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Task 1: Reflection 
Estyn (2020) states a teacher’s personal Welsh language skills impacts classroom provision and learners’ Welsh language development. Thus, highlighting the importance of continuous professional development, with regards to teachers’ personal Welsh language skills and knowledge of effective provision, to ensure learners develop effective Welsh language skills. Furthermore, Estyn (2020) imply effective practitioner Welsh language skills are required in order to fulfil the Curriculum for Wales’ four purposes and achieve the national goal of ‘a million Welsh speakers by 2050’ (Donaldson, 2015; and Welsh Government, 2019a, p.4). Therefore, this essay will reflect upon the development of a primary student teacher’s Welsh language skills during this academic year, utilising a Welsh activity reflection submitted last year as a stimulus, including recommendations for future development. The ‘Welsh Language competence framework’ will be utilised to aid the reflection with regards to personal Welsh language skills (Welsh Government, 2019b).

The Welsh activity demonstrates the use of a shared reading approach to: introduce a Welsh language story, titled ‘Tedi Twt ar y Fferm’; model the effective use of language patterns; develop learners’ reading skills, and; ask questions to develop learners’ understanding and concept of the text (Sim et al. 2013; and Reading Rockets, 2020).

Modelling strategy
A modelling strategy was utilised within the shared reading activity as it enables learners to observe the teacher conducting skills effectively and encourages learners to apply the skills within their learning (Eggen and Kauchak, 2001; and Department for Children, Education and Lifelong Learning Skills, 2008). Research emphasises the importance of teacher accuracy when modelling skills, for instance, as shown within the activity, modelling how to pronounce key vocabulary, as incorrect and inappropriate modelling of skills may have a detrimental effect on learners’ educational development (Estyn, 2018; and Haston, 2007). Upon reflection of the Welsh activity, it is evident that a number of key vocabulary was pronounced incorrectly by the teacher, such as the emotion ‘gweddol’. Perhaps this is due to lack of confidence and experience of using the key vocabulary, common factors that impact teachers’ personal Welsh language skills (Estyn, 2015, 2018, and 2020). Thus, indicating a detrimental impact on learners’ Welsh language development and a key element for practitioner development (Estyn, 2018; and Haston, 2007). In order to ensure Welsh language development, I have continued to contribute to Welsh language lectures at university. Within lectures, developing confidence and accuracy when communicating orally has been a key focus, to which Gilakjani (2012) indicates that increased usage of language for communicative purposes is an effective approach to support and develop an individual’s pronunciation of language. Upon reflection, I feel these experiences have enabled me to gain confidence communicating using the Welsh language and identify the correct pronunciation of the Welsh alphabet and, as a result, a range of key and subject-specific vocabulary. The ‘Welsh Language competence framework’ suggests this evidences an intermediate level in oracy as conversations on familiar subjects are contributed to using a range of sentences (Welsh Government, 2019b). However, it is imperative said skills are applied within future practice to support my professional development, such as modelling increasingly complex language with accuracy (Welsh Government, 2019b). Therefore, it is recommended that a shared reading approach is conducted within a Key Stage 2 class whereby increasingly complex language is effectively modelled to learners, enabling learners to play an active role and apply the modelled skills within their learning (Reading Rockets, 2020).

Developing reading skills 
An intention of the Welsh activity was to develop learners’ independent reading. Estyn (2015) identify a lack of pupil development of reading skills when compared to other Welsh language skills, such as speaking and writing. Therefore, it was essential for the teacher to promote and model effective reading skills within the shared reading activity, such as fluency and pronunciation. The ‘Welsh Language competence framework’ suggests my personal reading skills are foundational as I have evidenced my ability to ‘read simple stories and attempt the correct pronunciation’ (Welsh Government, 2019b, p.1). However, due to the use of a book appropriate for year 1 learners, I feel the Welsh activity does not accurately represent my Welsh language reading skills. During this academic year, within university lectures, I have engaged with a range of different texts, in an attempt to read more complex language and sentence structures confidently and accurately. I have read said texts a number of times in order to ensure effective decoding and understanding of key vocabulary. Amin (2019) and Gorsuch and Taguchi (2010) support this approach, highlighting the importance of repeat reading in order to develop reading skills, such as decoding, fluency and understanding. However, in order to continue to develop my reading skills, the ‘Welsh Language competence framework’ suggests I engage with Welsh throughout my professional career, such as via e-mails (Welsh Government, 2019b). 

After the shared reading activity, learners were provided with the opportunity to apply the modelled reading skills, whereby learners used the book to recall the emotions of the animals and categorised them via a Venn diagram. Upon reflection of this activity, it highlighted that a number of learners did not use the book during the activity, thus hindering the development of their independent reading skills. This may have occurred due to limited copies and restricted access of the book or due to learners’ effective memorisation of the characters’ emotions. Estyn (2015, and 2019b) highlight the importance of learners having regular opportunities to independently read Welsh language books. Furthermore, research indicates that reading a book once may not be sufficient in modelling skills or developing learners’ vocabulary (Sénéchal and Cornell, 1993). Therefore, Sénéchal and Cornell (1993) suggests learners require additional experiences when reading books to ensure language development. Thus, it is recommended that learners are provided with individual copies of books during reading-based activities, enabling all learners to apply the skills modelled by the teacher and gain a greater understanding of the language and content by reading the book multiple times.

Questioning strategies 
During the shared reading activity, the established language patterns, such as ‘Sut mae mochyn yn teimlo?’, were repeated by the teacher and learners. A wealth of research highlights that language is effectively memorised when repeated, recalled, and applied in different contexts, thus indicating the repetition of language patterns supported learners’ memorisation and learning of the Welsh language (Department for Children, Education and Lifelong Learning Skills, 2008; Ebbinghaus, 1885; Kember, 1996; and Saleh et al. 2017). The Welsh reflection highlighted that learners were insufficiently challenged when responding to said questions and it was suggested that learners were provided with sentence structures to scaffold their Welsh language responses. In order for scaffolding to be effective, research indicates the teacher must be a ‘more knowledgeable’ and ‘more capable’ individual with regards to the skill being scaffolded, correlating with Vygotsky’s ‘Zone of Proximal Development’ (Hamidi and Bagherzadeh, 2018, p.5; and Kozulin et al. 2003). Implying teachers require sound knowledge of the intended language patterns, such as correct spelling, punctuation, and grammar, in order for effective scaffolding. As a result, I have actively developed my knowledge of correct spelling, punctuation and grammar in Welsh by engaging with Duolingo (2020) daily, an application that provides short exercises that develops and reviews vocabulary. Engaging with the Welsh language within a technological context has motivated me to progress my skills due to the application’s reward system for correct responses (Duolingo, 2020; and Settles et al. 2018). Glucksberg (1962) and Pink (2010) would suggest that motivation by means of rewards can be detrimental to an individual’s learning by hindering their thinking process. This suggests that individuals focus on achieving rewards as opposed to developing their learning, impacting their engagement with the activity (Glucksberg, 1962; and Pink, 2010). However, I feel this has encouraged me to gain a greater understanding of the Welsh language, specifically regarding correct spelling, developing my ability to construct sentences using a wide range of vocabulary, and identify errors within language. This evidences an intermediate level of writing with the ’Welsh Language competence framework’ (Welsh Government, 2019b). Within future practice, I must utilise reliable online resources to form effective scaffolding to support learners asking and responding to questions (see BBC Cymru Wales, 2002; and Hwb, 2020). 

More recently, Estyn (2020, p.77) have acknowledged the inappropriate use of scaffolding to support learners’ Welsh language development, resulting in an inaccurate reflection of learners’ skills due to it reducing ‘writing to a copying exercise’. This highlights that a sound understanding of scaffolding is required in order to effectively scaffold learners’ Welsh language development and enable them to ‘solve a task or achieve a goal’ that would be unachievable with ‘unassisted efforts’ (Wood et al. 1976, p.90). Therefore, during this academic year, I have conducted in-depth research regarding effective approaches to scaffold language learning, developing an understanding of scaffolding language to support and challenge learners’ Welsh language development (see Bates, 2016; Donato, 1994; Gibbons, 2015; and McLeod, 2019). As a result, it is recommended that said knowledge of scaffolding is implemented within future practice to support learners responding to questions, verbally and in writing, and to enhance their understanding of the Welsh language. 

Conclusion 
To conclude, I feel I have undertaken a range of expereiences to develop my linguistic skills during this academic year, such as engaging with tasks that have developed my Welsh speaking and reading skills in university lectures and practicing and extending my vocabulary via Duolingo. As a result, the ‘Welsh Language competence framework’ indicates that, on average, my Welsh language skills are currently at an intermediate level (Welsh Government, 2019b). As a result, a number of recommendations have been identified to ensure personal Welsh language development, such as engaging with Welsh throughout my professional career via emails and professional dialogue. Additionally, I have identified recommendations to enhance my future practice, such as implementing scaffolding to support learners’ oral and written responses, increasing accessibility for independent reading, and modelling reading and questioning skills via a shared reading approach within KS2.

















Task 2: Lesson Plan 1

	Student-teacher
	Morgan Butcher
	Class:
	Year 4

	AoLE/Subject
	Languages, Literacy and Communication

	Date:
	15th May 2020

	Lesson Focus:
	Languages, Literacy and Communication:
· Expressing ourselves through language is key to communication


	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	Languages, Literacy and Communication
· I can listen, understand and respond to a range of questions and multi-step instructions in a variety of familiar contexts
· I can ask and answer questions and exchange ideas and information

	Personal Targets
(Linked to QTS and identfied in weekly review)


	Professional Learning: 
Welsh language skills: There is a commitment to incremental development of personal skills in the use of the Welsh language.




	Learning Objectives (Focus on Learning)

	· We are learning to ask questions in Welsh.
· We are learning to listen to, understand and respond to a range of questions in Welsh.

	Success Criteria 
(process/product)

	· I have effectively asked and answered questions in Welsh to determine my partner’s character in ‘Pwy ydy pwy’.
· I have listened attentively to my partner to understanding the question they are asking.
· I have begun to independently ask and answer questions in Welsh.
· I have applied my knowledge of clothing to ask and answer questions in Welsh.
· I have used all of the question and answer patterns within the activities.



	Key Resources Health & Safety
	· iPads
· Individual whiteboards / Whiteboard pens
· Question and answer patterns (appendix 1)
· ‘Pwy ydy pwy’ board game (appendix 2)
· ‘Pwy ydy pwy’ scaffolding (appendix 2)
· ‘Cardiau cymeriad’ cards and scaffolding (appendix 3)



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Welsh topic: Asking and answering questions
•Learners have previously developed their vocabulary of clothing and conducted activities whereby they have described what an individual (male and female) are wearing.
•Learners have begun to identify the sentence structures required to describe males and females.



	Opening Phase


	•The lesson will begin with a ‘Mr Wrong’ Assessment for Learning strategy. An image of a person and a description of their clothing will be displayed on the interactive whiteboard.
•The learners will be asked to recall their prior knowledge of clothing, developed within the previous Welsh lessons, to assess whether the description is correct.
•The description will not be correct. For example, the description will state ‘Me hi’n wisgo siwmper gwyn’, however, the person will be a male wearing a blue jumper.
•The teacher will ask a number of learners to feedback and identify the errors within the description and explain their answers.
•The learning objectives of the lesson will then be shared with the learners, explaining that learners will be developing their knowledge of asking and answering questions in Welsh.
•Learners will be asked to discuss, with their partners, vocabulary they have previously used, such as in the classroom or at home, when asking questions in Welsh. For example, ‘Sut wyt ti?’.
• A number of learners will feedback to the class.
•The teacher will then introduce the question and answer patterns that will be developed within the lesson (shown in appendix 1). The teacher will model how to correctly pronounce the questions, identify the correct responses, and translate the questions into English.
•A drilling session will be conducted with the learners utilising the identified question and answer patterns:
· Wyt ti __? / Ydw / Nac ydy
· Ydy e __? / Ydy / Nac ydy
· Ydy hi __? / Ydy / Nac ydy
· Pa liw yw’r __?
· Pa liw ydy dy __ di?

	Teaching & Core Learning
	The following activities will be conducted within a carousel that will be conducted through the week:

Activity 1 – ‘Pwy ydy pwy’
•The learners will be provided with the ‘Pwy ydy pwy’ board game, shown in appendix 2, an adaptation of the well-known game ‘Guess Who’.
•The learners will be placed in partners from different attainment groups in order to support each other and further enhance their learning.
•The activity will entail each learners secretly selecting a character shown within the resource and asking each other questions in order to determine which character they have selected. 
•The learners will be provided with sentence patterns and key vocabulary to scaffold their questions and answers, as shown in appendix 2.
• The learners will utilise their prior Welsh Language knowledge of clothing, body parts and descriptive language (e.g. colours and length) that has been developed prior within Welsh lessons.
•The following sentence patters will be developed within the activity: 
· Pa liw ydy dy wallt di?
· Pa liw ydy dy lygaid di?
· Wyt ti’n wisgo ___?
· Pa liw ydy dy ___ di?
· Pa hyd ydy dy wallt di?
•Prior to conducing the activity, the teacher will model to the learners how to use the sentence patterns and key vocabulary to support them during the activity. For example, the teacher will explain that they wish to ask if their partner has selected a character with brown hair. The teacher will highlight the area of the resource that displays the question structures. The teacher will read the relevant question and highlight the vocabulary that was used to complete the question from the vocabulary bank. The teacher will then model to the learners how to use the scaffolding to effectively answer the question.
•The teacher will observe the learners conducting the activity to ensure they are using the resource correctly, facilitate their learning and provide relevant support.
•Once the learners have successfully asked enough question to determine their partners’ selected character, they will be encouraged to conduct the activity again without the support of the scaffolding. This will require learners to recall the sentence structures and vocabulary they used within the first activity, further progressing their knowledge. 
•The learners will record this activity using an iPad.


Activity 2 – ‘Cardiau cymeriad’
•The learners will be placed in partners from different attainment groups in order to support each other and further enhance their learning.
•The learners will select a character card. Learner A will ask questions about the character and learner B will answer the questions. Once learners have asked as many questions as they can about the character, the learners will switch positions and a new character card will be selected.
The following sentence patterns will be developed within the activity:
· Ydy e’n wisgo ___?
· Ydy hi’n wisgo ___?
· Pa liw yw ei ___?
· Pa hyd yw ei ___?
•The sentence structures and vocabulary shown in appendix 3 will be used to scaffold their learners’ questions and responses.
•The learners’ prior knowledge of clothing and body parts will be activated and applied to the activity to support their questions and responses.
•Prior to conducting the activity, the teacher will model how to use the scaffolding to effectively conduct the task and ask and answer questions.
• Once each learner has had the opportunity to ask the other learner questions about the character, the teacher will encourage them to conduct the activity without the use of the scaffolding to further enhance their knowledge.
•An iPad will be used to record learners asking and answering questions during the activity.

Activity 3 – ‘Slot drilio’
•The learners will be provided with the question and answer patterns displayed at the beginning of the lesson (appendix 1).
•The task will entail learners, with the support of the question patterns, writing 3 questions for each sentence pattern.
•The learners will also, with the support of the answer patterns, write 3 respective answers to their questions.
•Once completed, the learners will peer assess each other’s work using the question and answer patterns, appendix 1, to support their assessments.
•The learners will then practice asking and answering the questions with a partner, ensuring the correct pronunciation of vocabulary.


	Plenary
	•In order to conclude the lesson, the teacher will re-cap the question and answer patterns developed within the lesson.
•The teacher will write the following English questions and answers on the board and will ask learners to translate the sentences into Welsh, recording their answers on an individual whiteboard:
· What colour is your hair?
· Is she wearing a blue jumper?
· I am wearing a long black skirt.
· What colour is your jumper? I am wearing a red jumper.
•If learners require the support of the scaffolding, they will have access, however learners will be encouraged to translate the questions and answers independently.
•The learners will feedback their answers to the teacher.
•The class will then reflect upon the success criteria and learning objectives of the lesson and evaluate whether they have individually achieved them.







Task 2: Lesson Plan 2

	Student-teacher
	Morgan Butcher

	Class:
	Year 4

	AoLE/Subject
	Languages, Literacy and Communication – Welsh in English medium settings
	Date:
	15th May 2020

	Lesson Focus:
	Languages, Literacy and Communication:
· Understanding languages is key to understanding the world around us.
· Expressing ourselves through language is key to communication.


	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	Languages, Literacy and Communication:
· I can find and use information from different materials that I need.
· I can infer meaning from texts and images.
· I can read different texts using a range of strategies to make meaning.
· I can read aloud with expression, paying attention to punctuation.
· I can ask and answer questions and exchange ideas and information

	Personal Targets
(Linked to QTS and identified in weekly review)


	Professional Learning: 
Welsh language skills: There is a commitment to incremental development of personal skills in the use of the Welsh language.




	Learning Objectives (Focus on Learning)

	· We are learning to use images and text to find and understand information.
· We are learning to ask and answer questions in Welsh.

	Success Criteria 
(process/product)

	· I have read the book ‘Tân yn Eryri’ aloud, focusing on my pronunciation and expression of key vocabulary.
· I have used the question and answer patterns to answer questions about ‘Tân yn Eryri’.
· I have written 3 questions to each character in ‘Tân yn Eryri’.



	Key Resources Health & Safety
	Question and answer patterns from previous lesson (appendix 1)
‘Tân yn Eryri’ – Large teacher copy
‘Tân yn Eryri’ – Individual copy for learners
‘Tân yn Eryri’ question and answer sentence patterns (appendix 4)




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Welsh topic: Asking and answering questions.
•The lesson will activate and apply learners’ prior knowledge of asking and responding to questions developed within the previous Welsh lesson. The lesson will build upon this skill by including new question and sentence patterns. 

	Opening Phase


	•The lesson will begin by a ‘Mr Wrong’ Assessment for Learning strategy being displayed on the interactive whiteboard. A question and answer pattern, introduced in the previous Welsh lesson, will be shown and learners will be tasked to mark the work. For example, it might state ‘Wyt ti’n hoffi wisgo dy het di? Ydy, dw i’n hoffi wisgo fy het’. Therefore, this activity will require learners to recall that questions beginning with ‘wyt’ must be replied with ‘ydw’. 
•A number of learners will be asked to share their feedback of the work and will be prompted to justify their response.
•The teacher will then ask the learners to recall the question and answer patterns introduced in the previous lesson, utilising the resource shown in appendix 1 to display said patterns. 
•The teacher will then introduce additional question and answer patterns that will be developed within the lesson. The teacher will model how to correctly pronounce the questions, identify the correct responses, and translate the questions into English.
•The following vocabulary will be introduced:
· Beth yw __? / __ yw __. 
· E.g. Beth yw yr teitl? Yr teitl yw ‘Tân yn Eryri’.
· Beth ydy dy hoff __? / Fy hoff __ ydy __.
· E.g. Beth ydy dy hoff weithgaredd yn Eryri? Fy hoff weithgaredd yn Eryri ydy nofio.
· Pryd __? / Mae __.
· E.g. Pryd mae amser gwely? Mae amser gwely am deg o’r gloch.
· Beth __? / Mae __.
· E.g. Beth ydy Jac a Dewi yn wneud? Mae Jac a Dewi yn wneud nofio.
· Sut mae’r tywydd? / Mae hi’n __.
· E.g. Sut mae’r tywydd yn y stori? Mae hi’n heulog iawn yn y stori.
•A ‘slot drilio’ session will be conducted for approximately 5 minutes, reinforcing the previous patterns and introducing and developing the new patterns.

	Teaching & Core Learning
	Activity 1: ‘Tân yn Eryri’
•The teacher will introduce the book ‘Tân yn Eryri’ to the whole class.
•A shared reading approach will be utilised as it will enable the teacher to model effective pronunciation, fluency and expression when reading the book and ask learners questions regarding the content of the book and the book itself.
•Each learner will be provided with a copy of the book in order to read along with the teacher.
•The following questions will be asked:
· Ble mae’r teitl?
· Beth yw’r teitl?
· Pwy yw’r awdur?
· Ble mae’r stori?
· Pwy sydd yn y stori?
•The teacher will support learners identifying and understanding the story and relevant vocabulary by using the images to infer meaning. Thus, clarifying learners’ understanding of the vocabulary and the story throughout the activity. 
•The learners will have the opportunity to ask the teacher questions about the book, vocabulary and pronunciation in order to enhance their understanding. 

The following activities will be conducted in a carousel manner:

Activity 2 – ‘Cwestiynau’
•In order to further enhance the learners’ Welsh language skills, learners’ prior knowledge of answering question, developed within the previous lesson, will be built upon during this activity.
•The learners will be provided with a set of questions, to which develop the identified question and answer sentence patterns of the lesson, to answer about the book.
•The learners will utilise their individual copy of the book in order to read independently and support identifying the key information to answer the questions.
•The learners will be provided with the following questions:
· Beth yw’r teitl?
· Beth yw enw’r awdur?
· Sut mae’r tywydd yn y stori?
· Pa liw yw pabell Jan a Haf?
· Pa liw yw pabell Jac a Dewis?
· Ble mae pawb yn mynd I ddringo?
· Pryd mae amser gwely?
· Yn Saesneg, beth yw Jan yn gweiddi?
•The learners will write the questions and answers within their Welsh books.
•The learners will be provided with the following scaffolding, shown in appendix 4, to support their answers and reinforce the identified question and answer patterns of the lesson.
•The teacher will facilitate the learning by, once again, modelling to learners how to utilise the images within the book to infer meaning of the story.
•In order to extend the learning, if the activity is completed, the learners will be asked to write their own questions based on the story and ask their partner to answer the questions.  If required, learners may use the question structures introduced at the beginning of the lesson to scaffold their learning. This will also be recorded within their Welsh books.

Activity 3 – ‘Gofyn cwestiynau’
•The aim of this activity will be for learners to write questions to a selected character within the book in order to gain a greater understanding of the characters.
•For example, learners could question a character about their favourite activity they conducted during their time in Snowdonia, utilising the pattern ‘Beth ydy dy hoff __?’.
•Learners will utilise the identified question and answer patterns developed during this lesson and the previous lesson to scaffold the questions they ask to the characters.
•In order to support and facilitate the learning, learners will be provided with example questions for a range of characters which could be adapted for them to include. This may include the following:
· Beth ydy dy hoff weithgaredd yn Eryri?
· Wyt ti’n hoffi wneud nofio yn y llyn?
· Pa liw ydy dy pabell di?
· Pa liw ydy dy wallt di?
· Wyt ti’n hoffi mynd ar wyliau yn Eryri?


	Plenary


	•To conclude the lesson, each learner will be provided with a post-it note. A question and answer pattern introduced within the lesson will be displayed on the interactive whiteboard and the learners must provide an example question using said pattern, along with writing their name on the post-it note.
•For example, the following pattern may be displayed: Beth ydy dy hoff __? / Fy hoff __ ydy __. A learner may respond with the following example: Beth ydy dy hoff fwyd? Fy hoff fwyd ydy siocled. 
•Learners will then reflect on the relevant learning objectives and success criteria and determine whether they have achieved it within the lesson.
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Appendix 4: ‘Tân yn Eryri’ question and answer patterns
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Ydw / Nac ydw

Wyt ti2
Ydy e?
Ydy hi?
Palliwywr __2
Pa liwydy dy __ di?

Are you? / Do you?
Is he? Does he? (Masculine) Ydy / Nac ydy
TIs she? Does she? (Feminine) Ydy / Nac ydy
What colour is the __?

What colour is you__?
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Cwestiynau

« Paliw ydy dy wallt di?

« Paliwydy dy lygaid di?
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« Pahyd ydy dy wallt di>

Mae gwallt brown gyda
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Mae llygaid glas gyda fi.

Yebw, dw i'n gwisgo
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Mae sbectol glas gyda fi
Mae sbectol yw glas.
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Beth yw'r teitl>
Y teitl yw ...
. Bethyw enw'r awdur?
Enw'r awdur yw ...
. Sut mae'r tywydd yny stori?
Yny stori mae hin ...
. Pa liw yw pabell Jan and Haf?
Mae pabell Jan a Haf yw ...
. Pa liw yw pabell Jac a Dewis?
Mae pabell Jac a Dewis yw ...
. Beth mae Jac a Dewi yn wneud ar y llyn?

Mae Jac a Dewi yn wneud ..

. Ble mae pawb yn mynd i ddringo?

Mae pawb yn mynd i ddringo ar'y ...
. Pryd mae amser gwely?
Mae amser gwely am

. Yn Saesnge, beth yw Jan yn gweid.





