Task 1 – Written Reflection 
__________________________________________________________________________________
[bookmark: _GoBack]Second language acquisition (SLA) is a complex process, particularly within English medium primary schools. Following placement last year, I filmed myself teaching a Welsh lesson in a year 1/2 class that introduced everyday items in Welsh using the Canolfan Peniarth book ‘Ar Y Mat’. I aimed to implement a number of strategies such as ‘Total Physical Response’ (Asher, 1969) and ‘Talk for Writing’ (Rivard and Straw, 2000), reading the story in English and Welsh to develop learner understanding and memory of these items by employing research informed ideas on improving the encoding process, converting new information into meaningful schemas. However, with reflection I can see that, I could have introduced more incidental Welsh throughout the lesson. In this essay, I will look to reflect on my experiences from this lesson and set out ways in which I can improve my own Welsh linguistic skills, as well as developing strategies for progression.  
When using the Canolfan Peniarth book ‘Ar y Mat’ with a year 1/2 class, I could have improved by altering the structure of the lesson; in future I would like to focus on children’s memory by implementing a number of strategies such as Dual Coding Theory (Mayer and Moreno, 1998), which looks to explain the “multimedia effect”; how humans can take in multiple information using different stimulus such as visual and auditory loops, which suggests that these strands within the brain create more storage capacity within the working memory to encode information in long-term memory. 
Merrill, Swain and Lapkin (1998) suggest that learner output is crucial for teachers’ and students’ understanding of student competency levels, emphasising the importance of student awareness of potential gaps in their learning. This is agreed by Schmidt and Frota’s (1986, p.311) "notice the gap principle'; the learners’ output gives teachers information on current ability and understanding, helping teacher make informed decisions. This is further agreed by Tarone (1977); Faerch and Kasper, (1983); Bialystok (1990); Kellerman, (1991), who suggest learners can identity their own issues. Teachers are then able to develop student learning, creating individualised targeted aspects and environmental contexts to help learners create links and develop their internalisation of knowledge, allowing them to encode information within long-term memory, in ‘Schemas’, to be able to recall when needed. During future lessons, I would aim to allow further opportunities for learners to practice and develop their language skills. 
Consciousness Raising draws students’ attention to specific aspects of language (Richards, Platt and Platt 1992; Rutherford, 1987; Atkins, 2000), allowing a careful co-construction of knowledge between teachers and learners which is adaptable to individual cognitive abilities. While I was on placement, I saw little or no Welsh was spoken at home, making the role of the teacher crucial in understanding how to move learners understanding forward, as well as improving individuals motivation to continue to practice at home which is vital to their rounded development. 
There is a large consensus that SLA is inherently social, developed through social aspects; as Krashen (1985) states, learners acquire language rather than learning. Research asserts acquisition depends on the immersion and experience of individuals, as emphasised by Cole (1985,1995); Lantolf and Pavlenko (1995); Rogoff (1990); Wertsch (1991), who show that environment and social aspects contribute to understanding. This is further agreed by Donato (1994), who asserts that the classroom is a crucial aspect in SLA. It is important as a practitioner to not only improve competency levels in second language, but also to carefully choose the pedagogy behind teaching of L2 to create successful learning. Hundleby and Breet (1988) and Berry (1990) assert the view that teacher training is based on improving language proficiency in trainees, further evidenced by Willis (1981) and Hughes (1981). On the other hand, Cullen’s (1994) research highlights the view that teachers must also be able to effectively use their language competency to develop effective learning strategies within their classroom, which is something I could work on as a non-native speaker.  
In reflection, it is clear that to improve my language competency, I could develop conversation, which may develop motivation for children’s learning. Principles laid out in ‘Consciousness Raising’ support my hypothesis; they state that once students are aware of their downfalls, the motivation to improve these aspects within and outside a classroom context could be developed. This would open opportunities to promote the language, for example through trips. Estyn (2013) suggests the use of extra-curricular experiences such as clubs support children’s motivation, as well as providing stimulus to develop internalisation using different contexts such as books and real-world experience. 
In the time since this lesson took place, I have been working to improve my own language skills using mobile apps such as “Duolingo” and “SaysomethinginWelsh”. The benefits of using mobile assisted language programmes is well supported by Gay et al (2001); Huang and Sun (2010); Kennedy and Levy (2008); Klopfer, Squire, and Jenkins (2002), who show advantages such as connectivity, ease of use and availability as providing the opportunity for learners to use new language often, solidifying knowledge and ensuring development. On the other hand, I have found that despite learning subject specific vocabulary, mobile apps often do not provide opportunities to develop sentence structure to support the everyday use of the language. In a school context, I could start a Welsh language club; Estyn (2019) state that school clubs can promote the social use of the Welsh language throughout the school. To ensure this is implemented successfully, I could introduce language mentors where older children support younger children’s learning, as I have seen this work successfully while on placement. 
[bookmark: bBIB9][bookmark: bBIB13][bookmark: bBIB2][bookmark: bBIB7]To improve my use of everyday Welsh I have been watching S4C with subtitles which is beneficial as I am able to work out sentence patterns and create understanding of everyday Welsh. The use of subtitles to develop understanding is supported by Newmark, (1991); Vanderplank, (1990; 1999); Vanderplank and Jung (1994); Neuman and Koskinen (1990) and Smith (1990), who believe this develops listening skills and therefore allows the creation of connections. Williams and Thorne (2000) agree, suggesting that learners can more precisely interpret language, however they further suggest that this text is not appropriate for longer shows and films due to the possibility of cognitive overload. 
As SLA requires a social aspect to immerse in a new language, allowing myself to understand what aspects I need to improve on is difficult living in a community where very little Welsh is spoken. In order to further improve my subject knowledge, I will be continuing to use the aforementioned apps, as well as using professional development opportunities such as Camau (2020) and Collective learning (2020), designed specifically for Welsh language professional development, as well as using professional development for instructional techniques such as Cogsci (2020) and TES (2020). The benefit of professional development opportunities has been emphasised by Caena (2011), who shows the link between high quality teaching and quality training for teachers, as further agreed by Council resolution (2007, as cited in Caena, 2011). Professional development is crucial to teachers as they are required to develop lifelong learning enabling them to adapt to fast paced changes due to politics and political views often bringing in new forms of curriculum development and ideology. Tomlinson (2003) and Clarke (1995) both suggest that professional development plays an important role in the development of teachers. However, it is important that the CPD is used effectively, as suggested by McMeniman et al (2003) Wiliam (2020) and Larsen-Freeman (2004), who show that teachers require development that allows them to reflect on their current practice and find ways to improve. Teachers’ abilities to develop their experience and practice is therefore important in allowing them to develop individual personal practice that suits their environment. 
The use of professional will help supplement my teaching and content vocabulary. To instigate continuous language development, teacher support groups (Farrell and Richards, 2005) would give me the opportunity to converse with teachers with better competencies in Welsh, allowing me to hear good practice and understand my competency level. This is further asserted by Lieberman and Grolnick (1998, p. 723), suggesting that teacher support groups play a major role in “providing opportunities for teachers to validate both teacher knowledge and teacher inquiry”. Learning communities have the ability to support teachers learning and development, agreed by Wiliam (YouTube, 2020); Richards and Farrell (2005), who state the importance of continuous development. However, they urge caution as to how this is conducted as it is important to support individuals’ process. Within this process I am able to self-monitor my progress, in order to create a better understanding of my behaviours, improving my welsh language skills. To further improve students’ language competence, I would look to the example set by Greenfield Special School Estyn (2017). As a result, over the last three years, the school has placed emphasis on extending the opportunities for staff and pupils to learn Welsh, engaging in learning about local culture. 
In conclusion, in the development of my Welsh language skills and my ability to effectively teach these skills, it is important to balance professional development based on improving my linguistic skills and the effectiveness of the strategies I use within lessons. Wiliam (2020) explains the that professional development needs to be developed carefully, emphasising that it must be an individual process focusing on individual strengths. To develop my Welsh language further and my communication within Welsh lessons, the use of teacher support groups and peer coaching allows opportunities to develop my practice and subject knowledge and can help me to identify weaknesses in my strategies. The main aim of this process is to develop students’ SLA. It is therefore important that the strategies implemented are focused on developing children’s ability to firstly encode and retrieve new information within their long-term memory. Reflecting on my lesson showed the need to continue to use and develop everyday Welsh throughout the lesson, this also includes allowing the learners more opportunities to show their understanding. 
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Task 2 – Two Lesson Plans 
__________________________________________________________________________________
Please submit 2 lesson plans for future development using the new curriculum as a focus, e.g. appropriately theme based plans (equivalent to 1500 words).  The lessons should be suitable for a year group of your choice.
These lessons do not have to be linked in terms of theme or content to the video that you have discussed in Part 1.
You should attempt to include in your lesson plans elements of reading, writing, speaking and listening.

Lesson Plan 1 - 

Success Criteria 
Red group – will aim to hit orange targets as much as possible. 



	Year group: Year 3
	No. of learners: 26
	ALN: 2

	Additional adults: 1 – They will provide individual support for the two children with dyslexia, providing scaffolds and support developing the script and the performance. 

	Learning objective(s): By the end of the lesson, students will be able to communicate effectively what they have done over the holidays. 
By the end of the lesson, children will be able to communicate and use varied vocabulary and sentences to describe what they did over the holidays.  
By the end of the lesson, children will be able to use communicate using extended sentences and varied vocabulary when discussing what they did over the holidays as a group. 
	Success criteria:  HA
Learners are able to use adverbs to expand simple sentences and phrases. Learners will use some varied sentences and phrases Learners will be able to use sentences and phrases
Use an increasingly imaginative vocabulary 
Use language appropriate for writing, including standard forms of Welsh. 
Learners will use carried vocabulary and use newly learned vocabulary. 
Learners will use some varied vocabulary and loom to use new vocabulary learned in this lesson.
Adapted talk, using different tenses, also showing understanding of the differences between informal talk with friends and more extended talk with a wider group, e.g. using ti/chi.  Learners are able to convers by further developing and extending their sentences, learners will be encouraged to ask their peers further questions. 
Learners will use different tenses as well as asking questions about their peer’s work.
Learners will use different tenses when using support as well as asking practiced questions with their peers. 
Proofread their own work and that of others, assessing and identifying ways to improve before editing. 



	Links to previous learning: in previous lessons the class have been learning new vocabulary based on sport and leisure activities. This was introduced using activities such as sport and leisure – learning verbs and sentence structure, during an English lesson the class discussed the layout of a script. 


	Curriculum coverage (range, skills) - Year 3 – writing – use adjectives and adverbs to expand simple sentences and phrases.
Use past tense of verbs consistently. 
Use vocabulary related to the topic or subject context. 
Use an increasingly imaginative vocabulary. 
Use language appropriate to writing, including standard forms of Welsh. 
Year 4 – 
Use the most common mutations correctly. 
Use connectives to show links within sentences. 
Speaking -
3 - Speak clearly, varying expression to help listeners. 
4 - Adapt talk. 
3 - Develop their ability to use a range of natural Welsh syntax structures and vocabulary (including terminology) when speaking. 
4 - Use and demonstrate some grasp of a range of Welsh syntax structures and vocabulary (including terminology) when speaking. 
3 - Begin to use language that is appropriate for formal and informal situations. 
4 - Develop their ability to use language that is appropriate for formal and informal situations. 
Oracy – 
3 - Contribute to group discussion, sharing ideas and information. 
4 - Contribute to group discussion and help everyone take part. 
3 - Check understanding by asking relevant questions or making relevant comments. 
4 - After listening, respond, giving views on what the speaker has said. 
3 - Listen carefully to and make connections between what they are learning and what they already know.  
4 - Listen carefully to presentations and show understanding of main points. 
Writing – 
Use adjectival and adverbial phrases to add interest and precision. 
Vary the order of words, phrases, and clauses in sentences. 
Choose and use words from an increasing range of imaginative vocabulary. 
Use subject-specific vocabulary independently. 
Use language appropriate to writing, including standard forms of Welsh. 
Yr 3 - Proofread and give an opinion about their own written work and that of others, identify ways to improve and begin to edit. 
Yr 4 - Proofread their own work and that of others, assessing and identifying ways to improve before editing. 


	Literacy(LNF) – communication writing listening etc


	Numeracy (LNF) – asking eachother how many times they had been somewhere? 


	ICT – filming the activity 
	Thinking
Editing their performances etc
	Cross Curriculular links – drama – creating and performing a script 
English skills – layout of  script 

	YCC – the context of learning 

	Key vocabulary(English/Welsh):  Extending sentences – However – Fodd bynnag, Also – Hefyd, Sometimes – Weithia, Now and again - Nawr ac yny man, And – A, Hopefully – Gobeitho, Because – Achos. 
Vocabulary – Rhedeg, nofio, amgueddfa, pel droed, rygbi, golf, criced, dillad siopa, mynd I parc, canolfan hamdden, mynydd, traeth, ffrindiau, teulu, theatre, cinema. 






	Time

	Session activities, organisation, and management. 
	Key questions & Assessment for Learning opportunities  

	10-15 mins 
	Introduction – The teacher will start by asking questions about previous learning, asking questions involving vocabulary used last week. 
I will then introduce a ‘Retrieval Practice’ exercise to understand and what knowledge the students have maintained, also further developing connections and understanding of the students. (Vocabulary used is within the boxes above and to the side).
Following this I will Introduce the vocabulary using a visualiser, attending to ‘Talk for Writing’, Dual Coding using images and audio. To avoid split attention I will start from a blank page and only introduce images and vocabulary while directing attention to aspects such as mutations. 
Using ‘Pastors Perch’ at the back of the class, I will be able to ensure all students are concentrating on the instruction. 
Introduce differentiated questioning – showing good practice and asking what could be done to improve a sentence or answer. 
Students will use mini whiteboards in pairs to show they understand, allowing me to correct any issues, or show good practice. 
Exemplify sentence patterns from past and present tense. 
Teacher uses models of accurate welsh – good examples/ bad examples – 
e.g. What is wrong with this sentence? 
Peer and self-assessment 
scaffolding – Guide student practice – check for understanding – independent practice.
Peer support and peer assessment. 

Guide to editing practice/ sentences.  

Go back to success criteria and the learning objective and detail what you are looking for following examples – success criteria – up on the board too – what we need to do. 

Self and peer assessment - AfL

	Questioning and language opportunities 

Ar y Penwhythnos – on the weekend 
Yn y wythnos – In the week  
In the week. 
Roeddwn I – I was 
Sut roedd? – how was?
Beth am danat ti? – what about?
Dw I’n gallu – I can 
Dw I ddim yn gallu – I can’t  

Beth wyt ti’n hoffi/ ddim yn hoffi 

Beth wyt ti’n Mwynhau/ Ddim yn mwynhau 

Suggest to the HA learners about using the difference between TI and Chi. 
Sentences – is this sentence correct? – how could you improve this sentence
Classroom Welsh – 
Pwy sy’n barod? 
Pwy sy’n cofio’r gair am? – who knows the word for? 
Ydych chi’n deal – Do you understand? 
Pwy sy’n cofio – who remembers? 
Pwy sy’n darllen heddiw – Who is reading today? 
Pwy sy’n gallu ateb/sillafu – Who can’t answer spell? 
Pwy sy’n gallu helpu 
Oes problem da ti? – Do you have a problem? 
Dangoswch I fi – show me (whiteboards)
Mae rhaid I chi tachluso/ wrando nawr – You must tidy up/ listen now
Dwedwch wrth ffrind/partner 
Dy dro di nawr/nesaf – your turn now/nesaf
Atebwch yn gymraeg – answer in Welsh 
Gwrando yn ofalys – listen carefully  
Yn – in
Yn y – in the
Yn yr – in the 
In a – mewn
Mae (noun) gyda fe/hi – He/she has a 
Ble mae (Sam) yn (verb) – Where does (Sam (Verb) 
Ma (Sam) yn (verb) yn y/mewn (name of place) – (Sam (verb) in the/in a (name of place)
Ble est ti? – Where did you go? 
Es I i/I’r (place) – I went to/to the (place)
Beth gest ti – What did you have? 
Ces I – I had 
Ble rywt ti’n (verb)? – Where do you (verb)?
Dw I’n (verb) yn (room of the house) – I (verb) in (room of house)
Ble mae (Sam) yn (verb) -Where does (Sam) Verb)
Sut oedd y tywydd – How was the weather
Roedd hi’n – it was 
AfL – 
Traffic light board – students will put their name on which colour they feel is most applicable to their understanding 
Questioning and feedback 
Retrieval practice 
Mini plenaries 


	30-35 mins
	Main activities – The task is focussed on using language from the topics ‘me and my friends’ and ‘sport and leisure activities’. Students will create a video of a discussion between a group of them talking about what they did over the holidays.
The students will join their groups 
The class will begin group work by checking their scripts and starting to practice. (The teacher will be checking in with the groups to check pronunciation). 
Groups will have access to audio and written forms of verbs and vocabulary used within the lessons. Sentence patterns and vocabulary will be provided, the group with TA will have 1 to 1 support). 
Groups will have flashcards to support their understanding and use of vocabulary – these groups will aim to use basic sentence patterns when answering each other and talking about their experiences. 
Groups will aim to use varied and extended sentences, with the aim of developing each other’s answers and asking further questions. Some support will be given; checking scripts and limited flashcards will be provided. (The teacher has decided these learners are comfortable with the vocabulary and sentences in both past and present tense.) 
Mini plenaries – listen to the learners, whole class/ individual feedback – common misconceptions and areas to improve – revert back to basic sentence structure and ask for examples of extended sentences – build together – gives some ideas for lower ability groups. 
Show good practice relate back to the success criteria – editing the process and writing etc throughout rather than at the end – promote that they need to practice 
Continuous feedback using mini plenaries for whole class feedback on issues that arise on the whole.



	

	10-15 mins
	Plenary – Look at areas of improvement. Talk to different groups about the language they used and how you could add similar aspects to your performance. 
Retreival quiz on kahoot – to finish – Bocs bendegedig am y pob grwp (all groups). 
Retrieval practice game to use what was learned in a different context – get HA to explain difference between TI and Chi after their performance – class discussion – where we can improve for next time.
Peer self-assessment. 
Final piece. 
Showing their skills. 



	



























Lesson Plan 2 – 
	Name of trainee:     Harry Corish                                                       Session ref: Lesson 1
                          

	Personal target(s) in relation to QTS:


	Year group: 3
	No. of learners: 26
	ALN: 2

	Additional adults: 1

	Learning objective(s): By the end of the lesson, students will be able to write a pamphlet including 5 facts about their favourite animals.  

	Success criteria: eliciting information from reading passages. 
Respond and ask questions 
Read their own and others’ work 
Read texts independently 
(Comprehension) 
Use the vocabulary learned to within a pamphlet. 
Develop and further extend sentences using new vocabulary.

	Links to previous learning: Previously the class had been on a trip to folly farm, they were tasked with finding out facts about their chosen animals… 
Structure of writing a pamphlet   

	View and listen carefully responding orally. 
Reinforce Welsh syntax. 
Respond by asking questions & offering comments. 
Respond courteously & begin to establish a relationship. 
Use accurate and clear language & words & patterns that are appropriate. 
Read their own & others’ work. 
Use the knowledge of language gained from their reading to: 
• Reinforce the language presented to them. 
Use the characteristic of chosen form. 
Use punctuation to convey appropriate meaning.  
Spell simple words correctly, check spelling by using various methods, including ICT. 
Present their work appropriately by developing legible handwriting in accordance with convention, using appropriate methods in terms of presentation and layout, including ICT. 
Reading – 
3 - With support, begin to recognise and understand the basic features of continuous and non-continuous texts in terms of language, structure, and presentation, e.g. story structure, the layout of a letter.  
4 - With support, recognise and understand the features of continuous and non-continuous texts in terms of language, structure, and presentation, e.g. presentation of a script, presentation of a newspaper article. 
3 - Read short information texts independently with concentration. 
4 - Read texts, including those with few visual clues, independently with concentration. 
3 – Use a range of strategies to make meaning from words and sentences, including knowledge of phonics, word roots, word families, syntax, text organisation and prior knowledge of context. 
4 - Use a range of strategies to make meaning from words and sentences, including knowledge of phonics, word roots, word families, syntax, text organisation and prior knowledge of context. 
Writing – 
Use adjectival and adverbial phrases to add interest and precision. 
Vary the order of words, phrases, and clauses in sentences. 
Choose and use words from an increasing range of imaginative vocabulary. 
Use subject-specific vocabulary independently. 
Use language appropriate to writing, including standard forms of Welsh. 





	Literacy (LNF)


	Numeracy (LNF)


	ICT
	Thinking

	ESDGC

	YCC

	Key vocabulary (English/Welsh):  Extending sentences – However – Fodd bynnag, Also – Hefyd, Sometimes – Weithia, Now and again - Nawr ac yny man, And – A, Hopefully – Gobeitho, Because – Achos.
aderyn			bird                                                   cath			cat                                                
ceffyl			horse                                                 ci			dog
crwban			tortoise                                              cwningen		rabbit
hamster		hamster                                               llygoden		mouse
mochyn gini		guinea pig                                            neidr			snake
pysgodyn		fish                                                     eliffant                        elephant
panda                            panda                                                  brawd                           brother
chwaer                         sister                                                   llygaid			eyes
trwyn			nose                                                      cynffon		tail
tafod			tongue                                                 clustiau 		ears
coler ci 		             dog collar                                             cot 			coat

hoffi 			to like                                                 bwyta 			to eat
gwisgo			to wear                                               cysgu			to sleep
rhedeg			to run
Neidr – snake 
Dafad - sheep
Teigr - tiger
Llew - lion
Mwnci – monkey 
Elliphant – elephant 
Giraffe - Jiraff




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	10-15 mins
	Introduction – review of information and vocabulary learned during the previous trip to Folly Farm. 
Introduce new information and vocabulary – looking to vary sentence structure and vocabulary – allowing learners to develop their vocabulary and the ability to express what they are thinking. 
Using show-me boards to elicit information and question students understanding of the vocabulary and the ability to create and develop varied sentences. 
Modelling and worked examples – peer discussion and feedback. 








	Mae chwaer gyda fi ond does dim brawd gyda fi -                                                  I have a sister but I do not have a brother.
Ydw, dw i eisiau cath - Yes, I want a cat.
Nag ydw, dw i ddim eisiau ci - No, I don’t want a dog
Mae crwban gyda Sam - Sam has a tortoise.
Does dim ceffyl gyda Sam - Sam doesn’t have a horse.

Mae’r ci yn chwarae yn y parc - The dog plays in the park.
Mae’r ci yn hoffi bwyta bisgedi - The dog likes eating biscuits.
Mae’r eliffant yn byw yn y sŵ - The elephant lives in the zoo.
Mae cwningen gyda fi o’r enw Fluffy. Mae Fluffy yn byw mewn caets ac mae Fluffy yn bwyta letys.
I have a rabbit called Fluffy. Fluffy lives in a hutch and Fluffy eats lettuce.

Classroom Welsh – 
Pwy sy’n barod? 
Pwy sy’n cofio’r gair am? – who knows the word for? 
Ydych chi’n deal – Do you understand? 
Pwy sy’n cofio – who remembers? 
Pwy sy’n darllen heddiw – Who is reading today? 
Pwy sy’n gallu ateb/sillafu – Who can’t answer spell? 
Pwy sy’n gallu helpu 
Oes problem da ti? – Do you have a problem? 
Dangoswch I fi – show me (whiteboards)
Mae rhaid I chi tachluso/ wrando nawr – You must tidy up/ listen now
Dwedwch wrth ffrind/partner 
Dy dro di nawr/nesaf – your turn now/nesaf
Atebwch yn gymraeg – answer in Welsh 
Gwrando yn ofalys – listen carefully  
Questions such as :
Mae aderyn gyda fi.                         Does dim crwban gyda fi.                  Oes eliffant gyda ti?                         
Oes / Nag oes                          Mae ci gyda fi ond does dim cath gyda fi.
Wyt ti eisiau ci?
Ydw, dw i eisiau ci.
Nag ydw, dw i ddim eisiau ci, dw i eisiau ceffyl.
Oes ci gyda ti?
Oes / Nag oes
Oes ci gyda Sam?
Oes / Nag oes
Mae ci gyda Sam.
Does dim cath gyda Sam.
Mae’r ci yn chwarae yn y parc.
Mae’r ci yn hoffi bwyta bisgedi.
Mae’r mwnci yn byw yn y sŵ.
AfL - Traffic light board – students will put their name on which colour they feel is most applicable to their understanding 
Questioning and feedback 
Retrieval practice 
Mini plenaries 




	30-35 mins 
	Main activities – Students will have the chance to look at creating sentences with the new learned vocabulary. 

Students will work with worked examples with the class peers, class teacher and TA. They will be able to check their pronunciation with peers – clearly checking with their peers and against the success criteria. 
Following this they will work on a comprehension worksheet involving their trip to Folly Farm. This will be differentiated; this group will focus on understanding what the vocabulary means and developing this understanding within different contexts. 
They will then look at creating their own pamphlet using sentences and new vocabulary they have learned to describe the animals they saw at Folly Farm. 
Students will work with worked examples with a few more gaps, where they will work to understand new vocabulary. They will be able to check their pronunciation with peers – clearly checking with their peers and against the success criteria. 
Following this they will work on a comprehension worksheet involving their trip to Folly Farm. This will be differentiated; this group will focus on developing sentence understanding and moving towards further developing their vocabulary to develop their sentences and reading comprehension.
Developing meaning and children’s understanding within different contexts. 
They will then look at creating their own pamphlet using sentences and new vocabulary they have learned to describe the animals they saw at Folly Farm and be encouraged to start to extend their sentences. 
Students will work with examples asking them to fill in the gaps and to respond to what is being said. They will be able to check their pronunciation and answers with peers – clearly checking with their peers and against the success criteria. 
Following this they will work on a comprehension worksheet involving their trip to Folly Farm. This will be differentiated; this group will focus on understanding what the vocabulary means and developing this understanding within different contexts. 
They will then look at creating their own pamphlet using sentences and new vocabulary they have learned to describe the animals they saw at Folly Farm. They will aim to extend their sentences, giving reasons and providing feelings. 








	

	10-15 mins
	Plenary – Retrieval practice quiz on Kahoot. 


Putting class expert as a “park ranger” using ‘hot seat’ technique – asking them questions about different animals – asking them questions and evaluating responses and questions from all learners. 

Card game of snap on the interactive whiteboard. 
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