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Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
What is creativity? Robinson (2017) defines it as ‘the process of having original ideas that have value’. The argument that stems from this is whether creativity is innate or developable, a skill or a knowledgeable process. One thing that can be determined however is that it is a required 21st century skill, amongst other things. According to the world economic forum there are 16 important 21st century skills that a student must acquire, and sitting within the bracket of ‘competencies’ lies creativity. Suggesting that creativity is a competency implies that it is a skill to be developed, support from this comes from the NACCCE (1999) whereby they state that creativity is applied to all aspects of human life, and all people possess different creative abilities and apply them differently. This only enthuses the notion that creativity is a vital skill for the 21st century. Donaldson (2015) has adopted this, by including ‘promote problem solving, creative and critical thinking’ within his 12 pedagogical principles for the new curriculum. It can be argued by Teach Taught staff (2019) that creativity builds problem solving skills as it is a required component of the creative process. The characteristic of creativity has been deemed important partially due to its close relation with promoting pupil well-being as well as its important contributions to humanity, making it a desirable and valuable resource for pupils’ development. 
Whilst Robinson argues that the concept developed must obtain some value, Gardener (1993) simply suggests that creativity is ‘the ability to solve problems and fashion new products and to raise questions’, Gardeners definition implies creativity is more of an innate personality trait, where one requires the ‘ability’ to problem solve, whilst Robinson argues that it is a ‘process’, suggesting that anyone could possess the ability to be creative, one just needs to be given opportunity to expand and utilise their ideas. This is supported by Gruber and Wallace (1999) who state that a creative idea must be ‘new and must be given value by some external criteria’. In my opinion, there does not need to be a valuable outcome achieved to be exercising creativity, as that would raise the argument that thinking divergently is not being successfully creative, but only when the convergent thinking is completed and reached a solution. My point is supported by Lucas, Claxton and Spencer (2012) who, within their foreword of assessing creativity describe creativity in terms of ‘individual dispositions’ and measure and assess it in terms of ‘what is going on for the learner during acts of creativity’ as opposed to assessing the products that are produced.  O’Hara (2017) defines the humanistic point of view on creativity, whereby he defines a creative person as one who has the ability to address a crisis in transformative ways, therefore being able to work due to their intrinsic motivation. Humanistic psychologists such as Maslow (1963) describe how humanists interpreted human nature, and the view that creativity and the concept of the healthy, self-actualising full human are becoming closer together. Within this view, creativity is vital to pupil’s development, whilst adjusting to one’s environment and intelligence. 
Further support derives from Guilford (1956) with his theory of divergent and convergent thinking. The theory consists of following a particular set of steps to derive at one solution, a single, well established answer. This problem-solving tool begins with thinking in a divergent way, generating many, spontaneous ideas in a small amount of time. One then thinks convergently to filter these ideas to actually problem solve and make wise choices. This state of thinking is actually closely related to a person’s psychology, when one is divergent thinking the brain is in the alpha state as it is thinking creatively, however when one is using convergent thinking the brain is in the BETA state, this state tends to occur when an individual is in a more work orientated environment. It is important to remember that the part of the brain that controls sequencing and planning, as well as pausing and choosing actions is the latest developing part of the brain, called the dorsolateral prefrontal cortex, and is actually not fully developed until between the ages of 20 – 24. This only expands on the notion of how important it is to build in more opportunity for imagination and play for pupils. 
There is support through research to support the idea that creativity cannot be taught, and is, in fact an innate personality trait. Land (1998) conducted a study of creativity in 1,600 children at ages 3-5 then later at the age of 10 and then at ages 15. What he concluded from his research is that ‘non creative behaviours are learnt’. The results have been described as ‘astonishing’ as, according to Land’s study, children began at ages 3-5 with a 98% creativity score, and by the time they were 15 they scored an average of 12%. Knowles (1984) introduced four principles to adult learning, one of the principles suggests that as we develop into adults, we are most interested in learning subjects and areas that are most relevant and will have the most impact on our job. This could, in my opinion offer explanation for the reasoning behind the lack of creativity as according to Land’s study. Due to the fact that pupils are expected to have made a decision regarding their career choice by the time they turn 15, in preparation for leaving comprehensive school within the next year, therefore they are influenced by this to only have interest in the subjects that will directly impact their career goals/ the next path of further education they have chosen to take. This research raises the question do schools kill pupil’s creativity? And what can we as practitioners do to enhance and develop creativity in our pupil’s. 
There has been research conducted to suggest that personality and creativity have a connection. Brolin (1992) summarises that there are distinct personality traits that a creative person possesses including the following: 
· Strong self confidence
· Endurance
· Intellectual curiosity 
· Strong desire for self-realisation 
· Strong sense of self
· Motivation 
· Commitment 
· High sensitivity 
· Attracted to complexity and obscurity
Support for this theory can be taken from Dacey and Lennon (2000) through their research conducted they concluded that there are a distinct set of attitudes that is prevalent in regards to maintaining a high level of creative thinking:
· Self-control
· Sustained hard work 
· Determination 
· Perseverance
Additionally, Stoycheva (1996) conducting a study in Bulgarian secondary schools determined from her research that the pupils with a higher level of creativity did seem to possess a certain set of traits that differ greatly than the less creative pupils within the school. These traits involved having different self-perceptions, values and motivations than their peers. 
With the differing in opinions of whether creativity is innate or can be developed, some have derived tests to measure pupil’s creativity. This begun with Guilford (1991) ‘divergent thinking’ theory, which later encouraged him to develop a tool to measure one’s divergent thinking skills. Torrance (1966-1974) supported Guilford’s work and became inspired to develop his own method of measure creativity, called the Torrance test. This became widely accepted and actually is used within schools, particularly in America. This test is designed to identify and evaluate a pupil’s creativity, in two parts, firstly the ‘verbal test’ and secondly the ‘Figural test’. This work was additionally inspired by that of Mooney’s (1963) ‘four elements’ theory. According to Mooney, creativity is to be focused on in 4 aspects: the creative product, the process that creates it, the creative person and the environment in which the creation takes place.
This essay will be constructed in two distinct parts. Part one focuses on evaluating one’s own creativity, identifying where I stand and where I need to work towards being, in relation to the entrecomp framework. The writer will then discuss how to develop the creativity of pupils as a practitioner. 

Part 1.
Part one of this essay will be comprised of a critical analysis of my creativity skills in relation to the EntreComp framework. The EntreComp framework identifies competencies that make up an entrepreneurial person. Its purpose is to inspire actions to improve one’s entrepreneurship capacity. The EntreComp contains three competencies: Ideas and opportunities, into action and resources. Within each of these competence areas are 5 competencies, these 15 total competencies bare equal importance and are what will, supposedly generate an entrepreneurial person within any scenario of life. 
For the purpose of this assignment I will be critically analysing myself against the ‘creativity’ competence, which lies within the ‘ideas and opportunities’ competence area. There are five threads within the creativity competence that I will assess myself against., with the ultimate view of this competence being able to develop creative and purposeful ideas. 
· Thread one: Be curious and open.
I place myself at the intermediate level of this thread. This can be evidenced in appendix 3. Within this thread I believe I am at the level three ‘experiment’ level. This level is ‘I can experiment with my skills and competencies in situations that are new to me’. I have taken lots of risks during my PTE, specifically within the year 6 classroom that I was placed in. I utilised my skills of class management and ability to get pupils engaged in tasks in a situation that I have not part taken in before, teaching a PE session, more specifically a hockey lesson. Although I do not have ample knowledge of how to play, nor teach hockey I utilised the skills that I do have within the classroom regarding classroom management and within other sessions to deliver the session. I recognised that during the classroom lessons I had done with the pupils previously, the more interesting and engaging I made the introduction to the lesson the more engaged the pupils would be throughout the lesson, resulting in the work being completed quicker, and to a better standard. I utilised this competency and began the session with a fun game for the pupils. This made everyone in the class want to part take. I need to develop onto the next level within the intermediate proficiency. This is the ‘dare’ level. Whereby ‘I can actively search for new solutions to meet my needs’. In order to get to this level I need to be more ambitious with my risk taking, ensuring that during my sessions I not only utilise my skills, but also I research and observe during my sessions how I can progress during the next session. Use new classroom management techniques that I am not used to, observe other teachers techniques and try them myself. 
· Thread two: Develop ideas.
I place myself at the foundation area of this thread. Evidenced within appendix 1. I lay within the ‘explore’ level of proficiency as I am able to ‘alone, or as part of a team I am able to develop ideas that create value to others’. Within this task I was aware beforehand of the specific pupils additional learning needs. After a week of observing, I noticed that art work was not a subject this pupil enjoyed, and often during the lessons the pupil would find various ways of avoiding doing the task. Therefore, I decided that to gain this pupils attention I would incorporate within the lesson some digital competency (research on the iPad). This pupil excelled using digital resources, and was always more engaged and showed more understanding when the task involved the iPads or laptops. So by allowing the pupils to use the iPads within the lesson it allowed this pupil to not only enjoy and therefore engage better in the lesson, but also allowed them to do the task more efficiently and to the best of their ability, which may not have been possible if it just remained as a art session. Additionally, I created a template for this pupil (and the other ALN pupils within the class) to again make the work more accessible and engaging for the pupil. As this pupil lacks creatively in terms of art it would benefit them to create something that would be a starting point for this work. Therefore, I need to progress onto the intermediate level of ‘experiment’, at this level one is expected to do the following, ‘I can experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way’ I will do this by ensuring that I observe, evaluate and assess situations as they arrive, and ensuring that I define and then, by utilising resources available, as well as innovating solutions to the problems. I have shown an example of doing this in appendix 2. Within this example, I sought a solution to a classroom management technique I was encountering during my first week of placement. After attempting various classroom management techniques, I identified a way to solve the problem within my ARC reflection to use during my next lesson. 
· Thread three: Define problems. 
I place myself within the intermediate thread, at level two. This level descriptor is ‘I can re-shape open ended problems to fit my skills’. My explanation for this can be seen in appendix 6. The problem I had was my target from my end of week review of ‘ensure all my lessons are fully resourced and planned’. I took this onto my action plan for the following week. I found the solution to the problem and tasked myself to achieve this within the next week, if this is not successful then I could try another path, as the problem is fairly open ended and I was able to develop myself several ways with this priority that I needed to see to. I devised that I need to efficiently use my tracking sheets from the previous lesson to differentiate appropriately, following this I can develop resources and prepare them the day before the lesson for the pupils within each differentiated group, showing this within all my lesson plans, and accurately assessing the efficiency of them within my ARC’s. From this level I need to progress onto level one of the advanced stages, this would entail me describing and explaining different approaches that I would take in regards to shaping open ended problems. Whilst I have described what I would do with my class with the view to overcome my problem, I need to extend on this and develop further by being able to transfer my ideas from being directed simply at me and what I am going to do, to being able to present my points of view to others in order to help them solve problems, and acknowledge different approaches to solve problems that would suit others, as there are many solutions to solving open ended problems and it needs to be recognised that different solutions work best for different people. 
· Thread four: Design value.
I place myself within the advanced area of this thread. Within the level of ‘improve’. I have shown examples of ‘creating products or services that solve my problems and my needs’. I show this in appendix 4. During this example my lesson was ‘To mentally recall numbers one less and one more up to 10’. I was faced with the challenge of engaging the reception pupils in a task that does not sound so appealing to a group of 4-year olds. Particularly when I have just asked them to step away from the sand pit to part take in a maths task with me. Therefore, I devised the idea that would solve my problem; superheroes. The pupil’s theme at the moment in their enhanced provision area was superheroes, so I thought why not incorporate this into my maths lesson with them. I created a set of superhero cards that the pupils could count with rather than the usual cubes or counters that they would usually use. This really allowed me to engage the students within the task and therefore students performed very well in this task. I need to develop onto the second level within the advanced stage of ‘developing and delivering value’. I have shown an example of this within my lesson, as I came up with the idea and delivered it within my session, therefore to be able to really master this stage I will continue to develop innovative and effective resources that I can use for engaging the pupils within my lessons and then continue to use throughout all of my lessons to ensure the tasks are being completed. 
· Thread five: Be innovative.
I place myself within the foundation area of this thread. This means I believe that I can ‘describe how some innovations have shaped society’. This can be shown in appendix 5. I began the topic the 60s with the year 6 class, within this topic it enabled me to research lots of influential people, events and innovations from the 1960s. I was then able to transfer this information I learned to deliver several lessons. During this example it was about fashion innovations in the 60s. Through creating a PowerPoint, I learned how fashion trends like the mini skirt innovated in the 60s has influenced society today, and transfer this knowledge to the class. From this step I need to progress forward to the intermediate level one. To enable myself to do this I should look at peoples innovations, perhaps using the work and research I done to deliver my 1960’s sessions to the pupils, and differentiate between them as to what specific type of innovations that there are, and specify as to why they are that particular innovation, to enable myself to broaden my understanding on innovations and the different types of them, with the view to make myself more innovative and progress within the EntreComp framework. 
I will also critically analyse my creativity by looking at the ‘motivation and perseverance’ competence area. This lies within the ‘resources’ competence. I believe this links with creativity as within the descriptor is states that one must be ‘determined to turn ideas into action and satisfy your need to achieve’. This allows me to assess my creativity against a number of the threads. 
· Thread two: Be determined.
I place myself within the intermediate area, within level one, as I do believe, as shown in appendix 7, that I can set challenges to motivate myself. Here, through discussion in my end of week review it was decided that my target would be to research my teaching thoroughly and have a secure grasp of the concepts. From this I derived an action plan of what I will do the next week to ensure I have full subject knowledge of what I am teaching and how exactly I am going to achieve this. This is an important quality to obtain regarding creativity I believe as it is vital that to create something of value then one has motivation to do so. Furthermore, to develop myself according to the framework I need to progress forward to ‘put effort in and use resources to overcome challenges to achieve the goal’, although I of course worked on developing myself the following week according to my target set, I believe I could extend on this more and identify more problems and challenges I am facing and address them accordingly throughout my teaching practice, as it is easy to focus on just prioritising the one target set by the teacher in the end of week review, however within my ARC’s I need to identify challenges, how they will be overcome to succeed as a better teacher and actually practice these targets. 
· Thread five: Don’t give up. 
I place myself within the advanced area of this thread, at level one. This can be shown in an example in appendix 8. I can show that throughout my teaching practice I persevered throughout, despite the fact that classroom management was clearly an issue for this class, as I was aware from the outset when the class teacher made me aware of it during week one, however each week I took my observations and tracking from each of the sessions I delivered and I devised an action plan to try new methods and techniques that worked best for me. Moving forward, I need to get to the next level, celebrating short term achievements in order to maintain my motivation, I will ensure that I allow myself to notice when I have achieved something and reflect on my achievements in my ARC’s, as well as noticing what I need to work on. 

Part 2.
Within part two of this essay the writer will begin discussion on recommendations of how to develop creativity and enterprise skills of pupils within the Primary School. Identifying specific strategies and approaches that one would use to ensure pupils creativity is being progressed. Enterprise education is the process of equipping pupils with the capacity to generate ideas. It can often be confused with entrepreneurship education which is very different and involves equipping students with the additional attributes, knowledge and capabilities to apply these attributes to be able to set up a business or work in business. This is not what we are discussing within this assignment. National improvement hub (2019) outlines the key responsibilities and exemplar models of how good enterprise teaching should be conducted, asserting that it should promote positive attitudes amongst pupils, along with developing key problem-solving skills, decision making and evaluating skills. This has a direct link to the positive attributes that promoting creativity in a pupil can have. Currently, within schools, pedagogies are used at a cognitional level. Whereby, the pupils are engaged in a very teacher led, subject centred formal learning environment. Where all of the planning and ideas derive from the teacher and the learning is extremely controlled, which is not conductive of self-directed learning. Andragogy, however is when the learner prefers to take their own responsibility for their learning. At this meta-cognition level of learning, the environment is less controlled and pupil and practitioner can share knowledge and learning is done collaboratively. This approach is a problem-solving approach. This is when, I believe the argument derives regarding teaching creatively and teaching for creativity. The reason behind why creativity may not be fully developed for pupils may be due to teachers simply teaching creatively, for example a teacher may plan a lesson that is very creative, however the pupils may not even be aware it is creative and have not actually developed their creativity at all. Woods (1990) defines this as ‘using imaginative approaches to make learning more effective’. Although skills may be met and learning is effective it does not mean the pupils have progressed creatively. However, teaching for creativity is more based around forms of teaching that are intended to develop young people’s own creative thinking and behaviour. The NACCCE (1999) defies teaching for creativity as ‘to encourage young people to believe in their creative potential, to engage in their sense of possibility and to give them the confidence to try’. Fryer’s (1996) observations results in a long list of a particular set of character traits that creative teachers possess. Support from Joubert (2001) suggests that creative teaching is actually an art, and one cannot be taught how to deliver creative teaching, rather a full set of skills need to be acquired and developed, to enable one to deliver creative teaching through a wide range of contexts. Torrance (1965) picks up and expands on this opinion by adding necessary traits a creative teacher must possess, such as curiosity, independence in judgement and thinking, intuition and risk taking just to name a few. This determines that there is a difference between teaching creatively and teaching for creativity. 
So, to begin my discussion of how I, as a practitioner would ensure pupil progression in regards to creativity I would ensure that the pupils are given ample opportunity to use their own creativity during sessions. As well as important personality traits and characteristics, it is important to note that, according to John- Steiner (2000) creativity can also be a collaborative process, since ideas emerge from joint thinking with others, as well as engaging in interactions. This is in line with the world economic forums required 21st century skills, as collaboration and creativity both fall under the same subdivision of competencies. So, in order to develop pupil’s creativity, the practitioner needs to derive dimensions to developing thinking. Starting with cognitive processes. One must be aware of a child’s cognitive processes in order to develop their thinking. Piaget’s mental stage theory involves four stages that every child will go through, at the same time. Piaget (1954) derived the idea of ‘mental operations’, a mental operation in the Piagetian way of thinking is the ability to imagine the consequence of something happening without it actually happening, the ‘what if’ notion of a hypothetical situation. Piaget describes distinct stages a child will progress through unknowingly at particular ages. There are four stages of operations: 
· The Sensorimotor stage (birth to 2)
· The pre-operations stage (ages 2-7)
· The Concrete operations stage (7-11)
· Formal operations (11-16)
The two that concern the primary school teacher are the preoperational stage and the concrete operations stage. At the pre-operations stage, Piaget believes that a child is egocentric, therefore cannot differentiate between their perceptions and those of others, they are also lacking in conservation, meaning they do not realise something may obtain the same properties even if it appears differently. Additionally, Piaget views of the concrete operational stage offer that between the ages of 7-11 children begin to develop logical thought, however only in relation to physical people or objects, they have not yet begun to think hypothetically or abstractedly. This enthuses the value of giving students the experiences of going beyond simple recall or learned procedures, the notion of providing pupils with cognitive skills is supported by Ellerton (2015) who encourages the importance of making pupil aware of what to do with skills once taught them (cognitive skills awareness) for example, analysing, evaluating and synthesising are all important cognitive skills that a pupil should be aware of. He asserts that to be able to equip pupils with these skill-building opportunities is what defines an outstanding teacher of effective thinking. According to Piagetian theory, the children at this stage are capable of mental representations, however they have not yet developed a system to organise this thinking. In other words, their thinking is more intuitive rather than logical thought processes. Pupils at this stage focus more on the way an object appears rather than the reality of it. Within the concrete operations stage, a key stage two child will be able to at this point think rigidly and their intelligence should be both symbolic and logical. This theory focuses on the development of logic, suggesting that until a child can a certain level of knowledge from inside their brain then they are non-conservers as they are only able to judge on the basis of what they can see. With the conclusion of the theory implying that as the child progresses through the levels of cognitive development, they can solve more complex problems. 
Another dimension to develop thinking involves introducing enquiry methods of learning, such as problem-based learning. Curriculums can now capitalize on the pupil’s natural curiosities and desires to make sense of their environment, with the guidance of the practitioner pupils can utilise this natural curiosity to learn through enquiry. According to the NACCCE (1999) Creative education is a balance between teaching the pupils knowledge and skills and encouraging innovation. Enquiry based learning involves an investigation taking place within the class with the view to find answers to a problem that originated from either the pupils themselves or through a learning process proposed by the teacher. The pupil’s creativity inspires them and naturally builds the competence of problem solving. According to Michalopoulou (2014) teachers support pupils creative learning by providing pupils with experiences that encourage children to use their imagination and to experiment with new ideas and materials. This encompasses problem-based learning as the activities are, if delivered effectively providing pupils with the opportunities throughout to develop individual skills like self-confidence, as the focus is put on exploration and creativity within the tasks. It is important to ensure that sufficient provision is being made by ensuring the pupils are rough given the opportunity to explore their own thoughts, ideas and feelings. This will result in the pupil’s creativity being developed. This point is supported by Michalopoulou (2014) who suggests that creativity involves pupils initiating their own learning and making their own choices. She also asserts that creativity emerges when the pupils are provided with the opportunity to become absorbed in actions and explorations of their own ideas, expressing them in their own way whether that be movement, with differing media or materials. This correlates directly to Donaldson’s (2015) principles of ‘encouraging pupils to take responsibility for their learning’ and also ‘promote problem solving’. 
When developing a pupil’s creativity learning modalities must be noted. Their learning styles must be taken into consideration as well as their habits of mind. The teacher must ensure ways of improving habits of mind. Costa and Kallic (2008) use the term ‘habits of mind’ to refer to the way people act when they are acting intelligently and confronted with problems. They comprised a list of 16 habits of mind which range from being able to take responsible risks, to creating, imaginating and innovating. Costa and Kallic deem these to be incredibly important with regards to making learning continual, relationships successful and workplaces grow. Therefore, it is important in to ensure that practitioners support the learners in liberating, developing and habituating these habits of mind as they transcend through all subject areas within the curriculum and be relevant throughout one’s life. Whilst it is important to ensure to teach knowledge through subjects, it is also important to use classroom management techniques to ensure I am teaching the pupils attributes that will enable them to appropriately process and respond to situations in life. I will ensure to discuss openly with the pupils within the classroom the different habits of mind and assure them that we are looking at, and wanting to develop these within the pupils. This will encourage them to improve on them, using positive reassurance such as praise when I see that the pupils have demonstrated a habit of mind. For example, when partaking in a piece of work, particularly a problem-based learning task that focuses mainly on creativity development it is important that I praise and identify when the pupils are demonstrating persistence, and working flexibly and so on. I believe that assessment for learning can play a large role here with improving pupils’ habits of mind as it could be implemented that at the end of sessions the pupils are given the opportunity to ask ‘was I persistent? How could I have shown more risks in this task? This provides the pupil with insight into how they are doing within the task, from a creativity point of view whilst also encouraging more learning to take place. This theory is supported by Vollarth (2020) who suggests that when the habits are implemented successfully into a classroom the pupils outlooks and perceptions can change. Through his observations he concluded that habits of mind can be applied to a variety of teaching styles and classroom dynamics. It is important that the pupils are made aware of these and are additionally aware that when they use them, they shall be praised, which will encourage the pupils to use them across the curriculum, therefore making them more independent, problem solving, creative thinkers.
To conclude, to develop pupils, and my own creativity utilising the entrecomp framework is a sufficient guiding point in terms of enlightening one to the specific aspects to look for when assessing your own or others creativity. However, in my opinion, using the levels in literal terms, as in steps to move forward on is not a suitable way to measure creativity. My reasoning for this can be best described by Kyndt (2017) who suggests that measuring creativity is troubled because of the lack of consensus regarding what exactly defines creativity, due to its multi-faceted nature. This point is extended upon by Kaplan (2018) who points out that creativity is difficult to measure uniformly and is evaluated through psychologists’ methods, which all carry their advantages and disadvantages. It is impossible to efficiently measure something that is a matter of opinion, although theorists may have devised very profound and extensive resources such as the EntreComp to measure one’s creativity, this will only be criticized by another theorist. Measuring is done in terms of what one believes to be the best, most accurate definition of creativity. However, Kropley (2000) suggests that creativity tests are useful to both education and research as they measure specific cognitive processes, as well as correlating to teachers’ various criteria of creativity. 
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Appendices
Appendix 1.
	Name of trainee:
	 Olivia Watkins                         
	Session ref:
	150119L2

	Personal target(s) in relation to QTS: 
	

	Year group:
	6
	No. of learners:
	28
	ALN: 
	There are 5 children with ALN. However, for this task I will not differentiate as it is necessary for all pupils to have this in work books.

	Additional Adults: 
	Mr Gillett

	Learning objective(s): To begin to understand symbols of the 60’s. 
	Success criteria:


	Links to previous learning: The children are now beginning to start the topic of the 60’s. They have however explored patterns previously in Art.

	Curriculum coverage (range, skills)
Art - To be inspired and stimulated by media, ideas and other craftworkers.
Develop understanding through digital based resources.


	Literacy(LNF)
Developing and presenting ideas and information- Express ideas clearly using examples.
	Numeracy (LNF)


	DCF
	Thinking
Build on existing skills, knowledge and understanding required for the task.
Evaluate options.
	ESDGC
	YCC

	Key vocabulary(English/Welsh): Symbols, The 60’s, pattern, colour.





	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	15 mins
	Introduction
	

	
	Explain the topic they are starting is ‘The 60s’ so they need a front over page in their topic books.
Show pupils a range of patterns on the screen that they can use to draw their background on piece of paper 1.
Explain that on paper no2 they will, one completed their background, draw 4 symbols of the 60’s and show examples of these.
Then explain they also, on paper no2 need to write ‘The 60’s’ and explain different decorative ways this can be done.

	

	
	
	Key Questions
‘What patterns are you exploring and are you using an artist to aid you?’.
‘What colours are you using that reflects the 60’s? do they seem like bright or dull colours?’. 

	
	
	


	
	
	Afl

	
	
	

	
	
	I will ask the pupils to think pair

	
	
	share about what they know

	
	
	about the 60s and what sort

	
	
	of colours and patterns, they 

	40 mins
	Main activities
	have found from their research. 

	
	Allow the pupils to use 2 pieces of paper to firstly draw their colourful background.
Then on paper 2, draw the 4 symbols. They are able to do research on the ipads or chrome books to find appropriate symbols that reflect the 60s. 
Finally, also on paper 2, they must write ‘The 60’s’ and stick on top of the background.
Differentiation: SEN
I will prepare beforehand a template for the pupils within the class that require help, particularly the 5 ALN pupils. However 2 of the 5 pupils are usually very creative and enjoy and excel in sessions including art work, so I anticipate that the template will only be needed for 3 of the pupils. This template will allow these pupils to easily understand what I want from the poster, whilst also making sure they do the task at hand and not get distracted on the iPad. I will work on this table for this task. 
	

	
	
	









I will also use thumbs up or thumbs down to indicate if the pupils agree or disagree with the suggestions of the other pupils in regards to the patterns. 
I will to end the lesson and dismiss the pupils, give them a dojo if they are able to tell me a symbol they located, they are then able to leave.




Appendix 2.
Digwyddiad critigol (Ffocws)/Critical incident (focus):  Ensuring I have classroom management.

	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	
The introduction went very well and all of the pupils achieved the learning objective within the lesson and undertook the task with enthusiasm and understood tessellating shapes, however I believe some pupils were not putting full effort in and perhaps I ould have done some things to get them bak on task and also get their attention to not talk when I am.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
All pupils achieved the learning objective and were able to answer the question ‘what is tessellation’ at the end of the lesson and that was the main aim. They all undertook the task of making a pattern and listen to the instructions.



Some pupils were very slow as they kept talking throughout the lesson, this made them so far behind and even though I was walking around the classroom and often asking them how are they getting on it did not speed them up or stop them from talking.



	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
Show the children engaging PowerPoint presentations and YouTube videos as the introduction went well and they were all engaged and understood the task and listened to aspects of the video that aided them in achieving the lesson objective.


I could have tried different strategies, I tried stopping the pupils a few times and showing them pupils work who had actually completed the task so that it would entice them to get a move on, I also singled out children who were talking when I was which got all of their attention.





	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	
Attempting different strategies such as giving them a time frame to complete their work and then saying if they are not finished they an stay in at break and those that are finished are able to do a more fun previous task they have to finish off from before (at the moment it is completing their front cover page for the new 60s theme).











Appendix 3. 

	Learning objective(s): To warm up appropriately.
To understand how to dribble in hockey.
	Success criteria: Pupils should all be able to demonstrate individual skills. They should all be able to offer improvements and information with the dribble. Correctly hold the ball when dribbling. Look up when dribbling, run when dribbling.

	Links to previous learning: 
This is the pupils first time doing hockey. 

	Curriculum coverage (range, skills)
Physical Education – Follow relevant rules and safety procedures.
Evaluate own and others performances and ask relevant questions.


	Literacy(LNF)

	Numeracy (LNF)


	DCF
	Thinking
Follow the planned process. 
Begin to evaluate outcomes against success criteria.
Ask more probing questions.
	ESDGC
	YCC

	Key vocabulary(English/Welsh):

Hockey, stick, left, right, hold, dribble, cone.



	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	
	Introduction
	Key Questions:

	
	Play treasure island – split into 4 groups and all balls in middle. They must go and get a ball, when all are gone and all teams have all balls on their islands they must steal from others islands.

	Left or right?
How is it held?

	
	
	AFL

	
	
	Were they able to use correct side of the hockey stick.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	Main activities
	

	
	Model for them how to hold the stick. (Left hand top right-hand middle)
Show them how to dribble (emphasising they must keep the ball close to them and do so slowly to ensure control).
Show them dribbling it in and out of some cones.
Allow them to stand and pass the ball from one foot to the other (left hand control of the stick)
Allow the pupils to dribble in and out of the cones with their stick.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




Appedix 4. 
	Learning objectives/intention: 
	Count reliably up to 10 objects and mentally recall one more and one less of a number up to 10.

	Success Criteria
	The children should all be able to count the superheroes on the page up to 20. (yellow group up to 30). Groups middle ability and high ability should also be able to know one more one less number.
	Meeting learners’ needs:
	To allow further learning opportunities for the three children in the class that have speech difficulties I will allow them to have number cards to aid them when saying how many superheroes there are and one more / less than a number, so they can point to them. This will also allow for AFL for me as I can see if they recognise numbers.

	Introduction
· To introduce the task, I will ask the children to count up to 20 on the carpet, and then backward from 20.
· I will choose children to pick a number then ask if they would like to count onward or backward from it, once chosen ask them to identify the number before/ after the one they chose, then the whole class can count onward from it together.
· I will then hold up the number cards and see if they can identify the numbers on the cards.



	Trainee focused task (purpose, outline of trainee’s role and children’s learning):
High ability group:
· The children will firstly have to count the number of superhero’s I have on my table. 
· Then once counted all the superheroes I will ask them, if I take away one what will I be left with? Progress then onto if I took 2 away, then 3.
Middle ability group:
· Introduce by showing all the superheroes on the table, ask the children to count them all.
· Once all are counted I will take away 1 and see if theyre able to 
	Resources: 
Superhero print out figures.
Number cards.
Number ruler.
Number chart.

Key Questions:
‘how many are left?’
‘how many superheroes are there?’
‘if I take one away how many are there?’.
‘Can you count onward from...’
‘Can you tell me what this number is?’.


Key words:
Number
Double
Count
How many
Take away

	Assesment for learning Opportunities:
· I will use thumbs up / thumbs down on the carpet when discussing what numbers come before or after certain numbers. Also i will use this when i choose children to identify numbers on the number cards.
· I will use Mr happy or Mr sad in my focus task at the end to allow the children to self assess their work in this task.

	
	say ‘what is one less than 20’


	
	

	Plenary
· To conclude the task, I will ask the children to look at my number chart, which is numbers up to 30, it has several numbers missing from it, I will ask them to count with me all together, and when I stop, they must identify the missing numbers.
· For the lower ability group, the numbers will only be up to 10.
	I want to be able to judge if they can understand ’20 take away 1’.
Lower ability group:
· I will ask the children to count 10 superheroes that i have laid out on the table, to do this I will use the number chart to help. 
· I will then ask the children to identify how many are left when I take one away, I will use the ruler with numbers on it to aid this task, by helping the children to count one less by counting down the numbers on the ruler, helping them to gather the concept of one less.
Additional adults for provision tasks:
· TA1- I will have set up 1 ipad with a maths game on it to have a child play it one at a time.
· TA2- I will print off different coloured numbers and a group at a time must say the number when held up, as we did on the carpet, but this time also say the colour of the number in Welsh, there will me melyn, coch, glas and gwyrdd. Once each has had a turn of saying each number and colour, TA says ‘can you pass me all of the coch cards please’, so they are able to categorise using welsh colours.
	
	

	


	Literacy (LNF)
	Numeracy (LNF)
· Read numbers to 10.
· Recite numbers to 20 forward and backward.
· Mentally recall ‘one more and one less’ of a number up to 10.
· Take away objects to find ‘how many are left’.
· Combine two groups of objects to find ‘how many are all together’.



Appendix 5. 
	Learning objective(s): To identify differences between characteristics of fashion in the 60s and fashion now. 
	Success criteria:
Pupils should be able to pick out information from a text and make relevant notes about 60s fashion, they should be able to explain the different styles of clothing and make links between then and now, explaining how the clothing then influenced now. 

	Links to previous learning: The pupils have been doing the topic ‘the 60s’ this term. They have had a visitor in telling them information, and they have done timelines of important events that occurred. 

	Curriculum coverage (range, skills)
History – Identify differences between ways of life at different times. 


	Literacy(LNF)

Reading – Identify ideas and information that interest them for further understanding, 
Use a range of strategies to plan writing. 
Use features and layout which are constructed to present ideas and data clearly. 
	Numeracy (LNF)


	DCF
	Thinking
Follow a planned process.
Plan, organise and present ideas and information.
Select, organise and synthesise ideas and information. 
.
	ESDGC
	YCC

	Key vocabulary(English/Welsh):




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	10 mins
	Introduction
	

	
	Ask the pupils to rely on previous knowledge and think pair share what do they know about 60s fashion. 
Show pupils a PowerPoint presentation on fashion on the 60s, allowing them to engage in discussion about what they notice. 
Tell the pupils we will be researching some 60s fashion today and seeing how they influence todays fashion. 
Discuss that they will be taking notes this lesson on information I have provided. To ensure they all know how to take notes properly ask the pupils how do you take notes, and develop a success criteria on the board with the pupils.

	

	
	
	What is 60s fashion?

	
	
	How has 60s fashion influenced todays?

	
	
	Did the mods and rockers wear the same clothing?

	
	
	

	
	
	

	
	
	AFL

	
	
	Think pair share.
Thumbs up / down. 

	
	
	

	40 mins
	Main activities
	

	
	First 20 mins-Pupils are put into 4 separate groupings, they spend 5 minutes on each station I have spent up where I have put information about 4 different types of 60s fashion: Mod’s and Rockers, Hippie, Psychedelic and space age. Within the 5 minutes they have t each station, they must make notes regarding what they see on a piece of paper. 


Second 20 mins – Allow the pupils to sit back down in their seats and create a double bubble which I have modelled for them on the board. Tell them that the double bubble is on one side things they noticed about 60s fashion, on the other things they know about fashion today (I have a small sheet provided for them on the table about fashion today also but this part they should be able to rely on own knowledge for mainly.) then in the middle fashion that the 60s have influenced, clothing you see in both generations. 
Differentiation – 
The support and low ability pupils can do only the double bubble. 
The high and middle ability pupils must then be able to transfer the information from the double bubble in to a paragraph, starting with ‘60’s fashion influenced todays because..’ 
AF can do his double bubble on hwb on the chrome book if he prefers as he prefers to do work on there than write. 

	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10 mins
	Plenary
	

	
	Bring the pupils back to discuss their findings. Asking them why did fashion in the 60s influence today, see if they can learn something from a friend. 
Ask them to tell me a clothing they think is influenced from the 60s, a piece of clothing that is not influenced from the 60s and a piece of clothing from the 60s that we do not wear today. 
	

	
	
	




Appendix 6. 
	
Priorities 
(what I need to do)
	
Action
(How will I achieve this?)
	
Deadline
(When?)
	
Success criteria
(How will I know?)

	

I need to ensure that all of my lessons are fully resourced and planned.



















	

I will achieve this by ensuring that I prepare all worksheets the night before I arrive in for the lesson, and it is all left in class for the next day. I will use my tracking sheets to ensure I do this correctly, and plan for each differentiated group within the lass, additionally to ensuring I have differention, I will also ensure I cater to individual needs as well, by this I mean I will use the books whilst marking them to complete my tracking sheet in school, from this I will ensure pupils that are struggling have additional support next lesson, and perhaps do a piece of work that the ability lower than them are doing first. 
I will ensure that I allow the pupils to have control over their own learning, I will allow within my plans more opportunities for use of the laptops or iPad, give them the decision to use whatever they want to aid their learning. 
	


End of this week, all of my lessons should have achieved an element of this. All lessons by the end of my time being here should all be differentiated. 

	I should be able to show differentiated plans within my session plans, have worksheets for all of the different pupils in maths and within other sessions also differentiate however not necessarily with worksheets but simply within the given work. 




	
Success criteria
(How will I know?)

	I should be able to show differentiated plans within my session plans, have worksheets for all of the different pupils in maths and within other sessions also differentiate however not necessarily with worksheets but simply within the given work. 




Appendix 7. 

	


Research teaching thoroughly and have a secure grasp of the concept.


















	

I will achieve this by ensuring I do efficient planning for all of my sessions. What I mean by this is that I need to ensure that all of my pupils are not only differentiated for but also that I have a grasp of what I want them all to be able to achieve and I myself know, if its maths all of the answers to the questions (for example I am doing measuring angles, I need to ensure I am perfectly accurate when telling them where to put the protractor and how to measure an angle, not just simply having a sheet with the answers on them for myself for marking.) In terms of other subjects like English, when I want them to write something (they will be writing a piece of prose this week based on settings of the dreadful menace poem) so I need to myself know exactly the type of prose I want from them and if it is able to be done in the specific time period that is provided meaning I need to have a go at doing one myself. 

	
Success criteria
(How will I know?)

	I will need to be able to show that I have a very accurate understanding of what it is tat I am teaching the pupils today. I need to ensure that I have a good grasp of all aspects of teaching, all the methods. I need to actually do the worksheets I am setting for the pupils, as if I have done them myself then  I have a better capability of explaining it to them then.




Appendix 8. 
	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”

	
The lesson went well as it was basically a recap on this week’s math’s lessons. They all are able to figure out the rotations of shapes but some struggle slightly with figuring out he lines of symmetry in a shape. However, the all completed their tasks I wanted them to do and were able to do extensions.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”







Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
The learning experience went well as they were learning about irregular and regular polygons rather than just regular so it was building on their learning experience. The resources I prepared were all efficient as the sheets were all very appropriate for the different learners, I differentiated well. I also allowed the pupils to use mirrors and plastic polygons so this meant they were able to physically rotate the shape to find the order of them.  Learners all engaged well and most people were able to put their hand up to join I on group discussion during the introduction, this shows they can apply previous knowledge efficiently to this task. There was an overall success of the lesson due to the fat that all pupils were able to correctly identify lines in shapes and order of all shapes, including support pupils. This means they met the learning objective. 


The timing of the lesson was short so I did manage time well by only doing a small introduction. However, they were unable to finish much of the work and none of the pupils went onto the extended task. In terms of behavior of the class, there was one pupil who did not even do anything in his book, as I had to work with the support I was unable to stop him from messing around with his friend, however his friend was able to produce good work.



	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
I intend from now on to move the learners forward by doing one more session on maths symmetry. I intend on recapping their knowledge in mental maths sessions and morning sessions regularly, rather than always doing spelling, just to drum into them the symmetrical lines in particular of polygons. I intend on asking the pupil who did no work to finish work at break time as I know he is able to do it as he has all week. I will maintain the noise level and maintain my use of class management techniques as they worked well today. 







	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”

	

Ensure I overlook all of the class not just the support group. Also perhaps I could have asked if I was able to use the TA for my lesson also, so use of additional staff. My assessment procedures could be extended on by using dojo randomizer, not just choosing people who have their hands up. 












