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In-depth Analysis        
In this in-depth analysis the placement student will unpack the piece of work planned and developed whilst on placement during their studies. To give some contexts the student has been on placement at a secondary school and through a needs assessment found a gap whereby, pupils were not attending their lessons on their timetable, or not attending the school on certain days for certain reason. As a means of engaging young people back into formal education, the placement student used experiential learning and outdoor education to plan an activity for the young people to participate in. Wesh Government states:
youth work practice is committed to a participative way of working which encourages and enables young people to share responsibility and become equal partners in the learning processes and decision making.
                                                                               (Welsh Government, 2014).
With the needs identified and discussions with young people, the placement student asked the school if there was any interest or need for work to be undertaken within the school garden which is on the school premises. From conversations with the school staff, work was needed on the school pond and with permission, the placement student was able to gain access to the garden with the school-based youth worker and young people to carry out some experiential learning (Learning Theories, 2024). 
Firstly, the pond had to be demolished and then replaced. Under supervision, the young people removed the excess water and the rubbish that was left within. Next, the young people and placement student planned a way of engaging them back into the school building without being in a formal classroom. Whilst this is challenging at times, according to a Local authority principal youth officer ‘It’s quite hard to break into what is already a very full curriculum at times and provide alternative provision’ (CWVYS, 2015). 
However, although this project was not completed due to the young people only attending certain days, certain lessons and the time length of the project, the project was believed to be a success as the young people’s behaviour within school had gradually improved and as a result the young people were attending certain subjects that they would not attend otherwise.
With the plan of working on the school pond, there were certain procedures that had to take place in order for this project to be carried out. One of the first of these procedures was to undertake risk assessments and by giving knowledge to the young people to help them be aware of the risks to their health and wellbeing (CLD Standards Council Scotland, 2023). These risk assessments were carried out on the working area of the pond, the project at hand, the tools and equipment being used, and the young people included in the project. Permission was also needed from the school and certain departments had to be contacted in order to obtain access to the school pond. Whilst asking for permission from the school, it was also noted that there needed to be more PPE for the students to participate in this project, which involved asking the team dealing with grants and money if there were any grants to enable this. There was also networking carried out between other school staff members and local establishments to enable the young people to complete the project within school, thus taking the young people from certain subjects that was granted by the school. ‘Where you get good partnerships between schools and local authorities and youth services, that’s the kind of glue that can form those trusted relationships with children, and identify need’ (National Youth Agency, 2023, p. 38).
Once the school-based youth worker completed and finalised the paperwork, it was then down to the placement student and young people to start the project which entailed group work and leadership skills in order for the process to run smoothly. This is stated in the National occupation standards by enable young people to take on leadership and/or delivery roles during activities (CLD Standards Council Scotland, 2023).
The whole purpose of this project was to engage young people back into formal education through the means of experiential learning and outdoor education. A few implications that were put in place by the placement student was intentional due to the group of young people they were working with. For example, the majority of the group of young people did not know each other so by using group work theory (infed, 2019), the placement student was able to learn about the young people involved and the young people were also able to make new friends whilst this project was on-going. Another implication was the leadership skills from the placement student in order to control the project, by making sure certain tasks were completed in time and put boundaries in place to keep the young people safe at all times. Whilst these were the major implications by the placement student, there were also risk assignments and order of PPE undertaken to ensure the health and safety of the young people and participants involved.
To review this project there were defiantly positive and negative aspects. Firstly, the project was a success as the behaviour of some young people changed and this in turn engaged the young people back into lessons. The young people enjoyed the project to the extent of asking if it could be carried on for them to complete the work needed on the pond and garden. One thing that was noted was that the young people engaged well with each other, and the staff members involved leading to relationships being built on a positive scale. Another positive aspect was that the health and safety of all participants involved was a success as there was no injuries.
One of the negative impacts was that due to the strict timetable and the duration that the placement student had at the school, the pupils did not manage to fulfil the task and the placement student was not there to see the success from the project. Nonetheless, the placement student was informed of its success. Another negative was due to the weather on certain days as the project had to be frequently cancelled until the weather improved, to ensure the health and safety of everyone involved.
To concluded, the project planned and developed by the student was unpacked in further detail showing links between policies and included the reasoning behind why certain aspects were carried out in the way they were such as, the group work and the need for leadership skills. Also demonstrating the need of risk assessments and networking when carrying out youth work. Overall, the placement student has learned from these experiences and has developed skills to further impact on their studies as a youth worker. 
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