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Gender and Ethnicity Impacting Educational Experiences


In the 21st century, a lot of emphases have been put on human rights, as we can see from history, such as the Holocaust, slavery or women getting voting rights only in 1920, it has been quite neglected. One of these human rights is the right to education regarding receiving education and to not be excluded in school, which every person possesses, or at least should theoretically. Still, many people all over the world face problems in their education even though it is a given right. Two areas of difference and diversity this paper will discuss how gender and ethnicity impact the educational experiences and outcomes of children and young people. In the first part, the focus will be on gender impacting educational experiences. The second part will look at how ethnicity impacts educational experiences. 
Institutions could and should develop an appropriate relevant knowledge base because according to researchers and reformers, with successful administrators come a specific set of identifiable competencies (Donmover & Scheurich, 1995). Educators have started reconceptualizing existing paradigms to create a new knowledge base, but in their creation, reformers have been unsuccessful in recognizing the impact of gender, race and ethnicity. It is key that educational experts first take the unique leadership characteristics and experiences of women and minorities into consideration as they go heavily unnoticed. A strong barrier in the debates and models of the educational administration knowledge base is the “race-gender exclusive model”. Usually, the perspective is from the view of the white male, so his assumptions and beliefs are reflected. This cannot be seen as the standard anymore (Donmover & Scheurich, 1995). The ideological underpinnings of prevailing paradigms must be rethought by educational administration departments. According to Donmover & Scheurich (1995) the paradigms of the new knowledge base should display societal diversity, it has to be based on the philosophy of inclusion. Inclusive education is a term that keeps evolving to keep up with the expanding practices trying to implement it (Stubbs, 2008). It aims to integrate all students into the normal structure of the educational system, but this varies in context and culture, making it very complicating. Nonetheless, policymakers and educational researchers together, need to work hard to help children reach their full potential when it comes to their educational experiences and outcomes.
Gender
	Twenty years ago, the literature on gender differences in education was found to be disadvantageous towards women (Jacobs, 1996). In recent years, the messages boys and girls receive have become more indirect and definite, yet they are no less prevalent and damaging (Lafrance, 1991). The ratio of being advantaged changed about ten years ago, with girls and women taking the lead in most aspects of education (Buchmann, DiPrete, & McDaniel, 2008). Going back to the 1950s and 1960s, girls started to get better grades in school. Nowadays more women graduate from higher education than men but even in lower education, starting from kindergarten all through secondary school to university, girls are outperforming boys. According to Malone et al. (2006, as cited in Buchmann et al., 2008) 66% of boys repeat kindergarten and are also more likely to be held back in elementary school. Hence when looking at the differences in the academic performance of boys and girls, it is important to also keep in mind the age differences as this entails biological and developmental differences in the brain because girls tend to mature faster (Tanner, 1978, Gullo, & Burton, 1992) Eaton & Yu (1989 as cited in Buchmann et al., 2008) argue these differences are usually overlooked in comparisons that use chronological age. 
A big difference supposedly in gender on educational outcomes is reading skills and mathematics. Multiple national and international large-scale assessments have found that boys achieve higher test scores in mathematics, while girls do better in reading (Baker & Jones 1993, Beller & Gafni 1996, Nowell & Hedges 1998, Gallagher & Kaufman 2005, Marks 2007, as cited in Buchmann et al., 2008). The difference in reading skills starts as early as kindergarten. Boys even struggle with reading in elementary school (Trzesniewski et al. 2006). Developing antisocial behaviour is also more common for boys and according to Trzesniewski et al. (2006), these correspond with each other; poor reading skills are an outcome of antisocial behaviour and vice versa. In addition, Entwisle et al. (2007) reported that children coming from disadvantaged backgrounds have a bigger gender gap in reading when compared to middle-class children. Thus, not only does gender play a part in the different educational experiences and outcomes of students but also ethnicity, social class, race, and immigrant status. Educational outcomes are also influenced by emotional and behavioural difficulties experienced in early childhood. This includes outcomes such as repeating a grade, finishing secondary school and starting university (Buchmann et al., 2008). Girls are also more advantaged in social skills and behave better in class. Research finds that starting from kindergarten “boys display more developmental disabilities, more disruptive conduct in class and less positive orientations to learning activities” (Zill & West 2001 as cited in Buchmann et al., 2008). Girls tend to be more persistent when it comes to completing tasks and are more eager to learn. This difference grows bigger during adolescence. Girls are reported to put in more effort and have less disruptive behaviours than boys according to secondary school teachers (Downey & Vogt Yuan 2005). Noncognitive skills that also heavily influence educational outcomes, like attentiveness, self-discipline, and organisational skills, are also higher in adolescent girls. Academic success is facilitated by interest in school and leadership skills. A few decades ago, boys were outperforming girls in subjects such as mathematics and sciences. Today this has also changed, with girls being the ones more likely to partake in biology and chemistry classes (Xie & Shauman 2003, as cited in Buchmann et al., 2008). Also in mathematics, girls have caught up with boys, taking equally demanding courses (Catsambis, 2005, as cited in Buchmann et al., 2008). Even in after school activities, girls do more than boys, except for sports. Both in and outside of schools, girls engage in more cultural activities which brings about higher academic success during secondary school and increases the likelihood of starting university which overall relates to educational achievement (Dumais, 2002 as cited in Buchmann et al., 2008). All in all, both intrinsic capacities and environmental factors play a big role in learning but focusing only on social and environmental elements does not illustrate the whole picture as to why there are differences between genders in educational performance (Buchmann et al., 2008). Even though girls’ social skills tend to be better evolved, research has shown that both in and outside classrooms men talk more while women listen more (LaFrance & Mayo, 1978). For instance, in mixed-gender university classes, even the brightest female students often remain mute. Students and instructors have come to accept that typically men dominate lectures, and several studies have verified that female students tend to be less assertive verbally in co-educational environments (Sternglanz & Lyber- ger-Ficek, 1977, as cited in LaFrance, 1991). Probably because research has shown that females are interrupted more often than males and are almost always interrupted by just males (Zimmerman & West, 1975, as cited in Lafrance, 1991). Interestingly, females do better in same-sex settings while males do better in co-educational settings (Lafrance, 1991).
Another factor influencing the different educational experiences of the different genders is whether one gender over the other is preferred by teachers. Back in the early 1990s, after observing classrooms it was found girls are not treated equally in school. Boys were called on and praised more than girls by teachers (Am. Assoc. Univ. Women 1992, Sadker & Sadker 1994, as cited in Buchmann et al.,2008), which leaves little room for girls to reach their full potential in their educational experiences. In contrast, today recent arguments claim that girls are favoured more by schools and that there is a “war against boys” (Sommers, 2000). Conventional opinion holds that boys have more difficulties than do girls in school. By simply comparing the number of verbal instructions, reprimands, and criticism directed at boys versus girls, it is revealed that boys are the ones that receive teacher disfavour more frequently (Lafrance, 1991). This favour/disfavour question is complex with multiple factors playing a role, and research on whether and how (such as male or female teachers favouring more) teachers are biased is inconclusive. When it is said that boys receive higher amounts of verbal instructions it means they usually receive more criticism and issues of misbehaviour (Sike, 1971). According to Sokal et al.  (2007 as cited in Buchmann et al., 2008) large-scale studies have found no difference in the educational performance of males whether taught by a male or female teacher. On the other hand, when it comes to subjects of science, social studies, and English, Dee (2005,2006) has found that female teachers in secondary schools bring about lower achievement of boys while raising the achievement of girls, resulting in a standard deviation of 8% in the gender gap. In addition, other studies such as Lippitt & Gold (1959, Etaugh & Harlow, (1971), and Huston (1983) have found both female and male teachers to be harsher with boys, and that they are even scolded more frequently. 
In terms of higher education, enrolment has been increasing for women, and for men, although the number of women enrolling is significantly bigger now. The completion rates of university have also been reversed in the United States, even though this was once in favour of males. Out of all bachelor’s degrees, 65% of them were received by males in 1960. It was not until 1982 that women caught up to men. Following 1982, the proportion of awarded bachelor’s degrees to women continued increasing. What is more, in 2005 women obtained 58% of all bachelor’s degrees, and out of all students, 57% were women (Snyder & Dillow 2007). It has been predicted by the U.S. Department of Education that over the next decade the “new’ female favourable gaps in enrolment of university will keep getting bigger. While the gender differences that can be seen in secondary school regarding behaviours and educational performance certainly relate to the advantage of females enrolling and completing university, research has failed to yet sort out all of the processes that link secondary school performances together with the outcomes of higher education (Buchmann, et al., 2008). The gender gap of educational expectations being reversed can not only be seen in the United States but in almost all countries part of the OECD (Organisation for Economic Co-operation and Development). Simply put, women are more likely to receive their bachelor’s degree than men. The reason for this might be that females have higher aspirations to go to university, which in turn explains why they perform better in secondary school. The higher educational goals and completion rates of university for females are due mostly to their advantage in academic settings that develop throughout their academic careers. The female-favourable gap in enrolment is because of the grades and test scores women achieve, which are better than men’s. They are better at distributing their time and being able to focus more on their studies. They take more mathematics and science courses during secondary school and spend less of their energy behaving disruptively (Jacob, 2002). These gender differences in behaviours during secondary school path out the way for women performing better in higher education which results in advantageous completion rates for females. The way teachers talk is another important difference between the educational experiences of the sexes. Multiple studies have found that elementary and secondary school teachers use sexist language (Richmond & Dyba, 1982). When talking about simple things such as “a doctor’s job is to save people’s lives, he has to study and work a lot.”, the generic “he” is known to include both men and women but is still strongly sex-biased. So, not only do individual resources shape a person’s educational outcome but also sociocultural factors that have recently changed, such as gender roles and the different expectations women and men have regarding their life paths. Discrimination against women in the labour market has also been declining and segregation of sexes in the workplace has seen changes (Buchmann et al. 2008).
Ethnicity
This paper will now discuss the second area of difference impacting the educational experiences of students; ethnicity. Many children face discrimination because of their different ethnicities even though this is not one’s own fault. In some big countries, such as the United States, people live there from all over the world. The most rapidly rising child population can be seen among immigrants (Mwangi, & English, 2017). Dealing with different cultures is inevitable, still it presents difficulties for educational experts to come up with an inclusive educational system that is shaped to fit the needs of all children and young people. Academic achievement and student outcomes, and engagement have been shown to be influenced by school climate (Buckley, Storino, ., & Sebastiani, 2003). Views of school environment are influenced by the relative importance of school climate components which varies by ethnicity and gender. The most important aspects of school climate for Latino learners, for example, are teacher fairness, care, and the recognition of their work. Hence, why there is a need for a greater understanding of the implications of student views of school environment on academic attainment, as well as how these perceptions differ depending on factors like ethnicity and gender (Kuperminc, Leadbeater, Emons, & Blat, 1997). Buckley et al. (2003) conducted a study in which they reported that Latino students experience more physical abuse such as being grabbed, punched, or kicked than non-Latino students. Contrastingly, they reported less victimisation than did non-Latino students, although their GPA was overall lower than non-Latino students’. What is revealed by these findings is how the elements of school atmosphere influence students’ educational experiences as well as how these aspects fluctuate depending on gender and ethnicity. Interestingly, in Buckley et al.’s study (2003) on the threshold school climate factors, there were no significant differences between Latino and non-Latino students. Also, when looking at gender differences, boys reported more negative perceptions of school climate than did girls, besides this, boys are more likely to experience the feeling of unsafeness at school. Boys had less favourable opinions of their school environment than girls, and their perception of school climate in turn, brought about variation in GPA two times bigger when compared with girls. If an environment is negative regarding gender and race and lacks institutional support, it will result in the retention, achievement and well-being of women and students of colour having harmful effects (Pittman, 2010). In addition, women of colour can experience gender and racial discrimination at the same time, it is called gendered racism (or racist sexism) reported in the matrix of domination (Collins, 2000). According to Gilbert (2009) the differences in the educational performance of immigrants is influenced more by socioeconomic status, behavioural characteristics, and race rather than their background. As a result of the lack of knowledge educators hold comprehension of their students is limited. This is particularly precarious as it conveys to educators that taking into account children’s individual backgrounds and needs when constructing curriculum or assessment is not enough. However, with disaggregated data comes diversity within an ethnic population, allowing researchers to see how other factors like socioeconomic position and language competence interact to affect educational outcomes (Mwangi, & English, 2017).
Discussion
	In conclusion, many factors impact the educational experiences of students. This paper focused on how ethnicity and gender influence students’ outcomes. The potential of females and students of different ethnic backgrounds is usually neglected. Additionally, students of colour experience both verbal and physical abuse more frequently and are targets of hate crime. Institutions must acknowledge and shield females and students of colour from the implications of difficult environments until more understanding and techniques are provided to remove racial and gender injustice in classrooms. Generally, both white and women of colour feel isolated in their educational environments (Pittman, 2010). These efforts are required to ensure equitable opportunities to participate and succeed in academia (Pittman, 2010). Regarding future research, experts must include race, ethnicity, and immigrant status when investigating gender differences because these factors correlate with each other (Buchmann et al., 2008).
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