has specifically identified the importance of involving stakeholders in every aspect of the plan and ensuring that it truly represents the views of those most invested and involved in pupils’ education. The report has identified a number of areas of good practice, including the teacher-led approach to self-evaluation and implementation, and the review of the SDP during the year to make modifications and improvements. A number of weaknesses have also been highlighted, specifically relating to the short timeframe allocated for the implementation of the strategy, the over-ambitious approach towards addressing the Oracy Framework, and the absence of a structured observation guide to accurately collect data and analyse results. Conducting this review has also help me in a professional capacity, by providing an external perspective to a process which I hope to soon be actively involved in.
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Appendix 1 – School Z - School Development Plan (pp. 8-21)



Targets and Strategies for Our Priority Areas   Year 1: 2022-2023

Our Immediate Priorities


	By the end of July 2023, we aim to:

	1
	Raise standards of Oracy and Welsh across the school and introduce an international language (French) to all learners. 

	2
	Design, develop and implement the curriculum in Relationships and Sexuality Education (RSE) and Religion, Values and Ethics (RVE) tailored to needs and understanding of the pupils of Lamphey Primary School.


	3
	Improve learner effectiveness, including pupils’ independent and metacognitive learning skills, through Assessment for Learning strategies.








	· Priority area 1:  Raise standards of Oracy and Welsh across the school and introduce an international foreign language (French) to all learners.



	Source of priority and evidence :    


	Targets
	Success Criteria

	
· Pupils become effective speakers and listeners, to empower them to better understand themselves, each other, and the world around them. (Voice 21)
 
· To achieve the Silver Award for the ‘Siarter Iaith Cymraeg’ displaying evidence in all areas of the award.

· To ensure that pupils become fully engaged in Welsh culture by having greater opportunity to compete in local and national events.

· Develop ambitious, capable learners ready to be citizens of Wales and the world who are able to understand and communicate in an international foreign language.

· All pupils to understand and communicate in French.

	
I
M
P
A
C
T
	
· Pupils’ oracy and listening skills are improved across the school.
· Completion and success in achieving the Silver Award for the ‘Siarter Iaith Cymraeg.’ Strong evidence to show progression in all areas. 

· Strong evidence of pupils using Welsh throughout the school day. 

· Rigorous assessment processes reflect the breadth and achievements in all ten areas of Welsh curriculum.

· All pupils are beginning to understand and communicate in French.
























	Actions
	Responsibility
	Start
	End
	Resources
	Cost
	Monitoring
(Milestones)
	RAG

	
To undertake whole school training in Oracy (Voice 21), working alongside schools within the cluster. All staff to attend training and develop pedagogy as identified.

	A-ML with the support of RP and HG
	Sept 2022
	July 2022
	
Non-contact time


	£2200

	Autumn term – commence training. 
Focus on Pedagogy.
Termly reports to Governing Body.
Progress reports to SMT
	

	Welsh Subject Leader to work  alongside RP and HG to jointly  monitor the provision across the school.
	A-ML with the support of RP and HG
	Sept 2022
	July 2023
	Non-contact time 

	9 x £80 - £720
	Weekly
SMT Meetings
Sharing Practice and Pedagogy and cluster practice
	

	Welsh Subject Leaders to continue to develop a folder of evidence in support of the assessment, working with all staff to lead and develop a range of initiatives.
	A-ML with the support of RP and HG
	Sept 2022
	July 2023
	Non-contact time 
	None
	Half termly reviews.
Link Governor Termly review
	

	
Welsh Subject Leaders to continue to raise the profile of Welsh through a number of key, whole school events throughout the year.
	A-ML with the support of RP and HG

	Sept 2022
	July 2023
	Non-contact time.

	None
	Termly review
Share with SMT
	

	All teaching staff (and support staff where possible) to plan in-depth termly lessons that teach cross-curricular topics through the medium of Welsh. Discrete planning time to be arranged with Welsh Subject Leaders in order to best-support language patterns and provide examples
	All staff
	September 22
	July 23
	Non-contact time
	None
	Termly review
Share with SMT
	

	Ensure that a RADY pupil from each class is a member of the Criw Cymraeg
	All staff
	September 22
	July 23
	
	None
	Termly review
Share with SMT and Governing Body.
	

	
SMT to attend International Language in Curriculum for Wales – resources and professional learning opportunities (April 2022).
	MT/SMT

	April 2022
	On-going
	
Supply cover

	Supply cover
½ day
	
Share with SMT and Governing termly.
	April 22


	All teaching and support staff to receive preliminary training on PowerLanguage resources in French.
	SMT
Subject coordinators
Staff
	Autumn Term 2022
	On-going
	


            PPA
	N.A
	
Reports to Governing Body

	



	Produce guidance to reflect good practice in the delivery of an international language.
	Curriculum leads to work alongside staff, pupils and Governors.
	September 
2021
	Summer 2022
	
Non-contact time

	Supply
	
Share policy with Governing Body
	

	By the end of Key Stage 2 pupils should recognise high-frequency words and phrases and understand the general meaning in what they hear, read and see in French
	All staff
	September 2021
	On-going
	Amend Non-Negotiables Policy to a Community Commitment Policy and amend Learning and Teaching Policy to reflect new practices
	INSET
	Whole staff training.
Research based teaching.
	

	Ensure DA pupils are challenged sufficiently using uplifted data to identify gaps and provide support to close these.
	SMT
Staff
	September 2022
	On-going
	RRRS grant
	See above
	DA pupils are making accelerated progress
	



	Evaluation

	· 

	Further Actions

	







	Priority area 2:      •	Design, develop and implement the curriculum in Relationships and Sexuality Education (RSE) and Religion Values and Ethics (RVE) tailored to needs and understanding of the pupils of Lamphey Primary School.
 

	Source of priority and evidence : Data analysis, Lesson observations, performance management, work scrutiny and subject moderation.	


	Targets
	Success Criteria

	
· To produce a curriculum in RSE and RVE that ensures that all mandatory content is covered.
· To ensure all staff have the appropriate resources and training to deliver the curriculum in RSE and RVE.
· All pupils receive high quality RSE and RVE provision.
· Parents, and guardians to be kept informed of the content and resources used to deliver RSE and RVE.
	
I
M
P
A
C
T
	
· Detailed curriculum plans are produced and agreed by the Governing Body.
· Staff are confident to deliver curriculum.
· High quality resources are identified and purchased to ensure that the curriculum is delivered to a good standard.
· Guardian and parents have access to the curriculum are invited to few resources.
· Learners engage enthusiastically in developmentally appropriate RSE and pluralistic RVE.



	Actions
	Responsibility
	Start
	End
	Resources
	Cost
	Monitoring
(Milestones)
	RAG

	Audit undertaken on confidence and understanding in the delivery of RSE and RVE
	Subject coordinators
	Nov 2022
	January 2022
	Non-contact time 
	£300
	Findings of the audit shared with HT and SMT
	

	[bookmark: _Hlk112236172]All staff to receive appropriate training.
	SMT
Subject Coordinator with Jennifer Harding-Richards (JHR)
	Autumn Term 22-

	July 23

	Outside providers.

	None
	Report to the Governing Body, HT and Subject coordinator

	

	Subject coordinators to provide an action plan which is shared with the staff and Governing Body
	Coordinator
	September 2021
	Nov 2022
	Non-contact time
	£300
	Action plan shared with staff and Governing body
	

	Schemes of work written – Advice sought from LA 
	Subject Coordinators 

	Nov 2022
	March 2023
	 
Non-contact time

	£300
	
Schemes of work presented to Governing Body 

	

	Resources identified and purchased.
	Subject coordinators and SMT
	Jan 23
	March 
2023
	
	£500
	
Resources purchased 
	

	Schemes of work and policies made public on webpage.
	Headteacher
	September 
22
	March 
23
	
None
	None
	
Scheme of work and policies made public.

	




	Evaluation

	



	Further Actions

	






	Priority area 3: 
Improve learner effectiveness, including pupils’ independent and metacognitive learning skills, through Assessment for Learning strategies.


	Source of priority and evidence:  

	Targets
	Success Criteria

	1. Develop high level questioning techniques by both staff and pupils to enable all learners to find out where they are in their learning.
2. Improve summative assessment across the school by ensuring learners have a clear idea of what good work looks like.
3. Develop teaching so that learners can make greater progress through self and peer feedback against learning intentions and success criteria.
4. Improve learner effectiveness through understanding and implementing how metacognition supports learning.
5. To create a sense of self-efficacy by developing the learner’s confidence in their ability to reach targets through hard work and determination.
6. Create supportive and cooperative classrooms.
7. Continue to develop effective learners in Science and Technology collaboratively across the cluster.
	

	
1. Learners know where they are in their learning and where they are going next.
2. Learners know what good work looks like.
3a. Learners develop the ability to assess themselves and others, and take responsibility for their own learning.
3b. Pupils respond well to all feedback, enjoy a challenge and select and move through levels of challenge.
4. Learners regularly use metacognitive strategies to manage their own learning.
5. Learners are motivated to challenge themselves and demonstrate perseverance when struggling.
6. Everyone, including the teacher, feels able to try new things without worrying that they might fail.
7. Learners develop their thinking in Science and Technology with clear progression into Year 7.




	Actions
	Responsibility
	Start
	End
	Resources
	Cost
	Monitoring
(Milestones)
	RAG

	1. Audit undertaken on staff’s confidence and understanding in Assessment for Learning.
	HT and DHT
	Nov
2022
	Dec 2022
	Non-contact time.
	£300
	Presentation to SMT

	

	2. All staff to receive appropriate training.
	SMT
Subject Coordinator with 

	Autumn Term 22-

	July 23

	Partneriaeth in collaboration with cluster for S&T.

	None
	Report to the Governing Body, HT and Subject coordinator
	

	3. DHT to update SDP which is shared with the staff and Governing Body
	DHT
	September 2021
	Nov 2022
	Non-contact time
	£300
	Action plan shared with staff and Governing body
	

	4. Skills to be included and identified in schemes of work.
	SMT
	Nov 2022
	March 2023
	 
Non-contact time
	£300
	
Schemes of work presented to Governing Body 

	

	5. High quality resources identified (Leading My Learning PCC Google Site) and implemented across the school.
	Subject coordinators and SMT
	Jan 23
	March 
2023
	
	£100
	
Resources purchased 
	

	6. Parental engagement in effective learning.
	Headteacher
	Summer term 2023
	June 23
	
None
	None
	
Parental engagement with pupil leadership.
	




	Evaluation

	

	Further Actions

	


	











High Level Priorities & Targets 	Years 2 and 3: 2023-25





Summary of High Level Priorities & Targets


Year 2 and 3 (2023-24)

	Priority
	Target
	Estimated Cost
	Source

	To implement the Curriculum for Wales
	Focus areas – Language, Literacy and Communication, Mathematics and Numeracy, Science and Technology. 
	CPD
£2000
	Curriculum for Wales

	To provide excellence in health and wellbeing across the school to pupils and staff.
	Extend and promote learners experiences as set out in the Curriculum for Wales
	CPD 
£500
	Welsh Government Guidance

	To implement the curriculum in Relationships and Sexuality Education (RSE) which is tailored to needs and understanding of the pupils of Lamphey Primary School.
	Ensure a working policy is in place and progression of pupils is monitored and tracked in line with Framework
	£500
	Welsh Government Guidance

	To implement the curriculum in Religion Values and Ethics (RVE) which is tailored to needs and understanding of the pupils of Lamphey Primary School.

	Ensure a working policy is in place and progression of pupils is monitored and tracked in line with Framework

	£500
	Welsh Government Guidance

	Enabling the Welsh Learner to thrive.
	Ensure that LA Welsh Scheme of work is embedded.

	£700
	KS 2 -TA 
Policy and scheme of work

	To provide strong leadership that expects collaboration and excellent provision for all.

	Leaders at Lamphey Primary School, at every level working together in a self-improving system, providing mutual support and challenge to raise standards.
All staff to receive training to develop their skills in order to deliver high quality learning and support
	£500
	Support and Challenge.
School Self Evaluation   









Monitoring Milestones 2022-2023


	
	Priority 1
	Priority 2
	Priority 3

	September 2022
	Voice 21 Inset attended by all staff.
SMT has attend International Language in Curriculum for Wales – resources and professional learning opportunities (April 2022) and informed all staff. 
All staff teaching an international foreign language (French).  

	
	

	October 2022
	Voice 21 training received by lead staff
	Pembrokeshire Agreed Syllabus RVE and Relationship and Sexuality Education Policy shared with staff and Governors.
Advice sought from Bethan Jones-Hughes (SACRE) and Jennifer Harding.
	

	November 2022
	Talk for Writing Action plan completed following analysis of survey. Dissemination of strategies being undertaken. Resources being created and class-based research being undertaken to evaluate impact of strategies.

	RVE presentation by lead teacher to all teaching staff.
RVE and RSE Agreed Syllabus uploaded onto web site.
RSE audit undertaken by all teaching staff.
	

	December 2022
	
	
	

	January 2023
	Voice 21 – Day 3 Visit. Action planned agreed and shared will all teaching staff.  DHT presentation to staff. Listening ladders to be purchased.  All classes to produce a listening skills poster. Listen skills to become embedded. All resources to 
	
	

	February 2023
	
	
	

	March 2023
	
	
	

	April 2023
	
	
	

	May  2023
	
	
	.

	June 2023
	
	
	

	July 2023
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Figure 1: School development planning cycle
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