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Part 1
Link for video presentation: 
The Gruffalo Y Gruffalo recording.mp4















Part 2
This paper will discuss the benefits or bilingualism and multilingualism then continue to Welsh and English as an additional language. It will also discuss brain development, divergent thinking and frameworks and programmes set out by local government.
[bookmark: _Int_MVfu3N1H][bookmark: _Int_coStWlfS]Bilingualism is defined as having the knowledge of two languages and multilingualism is the knowledge of two or more languages. Both are ambiguous concepts that can have a varying meaning in regard to their terminology (Bhatia and Ritchie, 2012).  Ability is taken into account meaning that a productive bilingual can speak and write in both languages, yet a receptive bilingual has only the ability to read and understand a second language (Wright and Baker, 2026). Additionally, the use of language needs to be considered as each language can be used throughout the day or one solely at home and the other at school. There is often a dominant language used that the linguist prefers, but this can change over time. For children, learning a second language known as simultaneous bilingualism can have an advantage over monolinguists by learning words and labels of concepts at a faster pace. A person's development is a factor as incipient bilinguals (those in the initial stages of learning a second language) can have one well developed language with another being recently developed. Finally, culture is another dimension to be addressed. If a person is proficient in two languages, it may not necessarily mean they are fully immersed within the culture of that language and its origins (Baker, 2025). Additionally, according to Van Dijk et al. (2019), research has shown that bilinguals outperform monolinguals, especially on creativity tasks. This is defined by a bilinguals higher executive functioning compared to monolinguals and their experiences with multiple cultures.
In my video recording, I am reading in both English and Welsh. This is promoting an additional language that enables a child to learn and become bilingual and increase their ability to speak another language.

[bookmark: _Int_i62FOqM3][bookmark: _Int_vOck9sV5]Many children speak a language other than English or Welsh as their first language. This could be through migration, resettlement or because their parents offer a different language at their home setting. In their school setting, English or Welsh could be their second or third language. Children are able to learn another language during the school day predominantly through playing, socialising, and learning other subjects (Carmarthenshire County Council, 2025).
[bookmark: _Int_WFbtNxEg]Furthermore, according to the United Nations Educational, Scientific and Cultural Organisation (UNESCO) 2017, educational opportunities should enhance and draw upon learners existing language strengths rather that to attempt to overwrite them. This suggests that educators should embrace the diversity of the children within the class setting to enable all learners to interpret the language correctly.
However, according to Hickey and De Mejia (2014), language immersion requires differentiation for the vast range of capabilities within each group, teachers are unable to provide a ‘one size fits all’ approach, instead planning more flexibly to adapt to each proficiency level bearing in mind general abilities within the setting. They continue that children with a higher level of proficiency require an enriched input and vocabulary development where a less proficient child requires a more basic level of challenge.
In my video recording, I showed this by starting to introduce the characters in both English and Welsh to enable the less competent learner understand the word for each of the animals in the story.
[bookmark: _Int_ORMVtlJk]In regard to brain development, research shows that brains of bilingual people are more developed in the areas that organise and process speech. There are four key areas of the brain that are stimulated further in bilinguals. These are; the Auditory Cortex which processes auditory information enabling children to have enhanced phonological awareness and a greater ability to learn new phonemes (Kuipers and Thierry, 2015). Following the Auditory Cortex, the sound travels to Wernicke’s Area. This is the part of the brain where language sounds are processed and comprehended (Hoffman, 2020). The information processed in Wernicke’s Area then travels to Broca’s Area which controls speech production and the muscles of speech. Additionally, there are larger areas of grey matter found here than in monolinguals (Hoffman, 2020). Grey matter is a vital part of the brain that supports thinking, movement, and memory (Cleveland Clinic, 2026). Finally, it is moved to the Motor Cortex which controls speech production and speech perception. The production of a second language is associated with increased activity in this area of the brain (Treutler and Soros, 2021).
Historically, Noam Chomsky’s theory in 1965, that each person has a neurological mechanism he called the Language Acquisition Device (LAD) enables humans to process language input and develop linguistic competence. He suggested that the LAD operates automatically and unconsciously during the critical period of language development and would explain why children can generate novel sentences they had never heard of (Brodie, 2026).
This can be seen in my video presentation whereby I allowed the children in the audience to listen and understand the pronunciation then relay that back when prompted.

In relation to divergent thinking which is a way of exploring many different directions simultaneously without a single correct answer or path (Cornell, 2024). Scientist and psychologist J.P. Guilford developed the Structure of Intellect model which identified as many as one hundred and eighty separate intellectual capabilities drawing a clear distinction between convergent and divergent thinking which has left a lasting influence on the study of creativity (Jouve, 2026). According to Ken Robertson, divergent thinking is an essential capacity for creativity by interpreting questions in a variety of ways and seeing many answers to a question (Instituto de Desarrollo Professional IDPUGS, 2018). Additionally, according to Storme et al. (2017), during a study on bilinguals originality of ideas, the bilinguals that were asked to perform tasks by switching languages, also known as code switching, were on average able to generate ideas that were more original than those who were asked to complete the same task in one language. This was only for higher levels of habitual language switching. For lower levels of language switching, the reverse effect was noted. 
The Geneplore model, created by Ronald A. Finke, Steven M. Smith and Thomas B. Ward is an expansion of Guilford’s original theory. It discusses two phases; the generative phase whereby children produce mental representatives such as visual images and concepts and the exploratory phase, where children examine, interpret and refine their ‘pre inventive structures’ which can evaluate feasibility and modify and combine ideas. Regarding bilingualism in the generative phase, children can excel due to enhanced divergent thinking. In the exploratory phase, children especially in the Early Years benefit from stronger executive functions and convergent thinking (Moodle, 2017).
This can be noted in my presentation as I created a visual PowerPoint presentation to be followed alongside me verbally reciting the story to children. It can also be noted that during my presentation, the cognitive demand required to use different language and monitoring was seen as I confused ‘llwynog’ and ‘llygoden.’ For further assessments, I can strive to enhance my knowledge of the Welsh language to become more proficient.

[bookmark: _Int_7efOknT2]Within Wales, statistics show that the ability to speak Welsh has significantly decreased. Data gained from the 1921 census shows that a little over one million people ages three or over spoke Welsh in Wales. However, within one hundred years, this number has substantially reduced almost by half (Welsh Government, 2022). For example, the highest percentage of people able to speak Welsh were in North/West Wales with Gwynedd having 64.4% or Welsh speakers and the Isle of Anglesey having 55.8% of Welsh speakers. Carmarthenshire saw the highest decrease in Welsh speakers falling from 43.9% in 2011 to 39.9% in the 2021 census (Welsh Government, 2022).
In 2018, the Welsh Government created a vision to achieve one million Welsh speakers by 2050. Welsh ministers have created three themes to encourage this objective. The first theme is to increase the number of Welsh speakers by promoting language transmission within the family, the early years, and the education workforce. The second theme is to increase the use of Welsh within the workplaces, services, and the social use of Welsh. The third theme is to create favourable conditions – infrastructure and context within communities and economy, culture and media, Wales and the wider world, digital technology, linguistic infrastructure, language planning, evaluation, and research (Welsh Government, 2018).
[bookmark: _Int_8nqLZTtt]In January 2025, the framework guidance for the Curriculum for Wales was updated. The Framework embodies Wales, its cultural heritage, diversity, languages and its values, histories and traditions of its communities and its people. Nurturing learners' passion and pride in themselves, their communities and their nation lie in the centre of the four purposes outlined within the Curriculum for Wales Framework. Learners should develop a deep understanding of the identities, landscapes and histories surrounding their ‘Cynefin.’ This will allow learners to build a strong sense of personal identity and wellbeing, while also enabling them to appreciate others’ identities and form meaningful connections with people, places and histories across Wales and the world (Welsh Government, 2020).
By teaching children through the medium of Welsh through stories like that demonstrated in my presentation can enable a child to engage with an immerse themselves in another language and stive to gain further knowledge of Wales and the world around them.
In conclusion, the findings discussed here highlight the benefits of bilingualism and multilingualism and the positive impact this has not only on the person but how the brain also benefits. Regarding the Welsh Government’s vision for one million learners by 2050, the new Curriculum for Wales Framework will be beneficial to achieving that goal.
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