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Introduction

This research provides a detailed analysis of a chosen pupil’s holistic development whilst identify
next steps for future learning. The research is based within school A, which is a mixed gender
community school located in an urban area of high deprivation. School A, consists of 598 pupils,
25% of whom have ALN and 33% are eligible for free school meals (FSM) (Schools Guide, 2019).
Despite the FSM percentage being significantly higher than the national average of 13.6% (D.O.E,
2018), the Welsh Government has presented the school with a green support category, which
labels it a highly effective school with high pupil performance rates. Statistics reflect this, showing
that 82.2% of pupils are meeting the desired outcomes/levels that have been set by the Welsh
government (Schools Guide, 2019). School A is a pioneering and a visible learning school which

ensures all lessons are structured around the four purposes proposed by Donaldson (2015).

For the purpose of this research and due to ethical considerations, | shall be referring to my
chosen pupil as ‘pupil A’. Pupil A is a 5 year old girl in a mixed gender reception class of 4-5 year
olds, all of whom come from a variety of backgrounds. Despite being in a class where mixed ability
grouping is implemented across all subjects, pupil A is recognised as a higher ability pupil in both
numeracy and literacy. Pupil A is not currently enrolled on any intervention programmes and does

not opt for FSM.

Data collection

My primary method for data collection was the Mosaic Approach (2011), a framework devised by
Clark and Moss, which has been acknowledged for raising the expectations for what young

children can contribute (Clark & Moss, 2005). Through creating a ‘living picture’ (Clark & Moss,
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2005) of children’s lives researchers are able to use all their senses to observe and capture
participants ways of communicating and expressing themselves within their natural environment
(Greenfield, 2011). The researcher is required to situate themselves within the participants setting
and use a variety of participatory methods and traditional research tools which allow researchers
to listen to and value the experiences and views of young children. Subsequently, the
amalgamation of data allows dialogue reflection and action (Clark & Moss, 2005). The approach
enables qualitative data collection and analysis to happen simultaneously whilst providing a

gateway to a triangulation of data (Richards, 2005).

The multiple methods of qualitative data collection that used consisted of: observation,
photographs, discussions with class teacher and child conferencing, all of which allowed me to
explore the different ‘voices’ of pupil A. The form of observation | used is participant observation
as | feel this unstructured form allowed for the most relevant and comprehensive data.
Observation has been described as a superior method of data collection (Cohen and Manion,
2003) particularly when it comes to behavioural patterns. However, there are many limitations to
consider when observing: one which is of particular importance is the ability to remain objective.
Palaiologu (2008, cited in Grigg, 2010) believed that objectivity and the ability to avoid emotional

bias are key to becoming a skilful observer.

In addition, | asked pupil A to take photographs of what is important to her within the educational
environment along with verbal justifications. Doing so has allowed me to gain an insight and reflect
upon pupil A’s priorities as well as promoting a collaborative discussion. Finally, an informal
‘interview’ (child conferencing) with pupil A has encouraged internal listening and discussion of
collected data as well as highlighting any occurring patterns and styles of learning. During the
interview | was conscious that theories such as Piaget’s (1932) cognitive development have

presented a linear pathway between maturity and competency. Therefore, it has often been



1803357

argued that conferencing with young children is unreliable as the child’s immaturity prevents any
reliable form of communication. Thus, analyse of data often relies on a personal interpretation of

what we believe children feel and think.

Nonetheless, there are many proven benefits surrounding the Mosaic Approach, such as, the
recognition of children as active participants. This supports the U.N. Convention on Rights of the
Child (United Nations 1990), article 12, which states that, ‘Every child has the right to express their
views, feelings and wishes in all matters affecting them. (UNCRC, 2019). Furthermore, this
inclusive approach promotes ‘pupil voice’, which creates a positive classroom climate and results

in educational gains (Hay McBer, 2013).

| have referred to the ASK model (2015) (see figure 1) to support analyse and identification of
‘next steps for’ for pupil A. The framework enables the teaching of ‘Attitudes, Skills and
Knowledge’ within the curriculum and has a prime purpose of increasing positive attitudes towards

learning (Nottingham, 2009).
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Figure 1- The ASK Model.

A theorist who | feel was of particular importance is the phycologist Bandura, the pioneer of the
social learning theory (1961). Bandura was famously known for his Bobo doll experiment that
ultimately challenged early behaviourists theories of stimulus-response. Bandura believed that
imitation and identification were prime influencers of accelerated social learning and explained that

children model verbal behaviours from adults (Gray and Macblain, 2012).

| was aware of the ethical issues surrounding my research and remained compliant with the
University’s Research Ethics and Integrity Code of Practice (2019) alongside the British
Educational Research Association (B.E.R.A, 2018). Thus, ensured that consent had been
received from the participants parent/guardian before any forms of data collection took place. |
ensured the anonymity of data and at all times upheld the right of pupil A to withdraw from the
research (See Appendix A). In addition to this | received consent from my class mentor (see

appendix B), including photographic consent (see appendix C).

Analysis of learner
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As part of my study, | felt it was important to understand aspects of pupil A’s wellbeing in order to
gain an emotional understanding when identifying how best to help her intellectual development.
With reference to the attitudes section of the ASK model (2015), empirical evidence suggests that
pupil A finds large group situations very daunting, explaining that she prefers to work alone
because ‘On my own because it’s quieter an then | might get really good. If | feel a bit nervous, |
like being on my own’ (See appendix H, line 7). This suggests a sign of introversion, a term
created by phycologists carl Jung (2016) to describe individuals who often favour solitude over

social activities and work best in quiet environments (Butler, 2016).

It soon became apparent that pupil A’s attitudes towards whole class discussions are reflected
within her class presence. Unless directly targeted, she seldom put up her hand or partook in
whole class discussions (see appendix). There have been numerous studies concerning the
congruency of discussion participation and educational achievement. Bruner and Haste (1987)
argued that classroom discussion was a prerequisite for learning and children who participated in
discussions were the same children who had the highest levels of intellectual ability. To the
contrary, a case study that took place in Iceland (2006) suggests that despite not being active in
class discussion, children who were classed as ‘active listeners’, facilitated learning without ‘direct
personal participation in a dialogue’ (Chi et al, 2001, cited in Oskarsdéttir and Jonasson, 2015,
p.246). This theory is evident through pupil A’s notable intelligence (see appendix D, line 14 and
15) and conspicuous concentration within lessons. Furthermore, when engaged in one to one
conversation with pupil A, she speaks clearly and with significant confidence. When studying the
foundation phase framework, it is evident that her oral skills place her at an outcome 5 as she is
able to express opinions and include relevant detail (Learning. Gov. Wales, 2015). The expected
outcome for reception pupils is outcome 3, so this places pupil A at a considerably high standard.
However, it does suggest that a strategy needs to be implemented to improve pupil A’s self-

esteem and to practice her language skills within group discussions and peer interactions.
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By contrast, when outside, pupil A interacts with her peers, her confidence visibly improves. Data
reflects this: when asked where her favourite area of learning was, she immediately replied,
‘outside! Because it’s fun and lots of people like to play with me!’ (see appendix). This suggests
that’s that her confidence is greater outside as she feels more connected with her peers in this
environment. May (2011) explains that the outdoors has a positive impact on self-esteem as it is
an inclusive environment that provides opportunities and interactions that are often hard to
stimulate indoors. Furthermore, it suggests that when outside, pupil A displays characteristics of
an extrovert. This supports Cain’s (2013) theory that humans cannot be defined to one category

and that labels are simply pointers along a continuum.

When outside, pupil A involves herself in a variety of activities, most of which aid her creative
development. For example, painting pictures of the different planets to coincide with the current
topic of space. | was particularly impressed with her independent choice to use the planet poster
for support when copying the planet names, most of which were correctly formed and orientated.
According to the foundation phase framework, the formation of upper and lower case letter is a
Year 1 skill, therefore suggesting that pupil A is making sufficient progress. However,
Bronfenbrenner’s Ecological Systems Theory (1979), stresses the importance of studying a child
within a variety of contexts in order to formulate valid conclusions. Consequently, | felt it was

important to observe pupil A’s writing ability inside the classroom, also.

Empirical evidence suggests that over time pupil A has made significant improvements with her
writing. At the start of term, pupil A was in the late stages of mark making, with some formations

beginning to appear but with a degree of uncertainty (see appendix E). Recent pieces of writing
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demonstrate that pupil A’s writing development has transformed and displays some skills that are
required for outcome 4 (see appendix F). Letters are mostly formed and orientated correctly,
however, there are some letter formations that she continuously struggles with. Evidence of pupil
tracking also supports with this analysis (see appendix O). Interestingly, the letter ‘a’ is often
formed incorrectly during classroom work, yet when writing the planet names outdoors, every ‘a’,
except for one, was formed correctly. Therefore supporting May’s (2011) theory that the outdoors

has a positive effect on confidence as this is reflected within pupil A’s letter formations.

Slightly concerning is that evidence suggest that some of pupil A’s writing skills have declined.
Previous work provides confirmation that pupil A was displaying an understanding of finger
spacing within her writing (see appendix P). However, during our most recent literacy activity (see
appendix F) | had to constantly remind pupil A about finger spacing and the ‘Mr Marker’
assessment tool and this can be seen within the second half of her writing. (see appendix F). In
order to create a triangulation of data | asked pupil A how she felt about her writing and what she
struggles with, to which she replied, ‘finger spacing sometimes’ (see appendix M). When | asked
her if she enjoyed writing, she avoided the question and instead told me that she likes reading her
books. Therefore, it is evident that changing pupil A’s attitude towards literacy within the classroom

will help her development as she has proven her writing ability in the outdoors.

When observing pupil A’s attitudes towards mathematics it became evident that she often seemed
disengaged and this is reflected within her mathematical understanding. | would currently place
pupil A at a level 3 due to her tendency to incorrectly form and orientate some numbers up to 10
(see appendix L). During the topic of place value, pupil A showed signs of confusion and anxiety
when chosen to answer a question. Pupil A continuously reversed the positioning of numbers
despite previously modelled examples. During the interview | asked pupil A about her attitudes

towards mathematics, to which she replied, ‘numbers are confusing’ (See appendix H, line 2).
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Academics inform us that this common misconception comes down to a lack of understanding
about the value of numbers and a perception that digits as abstract entities (Hiebert, 1984). This is

displayed clearly in pupil A’s inability to answer when questioned on the value numbers.

Pupil A’s attitude towards mathematics was also demonstrated through choices during
independent learning time. It soon became apparent that she would avoid any of the enhanced
areas which involved distinguishable mathematical skills and would instead choose a creative
development activity (see appendix N). This observation could suggest that pupil A is reluctant to
engage with mathematics outside of focused lessons due to a lack of confidence and uncertainty
towards the subject. However, it is important to remember that my observations are only an
inference and interpretation of what | believe is being portrayed or said. Curtis (1996)
acknowledged that listening to children is a skill which involves training and a high level of
awareness. Furthermore, he believed that in order for participatory methods to be reliable,
practitioners need to be engaged in specific workshops and training courses in order to fully
understand and listen to children (Clark and Moss, 2011). An example of this occurred during a
discussion with pupil A regarding pursuing help during mathematics, to which she responded, ‘I
ask someone like | ask my teacher’ (See appendix H, line 3). | then enquired whether she often
asks for help, to which she replied, ‘not much | only ask my friends’. It is due to contradictory
answers like this that socio-cultural psychologists have argued against traditional approaches,
such as Bronfenbrenner (1979), for researching children (Hogan, 2005). They argue that
subjection to interviews affects children’s competency to provide valid answers. In agreement,
Bruner and Vygotsky argue that there is a correspondence between environmental stimuli and
individual response meaning that children will often try providing the appropriate answer, rather
than the sincere one (Ireland, 2007). However, Clark and Moss (2011) argue that children who
have been involved within a mosaic style approach displayed signs of increased confidence when

expressing their opinions, particularly those who displayed intrinsic characteristics to begin with.
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To ensure reliable analysis, | felt it was important to collect evidence from other areas of learning,
therefore, | chose to observe pupil A during sports day practise (See appendix G). | immediately

noticed how able pupil A was within physical development. When comparing pupil A’'s movement
ability against the physical development skills in the foundation phase framework (2015), | would
confidently place her at an outcome 4. Pupil A moves with considerable confidence and control

whilst being aware of her surrounding space.

Due to empirical evidence displaying signs of introversion, | expected to see aspects of
apprehension on the playing field. Nonetheless, pupil A displayed competitiveness and
determination. | even noted that pupil A was always looking around at the others during races(see
appendix G), which suggests that she possesses more dopamine activation when she is within an
environment that involves human contact and a competition (Cohen et al. 2005). However,
observations showed pupil A was still very shy and reluctant to engage in conversations with
peers. This analysis would therefore support Cain’s (2013) claim that humans are not confined to
one criterion. Pupil A’s teacher informed me that pupil A has exceptionally high physical control,
particularly when linking actions together. This was evident during skilled races such as the egg
and spoon race, where pupil A remained focused and resolute. However, on the one occasion that
she dropped her egg, she immediately looked around, suggesting she was afraid of being judged
by her peers. Within her literature Cain (2013) explains that introverts are often extremely nervous
about their peers’ reactions (Cain, 2013, cited in Jacobs, 2014). | recognise that my data for pupil
A’s physical development is limited as | only observed her during one P.E lesson: as a result, | do
not have substantial evidence to make a valid analysis. Therefore, it needs to be acknowledged
that | am making an unreliable generalisation. Lincoln and Guba (1985), recognised that

gualitative data poses limitations on making generalisation, particularly when it is gathered from
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educational lessons as every lesson is different. Consequently, it is important to refer to the

analysis of my data as a ‘working hypothesis’ (quoted in Arthur et al, 2012).

Finally, empirical evidence, in the form of photographs, supports my previous analysis that the
outdoors is a place that pupil A enjoys and feels confident within. When asked to take photographs
of the places and objects that help her to learn and are of particular importance, she immediately
went outside (See appendix ). Photographs included the mud kitchen, the water tray and the area
she described as her, ‘most favourite’, the Wendy house, where she likes to play ‘mummies and

daddies’.

Significantly, there were only two indoor areas that pupil A took photos of, one of which was the
role play area (See appendix J). Psychologist Dewey, credits role play for its ability to improve
self-esteem and confidence subconsciously. He explains that often, shy characters thrive on role
play, as it allows them to express emotions through an imaginary form (Rollins, 2017). This would
therefore explain why pupil A chooses to spend a lot of her time engaged in roleplay. The second
indoor area photographed was the rewards wall, (see appendix K) which could be a sign that pupil
A’s self-esteem is enhanced through praise and recognition. This would support Skinners theory of
operant conditioning and the constructive effect that happens as a result of positive reinforcement

(MacBlain, 2014).

| sat down with pupil A to discuss the meaning behind her photography. This stage of the
approach proved particularly difficult as pupil A could not provide me with any functional feedback
other than, ‘because I like it’. This is why critics argue that the mosaic approach is unreliable with
young children given that they are too young to provide trustworthy feedback. However,
Christensen and Prout claim that competency within children is based upon experience and

relationships, rather than age (Christensen and Prout, 2002, cited in Farrel, 2005). In agreement,

11
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Hart (1979) shared that asking children to position their photos in order of importance, proved
more effective than discussion, particularly with younger children. Thus, if | were to carry out this

approach again, | would consider Hart’s (1979) strategy.

Next steps

In order to support pupil A’s educational development, it is important to reflect upon my data and
identify next steps for learning. As previously mentioned, it is very rare that pupil A will involve
herself in whole class discussions. Therefore, | believe that a strategy to help improve pupil A’s
confidence and pupil interaction within the classroom will be hugely beneficial. Currently, pupil A is
taught through a collaborative learning approach; a style of learning which maximises peer
interaction and collaborative group work. Susan Cain (2013) criticises the approach as she
believes it puts introvert students at a disadvantage, particularly when they are grouped with
extrovert peers. Cain discusses the importance of teachers learning collaborative skills in order to
help introvert students feel more confident when taking part in group discussions and activities.
One skill | feel will benefit pupil A is ‘appraisal and recognition of discussion contribution’, which
will in turn help to diminish ‘evaluation apprehension’ (Cain, 2013, cited in Jacobs, 2014).
Empirical evidence suggests that pupil A values praise and positive reinforcement as she
photographed the class’ rewards wall. Therefore, if a strategy is implemented which uses sincere
praising, it may help to diminish any anxiety pupil A has about answering incorrectly or being
judged by her peers. Thus, improved self-esteem and increased participation in group situations

will gradually happen as time progresses.

Against this positive reinforcement strategy, Skinner recognised that the approach can also have

negative effects. Within his book, Beyond dignity and freedom (1971), Skinner speaks openly

12
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about how positive reinforcement can generate behaviour that has delayed aversive
consequences if it used too often (Skinner, 1971, cited in Perone, 2003). For example, Cain
(2013) explains the importance of disagreeing politely when teaching collaborative skills in order to
create a less stimulating atmosphere (cited in Jacobs, 2014). However, Skinner may argue that by
excluding children of any criticism we are leading them to believe that they are always correct. In
the absence of honesty, false evaluation occurs and disappointment in adult life is inevitable
(Maglio, 2005). Therefore, when increasing pupil A’s confidence through positive reinforcements, it
is also vital that she is provided with targets and areas for development, so that she does not

become complacent.

The recognition of outdoor learning and its benefits within education has been included with many
policy and curricular documentation across Wales such as ‘Department for Children Education
Lifelong Learning and Skills’ (2009) and Estyn (2011). However, it has often been queried as to
whether teachers are implementing it enough. MacQuarrie (2018) discusses how many schools
offer outdoor learning as a ‘privilege’ when really it should be a necessity, and this is an issue that

needs addressing within pupil A’s school.

A triangulation of data demonstrates that pupil A’s confidence and peer interaction flourishes in the
outdoor environment. Therefore, | feel that effective outdoor learning opportunities need to be
increased. Whilst observing pupil A outside, it has at times become apparent that the learning is
happening in isolation from the focus task and wider school context. Instead, the activities on offer
need to support the curriculum and class topic, whilst offering opportunities for pupils to acquire

and practice new skills.

13
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| feel that pupil A would benefit from more numeracy-based activities to help improve her attitudes
towards mathematics. Particularly activities that address number reversal and place value. For
example, filling the water tray (an area that pupil A identified within her photographs (see appendix
1)) with pebbles that have two and three-digit numbers printed on them. Pupil A will engage with
her senses as she hunts in the sand for number pebbles and will then need to identify each
numbers place value. This could be done by using a box of unmarked pebbles and correctly
placing the amount into three hoops marks ‘hundreds, tens, units’. This activity would allow pupil A
to make a connection between the form of numbers, and equally important, the understanding of
the concept behind the number- a process which is described as the ‘semantics of the system’
(Hiebert, 1984, p.498) and recognised as being congruent to mathematical success. In addition to
this, the activity would encourage pupil A to engage with problem solving whilst working alongside
another pupil, therefore, promoting peer interaction. Research often acknowledges the vast
improvement in pupil interaction, particularly with shy students, as a result of involvement in

outdoor learning activities (MacQuarrie, 2018).

Whilst reflecting upon the need for an increase in outdoor learning opportunities, it became
apparent that programmes such a forest school may be beneficial. Forest School is currently
taking place at school A; however, it is only offered to certain students and unfortunately pupil A is
not one of them due to educational ability. Yet, | feel that engagement with this programme will
present both holistic and educational advantages. Forest school is the result of inspiration from
kindergarten schools in Scandinavia (Knight, 2009, cited in Harris, 2017) and is a programme that
normally takes place for a minimum of six weeks. One of the primary purposes of the programme
is to allow children opportunities to explore the outdoors with a degree of freedom. Often
described as ‘constructivist education’ (O’Brien 2009, cited in Harris, 2017, p275), case studies

have highlighted the effect the programme has on pupils social and citizenship skills (Knight, 2009,

14
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cited in Harris). Therefore, if pupil A is given the opportunity to enhance these skills then it is more
likely that she will transfer them to the classroom environment. Finally, not only does outdoor
learning improve self-esteem, but it provides countless opportunities for knowledge and

understanding of the world, therefore, complying with the foundation phase curriculum.

Nevertheless, critics argue that there is limited evidence to suggested that after forest school
students continue to show progression within their education. It is claimed that forest school poses
difficulties when trying to

to accommodate outdoor learning without sacrificing the quality of classroom-based learning.
Whether pupils are still gaining curricular skills and working towards desired outcomes also needs
to be regarded (Harris, 2017). Consequently, when planning, it is crucial to consider whether pupil
A is benefiting from the lesson being outdoors and whether it holds a purpose. | will make sure
that learning objectives are continuously being addressed and are relevant to the current
curriculum so that | can guide the learning at all times. | also feel it is important to show willingness
to integrate pupil A’s ideas and requests to help shape her learning experience in order for her to
feel connected and engaged. This will then ensure that pupil A is confident to involve herself within
the activities, which in turn, will continue to improve her interaction with peers, both inside and

outside of the classroom.

In order to encourage this classroom-based progression, | would introduce literacy and numeracy
activities that involve role play. As discussed previously, the role play area is the one learning area
within the classroom that pupil A chose to photograph. This suggests that when involved in
pretend play she feels more assured and open to integrating with her peers. Therefore, | would
introduce enhanced activities in the role play area that encourage pupil A to practise her

mathematical and literacy skills through the form of role play. For example, setting up a shop so

15
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that counting, money, number formations and many more mathematical skills can be practiced. In
doing so, | think we will be enabling pupil A to start to develop certain skills within the outcome 4
area for mathematics, particularly if she can develop her understanding of reading and writing
numbers 1 — 20 (learning.gov.wales, 2015). In addition to mathematics, a shop can provide
endless opportunities for pupil A’s literacy skills to be developed. For example, she can practise
her letter formations and finger spacing by writing shopping lists. Reading skills can be used by
providing food labels with prices on, and finally, the opportunities for developing language and

conversational skills with peers will be endless.

In addition to the shop, | think more writing activities that focus on improving pupil A’s letter
formation should be implemented. However, whilst Bruner recognises the importance of
encouraging children to engage with written and reading activities, he explained that linguistics
also needs to be considered. He believed that children who continuously chose to engage in non-
linguistic activities, such as drawing, have limited thought patterns compared to children who
engaged with both speech and writing tasks (Bruner, 1975, cited in MacBlain 2014). When
considering this theory, it became evident that the only time pupil A voluntarily demonstrates her
linguistic ability during lessons is when involved in role play. Therefore, | feel it is important to

encourage her to engage with activities that encourage a combination of both speech and writing.

With this in mind, an activity that | would implement involves having a range of photographs (topic
related) scattered around the table. The children would be required to pick a photo that interests
them and share one related word with the rest of the group. After sharing their words, pupil A, with
the support of an adult, would attempt to start writing her word on a piece of paper, focusing on
letter formations and orientations. Practicing her letter formations would enable pupil A to move

onto skills that are listed within outcome 4, such as form upper- and lower-case letters which are
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usually clearly shaped and correctly orientated’ (learning.gov.wales, 2015). During the activity, the
children will be encouraged to continue discussions whilst they are writing and at the end of the
task all the words will be displayed on the wall as an enhanced word bank. The children can then
refer to these words during future writing tasks, conversations with peers, or be used as a way for
children to learn a new word each day. Not only will this strategy help to improve pupil A’s writing
ability, but it will also encourage her involvement in group discussions, therefore improving her

confidence and self-esteem.

Conclusions

This paper has drawn upon a collection of data with the aim of analysing pupil A’s holistic

approach to learning and identify next steps in order to provide a pathway for educational success.

It is evident that the mosaic approach supported me in collecting a range of data from different
perspectives, however, it is important to consider the context in which my data has been collected.
At times, | felt the approach was environmentally confined which as a result posed some
limitations. The Ecological Systems Theory (1979) discusses the importance of observing a child
in their domain environments and the affect this has on the understanding of a child’s
development. Therefore, | feel that in order to truly help pupil A’'s development a combination of

school and home environments would need to be considered.

It is of equal importance to consider Brauner’s social cognitive theory (2001) and the argument

that personality traits, such as introversion are often learnt behaviourisms. Again, due to restricted
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data surrounding pupil A’'s background and family characteristics, | have been unable to assess

the impact of these influences.

Despite limitations, | feel | have a substantial amount of data to implement appropriate strategies
that support pupil A both educationally and holistically. If correctly implemented, | am confident
that | will be successful in providing a pathway of progression to help support pupil A’s educational

development.
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Appendices

Appendix A- Parental consent letter
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. (pupil name),
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Appendix C- Consent form for taking photographs and filming.
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Appendix D- Observational notes from whole class discussions (See last line 14 & 15)

~ T
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Appendix E- literacy example from the start of term.
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Appendix F- Current literacy
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Appendix H- Interview notes (maths)
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Appendix |- Pupil A’s outside photographs

Water Tray
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Mud Kitchen
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The Wehdv House
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Appendix J- The role play area
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Appendix K- The rewards wall

Your Reading'
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Appendix L- Number formation (Recent Maths)

LR

&

AN Ll
Name of Planet  |Length

D
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Appendix M- Literacy interview notes
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Appendix N- Amser Dewis
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Appendix O- Literacy Tracking record

Subjects/areas of | Date: 7™ May

learning: L.O: To successfully | Next steps for learners

order and |label
planets, measure

; their width and
Understanding of =iF WIEEn an
record results onto

Knowledge and

Appropriate?
Yes/No
Names of RAG rating
Learners

To practice the formation

of letter "a” and “y'. Also
needs to make sure her

writing stays neat and on
the |ine.|

36



1803357

See appendix P- Literacy Mid Term (Evident finger spacing)
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