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Introduction

This assignment requires my evaluation of a critical incident. Identification of next teaching and learning steps will take place, both of which are focused on an observation of a group of learners. A case study methodology will be used and findings from the observation will be documented. A literature review and the learning steps will be identified by using critical reflection and an evaluation and conclusion will be given.

Critical incidents, according to Tripp are ‘mostly straightforward accounts relating to very common everyday events’ but are considered ‘critical for the reason they are inductive of underlying trends.’ (Tripp ’93 p.8) Critical incidents are unplanned events and can appear minor, they are made by the way we look at a situation. 

Critical incidents can be useful in reflective practise in teaching. Being critically reflective is a process where you look at your style of teaching and address why you teach like that. Brookfields 4 lenses gives an understanding on how to become a critically reflective teacher, by looking through ‘lenses’ from different prospectives to inform and grow your own teaching practise. The different lenses are ‘the lens of their own autobiographies as learners of reflective practice, the lens of learners eyes, the lens of colleagues’ perceptions and the lens of theoretical, philosophical, and research literature.’ (Brookfield, S 1998 p197) 












Observation 

To keep in line with BERA guidelines, the educational guidelines for ethical research (Ethical Guidelines for Educational Research, fourth edition (2018), 2020) I will refer to the observation school I attended as school x. 

I observed a day of lessons using a formal and structured, non-participant stance. All four of the lessons I observed were of mixed ability with a mixture of boys and girls. School x has ages from 11 to 18 and is bilingual. School x has 1253 students in years 7-11 and 278 in the sixth form. Currently 16% of the students are entitled to free school meals which is lower than the national average of 17.7%. 8% of students have statements of special educational needs. 23% of pupils have a special educational need. (Estyn, 2018)

School x has a headteacher, two deputy heads and for assistant head teachers.


















Methodology

When considering the appropriate methodology for this assignment I researched diagrammatical, sampling, written (structured or unstructured) and checklist methodology. For this assignment a case study methodology was used. I used structured non-participant approach, this structured approach is systematic and the observer ‘adapts a passive non- instructive role’ (Cohen et al, 2007). In other words, I did not get involved. While taking notes and as a way to organise the observation from this non-participant study I used the supplied note format. These were questions adapted from Fletcher-Wood (Fletcher-Wood, 2016)

The case study approach is the most common form used by Ofsted. There are some issues with this form of observation, validity being one. In this situation you have little opportunity to ask the people involved why they are doing what they’re doing or why they are doing what they’re doing. As stated by Cohen ‘strengths and weaknesses and there are also limitations to this approach.’ (Cohen et al, 2007) A weakness is that the students and teachers involved may adjust their behaviour because they know you are observing them, this is known as the Hawthorne effect. ‘The Hawthorne effect ‘ so named because of where the original experiment was carried out in 1924, in the ‘Hawthorne Factory.’ This may have been an issue here. The Hawthorne effect tells us that people may change their behaviour due to you simply been present in the classroom. (Kappan, 1962)

 Nisbett describes a ‘case study as a specific instance that is frequently designed to illustrate a more general principle’ (Nisbett and Watt 1984:72) This single instance and could be within the context of a school, community or class. 

The advantages of a case study are that you are there in the moment, you are observing, real life real time events and they are easy to understand. The disadvantages include the accuracy of your findings as your observation in the moment might be different when you go to come to write it in the future and my own pre-conceived ideas about the school. Also any inferences made and perception and pre-conception may play part in my observation, notes, findings, assignment and conclusion.

In case studies real people are observed in real situations. In educational research, abstract theory principles are given to readers to give them an understanding of ideas, with this type of case study the observer can give the reader ‘effects in real contexts’ (Cohen et al 2007) In other words the observer can give a first hand account of that particular moment. Hitchcock suggests that ‘the case study approach is particularly valuable when the researcher has little control over the events’ (Hitchcock, 1995) Which, as an observer I did not get involved.


























Critical incident

The critical incident observed took place in a French lesson with a year eight group. Five minutes before the end of the lesson the teacher asked the children to settle so she could set a homework task. She put the explanation on the whiteboard and turned to the children to speak. The teacher told them they wanted them to design a PowerPoint presentation which consisted of their dream bedroom, they had been studying names of bedroom furniture in French. The teacher continued that they must complete and upload its to the relevant place by the next lesson. A student in the back raised their hand and when indicated they were allowed to do so he asked his question. The student said to the teacher ‘I do not have a computer at home’ and ‘I’m not sure how to do the homework without one.’ The teacher paused for a moment and replied ‘Just do a drawing in your book’ the student looked instantly disheartened and embarrassed and lowered his head. When considering Coe’s Best Bets and the four purposes of the curriculum, ‘creating a supportive environment (Coe, 2020) is relevant here. The student should feel he is in a supported environment and can ask a question and expect a helpful reply. This links in to one of the four purposes of the curriculum ‘Creating healthy confident individuals.’ Specifically the ‘they are building mental and emotional well-being by developing confidence, resilience and empathy’ section. Enabling students to develop confidence is imperative to their educational and social development. The teacher needs to ‘ create a supportive environment for learning’ (gov.wales. 2020) for the students. Within this critical incident I feel that the students confidence was affected by the short exchange with his teacher and that his mental well-being could also have affected. When considering another purpose ‘ambitious, capable learners’ specifically the section on students been able to use digital technologies creatively to communicate, find and analyse information.’(gov.wales. 2020) this student is at a disadvantage in not having a computer at home and the repercussions through the students further education may be severe.






Literature Review

Within my critical incident a student does not have access to technology at home, because of this the first area I researched was social class differentiation in education. Hatcher tells us that social differentiation in education results not only from differences in academic ability and processes of self-selection by pupils, students and their parents in progression through the school system and into higher education, further training and future employment. (Hatcher, 1998) in the context of this critical incident Hatcher tells us that the student identifying himself as not having a computer at home has distanced himself socially from his peers and he may now be looked at differently and subsequently his education affected. Following on from this the second area I researched was child poverty at home. There is a strong link between poverty and poor educational attainment and the poor educational attainment of many children growing up in poverty is a key link in the poverty cycle, because of the strong links between poor educational attainment, low pay, unemployment, economic inactivity and social exclusion (Monitoring poverty and social exclusion in the UK 2005, 2020) similarly Jenson tells us that ‘parents are in crisis and not managing their children’s emotional or physical need as they are so stressed about money. He goes on to say that support is available for families but the implications to the students educational positive progression are damning.’ (Jensen, 2010) the Children’s Commission on Poverty found a third of child from ‘not well off’ families and fallen behind in class because their family could not afford the necessary books or materials (Child poverty - the facts, 2020) However some feel there is limited research on the effects of poverty on education. George et al tells us that ‘a growing number of studies examine the influence of classroom behaviour on teaching and students individuals behaviour but goes on to say that only a limited amount of work has examined the effects of classroom behaviour on academic achievement.’ (Georges, Brooks-Gunn and Malone, 2011)

In summary, when the student identifies themselves as someone who does not have a computer at home and may have inadvertently exposed themselves as being in a lower social class than their peers. A seemingly inconsequential exchange between the student and the teacher could lead one to believe that this student is from an under privileged background that could have long term effects on his education.  Maybe the students’ parents do not have a computer because they cant afford one, this would have other implications in the students life. The students home environment and the fact that the students home environment may have an impact on the students learning at school. From the students query it is suggested that they did not have a computer at home and so was unable to do their homework. This is a key point as the student involved in this critical incident may have many educational strengths but something as simple as having a computer at home to complete homework could stop them from achieving their potential and could have further implications in their life.

The final area I would like to discuss is Assertive Discipline. I have based my previous research on the premise that the student did not have access to a counter and home. However, the student may have had previously been disruptive due to emotional or behavioural issues. My other theory is the teacher may lack the skills to effectively manage the class. Canter tell us that Assertive Discipline is ‘The first step in improving teachers classroom management skills is to give them the concepts and strategies to do their jobs’ (Canter and Canter, 1988) and with this it ‘gives the student an effective way to improve their behaviour and compliance with effective utilisation of teachers positive feedback. (Swinson and Knight, 2007) Where as Martin et al, tells us that assertive discipline is used in the classroom in forms such as reprimands, loss of house points or demerits to reduce undesirable behaviour (Martin & Pear, 1992; Carey, 2007)

In summary, my case study methodology did not allow me to research the students background. This may have been a genuine query from the student regarding how they were to do the online homework assignment without a computer or the student could have been intentionally disruptive due to behavioural issues I did not know about and that’s why the teacher was dismissive. If the situation arose due to behavioural issues the the teacher may have been exhibiting ineffective classroom management. The behaviourist approach could have been applied in this instance. The behaviourist approach focuses on modifying behaviour through stimulus. The Pavlov experiment that shows us how this may work, He ‘taught’ his dogs to salivate when he rang a bell as they knew they were about to receive food, then even when he stopped ringing the bell at meal times, the dog continued to salivate when Pavlov rang the bell. This theory shows us that by teaching a certain way you will get certain results.






























Reflection, Evaluation and Next steps

Critical reflection is about changing the way you think about a subject, situation or event and in doing this, you change your behaviour. Critical reflection is imperative as without it a teacher cannot grow, learn and develop into a more coherent and competent educator. Reflection models are used to structure reflections, for example Brookfields four lenses look at the situation through different perspectives. I have used reflective teaching models to enable me to structure my own reflection of the critical incident. The critical incident observed involved a student informing their teacher that he did not have a computer at home to complete his homework and the teacher  advising the student ‘to do it in his book.’ If this particular situation was to arise for me I would be tactful and offer an alternative to the student, in the form of a laptop that I could allow them to borrow one or offer them a time out of school hours they could come in to school and do the homework. I would do this as the research in my literature has told me that if a student is identified as been a different ‘social class’ or separated from his class mates socially due to poverty it could have repercussions for the the student all of the way through their life, affecting not only there employment chances, but also my effect social and emotional development. Because of this I would make a point to find a solution to the problem allowing the student to take the next steps needed to benefit his education. I would also check on the students home life to make sure his needs are being met there.












Conclusion 

The methodology used in this assignment was a case study methodology and the specific approach of being a non-participant observer. I found this effective as I observed the class and made notes and recognised critical incidents without getting involved. I feel it was both an advantage and a disadvantage that I did not know the children. I could look in on what was happening with no preconceptions, but knowing the children and their background may have given me an insight in to why they were acting this way. My observations and research into literature surrounding critical incidents and reflective practise will make me a more reflective teacher. I will be aware of certain behaviours and why students are acting that way but also have insight on how to deal with situations in a way I would have before this assignment. Based on my research it must noted that every interaction with a pupil is an important one. One must not be dismissive for an easy life. If a teacher is responsive to issues such as deprivation in the classroom and offers the student the chance to borrow a laptop to complete necessary work or contacts the parents to check on the home life, there may be no further issues in relation to social differentiation or poverty with that student in the future. Also interaction with the student and pupil on these matters should probably not be discussed in front of the class as this could lead to isolation from peers or even bullying. If the student in question was making the comment to disturb the class then I believe that the behaviourist approach to teaching would have been a good technique to use and if the teacher in my critical incident case had been using that technique in her classroom the critical incident may not have happened.










Appendices

1.Lesson 1
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



Yr 8 French class
Aged 12
29/9/20
Teacher, students

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
It was the end of the lesson, The teacher set a homework task to be completed on a computer at home. A student raised their hand and said ‘Miss! I don’t have a computer!’ The teacher paused for a second and replied ‘just do it in you book’. The student replied with a quiet ‘ok’
Some of his peers sniggered and the child appeared down cast.

I will primarily focus my research on the student. Specifically on why doesn’t he have a computer at home and the further implications of this. I will also do research into the teachers actions.




OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.9.20 French yr 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The students are mixed ability. They are learning the French names for bedroom furniture. They have not studied this before.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The children took a few minutes to settle
They answered the register in French very well.
Girls sat on the left and boys on the right
Windows were open and quite a lot of noise coming from outside into the classroom

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objectives were written in the whiteboard, a powerpoint shown and then the questions were to be answered.
The teacher then did a game. The students had to find a word in a spreadsheet and highlight in French.
The teacher then said a word in French and the students had to translate it to English.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

There is a PowerPoint present with words missed out. Students have a copy of the powerpoint in paper form in front of them. The students are required to fill in the gaps. Once completed correctly they must be then stuck in their books.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher is very active in the class- she has a powerpoint and a white board to get the students to interact.
The teacher says the name of a room in French and gets the students to give the English name.
There was a speaking task where the students were given a dice and if they rolled a 6 they said a sentence in French. 
The teacher shows has prior knowledge of the students academic levels 
By directed different level questions at different students.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The students answered the register in French which shows prior knowledge.
After the tasks they then were asked to name rooms and furniture in French without looking at their notes. This shows development of knowledge within the lesson.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher is asking question to pupils and one student keeps on shouting out.
I would use this teachers method of dealing with the situation by ignoring that behaviour. 


2. Lesson 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.9.20 History 11:25-12:25 yr 9


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The class is set in a classroom. These children are of mixed ability.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Calm, responsive and they appear eager to learn


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher assigned a directed task- a powerpoint was used, she asked the children questions and asked them to work through the powerpoint


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The powerpoint has questions written on it and the child are required to answer in a time frame.

The students given the word ‘gangster’ and asked to raise their hands to give their opinion

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher is very active in the class- she has a powerpoint and a white board to get the students to interact.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

This lesson is a follow on from last week. The students had started studying Richard 7th and this week they are extending their knowledge about him and discovering if he is a ‘gangster’ or ‘not’

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher is asking question to pupils and one student keeps on shouting out.
I would use this teachers method of dealing with the situation by ignoring that behaviour.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Yr 9 History class
11:25-12:25
29/10/20

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher was asking a question and the students were quiet and raising their hand to answer. One student kept on calling out and looking at his peers for a reaction. Some were telling him to ‘Shhhhh’ others were ignoring him.
The teacher ignores the remarks and continues with the lesson. When that task is finished the teacher moves on to the next task and quietens down.
The way the teacher handled this situation was really good and I would use this style in the future. I think with a situation of low level disturbance, where a student wants attention for bad behaviour the best thing to do is ignore it and I will use this in my practice in the future 
















3. Lesson 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.9.20 ICT yr 8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The students are mixed ability. The class is taking place in the ICT room. The windows are open and its quite cold.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The children took a few minutes to settle. They seated themselves at a computer  and waited for the register.
Windows were open and there was noise coming from outside into the classroom.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The teacher asked some initial starter questions on progress of pre-set work to date. She instructed that certain tasks must be finished at the end of the lesson. One of which was working through citizenship from the Digital Competency Framework 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher gave specific instructions for the students to follow:
Log on
Finish powerpoint
Finish DCF 
The students didn’t have any questions and it was clear they knew what to do

	

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher gave clear instructions and shows they have prior knowledge of the students academic levels by directing different level questions at different students.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

They students must have prior knowledge to know how to turn their computer on and access their DCF and the citizenship file. No knew learning was presented today.
They were finishing off tasks form the lesson before

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The students were well behaved and settled quickly to do the task set. Then the fire alarm went off and it was mayhem. Students panicking and the teacher struggled to maintain control. She raised her voice and told the children to follow her and leave everything behind. Which they did. I feel i would do this in the future but maybe gain control immediately.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Yr 8 ICT class
12:25-13:25
29/9/2020

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The fire alarm went off just as the students had settled into their lesson.  Students started panicking and the teacher struggled to maintain control. She raised her voice and told the children to follow her and leave everything behind. One student went back to pick up there bag and the teacher shouted to leave it. The boy looked panicked but obeyed her.
I feel that a fire alarm plan should be in place so students know exactly what to do.
I would do this in the future but try maybe gain control immediately. I would now run through a fire alarm plan with all my students just so unharmed was required of them in the event of a fire was crystal clear.






4. Lesson 4

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Yr 9 Drama class
Aged 12
29/9/20

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher asked the students to get themselves into groups of 3 or 4. The boys seemed to find this difficult as there ended up been one group of 3 and one of 5. The teacher asked one of the students to move from the group of 5 to the group of 3. One of the students from the group of 3 made a small hand gesture to one of the students in the group of 5 and the student in the group of 5 put his hand up and volunteered to move. 

I could only infer that the two students were friends but the student in the bigger group needed reassurance that he would be welcomed into the smaller group.
I do feel that putting the students into groups initially would be easier for myself as a teacher and also be easier for the students.





OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.9.20 Drama  yr 9


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Indoors
Mixed ability

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The teacher isn’t there when the children arrive to they go into the classroom anyway and get their chairs and form a circle and begin chatting while waiting for the teacher. They seem in good spirits and eager to start the class.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

They have a catch up starter on what they learned last lesson
They were then told the lesson objective which was to build a sound scope as a group
The teacher said she w ate them to form a Rhythm together and the teach demonstrated noises.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher gives an example of the kind of sound scope she wants them to produce and wrote the noises in the white board.
Examples are:Jungle, car chase, building site, football match
The students look for about a minute and start their task. The students seem to understand what they must do.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher is at the front answering questions and encouraging students to be creative with their sound scope. The challenge seems universal for this class, there does not appear to be any level as to aspire to. It is a group activity where they are trying to recreate one of the noises supplied by the teacher.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

They did a sound scope in the lesson before this one, they were simple, sound scopes but the teacher has indicated that this week there are to be more sounds involved this week. The students present their sound scopes at the end of the lesson. They all seem to have met the requirements of the lesson and produce more complex sound scopes.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The students seem to found putting themselves into groups quite hard. I would most likely put them in to groups myself to begin with to stop any unnecessary distraction.
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