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[bookmark: _Toc230965165]Introduction
This assignment consists of two parts. Part one is an academic essay related to behavioural management and effective learner engagement from an academic as well as a legislative perspective. The effectiveness of such strategies in the post compulsory educational sector will be discussed.
Part two of the assignment is a reflective account of two observations of teaching professionals undertaken with a specific focus on how leaner engagement was managed during the sessions. A reflective account of each session will be conducted separately.
[bookmark: _Toc230965166]Assignment Part One
[bookmark: _Toc230965167]Introduction
Effective behaviour management and learner engagement are fundamental to successful teaching and learning within post compulsory education. In higher education teachers are required not only to deliver subject knowledge effectively, but also to create learning environments that promote participation, inclusion motivation, and mutual respect. Learners in the post compulsory sector can present with a diverse range of educational backgrounds with varying degrees of motivation, external responsibilities and expectations of their education. Typically, within the post compulsory education behaviour management focuses on active engagement strategies and building relationships rather than relying solely on disciplinary actions. This essay will cover the current thinking regarding behaviour management and learner engagement from academic and legislative perspectives. It evaluates the effectiveness of contemporary approaches with higher education.
[bookmark: _Toc230965168]Current Thinking on Behavioural Management
Current literature suggests that behaviour management should be viewed as a proactive approach rather than being reactive. Aloka and Seyi-Oderinde (2024) argue that effective behaviour management involves the creation of learning environments that support academic, social and emotional development. Within higher education, disruptive behaviours such as disengagement, poor attendance, lack of participation and inappropriate use of technology can negatively affect both individual learning and the learning experience of peers, Consequently, behaviour management requires educators to establish conditions that promote positive behaviours before problems emerge.
Whilst behavioural management remains important, some question the assumptions around the concept itself. Lebor (2019) argues that the language of behaviour management can imply that learners require control rather than support. As is commonly the case in post compulsory education, where learners are often adults or young adults, this perspective may be difficult for the students. Learners frequently face external pressures such as employment commitments, caring responsibilities, financial difficulties and in some cases a negative previous experiences related to education. As a result, behaviours such lateness, nonattendance or disengagement should not automatically be interpreted as deliberate misconduct but understood within their wider social and educational context alike.
This aligns with Knowles’ (1975) theory of andragogy, which suggests that adult learners value autonomy, relevance and respect. Highly authoritarian approaches may therefore be less effective than strategies that encourage collaboration and leaner responsibility. Roger (2015) similarly argues that positive behaviour is most effectively achieved through mutual respect, consistency and positive teacher-learner relationships.
Relationship building is a recurring theme within the literature. Lebor (2019) highlights practical strategies such as greeting learners at the classroom door, learning students’ names and establishing negotiated ground rules. These approaches help foster a sense of belonging and trust, which in most cases can reduce behavioural difficulties and increase participation. Behaviour management is therefore increasingly viewed as a relational process that supports engagement rather than simply enforcing it.



[bookmark: _Toc230965169]Learner Engagement and Motvation in Higher Education
Learner Engagement is closely linked to behaviour and educational success. Fredricks, Blumenfeld and Paris (2004) describe engagement as compromising behavioural, emotion and cognitive dimensions. Learners who actively participate in the classroom feel connected to their learning environment and invest effort in learning are more likely to achieve a positive outcome.
Self-Determination Theory provides a useful framework for understanding engagement. Ryan and Deci (2020) argue that learners are most motivated when three psychological needs are met: autonomy, competence and relatedness. Within post compulsory education learners often expect independence and can disengage if they think learning is relevant to their goals or is overly controlled. Educators can therefore enhance engagement by providing opportunities for choice, offering constructive feedback and developing positive relationships.
The importance of purpose is emphasised by Wearing (2019), who argues that learners are more likely to engage positively when they understand the relevance of activities and the expectations placed upon them. Clear communication regarding lesson objectives, assessment requirements and long-term goals can increase motivation whilst reducing anxiety and uncertainty. Learners who understand why they are completing tasks are more likely to participate positively and less likely to display behaviours associated with frustration or disengagement. 
Aloka and Seyi-Oderinde (2024) further identify differentiated instruction and social-emotional learning as effective engagement strategies. Differentiated approaches recognise that learners have varying abilities, backgrounds and learning styles, whilst social learning promotes self-awareness, self-regulation and interpersonal skills. Together these approaches support both leaner engagement and positive behaviour.
Professional Standards and Legislative Frameworks
Behavioural management in the post compulsory education sector is guided by professional expectation and legislative responsibilities. The Education and Training Foundation (ETF) Professional Standards emphasise the importance of creating inclusive learning environments, promoting positive behaviour and supporting learner achievement. Wearing (2019) argues that behaviour management should not be viewed as separate aspects of teaching but as an integral component of effective educational practice. Positive behaviour is promoted when learning is purposeful, inclusive and appropriately challenging. Consistency, fairness and trust are identified as essential elements of effective practice.
Legislative frameworks also influence behaviour management approaches. The Equality Act 2010 requires educational institutions to eliminate discrimination and promote equality of opportunity. As a result, behaviour management strategies must be implemented fairly and take account of individual leaner needs.
Within Wales, the Additional Learning Needs and Education Tribunal (Wales) Act 2018 reinforces the importance of inclusive practice and appropriate support for leaners with additional learning needs. Behaviour that appears disruptive may sometimes reflect inappropriate learning, emotional or social needs. Educators therefore have a responsibility to consider underlying causes before implementing disciplinary action.
[bookmark: _Toc230965170]Advantages and Challenges of Behavioural Management Strategies
Effective behaviour management strategies can contribute significantly to learner success. Aloka and Seyi-Oderinde (2024) identify several advantages, including improved leaner engagement, increased instructional time and the creation of positive learning environments. When educators establish clear expectations and supportive classroom cultures, learners are more likely to participate actively and achieve positive outcomes.
Restorative approaches are particularly relevant within post compulsory education. Rather than focusing solely on sanctions, restorative practices encourage learners to reflect upon their actions, understand the impact of their behaviour and repair relationships Aloka and Seyi-Oderinde (2024). Such approaches align with adult learning principles and support the development of personal responsibility and professional behaviours (Knowles, 1975). 
However behavioural management strategies also have limitations. Some approaches focus on managing observable behaviour without addressing underlying causes such as anxiety, social disadvantage or previous negative educational experiences. Behaviour management strategies that fail to consider these factors may only provide short-term solutions.
Lebor further highlights the risk of viewing learners as problems to be controlled rather than individuals requiring support. Excessive emphasis on compliance may undermine learner autonomy and conflict with the principles of adult education. This suggests that behaviour management should be applied flexibly and sensitively, taking account of individual circumstances.
Technology also presents additional challenges. Whilst digital tools can enhance participation and accessibility, they may also contribute to distraction and disengagement. Educatory must therefore balance the benefits of technology (Robinson, 2019).
Overall, the evidence suggests that there in no single behaviour management strategy that is universally effective. Successful practice depends upon professional judgement, flexibility and a consideration of the complexity of leaners external factors influencing their behaviour.
[bookmark: _Toc230965171]Conclusion
Current approaches to behaviour management within post compulsory education have moved beyond traditional models of discipline and control towards more inclusive, relational and learner-centred practices. Current literature highlights the importance of proactive interventions, positive relationships, restorative approaches and learner engagement in promoting positive behaviour. The ETF Professional Standards, together with legislative frameworks such as the Equality Act 2010 and the Additional Learning Needs and Education Tribunal (Wales) Act 2018, reinforce the need for inclusive and equal practice. Whilst behaviour management strategies can improve engagement and learning outcomes, their effectiveness depends upon recognising the wider social, emotional and educational factors that influence behaviour. Effective behaviour management is therefore best understood as the creation of supportive learning environments in which learners can participate, succeed and develop.



[bookmark: _Toc230965172]Assignment Part Two – Reflective Evaluation of Behaviour Management and Learner Engagement
[bookmark: _Toc230965173]Introduction
This section of the assignment includes a reflective account of two observations of professional educators and an account of one of my own sessions using Rolfe et al. (2001) Reflective Cycle. The observation forms and lesson plan can be found in the appendices of the assignment.
[bookmark: _Toc230965174]Observation 1
What?
The first observation consisted of a level 5 engineering class focused on Failure Mode Effects Analysis (FMEA). The lecturer began with a recap of previous learning and introduced the modules assignment and directed the student to the location on Teams. This included an assignment template for the students to use when writing their assignments. Learners then continued with an activity in small groups which was a continuation of a previous session. Throughout the activity, the lecturer periodically circled the classroom, provided support and guidance and used positive reinforcement to encourage participation and encourage learners work and contributions to the task. However, some learners became distracted during the group task, there was no clear time limit given to the students to help them focus on the goal. In addition a leaner arrived late and did not immediately engage with the activity and proceeded to look/use a mobile device.
So What? 
This observation demonstrated several examples of proactive behaviour management. As previously discussed, proactive strategies are effective because they establish conditions that reduce behavioural difficulties before they can occur. The assignment template and clear guidance provided structure and reduced uncertainty, supporting learners’ confidence in their ability to complete the assignment. This aligns with Wearing’s (2019) argument that learners are more likely to engage positively when expectations and learning objectives are clearly communicated. 
The lecturer’s movement around the classroom and individual support also reflected Lebor’s (2019) emphasis on relationship building within post compulsory education. The lecturer-maintained engagement with learners through support, encouragement and positive interactions. This approach reflects on current behavioural management concepts.
However, the observation also highlighted the importance of clear task structure. The absence of a clearly defined completion time appeared to contribute to some learners becoming distracted and off task. Again, as previously discussed leaners require clear expectations. Similarly, a late arriving learner did not engage immediately with the task at hand and using a mobile device. This suggests that a late arriving learner should be put on task as soon as possible to reduce the disruption to other learners. 
Now What?
This observation has benefited my understanding of how behaviour management and learner engagement are related. In my future practice, I intend to provide clear instructions, time limits and success criteria for group activities to maintain learner engagement minimising opportunities for disruption. I will also consider developing assignment templates where possible as this can provide consistency and reduce learner concerns regarding the assignment requirements.
Also, I will make sure that late arrivals are integrated into the classroom activities as soon as possible through brief guidance and support. This will help maintain inclusion whilst minimising disruption to the wider classroom. Finally, I will continue to use positive reinforcement and classroom circulation as strategies for building relationships and supporting learner engagement.
[bookmark: _Toc230965175]Observation 2
What?
The second observation involved the same level 5 engineering cohort but focused on Design for X principles. The lecturer introduced the content through questioning, encouraging learners to consider manufacturing methods, component selection and engineering decision making from their experience. Practical examples were used throughout the session to support understanding of more complex topics. Questioning was used well to encourage learners to apply their knowledge to realistic scenarios. However, coming off a large task in the previous session the previous content could have been concluded more formally before introducing new content.
So What? 
Observing this session reinforced the importance of questioning as a leaner engagement strategy. Fredricks, Blumenfeld and Paris (2024) state that learner engagement includes cognitive approaches where learners actively invest effort in understanding and applying knowledge. By requiring learners to justify design decisions and discuss personal experiences, the lecturer promoted deeper learning rather than passive participation.
The use of practical examples also reflected Knowles’ (1975) theory of adult learning. Adult learners are often motivated to learn when it is relevant to real world situations. The lecturer effortlessly linked theoretical concepts to practical engineering contacts, which appeared to support learner understanding. 
The observation highlighted the importance of learner reflection and closure of activities. Wearing (2019) emphasises the need for learners to understand the purpose and outcomes of learning activities. A structured conclusion may have enabled learners to consolidate learning, share findings and reflect upon key concepts before progressing to the next topic.
What Now?
This observation has encouraged me to consider how questioning can be used as both an assessment and engagement strategy. In my own teaching, I will incorporate more open-ended questions that require learners to explain, justify and apply their knowledge. This should encourage deeper engagement and thinking around the subject.
I will also ensure that learning activities conclude with opportunities for reflection, discussion or feedback. Such activities can help learners consolidate understanding and identify key learning points before progressing further.

[bookmark: _Toc230965176]Own Practice
What?
The session was delivered to four Level 7 Mechanical Engineering learners with a focus on an ultrasound recap designed to support students with knowledge and understanding to be able to take measurements required for an assignment. The lesson combined theoretical input with a practical activity using ultrasonic testing equipment. Learning objectives for the session were outlined at the beginning of the session and given the opportunity to use the UT equipment practically. Throughout the exercise, I circulated around the classroom, monitoring and supporting learners and using questioning to assess understanding and provide support where required.
So What?
Reflecting on the session, I believe the practical nature of the lesson contributed positively to learner engagement. Research as previously discussed suggested that proactive behaviour management involves creating learning environments that encourage participation and reduce opportunities for disengagement. By providing learners with practical equipment and allowing them to apply theory to realistic engineering tasks, engagement remained high throughout most of the session.
The use of questioning also supported learner engagement and allowed me to assess prior knowledge and understanding of key concepts. This aligns with Wearing's (2019) argument that learners are more likely to engage positively when expectations and learning objectives are clearly communicated. The lesson structure provided clear progression from theory to demonstration and finally independent practice, which helped learners understand the purpose of the activities being undertaken.
However, I observed that learners appeared lethargic at the beginning of the session due to the early morning delivery outside of their normal timetable. To address this, I increased the classroom lighting, which appeared to improve learner engagement and participation. This highlighted the importance of considering environmental factors when planning learning activities.

What Now?
The importance of active learning approaches within post compulsory education was evident from this session. In future sessions, I will continue using practical activities and questioning to maintain learner engagement whilst providing learners with opportunities to apply theoretical knowledge. 
Following this session, I will also place greater emphasis on environmental factors that may influence motivation and participation, particularly during early morning sessions, such as turning the lights within the room to a brighter setting.
[bookmark: _Toc230965177]Conclusion
The observations and reflective evaluation undertaken throughout this assignment have reinforced the close relationship between behaviour management and learner engagement within post compulsory education. Across both observed sessions and my own teaching practice, it became evident that positive behaviour is most effective when done through purposeful learning activities, clear expectations, effective questioning and supportive teacher learner relationships rather than through corrective measures alone.
The observations demonstrated how strategies such as structured activities, positive reinforcement, practical examples and learner questioning can encourage participation and maintain engagement. Equally, they highlighted areas for development, including the importance of providing clear conclusions to activities, establishing time limits for tasks and ensuring all learners, including those arriving late, are effectively integrated into learning. My own teaching reflection further emphasised the value of active learning and the impact that environmental factors can have on learner motivation and participation.
The literature reviewed throughout this assignment supports these findings. Contemporary approaches advocate proactive, inclusive and relational models of behaviour management that seek to understand the causes of disengagement rather than simply responding to behaviour. Consequently, effective behaviour management should be viewed as the creation of conditions that enable learners to succeed academically, socially and professionally.
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	Teacher
	Lecturer A

	Date
	20/03/2026 

	Group
	Level 5 MDT 

	Topic/Context
	FMEA analysis

	Notes on the lesson:

	Opened with recap on last weeks lecture, pointed students to an assignment structure and guidelines that have been added to Teams (shown and demonstrated). Highlighted an assignment template is also given for the assignment (I like this approach, limits formatting issues for the assignment). 
Recap of last weeks exercises cover FMEA and primary function of product design and what covers hard and soft failures of component design. Detailed recap – could improve student engagement by directly asking them questions rather than talking at them for the full duration. Really good response to questioning from student. 

Then continuing with a group task that was undertaken towards the end of the previous lecture. Would be good to set a time for this task to keep students on track. Really good student engagement during the task walking around the room making sure all students are comfortable with the task and progressing. Good engagement within the student groups. During the group session students sometime drifted off task becoming loud and off topic, students were then gently reminded of the task at hand and prompted to finish the task (if a set time was given this could also be used to focus students work). 

Student arrived late, session continued and was not disrupted. Would be good to check in with the student encase there was any issues that needed addressing or late due to work/traffic etc. Student dd not engage in the task when came in late (this is something that I will take into account in the future to ensure the student is put on task as soon as possible after entering the room to limit disruption to other students.)

Good engagement with students giving help and tips of how to complete the task with possible solutions. Positive reinforcement used to reward engagement and ideas.




	What I have learned:

	
I like the approach of creating an assignment template, I would like to implement this during my future practices. 
Set times for tasks to keep students focused and on task as there were some students who completed the task early or distracted.
Ensure students who come late know what to do so they can begin the task as soon as possible.



	Targets to improve my own practice (mapped to professional standards):

	
Develop an assignment template for future modules to eliminate formatting issues. A1, K4, V2
Be cautious about giving group tasks with no clear conclusion so that learners are doing it for a reason and can see value in the task. A1, A3, K1
Set clear time limits and expectations for group activities. A1, A2, K2
Ensure late-arriving learners receive prompt guidance and are integrated into tasks as quickly as possible.A4, V1, V2






[bookmark: _Toc230965181]Teacher Observation Form 
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	Teacher
	Lecturer A

	Date
	27/03/2026 

	Group
	Level 5 MDT 

	Topic/Context
	FMEA analysis

	Notes on the lesson:

	For this session the lecturer moved from FMEA analysis in the previous session to a new topic focused on Design for X principles. Whilst the transition was clear, there may have been value in formally concluding the previous activity through a recap, discussion, or question-and-answer session before introducing new content.

During the Design for X section, learners were engaged through questioning related to manufacturing methods, component selection, and the implications of different production approaches. These questions encouraged learners to apply their knowledge and consider real-world engineering decisions.

Good use was made of simple and familiar component examples to support understanding of more complex concepts. The examples helped contextualise learning and encouraged discussion amongst learners.

Further questioning opportunities were used to maintain engagement and stimulate discussion. Positive reinforcement could be utilised more frequently during these interactions to encourage wider participation.



	What I have learned:

	
Group activities benefit from a clear conclusion that allows learners to reflect on and share their findings.

Questioning learners about their choices and design decisions can effectively deepen understanding and encourage application of knowledge within the workplace and the classroom.

Simple practical examples can be highly effective in supporting learner comprehension of technical concepts.


	Targets to improve my own practice (mapped to professional standards):

	
Ensure group activities include a structured conclusion or feedback activity. A2, A3, K1

Use positive reinforcement more consistently during whole-group questioning. A4, V1, V2

Build more opportunities for learner reflection before moving between topics. A3, A5, K3
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Lesson Plan

	Topic: Ultrasound Recap
	Class: Mechanical Engineering – Level 7


	Date: 12/02/2026

	Length of lesson: 1.5 hour
	Number of students: 4

	Resources required:
PowerPoint, PC 

D-SCAN 705 Ultrasound set, 5MHz Single Crystal probe and connecting cables, Couplant (water), Vernier Calipers, all items x 2 




	Aim of Lesson

· Provide the students with a base line knowledge of Ultrasound.
· Recognise the importance of know the speed of sound within a material and other governing parameters (see PowerPoint slides)
· Show the importance of calibrating and how to do so.
· To give a basic overview of taking thickness measurements using Ultrasound simulation tool.


	Learning Outcomes – The Learners Should Be Able To:

· Identify how UT takes measurements using the simulation tool
· Demonstrate the ability to take thickness measurements using Ultrasound simulation tool
· Identify the importance of the speed of sound within a material using the simulation tool


	Previous student knowledge required for the session:	

Base knowledge of Non-Destructive Testing, Including the core concepts behind Ultrasonic Testing where possible.




	Anticipated difficulties (if applicable):

Students may not have device competency. To mitigate these students are given access to the equipment ahead of time.

One group may complete the task quicker than the other. This can be overcome by having additional tasks for students to complete and take further measurements with other samples.

Equipment failure. If students’ equipment fails or software issues occur students can group together and share a device.


	Professional Standards (where are these being met within the session)

Value and promote diversity, equality of opportunity and inclusion – This will be met by providing each student the opportunity to take measurements using the Ultrasonic equipment.

Plan and deliver effective learning, teaching and assessment - This will be met by ensuring I have practiced and recapped on the content provided in the slides prior to the lesson. A safe environment where learners can talk freely will be provided by stating this early in the lesson.

Demonstrate dignity, courtesy and respect towards other – This will be achieved by considering each students needs and helping as required.







Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction








Development 











































Plenary/conclusion
	Introduce the topic and learning outcomes for the session, along with the practical task of using ultrasound to take measurements on metallic samples.


Provide the students with an overview of ultrasound theory basics so that they have a baseline understanding of what UT is, what it is used for. Show that materials have different speeds of sound.  how measurements are calculated and displayed on an A-Scan.


Demonstrate the use of the UT and how to calibrate the system. This will show the importance that Velocity has on taking accurate measurements along with frequency, probe dimensions and coupling etc.






Once the demonstration is complete time is given to the students to undertake and repeat what was shown to them. This gives the students opportunity to complete the work and ask any questions to clarify any doubt that they may have. 



Recap on the learning outcomes and open the floor to any questions.
	Lecture – (pp 1 – 2)








Cognitive – Lecture & Questioning to gauge current knowledge of Ultrasound, even medical applications. (pp-3-8)











Psychomotor - Practical – Digital competency
Periodically check in on the students to make sure they are progressing in a timely manner. Q&A.











Q&A on why the students think the measurements are different and reinforce the importance of the adjusted parameters and how they are affected.










Lecture – Q&A.
	5 Minutes






10 minutes










15 minutes











55 minutes










5 minutes





	Assessment Strategies: when and how are they included within the lesson?

There will be a practical activity where all students will take part in using the equipment. I will move around the room to ensure the students are completing the task correctly and help if needed.

The session will be followed by a Q&A to recall on the learning from the introductory section where the basics of Ultrasound is covered. 

Q&A throughout the session




	Informal reflection (to be completed after the session)

As this was a support session for students who were struggling with how to take practical measurements for their assignment, I felt a need to recap the important theoretical information required. 

Recovering the basics provided the students with a reminder on the fundamentals of UT and how measurements are taken. This was aimed at showing the students the importance of the speed of sound within a material and the need for calibrating the set before taking measurements for the assignment. This ensures measurements are taken as accurately as possible.

This session was conducted in the morning outside of the students’ normal timetable. The resulted in students seeming somewhat lethargic to begin with. It was a dark morning and although there was adequate light in the classroom i turned the lights up brighter. This seemed to increase student engagement and meet their hierarchy of needs.
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Target Specific Measureable Achievable Realistic Time Bound

Professional Standards 

(HE)

Improve structure of 

group activities

Introduce clear instructions, success criteria and 

time limits for all group activities. Include a 

structured plenary where learners share findings 

and reflect on outcomes.

Reduced off-task behaviour during 

activities and evidence of learner 

participation during plenary discussions.

Can be implemented 

through lesson planning 

and existing teaching 

resources.

Supports learner 

engagement and 

behaviour management 

through clear 

expectations.

Within next 

module delivery.

A1, A2, K2

Improve integration of 

late arriving learners

Develop a process whereby late learners receive 

brief instructions, task sheets or peer support to 

enable immediate engagement with activities.

Late learners begin tasks promptly and 

disruption to learning is minimised.

Can be achieved through 

preparation of lesson 

materials and clear 

routines.

Promotes inclusion and 

learner support.

Before next 

observed session.

A4, V1

Enhance communication 

of lesson purpose

Explicitly link activities to learning outcomes, 

assessments and workplace applications at the 

start of each lesson.

Learners demonstrate understanding of the 

relevance of learning activities during 

questioning and feedback.

Can be implemented 

through lesson 

introductions and recaps.

Supports motivation and 

engagement.

Immediate 

implementation.

A1, A2, K1


