OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 26/9/22, P3 (11:15), Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
The first observation I have decided to record happened in an Ethics and Philosophy lesson which took place in P3, the first lesson after break time.  Before the lesson began, the teacher breifed me that this was a very full class with multiple ALN students including one child that was still learning English as a second language.  I was seated at the front on a chair the teacher had to borrow from another room as the class was so full.

The class were working on answering questions about Ramadan, which they had been studying in the subject, though they had not had a lesson in two weeks due to the recent bank holiday.  The teacher acknowledged this and gave them a refersher activity as the lesson starter to ease the students back into the subject.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
As soon as the lesson began a student seated in the front row of the class stared blankly at the teacher instead of writing anything down, instead holding his sheet on his head.  As the class was so full, it took the teacher a few minutes to get to him.  She set the task, answered some questions, then as soon as she was able, made her way over to him to give him some one-to-one time to ensure he understands the task.  As soon as she leaves, he begins playing with his pencil instead of writing anything down.  A few minutes later the teacher returns to the student and asks again if he understands the task as he has not written anything down; she repeats the task and then offers him a pen to borrow, as he says he does not have one.  He continues to be distracted and disengaged when she must direct her attention elsewhere.  

In the next task the teacher asks the class to answer an 8-mark question, putting on the board the question, some sentence starters, and some key words.  She also advises the class that an 8-mark question usually requires 8 points in the answer and gives out rulers and highlighters so the students can highlight the question.  The teacher answers any final questions then sets 15 minutes for the task and does the register.  Most of the class begin to quietly work, while the boy at the front uses his pen as a telescope.  When the teacher has completed the register, she immediately directs her attention to the boy at the front, quietly going over and asking again if he understands what he needs to be doing (at this point it is 11:45, halfway through the lesson and he has written nothing down).  The teacher physically must point to the keywords and sentence starters on the board for the boy, and after helping another few students, returns to him to prompt his knowledge with more direct questions about what he has learnt in previous lessons.  The boy gives the correct answers verbally, but still writes nothing down and must be prompted again at 11:50.  

The students next task is to peer assess each other’s answers to the 8-mark question.  The teacher asks if there are any final questions and hands out green pens so the children can mark the work ‘like a teacher.’  A boy in the second row asks a question and the boy in the front row answers before the teacher can; though he is incorrect, the teacher does not tell him he’s wrong but instead gives the right answer.  This appears to kindle some confidence in the boy, who begins to quickly write down some points for his 8-mark question.  When books are swapped for peer assessment, he apologises that ‘I didn’t write much.’  Yet when the peer marking begins, he continues to play with his pen instead of being on task.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
When observing the class the boy at the front stood out to me.  Though the teacher did not confirm to me that this particular student was ALN, he needed the most support and prompting from the teacher during the lesson.  He was not directly misbehaving, being insubordinate or even disrupting the lesson at all; nor did he not appear to understand the work as he was correctly answering most of the verbal prompts the teacher gave to him one-to-one.  

At first glance in this incident, I would have chosen to consider theories in supporting ALN students, and likely would still as ALN does not always denote a learner with a learning difficulty.  I would also consider external factors that may have affected the student’s disengagement (Was it because he was just in from break? Did he not find the subject engaging? Did he struggle because it was a very literacy heavy session? Etc).



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The lesson itself (P3) took place directly after the students break time, so it took a little time for them to arrive to class and settle before the lesson began.  They were also in a seating plan designed by the teacher and sat in four rows facing the front (this, I was told, was a decision made by the school during social distancing and the teachers have not yet been told they are able to rearrange the classrooms, so they remain).  I was informed that there were not sets for some of the classes that didn’t require it (unlike Maths, for example) and so it was a mixed ability classroom.  

The questions I would have liked to have asked the teacher (but didn’t have time to as she had a lesson immediately after) were:
· Why had she decided to use a seating plan?  
· Does she use a seating plan with all her classes?  
· At what point was the seating plan implemented?  
· Why was the boy at the front sitting alone?  Was this intentional?

There was also a LSA present in the class, but as it was so full, she sat next to only one boy who she later told me was not the child who needed her attention the most.
· Why was she not mobile and walking around the class?
· Was she assigned to just that one boy?
· If she noticed the other boy was not engaged, was she allowed to / why didn’t she respond?







Record 2
	Date and time, year group: 27/9/22, P1 (8:55), Year 13


	Where and When: Context of the observation – subject/AOLE, general classroom context
The first lesson I observed on the second day was a Year 13 Geology lesson where the class looked at the effects rising sea levels had on rock formations in the East Coast of Scotland.  

As it was a Year 13 class, the lesson felt more like a guided discussion and debate, worlds different to the Year 8 lesson I had observed the previous day.  The teacher briefed me that many of these students were very engaged, and some intended to eventually progress to do degrees in Geology in University.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
As mentioned in the section above, the lesson was very discussion heavy, so had the potential to invite lots of distraction.  Yet from the beginning of the lesson, even while not being in the room, the teacher had the attention of the class.  He left an image on the board to begin, with no words or context to it, and left the class to print off the worksheets for the lesson.  In this time the students (without prompting) entered the room, sat down, and began discussing the image with one another.  Once the teacher arrives, he greets the class and begins giving them frequent clues and answering student questions either with a follow up question or by directing the question to the rest of the class, prompting them to find the answers themselves.  The students quickly guess the lesson topic by deciphering the depiction in the image: sea levels.  

In further discussion in the lesson, the teacher repeatedly asks the students to remember previous work (GCSE, the lessons previously, their homework and a recent school trip to Ogmore specifically).  When some boys in the back row begin to get distracted, the teacher only addresses them with ‘um boys’, and a stern ‘thank you’ when they continue to chat (though this conversation proves only as a distraction to themselves and not the rest of the class).  The teacher previously mentioned that he does not raise his voice but only adapts his tone when he says, ‘thank you’, and the students know (presumably by conditioning) that he means ‘thank you, that’s enough of that’ without having to say the full sentence.  The tone of his voice lets the boys know it’s time to focus again and they do.  

Approximately halfway through the lesson the teacher states, ‘I want to introduce a couple of new terms to you’ and puts them on the board.  The teacher first asks if any of the students know the new terms (they do not), then breaks the words apart asking them to decipher the meaning from the general definition of the prefix.  He then displays the definitions on the board and asks that students use the new terms on lesson handout task, prompting them to immediately put their new knowledge into practice.  



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Though there were several small disruptions in the class and moments where the students steered off topic, the teacher was consistent in quickly getting the students to refocus.  This was a positive incident in which a number of theories could be applied.

The teaching style appeared to be following constrictivist methods, where the teacher introduced new material in slow and managable chunks and in a manner that built upon knowledge the students already had, whilst consistently prompting students to work things out on their own: giving them hints and the tools they needed to find the answers without directly giving away anything himself.  In doing this, he demonstrated progression in learning as a pedagogic technique, all while subtly encouraging the students to want to learn themselves.

Finally, when questioning the teacher at the end of the session with regards to the classroom set up, I found that he did not use a seating plan as he did not deem it necessary with a Year 13 class.  He did however mention that he had to threaten a seating plan to break up the boys in the back row on a number of occasions.  This inspired me to think of the session on consequence models, specifically Drekurs’ (1968) logical consequence model where the teacher would use positive punishment (adding a seating plan to decrease the opportunity for chatting).



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
This particular lesson was the first of the day, and so the teacher wasn’t actually able to start teaching until around 10 minutes into the lesson while the students made their way from their form classes (and some, I was told, had been at music lessons so they arrived even later).  The students coming in late however, made no disruption to the class and did not interrupt the flow of the teacher.  This was aided by the teacher’s choice to start the lesson with a discussion-based prompt, meaning no one was left behind and had time to engage in the discussion before the teaching began.

The teacher made use of many visual aids (worksheets, images, fossils, and made jokes about his PowerPoint transitions) all to keep the students engaged and the lesson interesting, rather than simply using numbers, graphs or blocks of text filled with facts and analytics.  He introduced images as discussion points, always prompting the students to discuss the possible meanings and answers themselves rather than doing all the talking himself.

As mentioned previously, there was not a seating plan in place for this class (interestingly compiled of all boys and one girl).  












Record 3
	Date and time, year group: 27/9/22, P3 (11:15), Year 9


	Where and When: Context of the observation – subject/AOLE, general classroom context
The final lesson in my first bridging experience I observed was a Year 9 Welsh lesson.  This lesson took place directly after break time.  

The students were learning how to discuss their favourite social media apps in Welsh, something I thought was very useful and relevant and thus potentially engaging to a class of Year 9 students.

Much like the EP lesson I observed on the previous day, the class was almost at full capacity.  The school senior mentor had explained to me previously that the school introduced GCSE option subjects early, offering 5 for students to choose at the end of Year 8 before dropping to 3 mid-way through the year, leading to some fluctuation in class sizes.  Welsh, however, is a compulsory subject for schools in Wales, so this was not the case in this lesson.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The class was set out the same as all others, with four rows of desks seating two children at each (the same layout the school had adopted for social distancing during Covid-19).  One boy is sitting alone only a few feet in front of me, and after getting out his booklet and pencil case, begins scrolling through his phone rather than taking part in the ‘what can you remember from last lesson’ translation starter task.  The teacher notices this after completing the register and asks him to put his phone away, which he does but then proceeds to instead scroll through messages on his Apple Watch.  As the other children raise their hands to answer questions and write enthusiastically in their booklets, Boy A has not even opened his.  The teacher notices this and without singling him out, she comments aloud ‘some people haven’t even got their books open’ when doing a progress check-in with the class.  She then notices that Boy A is on his Apple Watch and says aloud ‘you’re on your watch now aren’t you – you’re going to have to take it off.’  

It’s now ten minutes into the lesson and Boy A has had to be directly spoken to twice and indirectly once.  The teacher gets the lesson quickly back on track as most of the class are engaged and ready to learn.  At 11:27 I notice that although he has removed the watch from his wrist, he is still playing with it in his hands.  A few minutes later the teacher notices this and asks him to put the watch on her desk.  He responds ‘why?’ but complies anyway, putting his head on the desk when he returns to his seat.  Again, the teacher notices his disengagement but does not scold him or single him out but asks him to answer a question.  This does not single him out as she has been asking questions to the class and picking people to answer at random rather than having a hand up rule at this point in the lesson.  Boy A answers quietly but correctly.  The teacher then asks him to raise his head of the desk, but he does not, so rather than allowing further distraction, carries on with teaching the rest of the class, though she continues to intermittently glance at Boy A to keep an eye on him.  

The teacher introduces the next task (which is to debate in a written Welsh paragraph, which social media platform is better based on the two she has indicated on the board) and starts a five-minute timer; Boy A begins writing something down in his booklet.  During this task the teacher is mobile, walking around the class to check progress and patiently answers the frequent translation questions either herself or by directing the students to translations on the wall displays.  Boy A has put his head back on the desk and is disengaged again, and while she is giving attention to other members of the class, he slips his phone out of his pocket and begins scrolling before placing it on the desk.  The rest of the class frantically finish writing their answers as the teacher announces there are 10 seconds left on the timer, whereas instead Boy A begins to play with his watch strap, despite having the actual watch confiscated previously.  As the timer ends, the teacher begins to ask students at random to read out what they have written, asking the class to aid in any mistakes or translation questions; quietly, though not asked directly, Boy A answers all the questions correctly though not in earshot of the teacher.  Boy A then raises his hand at 11:43 (approximately halfway through the lesson) and instead of asking a lesson related question, asks to go to the toilet (in English).  The teacher refuses as the class ‘just had break time.’ 

The next task is another written debate on different social media apps this time, and the teacher prompts the students to use different reasoning and / or talk about different people (IE: ‘my dad thinks…’ or ‘my sister likes…’).  It is another timed writing task that the class work at quietly (including Boy A) while again the teacher walks around the room answering translation questions.  By 11:46 Boy A has stopped writing and is resting his head on the desk again so the teacher approaches and asks to see what he’s written so far.  She quietly gives him prompts and acknowledges ‘I think you’re rushing and making thoughtless mistakes’ then leaves to help other members of the class.  Again, Boy A quietly and correctly answers translation questions directed to the teacher.  As the timer runs out, Boy A writes some more but then becomes distracted by his friend at the doorway.  He asks to go to the toilet (in English) again and is allowed but walks off with his friend after leaving the classroom.  

The next task requires the students to work in pairs, but after explaining the task, Boy A still has not returned from the toilet, so the teacher must pair up with one of the students so that she is able to participate (meaning the teacher is unable to help the other students if they need her – which they had for translations in every other task).  Some students indicate that they have finished the task (rather than talking or getting distracted) so the teacher tells those that have finished, to do an extension task.  Boy A returns from the toilet after over 10 minutes, missing almost the entire task.  The teacher asks him to work with the student she had to pair herself with so he can complete at least a part of the task, while she praises certain individuals by name after overhearing their Welsh sentences.  

The end task is an interactive online game on Blooklet which requires students to use their phones to play.  The students are visibly excited by this though the teacher warns ‘if I see you on anything else we’ll put our phones away and do writing.’  The game requires students to submit their names, which all appear on the board when they are ready to participate (Boy A has his phone out but his name is not on the board as he is not actually on Blooklet but instead on the internet).  As some students are having trouble accessing the game, the teacher invites them to work in pairs if necessary, asking Boy B to join Boy A.  Boy A immediately tells Boy B he must do the work, while watching the scoreboard displayed on the board and quietly calling the higher scoring students ‘nerds’, to Boy B, who laughs.  The teacher notices the distracted boys and questions them.  Boy A tells her he doesn’t want to participate as ‘this class is boring’ and asks to join the class next door instead as ‘it sounds like they’re having fun.’  As the teacher turns away to answer a question from another student, Boy A calls her a name under his breath and Boy B again laughs.  The teacher asks Boy A to stay behind after class commenting ‘Dydw i ddim yn gwybod beth yw'r broblem’ (I don’t know what the problem is).

At the end of the lesson the teacher invites the students to pack up and stand behind their chairs.  She asks them to volunteer to translate sentences they’ve learnt that lesson to determine who will be first, second and third to leave.  When dismissing Boy A’s row, he tries to sneak out, so she asks him directly to stay behind.  Once all the students have left the room, she stands opposite Boy A and speaks to him in a stern tone (though she does not raise her voice).  The teacher tells him his attitude is poor and comments that she understands the Welsh lesson is different for him as he went to a Welsh Medium Primary school and therefore already speaks a lot of Welsh.  She explains that this is why she gives him extra tasks for when he completes the standard tasks, to keep him challenged and engaged to which he responds, ‘I don’t want to do extra tasks.’  The teacher reminds Boy A that they are three weeks into the term and if he does not engage soon, the students who are engaged learning Welsh Second Language (which she reminds him is compulsory in English Medium schools), he will end up falling behind when they reach GCSE time.  With that in mind, she dismisses him.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
There was much to digest after my observation of the Year 9 Welsh lesson.  I was most interested of course, by the teacher’s management of Boy A and his disengagement.  I considered Maslow’s Hierarchy of Needs (specifically cognitive needs) and wondered if Boy A was given the challenges that he required to maintain interest and focus.  I recalled the conversation I had with the school senior mentor who said that the school tried to move away from sets, and that this Year 9 Welsh class in particular were not in a set.  I thought also about how this individual linked to the four purposes, and if he was accounted for in each purpose.  

I thought about the use of the phone specifically, and if he was perhaps too reliant upon it and if he did not answer aloud due to a confidence issue.  I also wondered if there was mixed messages within the class room, as Boy A was told repeatedly to put his phone away, then at the end of the lesson the students all had to use their phones for the end task.  

Perhaps most identifiably in this observation, I found links to behaviour management theory and how the teacher handled Boy A’s attitude without allowing it to cause any disruption or effect the other students learning (though as she commented at the end of the class, his disengagement would eventually lead to him falling behind).  


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Much like many other lower-school classes I observed over the first bridging experience, this Year 8 class was almost at full capacity and relied on a seating plan to maintain some level of order.  Some children needed reminding from the teacher as they had sat in the wrong seats but the teacher did not allow this to interrupt the lesson in any way.  

One thing I did note was that the teacher had a point scheme for misbehaviour (as I overheard her tell one student who had forgotten his book ‘with the first time it’s a warning, second time is a point’).  When I asked after the lesson about the point scheme, she told me that points were given to students for not complying with class rules and five points would result in a text home to their parents.  Boy A, despite being incredibly disengaged however, was not given any points in the duration of the lesson.

I also liked the visual aids the teacher had decorated her classroom with different words and sentence starters / joiners in Welsh under relevant subheadings (verbs, adverbs, etc) so the children were able to use them to help during tasks.





