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	Session Plan – Key Stage 2

	Name of trainee:
	Ceri Martin                          
	Session ref:
	29.03.19

	Personal target(s) in relation to QTS: To read a book to a group of learners in a professional manner that optimises the learning of Welsh as a second language.
	

	Year group:
	Year 5
	No. of learners:
	5
	ALN: 
	Sammy out of class with Mrs Arthur

	Additional Adults: 
	Miss Willans 

	Learning objective(s): To engage and respond to the Welsh story Anrheg i Aled. 
	Success criteria:
· Must show understanding key vocabulary 
· Must listen to the story being read
· Should answer questions when asked  
· To engage with the story
· Should rely on prior knowledge to understand the story

	Links to previous learning: Session to follow previous Welsh lessons where the learners have learnt topic specific vocabulary such as: Teulu, Dillad and Chwaraeon. 

	Curriculum coverage (range, skills)
Oracy 
1. View and listen carefully responding orally, in writing and non-verbally.
2. Respond by asking questions and offering comments 
3. Communicate clearly and confidently and use intelligible Welsh pronunciation and intonation. 
Range 
1. Experience a variety of audio, audio-visual, electronic, visual and written stimuli, ideas and texts, e.g. DVDs, tapes, interactive white board material, a theatrical performance.

	Literacy (LNF)
· Use appropriate vocabulary, including subject-specific words and phrases.
· Listen to others, asking questions and responding to both the content and the speakers’ viewpoints.
· Build on and develop the ideas of others in group discussions, e.g. by asking questions to explore further, offering more ideas.
	Numeracy (LNF)
· Transfer mathematical skills to a variety of contexts and everyday situations.

	DCF

	Thinking
· Rely on prior knowledge of topic vocabulary such as: Teulu, Dillad and Chwaraeon. 
	ESDGC
	YCC
· The book mentions an area of Wales that may be familiar to the learners – Caerdydd.

	Key vocabulary (English/Welsh):
· Anrheg
· Penblwydd 
· Medd
· Dillad
· Teulu
· Mam 
· Dad
· Ffrindiau 
· Ble mae …? 
· Caerdydd
Resources:
· Book – Anrheg i Aled. 
· iPad 





Task 2 
https://youtu.be/maOclvSvd9I 


Task 3 
Upon reflection of reading a Welsh second language story book, to a group of learners in year 5, I have found that my initial feelings and my reflective feelings towards the experience are contrasting. The book I chose to read to the learners, Anrheg i Aled, was a story book suggested by the class teacher. She insisted that I read the learners Anrheg i Aled, as it was one of a selection of books that the Welsh coordinator for the school’s local area had given them as appropriate literature. Initially, I felt I had conducted myself well when pronouncing the words of the story to the best of my ability. I read the story several times to myself both out loud and in my head to make sure that I knew the vocabulary myself. Therefore, when I read the story to the learners I acted as a “more knowledgeable other” when the learners discovered a new word or sentence pattern (Vygotsky, 1934). Once, I had finished reading the story I felt pleased that I can read a story to a group of learners and to have read them a book that I initially found challenging to read and understand. However, with the advantage of hindsight I felt that I could have made the experience better for the learners. I could have used resources such as whiteboards to allow the children to practise spelling new Welsh words they came across in the story. But also practise any sentence patterns they already knew.
One aspect of the learning experience that went well was that the learners all engaged with the storybook; even though I found it to be a challenging book for them in terms of ability. Each and every learner contributed to the discussions we had about the story and often gave their own thoughts and opinions about what may happen next in the story. When I posed a question to the group of learners and then guided it to individuals in the group; the learners were able to respond with an answer confidently. The learners enjoyed listening to the story and got very excited when they recognised vocabulary they already knew and quickly told me what it meant. Another part of the learning experience that went well was my ability to speak Welsh and how I was able to clearly say the words to the learners so that they were able to understand. I relied both on my prior knowledge of learning Welsh vocabulary but also how to pronounce Welsh phonics. 
An element of the learning experience that I found disappointing was that the book that the teacher suggested that I read to the group of learners should have been appropriate for the age of the learners. However, it exceeded the ability of the learners, so they found parts of the book hard to understand even from my prompts and using the pictures as visual aids. Therefore, I found it hard to support the learners when reading them the story without telling them exactly what was happening in the story. I wanted the learners to use their prior knowledge, prompts from me and the story as a visual aid so they could make sense of the story themselves. But even with all that support, the learners still found parts of the story hard to understand. Another aspect of the learning experience that I found disappointing was that I had to read the story to the learners in an open corridor that runs right through the school. This was due to the limited space available in the school. But also, because the class teacher needed to be nearby as there was no additional adults. Therefore, at times the learners became quite distracted as other learners and adults would use the corridor quite frequently. Therefore, a lot of noise was generated during the disturbances which I found disrupting and must have also disrupted the learners. Also, the learners found it hard to understand what I was saying when speaking in Welsh to them because of the noise disturbance which I believe hindered their ability to understand the story. 
To ensure effective teaching and learning in the future, I will choose a book that is just beyond the ability of the learners again. Lev Vygotsky’s “Zone of Proximal Development” is a concept that supports what a child can achieve independently and what they can achieve with guidance and support of a “more skilled partner”. Therefore, I believe the learners would gain more knowledge and understanding of Welsh as a second language if they were pushed beyond their ability of understanding with the support of a “more knowledgeable other”. Another aspect of the experience I will keep the same to ensure effective teaching and learning in the future is the way I provided “scaffolding” for the learners. When reading the story to the learners, I ensured I introduced them to words they had not known previously. However, I did not tell the learners the meaning of every single word in the book in the hope the learners would use their prior knowledge and initiative to understand the content of the book (Vygotsky, 1934). 
The cause of the most important disappointing element of the experience was that the learners had a very low ability of Welsh as a second language. The learner’s abilities in Welsh as a second language reflected what ESTYN found during a report conducted in the previous years. ESTYN reported that many primary schools did not devote enough time to teaching Welsh. They felt this ultimately impacted the learner’s when they progressed from Foundation Phase to Key Stage 2 as they had not been encouraged to use the Welsh language skills they had learnt in their earlier years (ESTYN, 2017). I found this to be true as I did not experience any Welsh lesson during my Professional Teaching Experience (PTE) whilst being with the Year 5 class. Also, I found very little work on Welsh in their topic books. 
One possible solution to the disappointing issue I identified would be to have carried out Welsh lessons with the learners during my PTE to improve their knowledge of Welsh as a second language. It was clear that the learners had not received many Welsh lessons and has become a disadvantage to the learner’s education as students in Wales. therefore, if I had known the students had limited abilities in Welsh as a second language, I would have gone through key vocabulary with them beforehand. This would have enabled the learners to have an improved knowledge of Welsh as a second language and be able to understand the storybook better. Another possible solution to the most disappointing issue would have been to have read the learners a book that was suitable to their abilities. Instead of choosing a book suggested by the class teacher, I could have asked the learners what they have learnt in their Welsh lessons. Therefore, I would have been able to gauge the ability of the learners better and could have chosen a more appropriate story book. This may have been a more effective teaching and learning experience if the learners felt more confident engaging with a Welsh story that suited their abilities. 
During my next professional teaching experience, I will make sure to teach Welsh language lessons. As it is clear that some primary schools still do not give enough opportunities for learners. I intend to follow the advice of Professor Graham Donaldson by educating learners to become “increasingly confident” in conversing in Welsh (Donaldson, 2015). I will also make sure to make continuous progress in my own learning of Welsh as a second language. I intend to do this to make sure when I qualify and begin to teach professionally, that I provide my learners with the best opportunities to learn Welsh as a second language. 
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