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	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Looking at the different types of theories on praise and how they impact children.


	Which aspects do you consider could have been improved in this piece of work?

	The aspects to improve researching wider in order to find further advantages and disadvantages of praise in the classroom.


	What have you found most satisfying whilst undertaking this submission?

	Looking at how schools implement various different strategies of praise, and supporting these views with theoretical links.





Coe et al (2014) states that there are 6 areas of effective teaching; content knowledge, quality of instruction, classroom climate, classroom management, teacher beliefs and professional behaviours. Coe et al also leads on to express how effective classroom management is demonstrated through teachers being able to make every second that they have with the children count, along with being able to maximise children’s potentials with the resources  that they have at their disposal, and ensuring that behaviour is consistently managed. The Glossary of Educational Reform (2014) backs this view as they express that classroom management involves the teacher having the ability to  reduce unsettling behaviour which obstructs learning and being able to promote behaviours that encourage learning in the classroom. According to Visser, (2001) it is imperative that teachers are constantly monitoring every child’s behaviour levels, as it offers structure to each child, and provides them with knowledge on the different types of  social expectations on behaviour that they will encounter throughout their lives. The Glossary of Educational Reform (2014) state that traditional theories on classroom management centre solely on the child being compliant, in comparison to more recent views which place an emphasis on specifically developing each child’s learning and creating a positive setting where children feel more confident in enhancing their learning. Visser (2001) agrees with this theory as he claims that England will encounter more resistance in the classroom as a result of the authoritarian style that is becoming ever more present. The main reason for this is the natural change in society, as hierarchy and class have now become less domineering in comparison to previous times. This suggests that for classroom behaviour to be at a high standard, teachers have to be able to adapt to the social norms that we see today. 
This purpose of this essay is to focus on the role of praise in the classroom and how the many different types of praise can impact each child differently. This essay will also evaluate the positives and negatives of praise and how schools implement praise effectively in the classroom. The Welsh Government (2010) reveals that effect teachers are those who always strive to support their pupils in their learning, and look to offer meaningful praise and encouragement when children are showing positivity in their efforts.  The Welsh Government (2010) has set guidelines on how teachers must always look to praise effectively, and they reiterate that praise must always be delivered to pupils who are displaying their efforts. They also state how important it is that teachers are able to recognise and understand that not every child that is not performing well is due to a lack of trying. Some children may be trying extremely hard but are finding the task difficult to grasp, therefore it is hugely significant that the teachers identify these people and offer them the praise they need in order to spur them on help them understand the task. 
Behaviourism is a theory that was formed in the early 1920’s by psychologists Burrhus Frederic Skinner and Ivan Pavlov. Despite this theory being developed so many years ago, it is still very much active in today’s learning. Behaviourism focuses on the changing of behaviour to suit a learning environment, Muijs & Reynolds (2011). Behaviourists say that people learn through ‘conditioning’, which there are two different types of; classical and operant. Classical conditioning is a learning process that involves producing a stimulus which people identify and then conditioning them over time to repeat the action. For example, when children hear the school bell they instantly recognise this as lunchtime which then provokes an excited reaction. The second type of conditioning is operant conditioning. Operant conditioning is a method of learning that occurs through rewards and punishments for behaviour. Through operant conditioning, an individual makes an association between a particular behaviour and consequence (Skinner,1938).  Positive and negative reinforcement are key strategies that aid teachers in managing behaviour in the classroom. Praise is an extremely important part of teaching as it is used as positive reinforcement to strengthen behaviour in the classroom. Morgan & Ellis (2011) imply that delivering positive reinforcement regularly is crucial in ensuring that high standards of behaviour are met throughout a consistent basis. Rewards are often used in the classroom when children are displaying signs of positive behaviour and effort. This can be a useful strategy as it helps them  to understand the standard that they should be setting in terms of their behaviour and attitude, and motivates them to continue to work in this way consistently. The Welsh Government (2010) argue that teachers must praise the child instantly rather than waiting as the connection can be made between the reward and the positive action. This links closely to Skinner’s beliefs on positive reinforcement.  When using rewards to promote positive behaviour and attitude, it is important that you consider the age range of the pupils. For example, rewards such as stickers are appropriate for children in the Foundation Phase, however they are less likely to motivate Key Stage 2 pupils.  Also, it is important that the types of rewards handed out are changed often as children can become quickly disinterested if they consistently receive the same rewards, and therefore as a result their behaviour and attitude will start to drop. Morgan & Ellis (2011) believe that rewards should always be handed out with positivity and liveliness as children will reflect this and will react in the same manner. Although positive reinforcement has proved to be a useful method of promoting positive behaviour and attitude in the classroom, it also has its disadvantages, such as over praising an individual. A study on the effects of positive reinforcement was carried out by Hall et al (1968) carried out an experiment to see how positive reinforcement can have an effect on an individual. The positive reinforcement during this study was the attention of the teacher. When the pupil was focused and completing the exercise the teacher would then give the child their attention, however when the child was off task and losing focus they were ignored. Through this experiment Hal et al (1968) found that the amount of time the pupil spent on the activity increased. This indicates that praise can be an effective tool in the classroom if used correctly by the practitioner. Rogers (2015) proposes that praise should always be given to pupils if they have merited it and must never go unnoticed. He leads on to express how some children can grow up to be bitter and angry towards their peers who receive lots of praise. Rogers (2015) also states that this is increasingly likely to happen, particularly when a child with special educational needs is constantly praised. Serious issues may then arise as the other children may feel they are not receiving the same type of treatment from the teacher, which then causes question marks over inclusivity in the classroom. However, this issue can be resolved by promoting whole class approaches and celebrating achievements collectively as a class, as this takes the focus away from individual pupils and helps every child to realise their importance to the class, Rogers (2015). Coe et al (2014) back this view as they reveal that using praise generously is ineffective and does not help the learner when they eventually face a more challenging task. Stipek (2010) states that praising low attaining pupils reflects the teacher’s low expectations that they have on the pupils. He also argues that pupils who receive regular amounts of sympathy from their teachers after underperforming, often blame themselves and believe that they are not intelligent. Therefore it is extremely significant that the teacher finds the correct balance in sharing praise and sympathy as it can prove to be detrimental to the development of the child. 
Negative reinforcement often gets mistaken with punishment. Negative reinforcement involves eradicating a negative condition, while punishment involves taking away a stimulus to weaken behaviour, Muijs & Reynolds (2011). Wearmouth et al (2004) state how negative reinforcement focuses on eradicating anything that promotes unwanted behaviour. A classroom example could be two children arguing over a toy; therefore the teacher recognises this and therefore takes the toy away. This demonstrates negative reinforcement as the poor behaviour should then stop, and neither child has actually been punished as a result. Domjan (2010) believes that negative reinforcement in the classroom is more suited to short term problems, while positive reinforcement is more long term efficient. 
Estyn (2015) looks at a school’s methods and attitudes in using praise to improve learning. The setting recognises which children are challenging and permits them to join a behaviour group. Allowing these children to leave school and join the behaviour group can work in two ways. The advantages are that the children with behavioural issues are now getting the correct help and support that they have been craving, while their ex peers who they happened to be distracting are now able to focus more on developing their own learning as they are no longer surrounded by disruptive behaviour. The challenging children who were moved to the behavioural group will reap the benefits as they are constantly being monitored by professionals, and are receiving the correct attention that they need in order to help them focus on task and improve their learning. More significantly, their positive behaviour is rewarded through positive reinforcement. This is vital as it enhances the children’s self-esteem and therefore consequently will also help develop their social and emotional skills. The children that were referred to the behavioural group improved dramatically in their spelling, and also achieved consistently high grades in Maths tests due to this intervention group. Therefore this example demonstrates how praise and positive reinforcement can be used successfully as these children would not have been expected to achieve what they had done in such a short amount of time. An example negative reinforcement in the classroom could be the teacher is putting a child on time out. This type of behavioural technique provides the children with an opportunity to remove themselves from situation and gives them time to reflect on their actions. Morgan & Ellis (2010) feel that moving child away from the environment before the behaviour escalates is extremely effective as it removes the negative stimulus. A clever strategy for teachers when using time outs is to occasionally let the child know the fun activities that they are missing out on due to their poor behaviour as this allows them to understand the consequences of their poor behaviour.  However, it is also just as important to praise the child when they re-join the group if they have behaved in the right manner.
The social discipline model is considered a form of ‘non-judgemental’ feedback according to Rogers (2015). Rogers leads on to state the significance of finding the right balance between correction and encouragement as it decreases the likelihood of negative responses. Facial gestures such as acknowledging a child by smiling, whilst doing their work, is a form of effective method of praise (Dreikurs et al, 1998) and Rogers (2015). Whilst both models are similar, Dreikurs sees encouragement as a more influencial tool than just praise. Dreikurs et al (1998) perceive praise as a reward at the end of a task or activity to inform a pupil of their good effort exerted into the task or activity. School employ reward systems such as points –‘Dojo Points’ or charts to inform a child of how well they are doing and this facilitates a reward such as free time or use of technology. However, Dreikurs (1998) sees this as a de-motivating system that can have a negative impact upon the child. This can be a visible way of informing the child that they are under-achieving and not doing well. Therefore, this does not motivate the child to reach their potential as they are competing with others in the classroom who could possibly be more academically able than them. This leaves the child believing that they are only as good as the rewards they receive. This leads to a future of children who will rely upon reward and recognition in everything they do and will decrease resilience in the individual. Dreikurs et al stated that the child would expect praise in all that they do. If not praised, they would not feel valued or appreciated and this could lead to issues in their life after school. This has been recognised by the Welsh Government (2010) who felt that rewards should not be awarded as a form of a bribe for the child to do as the teacher requested as it would come under the law of diminishing returns. The more frequent the reward, the less the effectiveness and impact the reward would be on the child. Therefore, the reward would, effectively, be diluted in its strength as a system to recognise a child. Such systems add pressure on the child and this can stir a range of emotions from anger to feelings of uselessness, especially if the work they are doing does not meet the child’s own expectations of themselves. Palmer (2015) believes that by labelling a child ‘naturally gifted’ at something connotes that the child does not exert themselves with their work as they have a natural intelligence. By using this label, pupils will be reluctant to maximise the effort they put into their work as they will become complacent as they feel they can do anything that is put in front of them. In reality, this can lower the child’s outcomes as they are not challenged in the work that they do. Dreikurs (1990, pg36) stated that ‘encouragement is more important than any other aspect of child raising’. Encouragement provides a platform for all children to develop and reach the potential that they are capable of and this factor will ensure all children will make progress that is relative to them. Dreikurs (1990) said that a child will come up against many barriers throughout their school lives and teachers can add obstacles to these barriers in the classroom. An example of this is when the child is not allowed enough time to complete a task in its entirety due to the teacher interfering with their work. This ‘tells’ the child that they are incompetent in completing a task and it is extremely de-motivating when the teacher starts to complete the work for them. Not only does it lower the child’s resilience to complete their work, they will feel that they are not good enough as the role model practitioner has taken their work before they get a chance to finish it. The teacher should ensure that appropriate time is allowed for the child to finish the task without taking that opportunity away from them. This is a factor why children develop low self-esteem and anxiety when in the classroom. Praise should be directed for the work attempted rather than completed as this would motivate the child to engage further in the task-especially if time was allocated for the child to complete it at a later time. Coe et al (2014) believe that a positive classroom climate is one part of six components of effective teaching. They believe that with effort comes success and this model is a positive one to employ in the classroom. 
Dweck & Leggett (1988) and Robinson (2017) say that children who believe they do not have the ability to improve their learning are known to have a fixed mindset. A fixed mindset is when a person believes that they born with a certain level of intelligence and that it cannot be changed. Robinson (2017) states that children with a fixed mindset will instantly look to give up at the first sign of struggle, and shy away from taking risks. However Dreikurs (1990) believes that if teachers follow his strategy of promoting encouragement rather than praise, then children’s attitudes can be changed to develop a growth mindset. Children with a growth mindset have a positive outlook on things, welcome new challenges and aim to give their best in order to succeed. They view failure as a learning opportunity in which they can improve and do their utmost to rectify them in their future. Also they tend to be more independent individuals and rely less on receiving praise from others, Dweck (2006), Dweck & Leggett (1988) and Robinson (2017). Dreikurs, Manchi Chao et al (2017) also share the theory that putting an emphasis on effort, rather than focusing solely on grades, is a more efficient approach to developing a child’s mindset. Burnette et al (2013) and Dweck & Leggett (1988) state that teaching a growth mindset throughout classrooms is important in narrowing the gap in attainment. Manchi Chao et al (2017) and Rattan et al (2015) believe that a rewards system would enable children with a growth mindset to be even more effective and efficient as they would perceive the rewards to be another challenge that they need to overcome in order to achieve them. In contrast, Dreikurs et al (1998) argue that rewards will be the only motivating factor for a child to do the work instead of looking to do it for an educational/learning outcome. 
Praise in the classroom is a valuable strategy to use in order to show children the benefits of working hard. However, there are many arguments for and against the use of such initiatives in school as they may have a detrimental effect on one pupil and a positive effect on the other.  Skinner believes rewarding a child will have a positive effect on the child as they would link positive behaviour with praise and this would show the pupil of the positive aspects of good behaviour and focus in the classroom. However, Dweck feels that over-rewarding a child can dilute its effect and this can de-motivate them as they become too accustomed to praise and this is something that is not worth working for. The reward and praise argument has a grey area where too much or too little reward and praise can impact negatively on the pupil’s engagement and learning for the reasons stated in this essay. When implementing such strategies in the classroom, these are factors that need to be considered and school need to adopt a consistent approach that involves all levels of learners or the system employed could be flawed and only benefit certain pupils. Praising a child’s effort as suggested by the has greater benefits for the pupil as it acknowledges the child’s input rather than outcome from a piece of work that they have done. Whilst there is room for all of the theorists points within the classroom regarding, praise, encouragement and reward, it is far more important to connect with the learners within the classroom and understand which perspective would benefit them. Schools employ reward and praise systems as a way of ticking the Estyn/Ofsted box to show that they have such initiatives instead of looking at the child and working with them.
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