Samantha Spurr 	ECAD5005	1700138
The Visual and Expressive Arts in Wales
Creativity can be defined in a number of different ways, according to the English dictionary creativity is defined as using your imagination and original ideas to come up with or make something new that has not been invented before.  Creativity is the tendency to generate or recognize ideas, this can be used in many different areas of learning through the school including more than just dance, drama and art, and there are many different ways to make lessons such as an English lesson creative as you can link to other areas of learning such as art or dance. Creativity has alternative paths of thinking giving the individual an open mind, “Creativity is a way of thinking or acting or making something that is original for the individual and valued by that person or others” (Mayesky, 1998, p. 4)
Imagination is a large part of being creative and a vital skill for children as they are getting older and going through the whole school process, this is due to ‘Successful Futures’ being brought into places within the next few years which is going to broaden the children’s knowledge and understanding by giving the learners more experiences making all parts of learning equally important for example art and English will have the same amount of importance within the curriculum as the lessons will be more integrated together. 
There are creativity programmes that have been run since the 1950’s, from these programmes there has been a range of instructional materials and techniques developed to enable and support creative thinking. Cohn (1986) established that the most successful programmes were the ones that were based on developing the learners thinking strategies and that it is easier to improve fluency over originality. 
Gilford proved that IQ and creativity was not linked together as a skill to measure an individual’s level of creativity, he identified that there are two distinct forms of thinking, these are divergent thinking and convergent thinking. Divergent thinking is that associated with creative thoughts unique, multiple, and numerous answers to open-ended questions. Convergent thinking means coming up with “one-right-answer” for each question, commonly associated with IQ tests.
There is an ongoing study that follows a series of high profile projects that are researching the topic of cultural learning. According to an article by (Romer, 2018) ‘A £2.5m Royal Society of Arts programme began in September across 400 state primary schools to test the impact of participation in five arts-based projects, including creative writing courses for teachers and whole class singing to develop emotional skills’. This is hoped to increase the use of creativity across all boarders including culture, there are many ways that culture can facilitate the creative arts in education. 
The study of culture can facilitate creativity in many ways this can include a multiple of aspects which involve looking at different music, experiences and environments that children can connect with. Living in such a diverse community that by appreciating different cultures, through traditions children gain an insight into things like Bollywood dancing and henna tattoo patterns. A welsh culture could consist of doing a welsh folk dance or even taking part in an Eisteddfod as this is part of the welsh culture. This can be described using the term ‘Welshness’ this is defined as the quality or state of being welsh for example how Welsh a person’s accent is.
Throughout the lessons that have been based around my Welsh artefact, I have tried to use as many cross curricula approaches possible and base the lessons on different types of approaches and theorists, this supports Graham Donaldson’s new curricula coming into place across all schools as Donaldson believes that art is just as important as maths and English, this also indicates that this new curriculum has more of a hands on approach rather than just sitting at a desk and being ‘talked at’. 
The artefact that I picked to base the academic lessons around is a ‘St David’s Cross cushion’, this was made in a Welsh woollen factory using welsh resources. The woollen mill is based in Haverford-west, and it is owned by a welsh family which has been running the business since 1912. The cushion is inspired by the 18th century weaves and the designs that they would have used hundreds of years ago. The reason that I chose this as my artefact was because I thought the pillow had many different learning opportunities to develop a number of skills for the learners. The theme that the lesson will be around is going to be called ‘pitter patter pattern’ as I thought it had an aesthetically pleasing name and the children may like it. It will develop the children’s knowledge of patterns and the different ways in which they are used for example not only by drawing they can also be used through the use of movement. Pattern is a part of a child’s life as they have a routine in school which they need to get used to which is a form of pattern.
The lessons that are planned are organised in order as they all connect to each other. The artefact will be introduced to the class at the beginning of the term, the activities are aimed at children based in key stage 2. Some of the activities are cross curricula as the children are using different elements in different lessons this includes ICT and also maths. 
Activity 1
The first activity is going to be a design and technology activity, as the children have previously seen the pillow the children were then asked to do further research into welsh artists and patterns, the children then picked three different designers patterns of which they liked the children will then design either a shawl or a bandana, which ever they prefer. The children will be encouraged to bring in recycled materials but will be given a piece of fabric cotton to design whichever one they have chosen. The recycled materials will be used to create patterns that the children have found and that the children like for example it could be a design done by Jen Delyth, Katie Welsh, Or even the same or a similar pattern that was made by Melin Trgwynt. The children will then, using the items will create the pattern that they have chosen through the method of printing, by using this method the children are doing trial and error as the pattern may not turn out how they wanted. This is also teaching children that they will not always get everything right although they may fail, they can practice and get better. 
At the beginning of the lesson the children will be asked to think pair share what they think the word pattern really means. The children in their pairs will then sit quietly, and the randomiser will come up on the board to give each of the children an equal chance of answering. After the children have answered the main practitioner in the class will write on the board what each air described the word pattern as. The answer will be revealed during a game where, using a sequence of recycled materials the class room teacher will then trop them from about a five foot drop and the way that the land will be ‘random’ the teacher will then ask what the children think and if they can think of any words to describe how the materials have fallen, trying to use the key words that the practitioner wants the children to learn throughout the lesson. The children will be asked to put up their hands to think of words to describe how the materials have fallen. Once the children have described the pattern as either ‘random’ or ‘all over the place’ and the children understand that there is no pattern to this. The practitioner will then ask the children how they can put these items into a pattern, the children will then use the recycled objects to make what they interpret as a pattern, the children will then be asked to describe the pattern if they have made one and explain why that is a pattern. The key words that the practitioner will be looking out for will be words such as repetition or reoccurring, both of these words will be in the key words box at the beginning of the lesson. The practitioner will then ask if there is anyone else who would like to demonstrate a pattern until the children understand the concept that to make a pattern there has to be some form of repetition whether it is the colour or it is the same shape. The children will then be asked some of the key words to see if they understand what they mean. This should take about fifteen to twenty minutes as the children have already been introduced to patterns but they didn’t understand what the actual word meant. 
It is important to recap over aspects of learning so that children can remember the concept and so that the information can be stored in the child’s long term memory. Vygotsky created the zone of proximal development, this is where children move from what they cannot do into the proximal development to what the learners can do, and this is supported by using repetition and the children repeating what they know in order for them to remember it. However Vygotsky believed that children need a lot of teacher interaction indicating that they need more teacher led activities but he heavily influenced that the children need to be active in their learning. Throughout the activity the children will be using different sources that are from nature and natural supplements, this can include oregano, curry powder, beetroot and the children will investigate what colour they can create that will stain their cotton fabric, this is another part of trial and error that the children are taking part in and investigating what works and what does not work so well. The children should be able to ‘investigate how existing products look and function as a source of ideas for their own products’. Within the flexible and rigid materials part of the curriculum the children will be aiming to hit the ‘learn about the efficient use of materials’ aspect of their learning. 
Once the children have finished their individual creations they will be asked to write a step by step method in order for someone else to follow what they did including an evaluation of what worked well and what did not work well this will include the natural objects that the children used on their work. Within this part of the activity the children’s success criteria will be to ensure they use adjectives and connectives, this includes words such as first, next and finally. The children will aiming towards the English link that is ‘describe what you did using adjectives and connectives’. This is a part of the cross-curricula approach. This is developing the children’s fine motor skills as they will be using little object and experimenting, it will also further more develop all of the children’s creative skills as they are being independent by creating their own piece of art work influenced by a Welsh artist that they have researched.
The children will have an extension to act out using Pie Corbett the method that the children have produced, the children can do this individually and share it with each other in pairs, the children will then peer assess each other’s performance to help each other improve their performances. The children will then have the opportunity to perform their piece to the class as a group or a pair, but this this is optional. 

Activity 2
The second activity will be linked into the first activity as the children will be composing their own song based on a few verses that the children will be given, the children will start off by being given the Welsh song ‘Jac y do’. The children will then create their own melody to go to the song taking the tone, texture and the pitch into consideration. This will influence the children to consider the different elements within the music curriculum, the children will then try and keep the melody that they have created to create their own lyrics to the song. This is influencing the children’s creative development as they are developing different skills for example the children are developing their memory skills, according to W, Greenwood (1995), p.g. 283 they offer some characteristics that some children might find useful, this involves the memory of a child, children have a developing brain that can hold a lot of information that when using repetition the children will transfer from their short term memory into their long term memory, the children are also learning a sequence which is part of developing a young person’s memory. The children will be counting in sequences which is linking into the LNF part of the lesson where the children are counting in different tables, for example the children could count in 2’s or 5’s or even 1’s. To challenge the children it will be influenced that they count in twos or fives, this is developing the children’s memory of counting in sequences. The children will then write down the notes that they will use and the lyrics that they have created, instead of the children performing it in front of the class, I am going for more of a behaviourist approach in this lesson as the children’s confidence is key, the children will have an opportunity to perform in front of the class as well as record their work on garage band, the children will then have the opportunity to play around with their recording and the instruments after they have finished their group tasks. 
Through using garage band the children are developing their digital competence skills through the use of I-pads and computers, the children are also developing both gross and fine motor skills. The children will be completing the part of the DCF that the children can add and remove things as they go along. In order for the children to play the instruments some of them will be playing a drum which can consist of large movements and small movements. As the children are learning through playing and creating their own music this can reflect on Piaget’s theory as Piaget believed that the children should learn through the use of play which develops children’s creativity and imagination. Children are active learner in the eyes of Piaget and the best way for children to learn is through physical and social environments. For example children learning through the outdoors and communicating with other children and adults. The goal of the theory is to explain the tools and processes by which the infant, and then the child, develops into an individual who can reason and think using theories. The children will all be able to take different parts in the performance that they will be recording as they will have designated areas including one of the children to be the conductor and all of the children will take part in the singing. A theory that is in contrast with Piaget’s would be a theory such as Vygotsky’s theory as they both argued about the different socio-economic factors. Piaget believed that children learn best through constructing their own knowledge through their person experiences for example the children will learn about the different pitch and other elements of music through actually experiencing as well as exploring them. Both theorists agreed that creativity is a large part of a child’s life and that children learn best through their personal experiences. Music is a good way for the children to explore their feelings, children develop a natural awareness and sensitivity to musical sounds, and for example the children will understand when they are hearing happy music or sad music. Children explore music with spontaneity, they venture forward into music and movement activities with their bodies a, their voice, and their own individual feelings, within the element of music the child is fully involved as there are making their own decisions. Every child’s affective, cognitive and psychomotor responses to any form of a musical encounter are the hallmark of creativity. Gardener’s theory provides a perspective observation that paints a lovely picture of a child and their music. Gardener indicated that when children are listening to a piece of music or a story their whole body is listening to what the individual is announcing. The individual may be swaying from side to side, marching or tapping their foot, including keeping time in between different moods and changes. According to Gardener (1973, pp 152-153) ‘but in any case his reactions to such art objects is a bodily one presumably permeated by physical sensations’. This implies children learn well through movement as well as much, and any person’s natural instinct when they hear something they are interested in is to move their body.
Lesson 3
This is the final part of the three part lessons, this lesson is a Physical education lesson, and the aim of the lesson is for the children to recognise the principles of simple composition and choreography in order to use them to plan sequences and a range of movement patterns. The children will use the tune that they have created and merge them all together in order to create one whole piece. The children will then come up with a dance involving an element of Welsh folk dancing. Welsh folk dancing was a Welsh dance that many people used to do, the children will stand in lines to do the dance as each person needs to have a partner, in the middle of the dance where the children usually clap they will have the opportunity to choose to do their own move for example a swirl, a click, a jump but both children must agree on what they are going to choose to do, this is part of mirroring as the children are duplicate what the other person is doing. Once the children have done the dance they can create their own movement to go through the children’s arms as they have to travel through them to give the next people a turn. Once all of the children have finished going through each other’s arms, they will create their own movement that each two children want to do including different forms of travel, including gliding. The children will be influenced to use different levels when doing their dance. As the children are using their own piece of music within the performance, the music is the centrepiece of art, dance, and drama as the children are displaying their emotions. There has always been a close relationship between dance and music, there are a multiple pf different links that occur including cultural links, historical and technical levels. Live performances are an important part of a child’s development as it builds on the individual’s confidence levels. The children’s key experiences will be expressed through the children’s operational skills, the children’s critical understanding of the process in making music. As the children are doing the folk dance the children will be counting in different number sequences in their head, this links to the LNF chapter of the lesson. It is important that the children know their times tables as they will need them in their later life as it is part of a life skill. The children will be able to count in any sequence they like and this will help with the child’s rhythm. As the children made either a bandana or a shawl the children will be able to wear them in the final performance as it is an important part of displaying the learner’s work as the children will feel proud of what they made if they are wearing it. Bringing all three lessons together is a good idea as it makes the children more understanding as to why they are doing something instead of lots of little lessons of different things that aren’t related, all of the lessons link back to the artefact as it is part of a welsh culture. Understanding how ideas and feelings are conveyed visually can be used to understand about how ideas ad feelings are created musically, this can be shown through the articular form of a performance. A thematic teaching approach shows that there is a highly sensitive relationship between both art and music. Listening to the storm from the overture of Peter Grimes by Benjamin Britten (1913-1976) will awaken the image that reflects the rhythm, this includes the colour and the tone of the music that will contrast with the picture of the sea that can be induced by listening to ‘La Mer by Claude Debussey (1862-1918). 
In conclusion throughout all these lessons the importance of creativity is displayed as the children are using many different skills and methods to meet the success criteria that has been given to them, all of the children will be able to complete these activities and they will hopefully enjoy the activities as they are all hands on and tehh children are doing more practical work than writing work, within the new Successful Futures curriculum, Donaldson displays the importance of all the different topics within the school grounds, during this he displays the importance of creativity. Creativity is an important part of a child’s life as it gives them the opportunities to relief stress, it gives children the opportunity to express themselves and also be aware of their surroundings as they can be outdoors or indoors in order to be creative and for the children to use their imagination. 
[bookmark: _GoBack]“Picasso once said that all children are born artists. The problem is to remain an artist as we grow up. I believe passionately that we don’t grow into creativity, we grow out of it. We are educated out of it.” There are many different theorists that would suggest that creativity has always been part of a child since they were born and the children need to find it inside of them. I believe that creativity is a large part of a child’s development as it gives the individual the freedom to explore their own imagination and gives them the opportunity to express themselves and bring their imagination to life. 
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