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Section 1
[bookmark: _Hlk128485389]According to UNICEF (2018) there is no clear definition of what play is, as play can present itself in multiple forms based on how a child perceives an activity as play, whether it engages them or brings them joy and fulfilment. UNICEF (2018) highlight the importance of allowing children the freedom to explore and create their own play as it contributes to the growth and development of their knowledge and skills through the provision of opportunities for children to use their initiative and make decisions for themselves when participating in play. Furthermore, NI Direct (No date) explain that when children engage in play it improves their physical, social, cognitive, emotional and psychological well-being as they learn to understand the world around them. Similarly, Early Education (2021) explain how Friedrich Froebel believed that children construct their own understanding of the world through play as it is a form of expression from within their souls. NI Direct (No date) explain that by listening, paying attention and sharing with others, children are provided with opportunities to develop and obtain skills such as confidence, curiosity and social skills through interactions with other children as well as during independent play. 
[bookmark: _Hlk128413675]According to Action for Children (2022) sensory play can support children’s holistic development through interactive activities that stimulate each of the following senses: Touch, taste, sight, hearing and smell. Action for Children (2022) explain that sensory play supports children’s brain development, improves fine and gross motor skills and encourages creative and independent thinking by allowing children opportunities to explore a variety of materials and resources. In addition to this, Good Start Early Learning (2018) explain how each time a child encounters a sensory stimulus their brain forms new connections that store and process new information. Additionally, Good Start Early Learning (2018) believe that by providing children with sufficient, repetitive and sensory rich experiences and resources it will allow them the ability to form strong connections both internally and externally when engaging in activities throughout play. 
An example of how to provide a stimulating activity in order to aid holistic development within sensory play is treasure baskets. McTavish (2023) states the idea of treasure baskets was first devised by educationalist Elinor Goldschmied after recognising the need for safe, engaging activities to stimulate children post war Europe. McTavish (2023) explains how treasure baskets are still used in practice to this day as they are simply made from a collection of natural household objects ranging in size and textures such as pegs, corks and shells. Additionally, McTavish (2023) describes how items are placed in containers, baskets or tins and can be curated to suit each child’s needs in order to provide them with accessible multi-sensory opportunities to explore their motor skills, encourage creativity and enhance problem solving skills. Furthermore, Featherstone (2013) suggests that by using natural resources it will allow children more possibilities to be imaginative when emptying and filling their treasure baskets. 
In comparison, Lowry (No date) highlights the similarity pretend play has to sensory play as children can fully explore their imaginative and symbolic play ideas when they are provided with items to use as props such as dressing up clothes and everyday household items. According to Weisberg (2015) pretend play is a form of playful behaviour that conveys abstract thoughts. Similarly, Lillard et al. (2013) explain that pretend play is crucial to children’s healthy development as it enables children to express themselves and practice adult and cultural roles through a projection of their mental representations formed from everyday life experiences. In addition to this, Dowling (2013) claims that pretend play supports cognitive development as children learn to distinguish what is real and what is imaginative. 
[bookmark: _Hlk128564236]According to Ellis (2022) pretend play is vital to a child’s development as it allows children the opportunity to practice and develop their language and social skills through interactions with other children’s perspectives and perceptions of play. Additionally, Ellis (2022) highlights how pretend play can promote physical development of children’s gross motor skills and coordination through imaginative activities such as galloping around on pretend horses. Greater Glasgow and Clyde NHS (No date) suggests adults can nurture children’s imaginations by providing them with resources such as empty containers and large boxes to transform into an imaginary item like a car or a pirate ship. Furthermore, Greater Glasgow and Clyde NHS (No date) also suggest providing children with items such as old clothes instead of costumes as it creates more opportunities for children to use their imagination and reuse the resources that are provided to them. 
Section 2
McLoed (2022) discusses the work of Jean Piaget’s four progressive stages of development to identify how environmental factors influence children’s cognitive development. McLoed (2022) states the four stages are: The sensorimotor stage (birth to 2 years) The Preoperational stage (2 to 7 years) The concrete operational stage (7 to 11 years) and the formal operational stage (ages 12 and up). In addition to this, McLoed (2022) states that during the first initial developmental stage a child learns through their actions and senses to explore their environment and discover object permanence through schemas. 
According to Education Scotland (No date) schematic play occurs when children are involved in repetitive behaviours and actions from an early age to understand how things work. Education Scotland (No date) use the trajectory schema as an example of schematic play that concentrates on young children’s ability to understand how to move themselves and objects through activities such as chasing and popping bubbles or playing in water with funnels and containers to engage children’s understanding. Cohen (2018) highlights the importance of play as a crucial learning experience to enhance the development of children’s brains, social skills and their ability to creatively think. Similarly, Hoorn et al. (2014) discuss how play is a form of expression for a child to display their personality and intellect as well as their social and physical capabilities.
Self-directed play as described by Ledendecker (2020) is when a child follows their interests to experiment with objects, toys and peers without any involvement or structure from adults. Additionally, Ledendecker (2020) suggests how self-directed play enables children to feel a sense of independence and control when expressing their ideas and choosing what to play, without having the pressure to reach academic targets. Bracknell Forest Council (No date) explain how children are naturally curious to understand how and why things work in order to internalise information they have learned from hands on experiences. Similarly, The Welsh Government (2022) curriculum for funded non-maintained nursery settings claim that children find it easier to learn when an activity engages their interest. Additionally, The Welsh Government (2022) state that as children explore their learning experiences, relevant knowledge and problem-solving skills can be applied to real life situations later in life. 
Danniels and Pyle (2018) explain the differences between self-directed play and play based learning; self-directed play is child-led and allows children the freedom to decide when and what they want to play along with which objects to include. Whereas play based learning focusses on the objective to incorporate and master academic concepts such as literacy and numeracy within play. Rymanowicz (2015) demonstrates an understanding of Maria Montessori’s approach to play being children’s work by highlighting the importance of adults supporting children’s experiences instead of controlling them. Mansio Montessori (2023) explains how a Montessori classroom would mimic real life situations where children would engage in practical activities such as washing dishes or planting and tending to a garden to accumulate knowledge and skills whilst still receiving an element of fun by giving children the creative freedom to initiate their own play.
Furthermore, Rymanowicz (2015) discusses how adults can support self-directed play by providing a suitable environment with accessibility and space for children to explore their interests. Additionally, The Welsh Government (2022) curriculum for funded non-maintained nursery settings explain that the environment should also support opportunities for children to develop their fine and gross motor skills when participating in activities. GOV.UK (no date) incorporates the structure of the early years foundation stage framework when highlighting the importance of enabling opportunities for small and large movements for children to develop their fine and gross motor skills during play. GOV.UK (no date) suggest providing children with activities such as splashing in puddles or exploring wet and dry sand allows children to improve on and utilize skills.
In addition to this, Hodgman (2012) expresses that for adults to provide an enabling environment - both physically and emotionally, settings must consider factors such as high-quality resources and displays for children to stimulate and challenge their interests’. Hodgman (2012) discusses the influence Lev Vygotsky has on understanding the development of children as he believed social and cultural environments influenced children’s learning. Similarly, Howard and McInnes (2012) highlight the importance of equipping practitioners with the skills to create a playful environment as it enables adults to understand whether experiences engage children or if a child sees an activity as play. In addition to this, Howard and McInnes (2012) explain that adults can encourage children to lead activities or initiate adult participation to maximise opportunities of development and balance the level of adult involvement. 
Section 3
The role of observation in the early years foundation stage as Palaiologou (2012) states is a statutory requirement for practitioners. The Department for Education (2021) statutory framework for the early years foundation stage states assessments are an important part to recognising children’s progress for practitioners to shape their teaching to support children’s development. Similarly, The Welsh Government (2022) Curriculum for funded non maintained nursery settings explains how effective observations enable practitioners to analyse and respond to children’s progress. Similarly, according to Brodie (2013) observation methods provide practitioners with opportunities to gather information based on children’s progression, to accommodate and support their needs in a tailored environment by providing children with opportunities to explore concepts to enhance their development.
Additionally, Brodie (2013) highlights the importance of tuning into a child as it enables practitioners to understand their likes, dislikes, whether an activity engages them and to determine what stage of development they are situated in. However, Peterson and Elam (2021) express how no single observation method can determine a child’s development as it takes multiple consistent observation methods and assessments to gather evidence on each individual child. McLoed (2023) highlights the influence of Albert Bandura’s social learning theory as he emphasized the importance of observing the behaviours and attitudes of others. McLoed (2023) explains how Albert Bandura believed that children would behave in calculated ways to seek desired approval from others to feel happy, as humans are information processors that consider the consequences of their behaviour.  
Complex Needs (no date) state that the running record method is an example of an observation method that may be perceived by some as an informal method to continuously observe and gather information in a spontaneous manner with the primary goal to obtain a detailed account of a child’s behaviour. In addition to this, Peterson and Elam (2021) explain that running records are written in present tense whilst the observation is taking place to provide a step-by-step account of a specific child or a group of children’s actions, behaviours, interactions and conversations as they are occurring. 
Furthermore, Peterson and Elam (2021) discuss the benefits and limitations of the running record observation method by stating how it allows practitioners to accumulate data in a descriptive document and is ideal for tracking children’s development over time. It provides objective and descriptive evidence on children’s abilities, and it allows practitioners to add any reflections later. However, the limitations of a running record observation method are that they are time consuming when considering observing individuals or groups. Additionally, Peterson and Elam (2021) explain how running record observations might not provide accurate descriptions of children’s actions when they are quickly moving from one activity to another, and that children’s behaviour might not be their typical behaviour when they are participating in an observation. 
Section 4
According to Smidt (2015) regular systematic observations of children are formed to gather information on a child’s characteristics. In addition to this, Stephens et al. (2021) explain that with the information gathered from observations, practitioners can improve on their teaching practices and plan a curriculum to suit the development of the children in their care, depending on their capabilities. Furthermore, Stephens et al (2021) explain how practitioners can gather authentic information from children by using an objective lens and having patience to carry out observations. Stephens et al. (2021) believe that in order to observe and understand the “whole child” practitioners must take into consideration children’s social interactions with adults and peers, their physical and emotional development, how children manage and express their feelings and how they follow directions to develop new skills.
Pacey (2014) explains how a good observation is carried out when a child is engaged in a freely chosen activity as practitioners will learn more about children’s likes, interests and abilities when they are engaged in an activity of their choice, instead of during a structured activity. According to McInnes et al. (2013) children are less likely to perceive an activity as play if an adult is present as findings suggest that practitioners use of open-ended questioning and communication provided children with the lack of control during an activity. West Sussex County Council (2021) explains that without observation practitioners planning would be based on what they feel is important, however the disadvantage that this would create is that it might not meet the needs of the children, which is why observation is key to ensuring children are at the centre of practice. McInnes et al. (2013) discuss how research has shown that providing children with opportunities to practice the same problem-solving task within informal and playful conditions rather than formal practice demonstrate an accurate performance to complete a task as children are more inclined to focus if they perceive the practice condition as play. 
In addition to this, The Welsh Government (2022) highlights the importance of remaining focussed on children’s present needs instead of the coming years to help practitioners build a picture of each individual child. Chapter 8 (2016) explains that creating a form of documentation to display a child’s achievements allows adults to provide a narrative of a child’s ability. Similarly, Chapter 8 (2016) compares the documentation in Reggio Emilia schools as they focus on children’s experiences, thoughts, memories and ideas as they occur. The Reggio Emilia approach as Arseven (2014) explains is an approach to observing what children know, what they are curious about and what challenges them to allow practitioners to record observations from children and reflect on their development to provide appropriate guidance for children to improve their academic and social potential. 
Additionally, Pacey (2016) discusses Lev Vygotsky’s Social Constructivist theory which implies that as child develops, they cannot continue their learning without the support from others. Pacey (2016) describes how this process is known as scaffolding which enables the adult to provide a child with the skills and understanding to move forward in their development. Bruce, Louis and McCall (2015) explain that observations of children must display consistency of a child’s independent actions through rich learning environments, both indoor and outdoor by practitioners who are able to make observations to facilitate and secure a child’s development. In addition to this, Stephens et al. (2021) express how practitioners can scaffold children’s learning by knowing when to step in or when to quietly observe children’s moments of learning as they occur in order to document their progression and development. 
Foundation Education (2022) discusses how practitioners can support children’s holistic development of their physical, emotional and psychological well-being through interactions. For example, Foundation Education (2022) suggests the involvement of open-ended questions as it enables children with opportunities to think for themselves and explore their train of thought. An example of how adults can provide questions that are open-ended to extend children’s thinking as McInnes et al. (2013) suggests initiating them when starting or extending an activity. Additionally, McInnes et al. (2013) state that open-ended questions require a response from children and so it enables them to consider the question and think about their response regarding an activity. 











Reference list 
Action for Children (2022) What is sensory play and why is it important? Available at: https://www.actionforchildren.org.uk/blog/what-is-sensory-play-and-why-is-it-important/ (Accessed: February 25, 2023). 
Arseven, A. (2014) ‘The Reggio Emilia Approach and curriculum development process,’ International Journal of Academic Research, 6(1), pp. 166–171. Available at: https://doi.org/10.7813/2075-4124.2014/6-1/b.23. 
Bracknell Forest Council (No date) Helping children understand the world. Available at: https://www.bracknell-forest.gov.uk/children-and-family-services/childcare/information-early-years-providers/resources-early-years-providers/play-and-learning-resources/helping-children-understand-world (Accessed: February 10, 2023). 
Brodie, K. (2013) Observation, assessment and planning in the early years: Bringing it all together. Maidenhead: Open University Press. 
Chapter 8 (2016) Observing and assessing children’s learning and development (2016) Available at: https://study.sagepub.com/sites/default/files/Neaum%2C%20S.%20%282016%29%20Observing%20and%20Assessing%20Children%27s%20Learning%20and%20Development.%20London%2C%20Sage._.pdf (Accessed: February 19, 2023). 
Cohen, D. (2018) ‘The development of play’, Available at: https://doi.org/10.4324/9781315121703. 
Complex Needs (No date) Training materials for teachers of learners with severe, profound and complex learning difficulties. Available at: http://www.complexneeds.org.uk/modules/Module-2.4-Assessment-monitoring-and-evaluation/All/m08p110b.html (Accessed: March 5, 2023). 
Danniels, E. and Pyle, A. (2018) Defining Play-based Learning, Literacy, language and emotional development. Available at: http://ceril.net/index.php/articulos?id=594 (Accessed: February 10, 2023). 
Department for Education (2021) Statutory framework for the Early Years foundation stage. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf (Accessed: February 19, 2023). 
Dowling, M. (2013) Young Children’s Thinking. London: SAGE publications.
Early Education (2021) Friedrich Froebel. Available at: https://early-education.org.uk/friedrich-froebel/ (Accessed: February 13, 2023). 
Education Scotland (no date) Schemas: Learning through play. Available at: https://education.gov.scot/parentzone/Documents/nih058-Parentzone-Booklet.pdf (Accessed: February 14, 2023). 
Ellis, T. (2022) Imaginative play benefits for kids, Therapy Focus. Available at: https://therapyfocus.org.au/on-the-blog/the-benefits-of-imaginative-play/ (Accessed: February 16, 2023). 
Featherstone, S. (2013) Treasure baskets and heuristic play. London: Featherstone Education. 
Good Start Early Learning (2018) Exploring the benefits of sensory play. Available at: https://www.goodstart.org.au/parenting/exploring-the-benefits-of-sensory-play (Accessed: February 10, 2023). 
GOV.UK. (no date) Fine Motor Skills. Available at: https://help-for-early-years-providers.education.gov.uk/physical-development/fine-motor-skills (Accessed: 17 February, 2023). 
Hodgman, L. (2012) Enabling Environments in the Early Years: Making Provision for High Quality and Challenging Learning Experiences in the Early Years Setting. [Online] London: Andrews UK. Available at: https://search-ebscohost-com.ezproxy.uwtsd.ac.uk/login.aspx?direct=true&db=nlebk&AN=458069&site=ehost-live (Accessed: 18 February 2023).
Ledendecker, M. (2020) Why encourage self-directed play? The Montessori School. Available at: https://www.berkshiremontessori.org/msb-blog/self-directed-play (Accessed: February 15, 2023). 
Lillard, A.S. et al. (2013) ‘The impact of pretend play on Children's development: A review of the evidence.’, Psychological Bulletin, 139(1), pp. 1–34. Available at: https://doi.org/10.1037/a0029321. 
Lowry, L. (no date) How and why to encourage pretend play, The Land of Make Believe. Available at: http://hanen.org/helpful-info/articles/the-land-of-make-believe.aspx (Accessed: February 10, 2023). 
Mansio Montessori (2023) What is the Montessori approach to play? Mansio Montessori. Available at: https://genevamontessori.org/what-is-the-montessori-approach-to-play/ (Accessed: February 16, 2023). 
McLeod, S. (2022) Jean Piaget's theory and stages of cognitive development, Jean Piaget's Theory and Stages of Cognitive Development - Simply Psychology. Available at: https://www.simplypsychology.org/piaget.html (Accessed: February 13, 2023). 
McTavish, A. (2023) Treasure baskets and heuristic play, Early Education. Available at: https://early-education.org.uk/treasure-baskets-and-heuristic-play/ (Accessed: February 8, 2023). 
NHS GGC (no date) Pretend play. Available at: http://live.nhsggc.org.uk/kids/resources/ot-activityinformation-sheets/pretend-play/ (Accessed: February 16, 2023). 
NI Direct (2022) How play helps Children's development. Available at: https://www.nidirect.gov.uk/articles/how-play-helps-childrens-development (Accessed: February 9, 2023). 
Pacey (2014) Supporting members to provide the highest standards of care. Availabe at: https://www.pacey.org.uk/Pacey/media/Website-files/PACEY%20member%20practice%20guides%20(PDFs)/PG01-EYFS-prime-and-specific-areas-of-learning.pdf (Accessed: February 19, 2023).
Pacey (2016) Theories of child development. Available at: https://www.pacey.org.uk/Pacey/media/Website-files/PACEY%20member%20practice%20guides%20(PDFs)/PG28-Theories-of-child-development.pdf (Accessed: February 19, 2023).
Peterson, G. and Elam, E. (2021) 3.4: A closer look at observation methods, tools and Techniques, Social Sci LibreTexts. Available at: https://socialsci.libretexts.org/Bookshelves/Early_Childhood_Education/Book%3A_Observation_and_Assessment_in_Early_Childhood_Education_(Peterson_and_Elam)/03%3A_Using_Observation_Methods_Tools_and_Techniques_to_Gather_Evidence/3.04%3A_A_Closer_Look_at_Observation_Methods_Tools_and_Techniques (Accessed: February 18, 2023). 
Rymanowicz, K. (2015) The power of play – part 5: Adult roles in Child's play, MSU Extension. Available at: https://www.canr.msu.edu/news/the_power_of_play_part_5_adult_roles_in_childs_play (Accessed: February 17, 2023). 
Smidt, S. (2015) Observing young children: The role of Observation and assessment in early childhood settings. London: Routledge, Taylor & Francis Group. 
Stephens, C. et al. (2021) 4.5: The purpose of Observation, Social Sci LibreTexts. Available at: https://socialsci.libretexts.org/Bookshelves/Early_Childhood_Education/Principles_and_Practices_of_Teaching_Young_Children_(Stephens_et_al.)/04%3A_Observation_Documentation_and_Assessment/4.06%3A_New_Page (Accessed: February 20, 2023). 
The Welsh Government (2022) Curriculum for funded non-maintained nursery settings. Available at: https://hwb.gov.wales/curriculum-for-wales/curriculum-for-funded-non-maintained-nursery-settings/ (Accessed: February 11, 2023). 
UNICEF (2018) Learning through play. Available at: https://www.unicef.org/sites/default/files/2018-12/UNICEF-Lego-Foundation-Learning-through-Play.pdf (Accessed: January 8, 2023). 
Weisberg, D.S. (2015) ‘Pretend play’, WIREs Cognitive Science, 6(3), pp. 249–261. Available at: https://doi.org/10.1002/wcs.1341. 
Weisberg, D.S. (2015) ‘Pretend play’, WIREs Cognitive Science, 6(3), pp. 249–261. Available at: https://doi.org/10.1002/wcs.1341. 
West Sussex County Council (2021) Effective practice: Observation, Assessment and Planning. Available at: https://www.westsussex.gov.uk/media/5555/effective_poa_and_planning.pdf (Accessed: February 19, 2023). 
