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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ _ 16/02/2026_ _ _ _ _ _ _ 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

The direct observation will involve a statutory child protection visit to Child 1, who is registered on the Child Protection Register under the category of sexual abuse. Child 1 resides with their mother and three siblings in a rural area, with two siblings also subject to child protection registration.

In accordance with the Wales Safeguarding Procedures (2019), statutory visits are undertaken to monitor children’s safety, welfare and adherence to their child protection plans. Section 6(2) of the Social Services and Well-being (Wales) Act 2014 emphasises the importance of considering children’s views, wishes and feelings. During the visit, I will undertake direct work with Child 1 independently to explore their feelings regarding their transition to elective home education. I aim to understand their lived experiences, identify safeguarding concerns and establish whether additional support is required.

My approach will reflect Munro’s (2011) emphasis on child-centred safeguarding and Article 12 of the UNCRC (1989), which recognises children’s rights to express their views.
I recognise that adultism can be oppressive within social work practice, whereby unequal power relationships between adults and children can result in children’s voices being overlooked. Corney et al. (2021) highlight how adultist attitudes can undermine children’s participation and rights. I will therefore adopt an anti-oppressive approach, ensuring Child 1’s views are meaningfully considered and they are heard and listened to (UNCRC, 1989). I will also consider Gillick competence in relation to their developing understanding and autonomy.

I will demonstrate effective communication through active listening, age-appropriate language and cultural sensitivity. In accordance with More Than Just Words (Welsh Government, 2012), I will demonstrate the Welsh language Active Offer by proactively establishing Child A’s language preferences and offering communication in Welsh. This reflects the Code of Professional Practice for Social Care (Social Care Wales, 2017/2026), promoting children’s rights, dignity and participation. I aim to work in a person-centred way, to support Child 1 to communicate their views and choices, and work in partnership (CoPP 1.1, 1.4, 6.9; Social Care Wales, 2026). 

Child 1 has been asked for consent for the visit to be observed prior to the visit. 

(Word Count 300)











	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 


1300 (+/- 10%: include your actual word count at the end of each section).



The direct observation involved undertaking a statutory child protection visit to Child 1, who is registered on the Child Protection Register under the category of sexual abuse. The purpose was to establish Child 1’s wishes and feelings, understand his lived experiences and ensure his welfare and wellbeing were being safeguarded. Munro (2011) emphasises the importance of child-centred safeguarding practice, particularly understanding children’s lived experiences rather than focusing solely on professional processes (CoPP 1.1, 1.4, 6.9; Social Care Wales, 2026)

In preparation, I recognised the importance of obtaining Child 1’s consent and ensuring he understood the purpose of the observation. During a visit the previous week, I explained that my colleague would be observing my practice to support my professional learning. I asked whether he felt comfortable with this arrangement, and both Child 1 and his mother consented.
Reflecting on this, I recognise the importance of promoting children’s autonomy. However, I am also mindful of the inherent power imbalance between myself as a statutory social worker and Child 1. Although he consented, I recognise that children may feel unable to decline requests from professionals. In future, I would explicitly reassure children that refusing an observation would not affect the support they receive. This reflects Article 12 of the United Nations Convention on the Rights of the Child (UNCRC, 1989), which recognises children’s rights to express their views and have these considered.

During the observation, I offered Child 1 the opportunity to undertake an “All About Me” direct work activity to explore his wishes and feelings. However, Child 1 expressed a preference to have a conversation rather than complete the activity. I respected his decision, recognising that effective communication requires practitioners to adapt their approaches to individual children’s needs rather than relying on predetermined methods. I considered Child 1’s age, maturity and developing understanding in relation to Gillick competence (Gillick v West Norfolk and Wisbech Area Health Authority, 1985). Although Gillick competence is decision-specific, I recognised that Child 1 demonstrated an ability to express his preferences and participate meaningfully in our discussion. Reflecting on this, I recognise that insisting on completing the planned activity could have undermined his autonomy and restricted meaningful communication. By adapting my approach, I promoted his participation and enabled him to discuss matters important to him. 

During the observation, I was mindful of adultism and the potential for children to experience oppression through unequal power relationships. Corney et al. (2021) highlight how adultist attitudes can undermine children’s rights and participation in decisions affecting their lives.
I recognise that children subject to child protection plans may experience feelings of powerlessness, particularly when decisions about their family relationships are made by adults and professionals. I therefore consciously adopted an anti-oppressive approach by ensuring Child 1 had opportunities to express his views without feeling judged or dismissed. I sat at his physical level rather than standing over him, used age-appropriate language where possible and allowed him to direct aspects of our conversation.

During our discussion, Child 1 expressed that he wanted increased contact with his father and wished for his child protection safety plan to be adapted to allow this. I recognised the importance of acknowledging his wishes rather than allowing professional concerns to automatically overshadow his voice. I listened attentively and explained that, if professionals could work safely with both parents and the identified risks were appropriately addressed, increasing contact could be explored. Child 1 responded positively and confirmed that this was something he wanted.
Reflecting on this, I believe acknowledging his wishes was important in reducing the potential for oppressive practice. Rather than simply explaining restrictions within his safety plan, I recognised his right to contribute to decisions affecting his family relationships. However, I also recognise that promoting children’s participation does not mean agreeing to every request. My statutory responsibility remains to balance Child 1’s wishes with safeguarding considerations. I therefore avoided making promises about changes to the safety plan. The CoPP requires you work in a person-centred way, support people to communicate their views and choices, and work in partnership whilst ensuring safeguarding  (CoPP 1.1, 1.4, 6.9; Social Care Wales, 2026). 

Critically, I recognise that listening to Child 1 is only one aspect of anti-oppressive practice. To ensure meaningful participation, I must advocate for his wishes to be considered within future child protection planning and explain how decisions are reached. This reflects Article 12 of the UNCRC (1989) and Munro’s (2011) emphasis on placing children’s experiences at the centre of safeguarding practice.

During the visit, I used active listening, open-ended questions and verbal reassurance to encourage Child 1 to communicate his wishes and feelings. Child 1 stated that he did not have any worries or concerns he wished to share. I acknowledged this without pressuring him to disclose information. However, I recognise that children experiencing safeguarding concerns may struggle to communicate worries, particularly where these involve family relationships or loyalty. Therefore, although Child 1 did not identify concerns, I recognise this does not necessarily indicate the absence of risk. This reinforced the importance of professional curiosity and building trusting relationships over time (Munro, 2011; Wales Safeguarding Procedures, 2019).

An important aspect of my learning came from feedback provided by Child 1, who explained that I sometimes used words that were too long or difficult to understand. Initially, I had considered my communication to be age-appropriate. However, this feedback challenged my own assumptions and highlighted that my professional experience did not necessarily mean my communication was always accessible to children. Reflecting on this, I recognise that social workers can unintentionally use complex language or professional terminology that creates barriers to children’s understanding and participation. I also recognise that children may feel reluctant to challenge professionals when they do not understand something, reinforcing existing power imbalances.

I valued Child 1’s feedback and recognised the importance of using this to inform my professional development. Following the observation, I sought further training in children’s direct work and communication skills to strengthen my ability to communicate effectively with children of different ages and developmental abilities. This learning will support me to simplify my language, avoid unnecessary professional terminology and check children’s understanding rather than assuming that information has been understood. I also recognise the importance of asking children directly for feedback about my communication, as this provides valuable insight into how they experience professional interactions. This reflects the Code of Professional Practice for Social Care (Social Care Wales, 2026), particularly the importance of respecting individuals’ views, promoting participation and maintaining professional competence through ongoing learning.

During the observation, I demonstrated culturally and linguistically sensitive practice by proactively offering Child 1 the opportunity to communicate in Welsh. I was aware that Child 1 previously attended a Welsh-medium school and recognised the importance of establishing his preferred language rather than assuming he wished to communicate in English. In accordance with More Than Just Words (Welsh Government, 2012), I applied the principles of the Welsh language Active Offer by offering Child 1 a Welsh-language service without requiring him to request it. Child 1 explained that he preferred to communicate with me in English. I respected this decision and reassured him that the opportunity to communicate in Welsh would remain available during future visits. Reflecting on this, I recognise that providing the Active Offer is not simply about offering a Welsh-language service but ensuring children have meaningful choices about how they communicate. I also recognise that attending a Welsh-medium school does not necessarily mean Welsh is a child’s preferred language for discussing sensitive matters. By establishing Child 1’s preference, I promoted his autonomy and ensured my communication was culturally sensitive and child-centred.

Overall, the observation enabled me to critically reflect on my communication skills and the importance of promoting children’s meaningful participation within statutory safeguarding practice.
I demonstrated child-centred values through obtaining consent, adapting my communication methods, listening to Child 1’s wishes and respecting his language preferences. However, Child 1’s feedback challenged my assumptions about my communication skills and identified an important learning need. Through seeking additional training, supervision and reflection, I aim to strengthen my ability to communicate using accessible, age-appropriate language.
Moving forward, I will continue promoting anti-oppressive practice by ensuring children’s views are not only heard but meaningfully considered within safeguarding decisions.

(Word Count 1300)










Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.


	
	Feedback 



	Was Ellie on time today?

	Yes

	Did Ellie ask your permission in advance for Michelle to be present today? 
Did Ellie tell you why Michelle was with her today?

	Yes and Yes she told me Michelle was coming today

	Were you clear why the social worker Ellie met with you today?

	Yes 

	How well prepared do you think the Ellie was for her visit with you?

	She seemed prepared 

	  How has Ellie listened to you and do you feel she respected your views and wishes? Do you feel she has listened to you today?

	Ellie does listen to me and I feel she has listened to me today

	Did Ellie talk to you in a way that you understood?
Did Ellie think about your language needs?

	Yes she did but she sometimes does use long words 



	Are there any other comments or suggestions for Ellie that you would like to make?
	I like Ellie coming to see me 





Thank you! 
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