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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:

Within this essay, I will reflect on a domestic abuse incident that I attended in order to demonstrate my understanding of the police officer’s role within the National Policing Curriculum. During this incident, I acted as the first attending officer and the arresting officer. I played a significant role by safeguarding the victim in the case and implementing future safeguarding for both the victim and the perpetrator. Throughout this essay, I will be using Gibbs reflective model to reflect on the incident. The model comprises of 6 stages: (1) Description – outlining what happened; (2) Feelings – considering thoughts and feelings at the time; (3) Evaluation – identifying what went well and what could have been improved; (4) Analysis – making sense of the situation; (5) Conclusion – considering what else could have been done; and (6) Action plan – identifying how I would respond if a similar situation arose again (University of Edinburgh, 2024). Within the analysis, I will critically link my personal practice to the College of Policing’s Professionalism Agenda, the Policing Vision 2025 and the Workforce Transformation Programme 2018. 
I attended a grade one emergency call concerning an ongoing domestic, which had been reported by a third party. The initial report was made by a neighbour, who disclosed that they had heard a verbal altercation by the occupants from the neighbouring address. The informant further reported that the female partner had thrown the male partners belongings out of the window and has smashed his car windscreen. As a result, due to high threat, risk and harm I attended this call as a grade one emergency response with my colleague. Upon arrival at the scene, we discovered that the female and male were both still inside the address. Therefore, we have entered the address and separated them, then taken accounts from both parties. The female has openly admitted to me that her and her partner were having a verbal only altercation whereby she has assaulted him and caused damage to his car. As a result, I arrested the female for common assault and criminal damage, I have used my powers under the Police and Criminal Evidence Act (1984) to prevent further harm (Home Office, 2013). My colleague has then proceeded to talk to the victim and take a negative statement from the victim as he was not supportive of a police investigation. Due to the high-risk domestic violence history between the pair, the female was still arrested and conveyed to custody. At the scene, images were taken of the initial scene as the furniture was out of place indicating there had been more than a verbal altercation, both my colleague and I activated out body worn video cameras in line with College of Policing guidance (College of Policing, 2024), this ensured that the scene was preserved to the best of our ability. Furthermore, after conveying the alleged perpetrator to custody, I submitted a public protection notification for the male in the incident and submitted it to the public protection unit to further safeguard both parties. 

At the time of the report, I experienced a mixture of concern and professional pressure. Hearing the details of the report triggered an immediate emotional response of empathy for the victim, alongside anxiety about ensuring their safety. I was aware of ethical considerations when respecting the victims wishes and fulfilling my safeguarding responsibilities. While the victim did not want to support a police investigation, I recognised my duty to assess ongoing risk and consider whether positive action was necessary. Using careful consideration, balancing empowerment with protection, I felt that it was appropriate to let safeguarding become the main contender over the victims wishes. Compared to the start of my probation, I noticed a significant increase in my confidence and an improvement in my quick decision-making skills. Before, I may have felt overwhelmed and looked towards my more senior colleagues for assistance with decision making. In this instance, although the situation was still serious, I was better able to remain professional and fully composed and able to focus on a dynamic risk assessment. 

When attending at this incident I used Authorised Professional Practice (APP) to provide a response. I demonstrated competence by using the national decision-making model (NDM) throughout the call. I did this to keep re-assessing the situation and make informed decisions (College of Policing, 2013). By aligning my actions with the Code of Ethics, I ensured accountability, integrity, and respect were central to my conduct. Another key strength when attending this call was the use of positive action to remove the perpetrator from the victim. This demonstrated a proactive safeguarding mindset and allowed me to demonstrate that I had completed the risk assessment properly, as well as considering long term harm. This reflects on the Policing Vision 2025’s preventative emphasis rather than reactive enforcement. This is the notion of preventing further crime from taking place, rather than responding to it when it happens (NPCC, 2016). However, there is also room for improvement. The victim in the case refused to engage with police and would only provide a negative statement to detail that he did not want to make any complaint. In future, I would contact the public protection unit and seek support from a specially trained officer to arrange a meeting with the victim and offer them support and advice on supporting the police in the investigation. This could create positive relationships for the victim with the police and enhance trust in the police. Furthermore, I will ensure that I am using all potential evidence available to me including digital evidence opportunities. Seizing mobile phones could have been a crucial line of enquiry as there could have been key evidence on such a device. As a result, this evidence could have strengthened the case and evidential position. 
During this incident, I applied the Code of Ethics and acted professionally, keeping all information confidential. This helped me to make decisions that were fair, safe and correct. Using guidance from Authorised Professional Practice (APP) to decide what powers of arrest to use, I managed the situation. I also used evidence-based policing and assessed the risk of the two individuals by looking at previous reports involving the pair and reading any intelligence available to me to protect the involved parties, myself and my colleague. One issue I faced was keeping the informants details anonymous. I had to balance protecting the informant with helping the victim, this was also imperative for future safeguarding of the informant. Upon reflection, I would focus more on providing a victim centred response while still maintaining confidentiality. This shows that professional guidance and policies help to inform good decision making, but practical thinking and judgement are still vital. 
Furthermore, the Strategic Policing Requirement (SPR) identifies national threats such as vulnerability, serious organised crime, and public protection (Association of Police and Crime Commissioners, 2025). This incident involved a vulnerable person, therefore the use of the SPR guidance was appropriate. Following the SPR guidance ensured that I understood the importance of the attention required at this call. The challenge using the SPR guidance was, although it is good guidance is can be difficult to apply to a real life incident as the SPR highlights violence against women and girls (VAWG), but this incident related to violence against a male. Therefore, most of the same principles apply, but it felt less victim centred, and I had to adapt my approach to ensure the victims needs were addressed. 
Moreover, the Policing Vision 2025 focuses on the use of technology, prevention, skilled staff and working with partners (NPCC, 2016). In this incident, I used body worn video (BWV) to capture the scene, and any relevant disclosure made to me at the scene. I also used my airwaves radio to communicate to my colleague and the control room the updates of the call. The use of BWV was useful in capturing some key evidence in the form of disclosure and providing this evidence to the crown prosecution service. A limitation was that due to lack of service in the address, I was unable to effectively communicate with my colleague who was in a separate room to me that I had arrested the female for common assault and criminal damage. I also could not leave the female unattended. Therefore, I was unable to communicate with my colleague until I had exited the address. I learned that technology is useful, especially in providing evidence. But, in hindsight I should have informed my colleague of the arrest in person before exiting the address with the female.
The 2018 Workforce Transformation programme focuses on officers, leadership, different entry programmes and skill development (UK Government, 2018). During this incident, I had more independence and responsibility than I would have in my early probation. I had to make decision on my own, and trust my decision making using my experience and previous support from colleagues. A limitation of this is that new officers who enter through the degree or direct entry routes, who have had no prior policing experience as a special constable, or those who have never worked before due to being in university might have less public facing skills such as communication. From this, I learned that having independence is good but paired with experience and support from colleagues it works best. 

To conclude, in my final year as a probationer my role has seen significant development. From being paired with new students to gaining a response driving qualification, I am now much more independent. I have developed in the sense that I take the lead at most calls and rely less on other officers and supervisors to help with my decision making. I also have a greater safeguarding awareness, having been attached to the public protection unit for a week. I feel that experience has helped me develop from a procedure-focused probationer to a competence and confident officer who is accountable and professional. Becoming a professional, has also come with challenges. An example of these challenges could be when a new student is paired up with you and you have to teach them, when you are still in your probationary period yourself. This is a lot of pressure, alongside work pressures and university deadlines. To manage this stress, I make sure that out of work, I focus on spending time with friends and family as well as attending regular gym classes. To ensure that I can continue developing as an officer and providing a professional service to the community I serve within, I will take further steps to ensure that my training is maintained. I have already undertaken a month-long hub attachment, which enhanced my case file skills. To enhance my digital investigation skills, I will be looking at further course progression such as digital forensic courses and kiosk training. This training would not only benefit myself, but the wider team as well as police force as this training could allow me to gather further evidence and bring more offenders to justice. I am also keen on getting onto a tutoring course when my probation ends, as due to poor resourcing I have assisted in mentoring two new students, and I enjoyed sharing my experience as well as learning new things alongside them. This will also help me to maintain my professionalism which can have a positive impact on public trust.

WORD COUNT - 1885
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Within this essay, I will be reflecting on an incident where I used social media as a means of informing and engaging with the community. Social media has become an increasingly valuable tool for modern policing, enabling forces to rapidly disseminate information and engage with communities (College of Policing, 2021). This essay will use Rolfe’s Reflective Model to critically evaluate the use of social media in policing communication and community engagement. Rolfe’s Reflective Model consists of three stages (1) What? – this stage focuses on describing the situation that you are reflecting on; (2) So what? – This stage involves critical analysis and evaluation of the situation, exploring what went well and any potential improvements; and (3) Now what? – This is the final stage of the model which focuses on future learning and development, considering how the experience will influence future practice (Rolfe, 2001). Police forces in the United Kingdom (UK) use a variety of social media platforms to engage with communities and disseminate information. Some of the platforms used by United Kingdom (UK) police forces include Instagram, X, Facebook, and YouTube (The Police Foundation, 2014). The three main purposes of the police using social media are to provide information, increase community engagement, and for intelligence and investigation purposes (The Police Foundation, 2014).
The incident that I will be reflecting on is a high-risk domestic related stalking and harassment case. A 15-year-old child reported that their estranged father had been following them on several occasions in the city centre. This behaviour escalated to the point where their father followed the individual home and began shouting violent abuse from outside of the home address. As a result, the victim reported this to the police via the 999-emergency call system. Officers arrived at the address, where the estranged father had already made off. Upon speaking the victim in the case, officers discovered that the stalking and harassment had been going on for several months and had recently escalated. Therefore, an investigation began. Using an interpreter to allow the most effective communication, a statement was obtained from the victim and a domestic abuse, stalking and harassment public protection notification was completed, and sent to the relevant public protection unit in South Wales Police. This was an extra safeguarding measure to protect the young victim and their other family members who also lived at the address. The victim in the case was defined as a vulnerable person due to their age under United Kingdom government guidelines (Crown Office & Procurator Fiscal Service, 2024). As a result of the initial report, arrest enquiries were carried out at a number of addresses that intelligence suggested the suspect lived at. However, these were all negative. I then carried out a CCTV trawl to identify which vehicle the suspect had been using. Unfortunately, the CCTV available did not capture the vehicles registration number (VRN), so I then contacted the company it was hired from and obtained a VRN from them. After carrying out Automatic Number Plate Recognition (ANPR) checks, there were no local hits for this registration plate, showing that the suspect was not frequenting the local area in their vehicle. Therefore, due to the elevated threat, risk, and harm I suggested to my supervisor that a media appeal would be needed, to which they agreed and approved of the appeal. The media appeal was placed on the police Facebook page, and within 24 hours of the appeal being uploaded, the suspect handed themselves in and was interviewed in connection with the alleged stalking and harassment. Bail conditions were then placed on the suspect prior to being released from custody to prevent further crimes from taking place, and to safeguard victim in the case. The response to this incident was particularly significant due to the vulnerability of the victim and the escalating negative behaviours from the suspect. Stalking and harassment offences are recognised as serious crimes under the Protection from Harassment Act 1997 (UK Gov, 2020), and early intervention is crucial to safeguard victims from further harm. In this case, the victim was also a child which caused further emphasis on safeguarding measures (Children Act, 1989).
In modern policing, social media is one of the most effective ways to communicate with large audiences within a brief period of time. During this investigation, there was an urgency to identify and locate the suspect to safeguard the victim and progress the case. After sending a form through to my supervisor and the communication officer photograph, thorough review took place of the wording and necessity of the media appeal. Eventually, after having to make several changes to the original post proposal, an image of the suspect was shared on the force’s Facebook page alongside a brief description of the circumstances surrounding the allegation. Due to the cooperation of the community and the large audience reached, the suspect voluntarily handed themselves in to the police within 24 hours of the appeal being published. This demonstrates how social media can be an effective investigative tool when used correctly, enabling police to quickly disseminate information and bring offenders to justice. Similarly, this demonstrates how social media in policing can be used to enhance public engagement allowing police to build positive relationships with members of the community and to increase public trust. Although the outcome was positive, it may be argued that social media may not fully attribute to effective communication alone. As there may have been external factors that played a role in the suspect coming forward such as pressure from family and friends as well as fear of escalation, rather than community engagement itself. Therefore, this highlights the difficulty of evaluating social media as an effective tool within investigations. It is also important to recognise that this is a particular case where social media was a useful tool in an investigation, this may not be generalised. Social media appeals do not always produce further intelligence, and their benefits depend on factors such as timing, nature of offence and the community's willingness to engage. Furthermore, the use of social media in policing raises questions around inclusivity and accessibility. Not all members of the community actively engage with social media platforms, meaning that key information may not reach all demographics equally. This could limit the effectiveness of media appeals and create an over reliance on digital engagement strategies. Additionally, there is a risk that repeated use of social media appeals may lead to public desensitisation, reducing engagement over time (The Police Foundation, 2014b). Therefore, while social media can be highly effective, it should be used alongside traditional policing methods to ensure a balanced and inclusive approach to public communication.
However, there are also risks associated with the use of social media in policing, despite the clear benefits. Public appeals can lead to the circulation of incorrect information and speculation, which could undermine investigations or unfairly influence public perception of a suspect, who is presumed innocent until proven guilty. Safeguarding victims is paramount; and any information shared publicly could place them at further risk from the suspect or their associates. Operational security is also a concern, as releasing sensitive information may compromise ongoing enquiries. Therefore, all social media content must be carefully worded, proportionate, and justified, and must receive senior authorisation prior to publication. This helps ensure an appropriate balance between the investigative benefits of social media and the legal, ethical, and safety considerations that govern policing practice (College of Policing, 2021). There is also the possibility that a social media appeal could generate no further information on the investigation. In such circumstances, unnecessary publicity could damage the reputation of a suspect while still potentially increasing the risk to the victim(s). For this reason, it is imperative that the risks and benefits are carefully and thoroughly assessed by the officer in the case (OIC) as well as their supervisor prior to any publications being made.
This incident has improved my understanding of digital policing and the risks and benefits associated with use of social media. It also increased my awareness of the importance of the processes and documentation required prior to submitting a media appeal, which are necessary to ensure that all parties involved in the investigation are safeguarded and protected. Completing these procedures ensures that any information released to the public is proportionate, justified, and authorised appropriately. This case has also highlighted the potential benefits of considering the use of social media earlier in an investigation. Early use of media appeal may support early intervention, which can reduce the risk of further harm to victims and assist in locating suspects more efficiently. Prior to this incident, using a social media appeal would not have been one of my first considerations in an investigation. However, due to the positive outcome in this investigation, I will consider using social media much earlier in future relevant investigations. This incident has also highlighted the importance of safeguarding considerations when using social media within policing. Victims of high-risk crimes, like some domestic abuse cases, stalking and harassment are often at heightened risk of further harm when offenders are aware that they have been reported and that their behaviours are being challenged. As such, it is vital that police officers balance whether a media appeal could increase risk to victims. In this case, careful wording was ensured that the victim's identity was kept anonymous, which was essential especially as the victim was a child. In future cases, I will continue to prioritise victim safeguarding to ensure that the use of social media does not compromise the victim's safety.
To conclude, this essay has reflected on the significant role that social media can play in modern day policing. Using Rolfe’s reflective model this essay has examined the use of social media in a stalking and harassment investigation, the risks and ethical considerations when using social media, and my professional learning through reflection. The purpose of this essay was to evaluate my experience of using social media as a means of informing and engaging with the community. Throughout the essay, advantages, and disadvantages of using social media in policing are discussed as well as force and college of policing guidance. The reflection demonstrates how social media can be a highly effective tool to assist with investigations, disseminating useful information to communities and communicate with local communities, however it also shows the importance of using social media in line with both force and college of policing guidance to reduce harm to both offenders and victims. This reflection has allowed for me, as the writer and officer, to thoroughly evaluate my use of social media and to allow me to find developments and improvements in my use of social media. Having reflected on a time when social media usage was extremely successful, I will use social media a lot earlier and more often in future practice, when considered appropriate.
Word count – 1802. 







Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Policing is a complex and dynamic profession that requires effective leadership to manage unpredictable and high-risk situations. Without strong leadership, it is likely that the police service would be considered unreliable and communities would not have any trust in the police. Within the National Policing Curriculum and competencies and values framework, leadership and teamworking are identified as essential competencies for ensuring safe and positive outcomes (College of Policing, 2024b). This essay will critically reflect on a policing incident where I played a significant role, evaluating my ability to adapt leadership styles in response to changing circumstances. The essay will also analyse the leadership strategies I used and assess them in relation to recognised models such as Situational Leadership Theory (Thompson and Vecchio, 2009). Throughout this reflection, the essay will show the importance of flexibility and decision making in operational policing contexts. Furthermore, the essay will highlight how leadership can influence outcomes for victims, witnesses, and police officers. Additionally, the essay will consider how communication, clear decision-making, and the ability to work collaboratively with others contribute to effective leadership. This will provide broader understanding of how leadership skills can be developed and applied in modern policing. This reflective essay will be structured using Rolfe’s model of reflection. The model comprises of three stages (1) what – describe what happened, (2) so what? – what did you do and (3) now what – as a result of the situation how would you make developments for future practice (University of Wollongong, 2023).


While on a mobile response on a night shift, I was deployed to a report of a fire at a residential hostel in Cardiff at approximately 0300 hours. The hostel was outside of my assigned response area, but there were no available units. Therefore, along with a student officer, I attended the report on a grade one response. The initial information was that there was a large volume of black smoke coming from a residential hostel and that people were potentially sleeping inside the hostel. Upon arrival, I observed significant flames coming from the roof of the hostel along with embers dispersing into the surrounding area. The incident involved a number of victims, the public, fire service, and multiple colleagues. My role was to ensure that the residents and staff were all evacuated from the building, whilst protecting other members of the public. The situation was particularly challenging as there was an extremely elevated risk to all emergency responders, as well as the residents at the hostel, and members of the public. The hostel housed multiple individuals, some who do not have a curfew. Therefore, it was hard to account for the residents and determine whether they were inside the hostel or if they had not returned to the hostel earlier in the evening. As the incident developed and other emergency services attended, a multi-agency approach was established in line with Joint Emergency Services Interoperability Principles (JESIP). As a result, effective leadership and adaptability were required to manage the situation effectively. 
Initially, when I attended at the scene I adopted a directive leadership style, taking control of the scene by setting up a cordon, with an inner cordon to control access to the immediate scene, and an outer cordon to create a safe zone for members of the public in line with the JESIP guidance (College of Policing, 2013). I also instructed members of the public who were coming to view the scene to move back and leave the scene to protect them. This approach was necessary due to the immediate risk to life and need for quick decision making in a fast-changing situation. Within the context of Situational Leadership Theory, this reflects a high-task approach, where direction is required in considerable risk and time critical incidents (Pasaribu et al., 2022).
An important aspect of leadership in high-risk incidents is adherence to ethical principles and professional standards, as with any police response. In this situation, ensuring the safety of the residents, members of the public and colleagues aligned with the Police Code of Ethics and demonstrated accountability and integrity (College of Policing, 2024b). my decisions had to be balance rapid operational response with respect for individuals’ rights and wellbeing, reflecting the ethical considerations. On reflection, integrating ethical considerations earlier into decision making, such as assessing the impact of the public instructions or evacuation methods, could further enhance both safety outcomes and public trust in police leadership. 
 As the incident progressed, more of South Wales Fire and Rescue service promptly arrived, my leadership style shifted from directive leadership to a more collaborative approach. This was necessary at this point as the incident required a multi-agency coordination in line with JESIP (JESIP, 2022). I identified who the gold commander was in the fire service and quickly shared with them the information that I knew, and in turn received the information that they knew at the time. I supported decision making and adapted my role to work alongside the fire service. This demonstrates flexibility within Situational Leadership Theory, as I adjusted my leadership style to reflect the demands of the fire service and the demands of the situation as they changed as the incident developed. 
The initial directive approach was effective in ensuring that the immediate public were protected and reduced some confusion in a high-risk environment. However, a limitation of this approach was that I did not initially encourage input from others, which may have reduced broader situational awareness. As mentioned previously, I was paired with a student officer, and this did not encourage them to use their initiative, instead it made them more of a passive participant. The transition into a more collaborative style improved situational awareness, communication, and coordination particularly with the fire service. In future practice, I will aim to adopt a more balanced and collaborative approach earlier, allowing for more clear direction and information sharing opportunities. 
Effective communication was a vital leadership strategy throughout the incident. I provided clear and direct instructions to members of the public residents of the hostel and the student officer with which I was paired. I ensured that the student officer obtained all details of the residents who had been evacuated from the hostel and directed members of the public to stand a safe distance away from the fire. I ensured that I used a calm voice to reduce fear and to maintain my professionalism. It was particularly important to remain calm to effectively communicate with residents, members of public, the control room, and personnel from the fire service. This approach was effective in maintaining control of the scene. However, in hindsight I could have used more of a stern voice towards members of the public who insisted on staying at the scene. In future, I would assert more dominance to prevent members of the public watching the incident. I also could have used two-way communication earlier to improve the overall situational awareness, especially when relaying information to the police control room. 
Decision making under pressure was another leadership strategy used at this incident. I was required to quickly assess the level of risk and prioritise public safety by establishing a safe cordon and initiating evacuation. This decision was made with limited information under time pressure, reflecting the realties of frontline policing. While the decisions were effective in reducing harm to the public, they were based on rapidly changing information, which shows the limitations in terms of potential uncertainty. In future, I will continuously re-assess decisions as more information becomes available to enhance my decision making along with the national decision-making model (NDM) (College of Policing, 2013b). 
Teamwork and coordination were essential in managing the incident effectively. As additional emergency services arrived at the scene, I worked collaboratively with fire personnel, police sergeant and inspectors, supporting a multi-agency approach. This included sharing information, supporting joint decision making, and adapting my role to assist other responders. This strategy as effective in ensuring an effective multi-agency response. However, improved early coordination and communication could have enhances the efficiency further, particularly during the initial stages of the incident when all responders were trying to figure out the incident, and compile a response plan. 
As the incident developed and more emergency services were at the scene, the nature of the situation changed significantly. The immediate priority moved from initial public safety and preservation of life to a more multi-agency response. As a result, I as adapted my leadership approach from directive to more of a collaborative style to work alongside the fire service and support joint decision making. This change was necessary to align with JESIP, which emphasises communication, coordination, and shared situational awareness between emergency services (JESIP, 2022). In line with Situational Leadership Theory, I adjusted my approach to reflect the evolving demands of the fast-changing incident. This adaptation resulted in an improved response due to improved communication and coordination. However, on reflection, this shift in leadership style could have been used earlier to further enhance the response and joint working. This demonstrates the importance of recognising changes in operational context and responding with appropriate leadership styles. 
One of the most relevant leadership styles in policing is Situational Leadership Theory, which suggests that leaders should adapt their style depending on the situation and the needs of others involved (Waller, Smith, and Warnock, 1989). this model is particularly prevalent in policing due to the unpredictability of the calls that police deal with. In the context of the incident I have reflected on, I demonstrated this by initially adopting a directive leadership style to address the immediate risk, before transitioning to a more collaborative style method as the situation evolved. This highlights the value of situational leadership in enabling effective and flexible decision making. 
This incident demonstrated the importance of effective leadership in dynamic policing situations. Initially, a directive leadership style was necessary to ensure immediate public safety, and that the student officer was also aware and safe. However, as the situation evolved and further units, the fire service and more senior officers arrived, I adapted to a more collaborative approach in line with JESIP. Key leadership strategies including clear communication, quick decision making and multi-agency coordination were vital in achieving a safe and positive outcome. This experience demonstrated the need for flexibility in leadership, demonstrating that situational awareness and the ability to adapt styles according to changing circumstances are crucial. Applying theories such as Situational Leadership Theory provided valuable frameworks to assist in my decision making. The reflection reinforced that no single approach is sufficient in isolation, and an effective response often requires leaders who can assess, adapt, and respond to evolving situations as and when required. In future operational incidents, I will continue to assess the demands of the situation and adapt my leadership style, accordingly, ensuring that both the safety of the public and effectiveness of multi-0agemcy collaborations are maintained. This reflection has strengthened my awareness of the importance of flexible, evidence-based leadership in achieving successful policing and multi-agency outcomes. I believe that although there is room for improvement, my response to this incident was effective and professional, in line with the police code of ethics and competencies and values framework. 
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

The three-year probationary period represents a vital stage in the development of a police officer, during which individuals develop into competent and independent officers. Throughout this period, coaching and mentoring play a crucial role in supporting both performance and professional growth, aligning with the National Policing Curriculum’s emphasis on coaching, mentoring and assessment (College of Policing, 2025). Coaching is defined as a structured, goal-orientated process which focuses on improving performance through guided reflection (Greif et al., 2022), whereas mentoring is defined as a more long-term developmental relationship that supports personal and professional growth (Mullen and Klimaitis, 2019). Both coaching and mentoring are essential within policing and are required for enabling police officers to continuously develop skills, whilst upholding professional standards. This reflection is structured using Kolb’s experiential learning cycle, which highlights the importance of learning through experience, reflection, conceptual understanding, and active planning (Stice, 1987). This model is relevant to policing as most learning is developed through real life experiences. This essay will critically reflect on my experiences of coaching and mentoring during my probationary period, exploring six-stage coaching process, the goal, reality, options, wrap up (GROW) model, and the four stages of the Formal Mentoring Relationship. It will also examine how these approaches have supported my personal, professional, and organisational development, alongside the role in line with the Policing Vision 2025 (National Police Chiefs Council, 2016). 
A widely used coaching framework within policing is the GROW model, this model provides a structured approach to reflective practice (Leach, 2020). The model consists of four stages: goal, reality, options and wrap up. The goal stage involves identifying what you want to achieve, while the reality stage explores the challengers and current situation. The options stage encourages consideration of actions and the final wrap up stage focuses on developing a clear plan moving forward. This model assists officers to develop self-awareness and accountability in their learning and development. In addition to the GROW model, coaching within policing often follows the six-stage coaching process. This process includes: (1) enrolling the individual – this stage consists of the coach and student discussing objectives and outcomes, (2) building the relationship – this includes the coach and student getting to know each other and making plans for working together towards goals, (3) assessment and feedback – a variety of tools are used to grasps the individuals strengths and weaknesses, (4) developmental planning – coach works with student to make a development plan, (5) coaching to the plan – coach works with the student to ensure goals are being met and (6) closure and planning next steps – progress is reviewed and next steps are planned (Cooper and Allen, 2017). This structured approach ensures that coaching is purposeful and enhances continuous development through regular assessment and feedback. Mentoring relationships are also commonly formed using the four stages of formal mentoring relationships. The first stage of this process is building a relationship where expectations are set. Next, stage two focuses in exchanging information and goals, this is where the mentor gains information on what the mentee would like to achieve. The penultimate step is to work towards the goal; this is where the mentor assists the mentee in working towards their goals by sharing their experience and knowledge. The last step is ending the formal relationship, this is where the mentor and mentee reflect and discuss progress and plan for future development (Jones, 2013). overall, these coaching and mentoring models support reflective practice, continuous learning, and development, which are essential within policing. 
During my probation, I received structured coaching following attendance at a domestic abuse incident, where my tutor reviewed my decision making and communication with the victim. On reflection, I recognised that while I effectively engaged with the victim, I lacked confidence in gathering evidence. This aligned with the GROW model, where current performance was explored, as well as the ‘options’ stage, which encourages me to consider alternative approaches. Additionally, when we returned to the station after the incident, we followed some aspects of the six-stage coaching process, including identifying goals and reviewing my progress. As a result, I adapted my approach in future incidents and made sure that I used my personal issued appointments to gather the best evidence available to me, I also actively requested feedback from my tutor to ensure I was informed of my weaknesses. This enabled me to improve my confidence and effectiveness. 
Throughout my probation, my relationship with my tutor developed in line with the recognised stages of mentoring. Initially, during the initiation stage, I heavily relied on the guidance and support of my tutor. As the relationship developed into the second stage, I was given more responsibility and opportunities to develop my skills, this reflects how through my mentorship experience and knowledge was shared. Together, we would work on goals and constantly reflect on good practice, as well as what could be improved. Over time, we moved into the final stage where we ended the formal relationship. We had a professional discussion to discuss areas of strength and areas that required development. As a result, I developed greater confidence which enabled me to manage incidents more confidently and independently whilst still receiving feedback as and when required. 
The GROW model worked well in helping me to identify goals and figure out how I was going to achieve them. When attending the domestic mentioned above, along with my tutor I decided that I needed to be more confident in obtaining evidence. Therefore, we set this as a goal using self-reflection and peer feedback to highlight this issue. I took suggestions on from my tutor, such as using my body worn video camera to film the scene and asking the victim to take photographs of their injuries. As a result, I took note and practiced this at the next and every similar incident going forward. This worked well as it has made me a better evidence gatherer and allowed me to see other perspectives of my areas for development. The limitation of the GROW model is that every officer works differently, so when working with different colleagues they may notice different issues and areas for improvement, which are not then fed back to the tutor and take longer to be identified and resolved. 
Similarly, the six-stage coaching model works well in policing as it ensures that both the student officer and their mentor are working together to make informed decisions on areas and plans for improvement. With the assessment and feedback stage being the third step in the process, it allows for more actions to be taken before the final stage of review and gives student officers time to work on their skills. This was used alongside the GROW model in the domestic incident discussed above. The limitations of the six-stage coaching model is that it is very informed and can be time consuming when you are responding to multiple calls in a day. Therefore, you need to be allocated set time to discuss performance with your tutor, this means taking two resources away from the team which can be hard to do in such a fast-paced working environment. This model may also result in an over-reliance on the tutor as they know that they have them to support them. 
My learning throughout my probationary period has made me a competent and more confident officer. Not only has my learning made me more confident in my own life, as well as at work. It has also made me a more professional officer and encouraged me to work to the best of my ability at all given times. This not only benefits me as an individual in line with my moral compass and rewarding career, but it also benefits the organisation as it prevents unnecessary complaints and allows the public to gain confidence and trust in the police. Learning through experience, reflecting on my work, making plans, and actioning those plans has enhanced my learning at a faster pace as well as demonstrating that the Policing Vision 2025 aim to enhance work-based learning. An example of using work-based learning being used successfully could be in training we were taught to conduct person checks using acronym FLNASH – force number, location, name, age, sex, and height. During training, initially I struggled to get this in the right order, so I kept practicing in all our mock practical assessments. Then, I applied this on my first day operationally policing, and the team I worked with were impressed with my radio etiquette. This evidence Kolb’s model of learning through experience, reflection, concept, and action. 
Receiving and providing feedback has been a critical component of my development during my probationary period. Throughout my initial tutorship I received lots of feedback from my tutor in the form of both formal and informal discussions. We often had post incident de-briefs especially at the more challenging incidents where there was lots of room for improvement. A specific example of this was during a shoplift incident, I was given detailed feedback on how I handled the suspect and the situation. On reflection, I recognised that while I effectively engaged with the reporting person, I had missed opportunities to carry out further investigations, including a person check to see if they were showing as suspect for any other incidents. My tutor then took it upon themselves to do these checks. Using the GROW model during a coaching session, we set goals for improvement, analysed my overall performance at the call, explored alternative approached, and agreed a plan for improvement. This approach was reinforced by the six-step coaching process, particularly identifying goals, reviewing progress, and evaluating outcomes. 
As my probation progressed, and my skills developed, I also began to provide feedback to newer colleagues and student officers who were seeking support. I focused on giving constructive feedback, highlighting both strengths and areas for improvement. I applied coaching principles to ensure that feedback was actionable, encouraging development. For instance, a student officer who was allocated to my team was struggling with case files, so I sat them through it and shared with them all relevant information I knew. I guided them to identify gaps, suggested alternative approaches, and asked them questions to consolidate their learning, often asking them to demonstrate it to me. 
Despite the benefits, receiving feedback could initially feel challenging, particularly when it highlighted mistakes or missed investigative opportunities. Over time, I learned that feedback was nothing personal and it was crucial to helping me develop as a student officer. Through active reflection and experimentation, I implemented changed in my practice, improving communication, decision-making, and resource management. Feedback has not only enhanced my personal development but also contributed to professional standards and development.
To conclude, the three-year probationary period has been a critical phase in my professional development, during which coaching and mentoring have played a crucial role in supporting my learning and performance. Through structured models, I was able to reflect on my operational experiences and identify areas for improvement. Kolb’s experiential learning cycle underpinned my reflective practice through probation allowing me to transform all real-life experiences into meaningful learning. Overall, the combination of coaching, mentoring, structured feedback, and work-based learning has not only improved my confidence and competence as a police officer but also aligns with the Policing Vision 2025’s emphasis on reflective practitioners, continuous professional development, and a competent and adaptable workforce (NPCC, 2016). these experiences have equipped me with the tools required to be a part of an effective police force. 
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