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1.0 Learning Support Report

1.1 Summary
Inclusivity is an important aspect of post-compulsory education, particularly when supporting students with additional learning needs (ALN). Legal and regulatory frameworks exist to ensure that learners can access appropriate support and reasonable adjustments.
This assignment examines these requirements within the post-compulsory classroom by considering national legislation in the United Kingdom and institutional policy at the University of South Wales Trinity Saint David. It also explores effective inclusive practice and the impact that ALN can have on the student experience.
The Equality Act 2010 (HM Government, 2021) is a key piece of legislation that aims to reduce discrimination and increase equality across society. Although it covers many areas such as the gender pay gap and employment rights, its relevance to education lies in protecting learners from discrimination and ensuring equal access to learning . Part 6, Chapter 2 of The Equality Act 2010 applies to further and higher education institutions and sets out specific duties to protect disabled students. The Act requires institutions to avoid discrimination in admissions, including decisions about who is offered a place and the terms on which this is offered. It also prohibits discrimination in the way education is provided, access to facilities or services, and in the awarding of qualifications. Institutions must not harass or victimise students or applicants, and must make reasonable adjustments to remove barriers that place disabled students at a disadvantage (HM Government, 2021). The Act therefore plays a vital role in promoting inclusive practice by ensuring that students with disabilities are not disadvantaged and can participate in education on an equal basis; which aligns with the Social Model of Disability by placing responsibility on society to remove barriers for a person with an impairment (Inclusion London, 2017), and the Rights-Based Model frames equality as a fundamental legal entitlement, emphasising that disability should never be used to justify denying someone their rights (TLAP, 2025).
The Special Educational Needs and Disability (SEND) Code of Practice (Department for Education and Department of Health, 2015) sets out guidance on how ALN students should be identified and supported across education, including within further and higher education settings. It is informed by legislation such as the Children and Families Act 2014 and the Special Educational Needs and Disability Regulations 2014, which provide the legal basis for assessment processes and support arrangements. The Code also complements the Equality Act 2010 by reinforcing the responsibility of educational institutions to prevent discrimination and to implement reasonable adjustments for disabled learners. Collectively, these legal frameworks promote an inclusive, person-centred approach and highlight the importance of collaborative support and the removal of barriers to ensure equal participation (Department for Education and Department of Health, pp.12-14, 2015). Although the SEND Code of Practice (2015) primarily applies to individuals aged 0–25, it places specific statutory duties on post-16 institutions. These include a responsibility to work in partnership with local authorities to support children and young people with special educational needs. Post-16 providers are also required to admit learners where the institution is named in an Education, Health and Care (EHC) plan, and to have due regard to the guidance set out within the Code of Practice. In addition, institutions must use their best endeavours to ensure that the special educational provision required by the learner is delivered effectively. Together, these duties reinforce the expectation that post-16 institutions play an active role in supporting learners with SEND through collaborative and inclusive practice (Department for Education and Department of Health, pp.111-114, 2015).
The Human Rights Act 1998 (HM Government, 2024)  brings the rights outlined in the European Convention on Human Rights into UK legislation, aiming to protect basic freedoms and ensure that public bodies act fairly and with respect for individual dignity. Whilst The Human Rights Act 1998 does not explicitly address discrimination against disabled learners within education. Instead, its relevance to ALN  is found through individual Articles that protect broader rights. Article 2 establishes the right to education, ensuring that individuals are not denied access to learning by the state (HM Government, 2000). In addition, Article 14 prohibits discrimination in the enjoyment of Convention rights, meaning that once a right such as the right to education is engaged, it must be enjoyed without unfair treatment based on status, including disability (HM Government, 2000). When applied together, these Articles support the protection of learners with additional needs by reinforcing access to education and promoting fair and equal treatment within educational settings.
The Professional Standards for further education, work based-learning and adult learning practitioners in Wales (Welsh Government, 2023) set out what is expected of educators in the post-16 sector in terms of knowledge, skills and professional behaviour. The framework sets out a number of professional goals for practitioners, several of which are particularly relevant to supporting students with ALN. These include demonstrating a commitment to learners’ progress, safety and wellbeing, promoting diversity and equality of opportunity, treating all learners with dignity and respect, and planning and delivering effective teaching and assessment (Welsh Government, p.11, 2023).
Within the Academic Quality Handbook (UWTSD, 2025), the University of Wales Trinity Saint David(UWTSD) sets out a range of student support policies that are particularly relevant to supporting students with additional learning needs. These policies are designed to provide flexible and structured support where personal, health-related or disability-related circumstances may affect a student’s ability to engage fully with their studies (UWTSD, pp.146-148, 2025). For example, the Mitigating Circumstances Policy allows students to request extensions, compensatory measures or interruptions to their studies where appropriate, helping to ensure that assessment remains fair and accessible (UWTSD, pp.3-10, 2023). The Needs Assessment Protocol further supports students by identifying individual support requirements and enabling appropriate adjustments to be put in place (UWTSD, pp.2-3, 2021). Collectively, these policies aim to reduce barriers to learning and promote an inclusive academic experience.
In summary, the policies, standards and legislation explored throughout this assignment demonstrate a shared aim of supporting inclusive practice for students with additional learning needs in post-compulsory education. Legal frameworks set out clear responsibilities for protecting learners’ rights, encouraging equality and preventing unfair treatment, while professional standards reinforce the importance of practitioner responsibility in promoting wellbeing and inclusive approaches to teaching. At an institutional level, these principles are reflected in the way student support is built into academic and support systems, enabling reasonable adjustments and flexibility where required. Together, these frameworks contribute to reducing barriers to participation and improving the overall learning experience, allowing students with ALN to engage with their education in a fair and supportive environment.
2.0 Scenarios
2.1 Iwan
I am employed as a lecturer on an undergraduate Computer Games Design and Animation programme within the University of Wales Trinity Saint David(UWTSD, 2025). This course is highly practical and project-based, requiring consistent engagement with workshop sessions, specialist software and independent development work. As such, financial pressures that reduce available study time can have a significant impact on a student’s ability to engage effectively with the programme.
Iwan’s financial difficulties are likely to affect both his academic engagement and overall wellbeing. Coming from a deprived area of Wales and being the first in his family to enter higher education, he may face additional pressures linked to limited financial security and reduced familial experience of university study. Although Iwan already works part-time, the need to increase his working hours risks further reducing the time available for coursework, practice and skill development, which are essential for progression within a Computer Games Design and Animation degree. Financial stress can also contribute negatively to mental health such as anxiety and reduced concentration(NHS, no date), which increases the risk of Iwan falling further behind.
At an institutional level, Iwan would be supported by referral to the University’s Money Support Services(UWTSD, 2025). These services provide guidance on budgeting, managing living costs and accessing financial assistance(UWTSD, 2025). Iwan would also be signposted towards available undergraduate bursaries(UWTSD, 2025), which includes Institute Bursaries(UWTSD, 2025), Course Cost Bursaries(UWTSD, 2025) and Digital Connectivity Bursaries(UWTSD, 2025), which are designed to support students experiencing financial hardship and to reduce barriers to engagement with learning resources. Accessing this support may reduce Iwan’s reliance on paid employment and help stabilise his financial situation.
In addition, Iwan would be encouraged to engage with the University’s Wellbeing Support Services(UWTSD, 2025). As previously mentioned financial strain can have a direct impact on mental health(NHS, no date), and early engagement with wellbeing services can help students manage stress and anxiety before these issues begin to affect attendance or academic performance. This aligns with the institution’s duty of care and its commitment to supporting student wellbeing alongside academic progress(UWTSD, 2025).
While extensions to deadlines cannot be granted solely on the basis of financial difficulty(UWTSD Union, 2025), inclusive practice remains essential. In line with The Professional Standards for further and higher education practitioners in Wales(Welsh Government, 2023), the learning environment should already be accessible, inclusive and supportive. From a programme-level perspective, this includes clear communication of expectations, structured guidance on managing workload, and transparent assessment criteria. Teaching materials should be available in advance, enabling Iwan to plan his study time around employment commitments more effectively.
On a day-to-day basis, support would include regular academic check-ins, guidance on prioritising project milestones and signposting to support where appropriate. workshop-based teaching would continue to emphasise peer collaboration and formative feedback, helping Iwan remain engaged even during periods of increased pressure. Maintaining open communication is essential to ensure that any emerging issues are identified early.
2.2 Megan
I am employed as a lecturer on an undergraduate Computer Games Design and Animation programme within the University of Wales Trinity Saint David (UWTSD, 2025). This programme involves a combination of taught sessions, workshop-based practical work, group collaboration and presentations, all of which may present challenges for students experiencing anxiety or specific learning difficulties. As an applicant to the programme, Megan has disclosed mental health support needs and concerns relating to anxiety, attention and possible dyslexia, which may affect her ability to engage fully with the course if appropriate support is not considered in advance.
Megan’s anxiety around speaking in class and mixing with unfamiliar peers may impact her confidence and willingness to participate in group discussions, critiques and collaborative project work, which are key components of the programme. This could lead to reduced engagement during taught sessions and limit opportunities for peer learning once the course begins (Christy A, Mukhaiyar M, Jufri, pp.244-245, 2021) . In addition, her reported difficulties with concentration and sustaining attention during lessons may affect her ability to process verbally delivered information, particularly within longer lectures(Sharpe B, Trotter M, Hale B, 2025) . Concerns regarding possible dyslexia may further impact reading, note-taking, organisation and written assessment tasks, potentially placing Megan at a disadvantage without appropriate support.
Following the universities commitment to learners safety and wellbeing, early signposting to Student Study Skills Support Services(UWTSD, 2025) would be essential during the application and transition stage. As Megan has disclosed mental health support needs, she would be encouraged to engage with Wellbeing Support Services(UWTSD, 2025) to explore strategies for managing anxiety within a higher education environment. Even without a formal diagnosis, these services can offer support, guidance and coping strategies to help her prepare for university study. This may include an initial needs discussion and, where appropriate, referral for a formal diagnostic assessment following enrolment in order to clarify her exact support requirements.
From a lecturer perspective, inclusive teaching practices can be planned in advance to support Megan’s engagement regardless of diagnostic status. Teaching materials should be made available ahead of taught sessions to allow her to prepare and reduce anxiety around new content. Lectures should be structured clearly, with information broken into manageable sections and supported by visual aids to help maintain attention. Where possible, recorded lectures or supplementary learning resources would allow Megan to revisit material at her own pace. These approaches align with The Professional Standards for Further Education in Wales, which emphasise inclusive teaching, learner wellbeing and the need to plan and deliver accessible learning experiences that support engagement for all learners (Welsh Government, p11, 2023).
Finally on a daily basis, maintaining a supportive and approachable teaching environment is key. Clear communication and opportunities for regular check-ins would help Megan feel supported and able to raise concerns early. This approach reflects inclusive practice and aligns with the professional responsibility to promote learner wellbeing, equality of opportunity and engagement.

2.3 Alys 
I am employed as a lecturer on an undergraduate Computer Games Design and Animation programme within the University of Wales Trinity Saint David. This course requires regular attendance at taught sessions, participation in practical workshops, group collaboration and completion of coursework and projects. Pregnancy and the postnatal period can affect a student’s ability to engage with these activities due to physical, emotional and practical changes. Alys has disclosed that she is pregnant and wishes to continue her studies and has requested information about the support options available during pregnancy and after childbirth.
Alys’s pregnancy may impact her academic engagement in several ways. During pregnancy, she may experience fatigue, nausea, medical appointments and mobility issues, which could affect attendance, concentration and participation in sessions (ECU, pp.3-12, 2010). Following the birth, caring responsibilities, recovery and childcare arrangements may further affect her ability to attend campus-based sessions and meet deadlines. Without appropriate support, these factors could place Alys at risk of falling behind or withdrawing from the programme. Pregnancy and maternity are protected characteristics under the Equality Act 2010 (HM Government, 2024), meaning that Alys must not be treated less favourably due to her pregnancy or maternity status.
At an institutional level, Alys would be supported through the University’s Student Pregnancy, Maternity, Paternity and Adoption Leave Policy(UWTSD, 2025), which outlines options for managing study during pregnancy and maternity, including flexible study arrangements or an interruption of studies if required. Alys would be encouraged to meet with student support services and her programme leader to develop an individual support plan tailored to her circumstances. This plan could include agreed periods of absence for medical appointments and for the birth, with arrangements made to support her in catching up on missed learning. The University may also allow a planned period of interruption from studies following the birth, with structured support to help Alys reintegrate into her programme afterwards. Where pregnancy or maternity affects her ability to meet assessment deadlines or attend examinations, Alys would be advised to apply through the University’s extenuating circumstances procedures. Additional options, such as transferring to part-time study where feasible, could also be considered, with guidance provided on any potential financial implications(UWTSD, pp.7-8. 2025).
Reasonable adjustments can be made to support Alys while maintaining the academic standards of the programme. Teaching materials should be made available in advance to support flexible study planning, and recorded lectures or supplementary online resources could be provided to enable learning during periods of illness, medical appointments, or childcare responsibilities. Group work roles and deadlines may be structured flexibly to accommodate fluctuating availability, and assessment schedules can be planned to minimise undue pressure around key medical or personal milestones. These inclusive practices can be guided by the Professional Standards for Further Education Practitioners in Wales (Welsh Government, 2023).
Following the birth, Alys may require additional flexibility to balance study with caring responsibilities. Clear communication with academic staff would be encouraged to ensure realistic workload planning and continued progression. Academic skills support services(UWTSD, 2025) may also assist with time management and study planning during this period.
Maintaining an open and supportive relationship is essential. Regular check-ins would allow emerging issues to be addressed early, and clear signposting to wellbeing and support services(UWTSD, 2025) would help Alys manage both academic and personal wellbeing. This approach reflects inclusive practice and the professional responsibility to promote learner wellbeing, equality of opportunity and engagement(Welsh Government, p11, 2023).
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