ACTING AS LEISURE

What non-acting-related benefits, if any, do adults
report experiencing through participation in acting classes?
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WHY THIS STUDY?

After seventeen years of teaching adults at
Merseyside Academy of Drama, | repeatedly
heard students describe benefits beyond
learning to act.

| wanted to examine those accounts systematically.
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MY CONTEXT THE GAP THE OBJECTIVE WHY IT MATTERS
Founder and tutor at Research links arts To explore what To inform teaching
Merseyside Academy participation and non-acting-related practice and future

of Drama with. wellbeing, but acting is benefits, if any, adults research into acting
17 years' experience more‘of'ten studied m- report through as adult leisure.

teaching adlults. educational, therapeutic, sustained acting
professional or participation.

experimental contexts.

(Noice and Noice, 2006; Goldstein and Winner, 2012; Fancourt and Finn, 2019; McDonald et al., 2020)
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H(lW | INVESTIGATED IT
& = e&@

6 ADULT FOCUS GROUP 6 INDIVIDUAL REFLEXIVE THEMATIC
PARTICIPANTS collective discussion INTERVIEWS ANALYSIS
~40 weeks of acting training private reflection and depth shared meaning, variation

and contradiction
(Braun and Clarke, 2019; 2021)

Interpretivist e  Purposive sample e Ethical approval e Pseudonyms e Insider researcher
Finlay (2002); Mercer(2007)
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WHAT EMERGED?

Reflexive thematic analysis generated four interconnected themes.

1. WHEN NOTHING 2. WHAT WAS ADDED
@ DISAPPEARS ... : e Participants described
Acting sat alongside ®) @) O more connection,
ongoing stress, pressure y mhm ' enjoyment and
and life demands. personal meaning.
ACTING AS
LEISURE:
3. ADDITIVE, ADD'J:)‘}NAL 4. INDIVIDUAL
- .. AND CONTEXTUAL
NG URRIIVE i TRANSFORMATIVE & 0

Experiences varied
according to personal
circumstances and
life context.

Benefits were additive @ ++--- o’
to life, not solutions
to problems.

U
{'@' Across all themes, participants remained themselves, but described having more within their lives.
=
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WHEN NOTHING DISAPPEARS

“Your nervousness
doesn’t automatically
mean no anymore.”

<

Not confidence — willingness despite discomfort

)

66 Maybe confidence isn’t not being nervous.
Maybe it’s just still doing it.

— Kharteek
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“It moves to the back.”

[ e ; R g o
| absorption | ( interruption | « { temporary relief |

®

Not stress relief — temporary reorganisation of attention

66

It moves to the back.”

— Claire

\
N
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Both themes complicate conventional ideas of confidence and stress relief.
(Newman et al., 2014; Sonnentag and Fritz, 2015)



SLIDE 6

WHAT WAS ADDED?

66 - 2 (14 e
People notice if That is not useful.
’ 9 M b
I’'m not there. | love it.
® ®
Not just friendship — being expected, es Not transformation — play, ownership
remembered and known and identity expansion
) @
66 Known. | suppose.” 66 | just had another thing in my life.”
— Lynn — Claire
= S

These themes suggest expansion rather than transformation.
(Stebbins, 2007; Newman et al., 2014)
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ADDITIVE, NOT CURATIVE o suww e

0 This aligns with multidimensional

accounts of wellbeing where

Across all four themes, the benefits described were additive rather than curative. 5 i ,
positive functioning can coexist

with continuing difficulty.
@ (Diener et al., 2010; Dodge et al., 2012)
Q It also supports calls to understand

the processes and contexts through

More willingness More interruption More connection More play which arts participation may matter,

to act despite from persistent through recognition and self-expression

rather than assuming uniform effects.
discomfort. concerns. and belonging. on their own terms.

(Daykin et al., 2018)

/Y\ 'WHAT THIS STUDY DOES NOT CLAIM

‘ ‘ “It doesn't fix the hard stuff. It just gives you more to live.” e This is a small study (n=6) of sustained participants from
— Claire one organisation.
® |t cannot establish causation.

e |t may under-represent those who left early or had

mainly negative experiences.

\e o

The argument is modest: acting appeared to add something to these participants’ lives,

without necessarily fixing what was already difficult.

(Diener et al., 2010; Dodge et al., 2012; Daykin et al., 2018)
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o WHAT GRANGES IN PRAGTIGE?

My professnonal Iearnmg I began Iookmg for beneflts | ended by questlomng how | defme them. |

st

&

1. Reframe confidence

Success may mean
acting despite nerves —
not removing them.

2. Design manageable
challenge

Choice, safety and

recoverable failure matter.

000
Il

3. Protect belonging

Continuity and recognition
matter — but social
pressure can become
a burden.

/

.

A

4. Value play for
its own sake
Not every activity needs

a measurable
developmental outcome.
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S0, WHAT DID AGTING ADD?

Participants generally remained themselves,
but described having more within their lives.

2 0O 2 ¥

More More More More
willingness space connection play

Acting mattered not because it transformed
who participants were, but because it gave them
more ways to participate, connect, play and continue becoming.



SLIDE 10

<+

Berger, R. (2015) ‘Now | see it, now | don't: Researcher's
position and reflexivity in qualitative research’, Qualitative
Research, 15(2), pp. 219-234.

Braun, V. and Clarke, V. (2019) 'Reflecting on reflexive
thematic analysis', Qualitative Research in Sport, Exercise
and Health, 11(4), pp. 589-597.

Braun, V. and Clarke, V. (2021) 'To saturate or not to
saturate? Questioning data saturation as a useful concept
for thematic analysis and sample-size rationales', Qualitative
Research in Sport, Exercise and Health, 13(2), pp. 201-216.

Daykin, N. et al. (2018) '"What works for wellbeing? A
systematic review of wellbeing outcomes for music and

singing in adults', Perspectives in Public Health, 138(1),
pp. 39-46.

Diener, E. et al. (2010) 'New well-being measures: Short
scales to assess flourishing and positive and negative
feelings', Social Indicators Research, 97(2), pp. 143-156.

Dodge, R. et al. (2012) 'The challenge of defining wellbeing',
International Journal of Wellbeing, 2(3), pp. 222-235.

Fancourt, D. and Finn, S. (2019) What is the evidence on
the role of the arts in improving health and well-being?
A scoping review. Copenhagen: WHO Regional Office
for Europe.

REFERENCES

Finlay, L. (2002) '‘Negotiating the swamp: The opportunity
and challenge of reflexivity in research practice’, Qualitative
Research, 2(2), pp. 209-230.

Goldstein, T.R. and Winner, E. (2012) 'Enhancing empathy
and theory of mind', Journal of Cognition and Development,
13(1), pp. 19-37.

McDonald, B., Goldstein, T.R. and Kanske, P. (2020) 'Could
acting training improve social cognition and emotional
control?', Frontiers in Human Neuroscience, 14, article 348.

Mercer, J. (2007) 'The challenges of insider research in
educational institutions', Oxford Review of Education,
33(1), pp. 1-17.

Newman, D.B., Tay, L. and Diener, E. (2014) ‘Leisure and
subjective well-being: A model of psychological mechanisms
as mediating factors', Journal of Happiness Studies,

15(3), pp. 555-578.

Noice, H. and Noice, T. (2006) 'What studies of actors and
acting can tell us about memory and cognitive functioning',
Current Directions in Psychological Science, 15(1), pp. 14-18.

Sonnentag, S. and Fritz, C. (2015) 'Recovery from job stress:
The stressor-detachment model as an integrative framework’,
Journal of Organizational Behavior, 36(S1), pp. S72-S103.

Stebbins, R.A. (2007) Serious Leisure: A Perspective for
Our Time. New Brunswick, NJ: Transaction Publishers.

Full reference list available in the written report.



	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10

