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Leadership for Systems of Quality

[bookmark: _GoBack]This assignment will demonstrate an understanding of what is involved to support quality care and education in early years settings. Additionally it will involve a critical analysis of the Early Childhood Environment Rating Scale (ECERS) and the tool for Sustained Shared Thinking and Emotional Wellbeing (SSTEW). Furthermore it will include relevant policies, legislation and inspectorates that support and monitor settings to maintain high quality provision. This assignment will also identify the importance of parent partnership, multi agency working and the role Continuous Professional Development (CPD) plays in implementing and delivering high quality.

According to Taylor (2005) there is growing research that shows early intervention is key for children as the first five years of their life is the period in which quality provision enhances their brain development. The Welsh Government (2017b) agrees that the early years are the most crucial time in laying the foundations to give children the best chance. The Welsh Government (2016a) also agree by claiming that the first one thousand days in a child’s life are the most important as overall development is evolving, specifically future reading skills. To support this development Taylor (2005) believes that the role of the practitioner is to use positive interactions and planning to deliver activities that cater to the child’s levels and needs. The United Nations Convention on the Rights of the Child article 3 supports this concept by stating that the best interests of the child should be considered also including children in decision making (Unicef, 1989). However although this identifies the effectiveness of quality for early childhood Taylor (2005) highlights how this quality provision can contribute to the individual’s prosperous learning later in life. This factor is supported in the recent Prosperity For All strategy that has been implemented by the Welsh Government, enrolling now through to 2021 (Welsh Government, 2017b). It states that everyone should have the opportunity to gain the essential skills they need in order to build upon to develop a good quality life (Welsh Government, 2017b). Furthermore it emphasises that quality is not a result of material wealth and therefore it aims to give everyone a prosperous, secure life by being connected and united (Welsh Government, 2017b). However although it is an enhancing and forward thinking document a member from the National Assembly stated that it was a state of despair and that they were unable to identify any new outcomes within the paper (BBC, 2017). Jones (2017) came to the same conclusion by claiming that it does not address the issue with the lack of career advice and support that is not on offer currently in school which can impact on the future of entrepreneurship and young people. 

ESTYN and the CSSIW are the main inspectorate bodies that aim to monitor settings to improve standards through finding errors that can be overcome. Although these are currently separate the Department for Education and Skills (2014) aim to amalgamate the two to create a single quality framework that link policy and practice together to ensure they are effective. They believe that this integration would offer consistent standards to all children and families and therefore promote diversity (DfES, 2014). Furthermore a potential benefit is the strengthening of multi agency working and early intervention strategies that would consider the child’s holistic development. This possible incorporation was a result of findings that show the current inspectorate system is difficult for parents and readers to understand (DfES, 2014). Moreover the current unconnected system is unlikely to support children to achieve their outcomes and needs (DfES, 2014). To summarise it is recommended that a single set of Early Childhood Education and Care Regulations and Standards are implemented paired with a Single Quality Framework (DfES, 2014). 

In addition to these inspectorates the National Minimum Standards continually reviews and observes settings to identify any problems that can be solved (Welsh Government, 2016). For example, in Flying Start it is a requirement that all staff are qualified to level 3 (Social Care Wales, 2017). According to Koukos and Bailey (no date) all members of staff carry out observations on the children regularly and then meet as a team to share information and support multi agency working. Staff are also required to attend regulatory training to meet the expectations of the Care and Social Services Inspectorate Wales. The Flying Start Annex states that staff are entitled to attend five days of continuous professional development, monitored and delivered by the early years advisory teacher alongside any recommended courses as stated by the National Minimum Standards (Welsh Government, 2014). According to Yuh and Choi (2017) when an individual is motivated and satisfied with their performance they are more likely to provide high quality care which as a result can benefit children’s learning and development. According to Anonymous (2012) Professor Nutbrown claims that relevant courses that lead to gaining qualifications allows practitioners to improve their own skills and enter a continuous cycle of CPD. 

The SEED project also identified that a setting with a higher mean level of staff qualification was linked with achieving better scores on the SSTEW scale (Department of Education, 2017). Furthermore when staff training is considered the overall quality of the setting increased, the Department of Education (2017) suggest that this could be due to the low staff turnover. However there are barriers when accessing training such as the cost, time pressures, combined with the strain of family and home life (Friedman and Phillips, 2001). Particularly with the new Additional Learning Needs and Education Tribunal (Wales) Bill coming into place the emphasis for necessary training is significantly high in order to prepare and support staff to understand this new legislation (Welsh Government, 2018). 

The EPPE project portrays how high quality provision in the early years not only benefits the child at their current level but also when accessing jobs in adulthood. Paired with further findings it is evident that high quality provision is linked to lower levels of hyper activity and the ability to better self-regulate (Siraj et al, 2015). According to the Welsh Government (2017a) these factors are particularly important when considering a Flying Start setting as often the parents have low emotional needs and therefore may not be able to model this for the children first handily. Furthermore the Welsh Government (2017a) believes that a positive parenting approach is inline with the principles of the UNCRC. Garrity and Canavan (2017) agree that good relationships with parents can allow staff to deliver the best possible care for children as the parents hold important information about the child. 

The Wales Pre-School Providers Association (2017) can give a setting recognition of quality by providing them with the opportunity for reaccreditation on a year basis. This is not statutory however aids the transition to reach above minimum standards and aims to give all children the best start in life. The WPPA (2017) also believes children have the right to high quality play, education and care opportunities to ensure they reach their full potential. This is inline with the UNCRC article 28 that states young people should be encouraged to reach the highest level of education of which they are capable (Unicef, 1989). As stated earlier although this scheme is not compulsory it is clearly successful as in 2017 there were three hundred participants registered with numbers continuously on the rise (WPPA, 2017).  

In addition to this the Welsh Government also developed the Education in Wales: Our National Mission document to raise standards in education and reduce the attainment gap. However Heuvel (2017) suggests that this paper identifies the importance of high quality practitioners, with one of the four main objectives emphasizing motivational leaders and the effectiveness of collaborative working (Welsh Government, 2017). This paper also highlights the need for CPD in order for practitioners to meet and deliver the high expectations that are put in place for learners to reach their potential (Welsh Government, 2017). However Heuvel (2017) believes that this Our National Mission will only be successful if education professionals are provided with the appropriate resources. Heuvel (2017) furthers this finding by suggesting that CPD could potentially make the Our National Mission become reality and be implemented successfully. 

The Wellbeing of Future Generations (Wales) Act 2015 also shares the same values and objectives as documents previously discussed, however this focuses on the economic, social and environmental wellbeing of Wales (Welsh Government, 2015). In terms of quality assurance this identifies the need for a prosperous and resilient environment particularly concentrating on sustainability and working together (Welsh Government, 2015). However Davies (2017) states that it is not a requirement but can be beneficial to implement by taking reasonable adjustments to meet the needs of the children. Davies (2017) goes onto state that it is not directly enforced by law but is highly influential paired with legal outcomes to move towards a successful global future. 

Furthermore to ensure quality the Welsh Government (2016a) state that the Taking Wales Forward policy enables schools to improve their setting and skills, which in return benefits young people and the future of the economy. This policy also aims to bridge the gap between advantaged and disadvantaged children and reduce barriers that lead to secure employment in the future. However Bingham et al. (2017) states that some schools and independent settings may not be willing to sign up to this scheme and meet the requirements it sets out. 

Not to mention the Successful Futures report developed by Professor Graham Donaldson in 2015. This works alongside the other documents and also acts as an aspiration tool as it identifies the needs for preparing children in Wales to be successful in a quickly changing world (Donaldson, 2015). It also prioritises the need for skills to be developed in order to understand leadership and commitment in order for the proposed reforms to succeed. However The Organisation for Economic Co-operation and Development (2017) believe that there needs to be good communication to give practitioners the ability to adapt their practice through the transition of the old to the new curriculum. The OECD (2017) also states that regular reviews should be carried out whilst these changes are happening to ensure all stakeholders are aware of their roles and responsibilities.  

To ensure this quality discussed is being delivered there has been a number of assessment tools created globally to identify the current level of provision and future improvements. Mackenzie (2016) describes the tools as a family of documents that are and have been dominant in validated research studies. The main purpose of these is to create a consistent approach through an assessment criterion that can be used to promote quality childcare for all children who attend the setting (Taylor, 2005). The Welsh Government (2017) suggests that assessment and evaluation are supportive tools when developing a self-improving system. Furthermore Taylor (2005) states that although the scales are unique they all share similar objectives which is to meet the diverse needs and requirements of the service being provided.  

Bhaqgwanji (2011) describes the ECERS as a collaborative tool for practitioners in childcare settings to use in order to discuss strengths, improvements and future directions when assessing the environment. As Issacs (2012) states that the environment is a key component to facilitate children’s learning it is important to consider the quality of it. Gardner and Jones (2016) also believe a welcoming environment can allow the children to become more independent and allow practitioners to take into account the child’s views and ideas. This is supported by article 12 of the UNCRC that states children have the right to say their views and have their opinions taken into consideration (Unicef, 1989). 
However Setodji et al. (2018) shows that some individuals believe there is too much focus on the environmental quality. In contrast other findings show it does not focus on the teaching process and caregiver behaviours that reflects in the child’s social and emotional learning (Setodji et al, 2018). Furthermore Sakai et al. (2003) believes this scale outlines what constitutes quality in childcare through a consistent singular approach. However Clifford (2005) demonstrated diverse opinions that this cannot be measured on a global level for quality as the environment is ever changing and can differ in any situation. On the other hand studies carried out in the United States of America discovered that if the scales are used purposefully then quality could be successfully measured (Clifford, 2005). However this disagreement could be due to the individual using the scale, as Clifford et al. (2010) states a three to five day intensive training course is important to allow the practitioner to become familiar with the scoring system. Moreover Saki et al. (2003) states that these forms of self-assessment can be considered as bias when practitioners are evaluating their own practice and setting. Setodji et al. (2018) found that there was no recognition for improvements to be made to develop children’s social, cognitive and language outcomes once a setting reached a score of 3.4. Sakai et al. (2003) also demonstrates how higher ratings have been found to disguise true reflections of the staff in the setting and therefore this good practice may be difficult to sustain. However Bhagwanji (2011) highlights how the ECERS is extremely useful for professional development, particularly focussing on gathering data and evidence. 
Although the ECERS has been revised Sakai et al. (2003) believes that both versions have provided practitioners with the opportunity to stimulate discussions relating to quality in the environment. Furthermore Saki et al. (2013) believes that the old and current editions of the scale share the same underlying structure of the clarification of what makes a quality environment determined by present knowledge of good practice settings.  

The next scale to be discussed it the SSTEW, this was designed for childcare settings for children between the ages of two and five years old (Siraj et al, 2015). Melhuish et al. (2015) states that the SSTEW builds on the ECERS however it focuses on the pedagogy of the setting through high quality interactions. Marbina et al. (2015) suggests that the SSTEW scale came as a result of a longitude study where early childhood settings with the best outcomes performed effective sustained shared thinking. Siraj-Blatchford (2009) identified that there are similar characteristics with the SSTEW scale and Vygotskys concept of the zone of proximal development as the child’s learning and development is supported through a scaffolding approach to develop their emerging capacity. However Melhuish et al. (2015) also believes that good practice of sustained shared thinking is by the adult listening and observing the child through problem solving and encouraging further thinking.
O’Conner et al. (2018) believes that practitioners play an important role in a child’s life, specifically the early years where positive relationships are formed. Slimily Erturk Kara et al. (2017) claims that practitioners should provide children with a nurturing environment to ensure children feel safe and valued in order to support their well-being. Gluer and Gregoriadis (2017) state that high quality relationships in the early years can allow children to develop academically and improve behaviour. The Department for Education and Employment (2001) agrees by stating that good quality provision has resulted in higher language, social and intellectual development when identified through research. According to Hodgman (2011) a high quality environment should provide every child with support when accessing the areas across the Foundation Phase to encourage them to become competent and resilient. Although this is not a requirement it is viewed as a valuable addition as well as other quality assurance tools (National Day Nurseries Association, no date). The Early Years (2018) believes that this can provide the setting with recognition of progress and therefore share this with parents to show how the setting has gone above the national minimum standards. 
According to Purdon (2014) the REPEY project found that a barrier to developing sustained shared thinking was the lack of knowledge and awareness by practitioners that results in the unsuccessful implementation in the setting. Melhuish et al. (2015) also believes that the scale should only be used by practitioners who have a good understanding of child development as some individuals may not be equipped for the subscales as they relate to critical thinking. However the National Day Nurseries Association (no date) discovered from feedback that more guidance was needed on using the scale so therefore created a half-day course to allow practitioners to become more familiar and confident when using it. Although the scales are evidently useful Sakai et al. (2003) believes there is more to learn about measuring quality, particularly focusing on developing practitioners skills to recognise good quality and as a result deliver this in the setting for children and their families. 

Conclusion

To summarise it is evident that high quality provision is a key component to enhance children’s development and needs. It is clear that the ECERS and the SSTEW are highly influential in practice however they are both individual and focus on different areas of early childcare. After critically analysing it is apparent that there are many advantages and disadvantages of using these assessment tools however the positives appear to overrule the negatives from the research shown above. To summarise for the future it is noticeable that staff training and barriers to quality assurance are addressed in order for this provision to be provided to the highest level. 
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