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[bookmark: _Toc152536088]Introduction to Transitions
This guide has been written for early years practitioners to understand how to support children and their families when starting a primary school nursery from the home environment and the importance of communication during this transition. With the unique child, positive relationships and enabling environments being key to our daily routine and how they contribute towards the planning of strategies when children are going through this process. (EYFS, 2023) 
I will outline how to support the child, primary career givers and other stakeholders that may be involved in this transition by looking into the theories that underpin our practice and what a successful transition might look like. O’Conner (2013) said if we understand why transitions matter and how to support children emotionally, we give children the tools to overcome challenges they face in the future.
According to Vogler et al (2018), the term transitions can have various meanings. However, a generic understanding of transitions is when someone is experiencing a significant period of change. Transitions might be linked to a person’s appearance as they age, status or relationships but it can also apply to changes in physical and social space. Transition might mean having to adjust on a social, cognitive and emotional level. Transitions can be ‘vertical’ such as starting school or ‘horizontal’ exploring the environment.
Transition is a process and not a one-off event. Some children are particularly vulnerable at times of transition such as those with additional needs, attachment disorders or communication difficulties. Transitions offer opportunities for professional dialogue and communication with families. Engaging with other professionals such as health visitors, social workers, speech and language therapists can help with the implementation of interventions and strategies to support a child’s development. The allocation of a key person for a child can assist in making essential connections by promoting sound and positive relationships with the child and their family (Birth to 5 Matters, 2007).
[bookmark: _Toc152536089]The Role of the Adult 
As Early Years Practitioners we should aim to meet each child's emerging needs and interests by guiding their development through positive interaction and ensuring that the provision reflects and supports all children, inclusion being fundamental to this. The Equality Act 2010 highlights how we can ensure all children are valued as unique and at the center of all we do. ‘Positive Action’ and how we can put in place strategies to meet the needs of children with specific protected characteristics is just one aspect of this act that impacts our role. A protected characteristic might be cultural for example understanding Roma culture. Chapter 4 ‘Disability’ discuses making ‘reasonable adjustments’ ‘to ensure that disabled pupils can play as full a part as possible in school life and the reasonable adjustments duty will help support that.’ Chapter 5 ‘The Public Sector Equality Duty’ looks at why we should consider equality when writing up policy and when making decisions that affect children (The Equality Act, 2014). 
We need to provide opportunities for physical activity and healthy food options with clear and consistent messages that support children to make healthy lifestyle choices. Practitioners should support children’s well-being, independence and emotional literacy by teaching them the language of feelings (EYFS, 2023). 
‘Teaching should not be taken to imply a ‘top down’ or formal way of working. It is a broad term which covers the many different ways in which adults help young children learn. It includes their interactions with children during planned and child-initiated play and activities: communicating and modelling language, showing, explaining, demonstrating, exploring ideas, encouraging, questioning, recalling, providing a narrative for what they are doing, facilitating and setting challenges.’
(Ofsted, 2015)
Bandura’s Social Learning Theory states that children learn how to behave through observation. They are more likely to repeat rewarded behaviours and avoid behaviours that get a negative response (Very Well Mind, 2022). We often observe children role-playing families or mimicking the way we speak and teach when they pretend to be teacher. It reminds us that we are role models in their worlds as our actions and words have influence and impact. 
We need to be aware then also how we talk to children. Our body language, tone and vocabulary all are equally important when communicating to children. Do we know how to adjust to these when in conversation with a child and do we know the communication abilities of our children to effectively communicate with them. We need to be getting down to their eye level and lower our tone when talking to them and not shouting across the classroom. ‘Indoor voices’ is often said by us followed shortly by a practitioner calling for a child to join them on an activity. ‘Child chat’ is a powerful tool in communication as it about talking to a few children on a topic that has had impact on them, it can be a more collaborative process than sitting as a whole class to talk about a topic some have no knowledge of (Bottrill, 2018).
Finally, if we want children to our setting to build positive relationships, we must consider the concept of ‘professional love’ and its impact in transition and the importance of the key person during this process (O’Conner, 2013). During a study on stress levels within children. It has been found that children put with practitioners who were highly responsive to them had normal cortisol levels (Gerhardt, 2015). Guidance from Early Years Inspection Handbook for Ofsted-Registered Provision (2023) states practitioners should aim help children to develop secure attachments and relationships between both adults and children which are sensitive, stimulating and responsive to their needs. 
[bookmark: _Toc152536090]The Needs of the Child
Lindon (2010) notes that a whole-child or holistic approach is crucial when considering the needs of a child and how we cater for these needs. All aspects of the individual child’s skills must be understood if we are to support their development as often one area of development may directly impact on another. For example, a child unable to express feelings may struggle to deal with social interactions such as sharing. 
By understanding different theories of child development, we can see how they impact our current practice and help us identify why a child may have certain behaviours and how they learn (Pacey, 2023). 
Abraham Maslow (1908-1970) states that if a child’s basic needs of food, warmth, sleep, love and security are not met then they will not grow and develop. 
Therefore, it is important to meet these physiological and safety needs of children in our care and help their families access appropriate help where necessary. We can offer breakfast clubs or spare uniform and signpost parents for additional support. (Pacey, 2023).
[image: ](Simply Psychology, 2023) Maslow’s Hierarchy of needs
When a child is going through transition from home to school, we can further support the child by assigning a key person to meet those needs of feeling secure and safe. A key person can meet the individual needs of the child by adapting the support they offer so it is pertinent to that specific child. The key person can also make links with and build relationships between school and the family and the child (EYFS, 2023)
UN Convention on the Rights of the Child (UNCRC) Article 3 lays out that all actions and decisions must prioritise the best interests of the child and at the centre of all we do as practitioners. Article 6 goes on to say that governments must ensure that children not only should do all they can to protect a child’s survival but that all children should have the opportunity to develop to their full potential as highlighted in Maslow’s Hierarchy of needs.
C Tickell (2011) explains that the learning and development of children in early years is the result of complex interactions between the child and their experiences within relationships and the environment. The Bronfenbrenner model is adapted to fit in the EYFS framework with unique child at the centre, with positive relationships and enabling environments supporting the child. C Tickell (2011) suggests that the model aids to explain the interaction within a child’s development and learning. We should think of children as being active rather than passive in their interactions with the world around them.  
If we can provide an attachment friendly environment where the emotional needs of a child are meet. This can support the child in the long-term leading to higher self-esteem and emotional resilience (Pacey, 2023)
In the text How Children Learn: From Montessori to Vygotsky (2006), Pound references theorist John Bowlby, who posed that the bond between mother and baby was a biological response to ensure survival and the strength of this attachment could impact a person’s ability to trust and form relationships in later life. 
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Working effectively with a range of professionals both internal and external is central to providing a cohesive service to families as it will hopefully lead onto supporting the development of the child by meeting their developmental needs (Pacey, 2017). Whilst working with families can develop an understanding of how to support children at home and at school. Good communication being key to understanding of the needs of a child and how we adapt and provide for the child in school as well as possible support at home (Birthto5matters)
Pacey (2017) states that our professional relationships are important as there may be times that we need to seek advice or support on specific issues. Pacey also cites Hayley Pitt (2013), saying ‘each individual in our team brings a unique strength or ability to the setting allowing us to learn from each other’. The training we undertake can differ to others as we branch off and specialize in different fields of our practice and have different opportunities to network. The sharing of best practice and ideas helps to us to value and respect others’ roles. Developing strong relationships with others is also the best interests of the children. If we are confident in each other’s professional abilities, we create a positive environment in which children can thrive. EYFS (2023) discusses training, qualifications and skills we have as practitioners and the impact this has on the quality of provision we provide, but also in understanding the role and responsibilities we have in polices such as safeguarding and child protection we should be aiming to create a ‘culture of mutual support, teamwork and continuous improvement, which encourages the confidential discussion of sensitive issues’. 
An example of working in partnership is the progress check at age 2. The assessment is a snapshot of a child’s development at a specific point in time and it assesses a child’s physical, social and emotional development and can identify if the child might need additional support. An article by The National Institute for Health and Care Research states that its research over 2018/2019 found that 1 in 4 children had missed out on this developmental check and that children in local authority care or deprived backgrounds were less likely to have these development checks recorded. This suggests that it is possible that the more vulnerable children may miss out on accessing appropriate support when starting school in comparison to peers who did receive their two-year check (NIHCR (2023). EYFS (2023) advises that practitioners should encourage families to share this information as it aids in integrated working. As the assessment identifies both areas of strengths and delays in a child’s development. The EYFS also highlights the importance of consent from parents when sharing this information with other professionals.
Where possible a variety of opportunities for families to have a dialogue with us is important if we are to involve them in their child’s learning. We need to consider how to overcome barriers in communication or in working in partnership with us. Barries might include language, culture and or values, experiences of other settings or their own experiences of school. 
Ways to encourage conversations might include. 
· Daily conversations with allocated key person
· Parents attending workshops on different aspects of learning.
· Sending videos of their child’s learning
· Phone calls home
· Documenting their personal history – such as sharing family photos or significant events
· Open sessions – families can experience the school environment informally. 
[image: Bronfenbrenner's Ecological Systems Theory]Families should feel that they are trusted with how they support their child’s wellbeing and development. They should be respected for their knowledge and the values that they bring to the setting. Taking time to actively listen to parents can go a long way in harnessing trusting and respectful relationships and as practitioners we also gain a new insight and can avoid preconceptions, leading to improved practice (Birthto5matters)
(Simply Psychology, 2023) Bronfenbrenner’s Ecological Systems
It is easy to see how Bronfenbrenner model therefore also fits within this chapter of partnerships. Bronfenbrenner initial model consisted of four systems of human ecology, central to this model is the child. Surrounding the child is the microsystem which consists of people whom the child interacts with face to face. We then have the mesosystem which applies to setting that link to the child, these might include schools or other community settings and extended family. The Exosystem is made of people and place that have impact on the child but not direct influence such as the parents place of work. The Macrosystem that surrounds this represents culture settings such as playgrounds or shops. The Chronosystem was added later and represents the changes over time and the impact of culture and mesosystems on the developing person (Pound, 2009).
‘The effective functioning of child-rearing processes in the family and other child settings requires public policies and practices that provide place, time, stability, status, recognition, belief systems, customs, and actions in support of child-rearing activities, not only on the part of parents, caregivers, teachers and other professional personnel, but also from relatives, friends, neighbors, coworkers, communities, and the major economic social, and political institutions of the entire society.’
(Bronfenbrenner as quoted in Tuge et. al, 2021)
Bronfenbrenner felt that schools were the best place to realize untapped potential and that this started in early years.
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This is a tricky time for children and their parents and there are range of approaches to setting children into the school environment. As adults we have built resilience and other strategies to cope with new experiences, but even we can struggle at times of change. (Allingham, 2019).
Strategies that can help with the transition from home to school include:
· Home visits. These might include interpreters and key person, but you might also want to being an object from the setting such as a class teddy. Home visits are a chance to gain further knowledge of a child’s schemas or interests as well as gathering admissions information. This can be an opportunity for families to share additional information that might otherwise not be included within formal paperwork.
· Welcome packs that include might include activities for the child such as colouring in their uniform as well as information about the daily routines for parents to share with the child and photos of school environment and staff.
· A staggered admission or transition and or flexible starting and finishing times. The hubbub of these times can be overwhelming for a young child and sometimes the parent.
· An individual settling programme. This might include children that are vulnerable or have additional needs.
· Respecting any anxieties or concerns parents might have about their child. Listen and respond appropriately and with sensitivity. This is possibly the longest time the child is away from them parents might have concerns about toileting or making friends. Families might also have anxieties about their child as they are on medication or other health complications. Additionally, it may be that parents have a safeguarding concern.
(Birthto5matters, 2007)
During times of transitions such as starting school we should invite parents into school as part of the process where possible. As this all helps to build trust between us and the families and by working together, we can share each other’s knowledge we can begin to build a picture of the unique child and their unique family (Working In Partnership With Parents and Carers, 2023)
All children need to be considered when it comes to designing your classroom environment, SEND children need careful planning for as they may find transition especially tricky for many reasons including change of routines, people and environment. Here we can use the TEACCH approach (Treatment and Education of Autistic and related Communication handicapped Children) a class layout that is simple to follow and using a visual timetable help all children predict what changes are happen during a session making transition less confusing. (Leicester Early Years Inclusion Team)
Other activities that might support transitions include:
· Social stories, a method designed by Carol Gray (1991) help explain events and how to cope with a given scenario.
· Communication Passports or books can used to share information about the child between family and school during transition and beyond.
· Transitional objects can take different forms such as a blanket from home or toy which they are emotionally attached to and help the child to soothe and calm in times of transition. Some objects provide a sensory break such as play dough.
· Emotion fans or feeling jars might help children who are not able to articulate feelings verbally.
(One Education, 2023)
Young children’s brains are still developing in fact the reptilian brain plays a vital role in a children’s well-being, learning and development. If a child finds the adults and its environment overwhelming and unpredictable. It will struggle to develop and thrive, and this is why it is our responsibility to make children in our care to feel safe by developing ‘positive relationships’ and ‘enabled environments’. (Garvey, 2018) (EYFS, 2023)
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The transition of starting school is significant for both the child and their families. A positive start has been recognized for its impact on a child as they develop in their learning and in the relationships they form. When children, parents and schools collaborate and share their knowledge and expertise we create transitions which are smooth, enriched and tailored to meet the needs of the unique child. Communication being key to building relationships and a successful transition (Lillemvr, 2010).
Ultimately, we want children that are happy and emotionally ready for school. Children that have come through the process of transition have confidence and resilience ready to take on the challenges of learning and building relationships. (Pacey, 2023)
With careful planning and support during transition, children that feel safe will be excited to explore and start to learn. The characteristics of learning as set out by EYFS (2023) are: 
· Playing and Exploring - Children investigate and experience things, and ‘have a go.’ 
· Active Learning - Children concentrate and keep on trying if they encounter difficulties and enjoy achievements.
· Creating and Thinking Critically - Children have and develop their own ideas, make links between ideas, and develop strategies for doing things.
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(Structural learning, 2023) Vygotsky Zone of Proximal Development
Vygotsky viewed a child’s readiness for school as being dependent on the child’s social experiences as there being two strands to school readiness:
· Social practices of the school and its expectations of the child, and
· The child’s awareness of these expectations and ability to achieve them.
To do this the child needs to have the ability to both self-regulate and to have self-awareness.
A practitioner’s aim is that every child will reach their full potential when given the right support to access their learning. (Bodrova and Leong, 2003).
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