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Element 1: Evaluation of 2 Models of Reflection
Although Rolfe et al. (2001) and Gibbs (1988) methods of reflection have clear differences, they both have advantages for each of their methods in different ways. The main advantage to Rolfe et al.’s (2001) model of reflection is its simplicity (Black and Plowright, 2010), the choice of language used is easy to understand and follow throughout the model, reflective models are used as tools and is important that they are accessible and useful to its users (Wayman, 2005). Rolfe et al.’s (2001) easy to follow model supports the production of meaningful and purposeful results when it comes to reflective practice (Essays UK, 2020). Grant, McKimm, and Murphy (2017) state that the questions included in Rolfe et al.’s (2001) model are repeated at three levels which encourages deeper reflection at each level and ensures the levels are action-orientated, descriptive and theoretical. The University of Exeter (no date) propose that Universities and other organisations encourage the adoption of Rolfe et al.’s (2001) model as it is suitable when supporting reflection amongst individuals who are beginners when participating in reflective practice.

On the other hand, Gibbs’ (1988) model of reflection focuses on a systematic consideration of separate phases of a learning experience and this becomes its main advantage (Essays UK, 2020). Gibbs (1988) model encourages the answering of several questions, this is a positive aspect of the model as it encourages individuals to dive deep into their thoughts to reflect deeply which allows the thought process to be significantly slower ensuring that the reflection results in the best outcomes (Brown, 2017). Gibbs (1988) model develops individual awareness of the different stages to visit when reflecting on an experience or event (Nicol and Dosser, 2016). Unlike many models of reflection, Gibbs (1988) model considers the realm of personal feeling and emotions and their influences on how an individual reflects on a situation or experience (OpenLearn, 2020), the way an individual feels during the situation or experience has a great impact on the way they reflect on it. 

A disadvantage of Rolfe et al.’s (2010) model of reflection is if it is only used using the three core questions, a full exploration into the experience may not take place and the outcomes produced as a consequence may tend to the simplistic form of the model. Rolfe (1993) argues that educationalists and practitioners have put in efforts to use Rolfe’s (1988) model, however the gap between theory and practice continues to defy resolution and the only resolution to eliminate the gap is to reconsider the relation between both theory and practice. This becomes a clear disadvantage to the model as although it allows practitioners to find reasonable outcomes through using the reflective model, it does not always ensure that these outcomes are effective and suitable to be used within the educational setting. Practitioners and other care workers have a responsibility and are expected to use reflective practice in their work to support both their personal development and their professional development, but reflexive practice is not commonly used which affects practitioners critique skills this identified by Rolfe (1988), however Rolfe (1988) failed to implement this into his model.

A disadvantage to Gibbs’ (1988) model of reflection is that it is one sided, it does not allow room within the cycle to consider the perspectives on the experience or situation of other practitioners (Essay UK, 2020). Although Gibbs model is broken down in comparison to some other models, using it’s model results in superficial reflection because of its lack of reference to analysis and critical thinking (OpenLearn, 2020). Nicol and Dosser (2016) also agree with this statement and add that the model also lacks with regards to referral to assumptions and lacks in depth of probing questions in comparison to come other models. The model first three steps focus on what actually happened during the experience and the final three steps focus on improving the experience for future encounters, this can come across as a disadvantage as there are 3 steps to go through for each stage which can make reflection a long and complex process (Expert Programme Management, 2018). Expert Program Management (2018) note that Gibbs (1988) model encourages description of the individual’s feelings during the experience, however it discourages the judgement or evaluation of the feelings. It can be difficult for individuals to merely describe their feelings without evaluating the reasoning behind it, therefore can become a disadvantage to using the model as it can be a difficult step to take. 



Conclusion
Although there are many advantages and disadvantages to both Gibbs (2001) and Rolfe et al.’s (1988) reflective model, Rolfe et al.’s theory is more effective as a reflective model this due to its simplicity, as stated by Black and Plowright (2010). All practitioners, including those who are not fully experienced or beginners, are able to understand the simple terms used by Rolfe et al. (2001) throughout his reflective practice model. However, the more complex terms used by Gibbs (1988) throughout his model of reflection does not reduce its effectiveness as part of reflective practice. As a practitioner who is not familiar with using models of reflection, I personally feel that Rolfe et al.’s (2001) model is easier to follow and is able to use faster due to only having three simple steps to follow. However, I feel that Gibbs (1988) consideration for personal feelings and emotions within his model is a strong element. How a practitioner is feeling on the day of leading the activity or experience can have a strong influence on how they reflect on the experience or activity. 














Reflective Practice
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Importance of Reflective Practice
Early childhood professionals are encouraged to participate in reflective practice to develop a critical understanding of own practice and build on existing skills, knowledge and approaches to ensure children are provided with the best outcomes possible (Longford County Childcare Committee, 2017). Professional Association for Childcare and Early Years (2016) agree with the above statement and add that reflection ensures that children’s individual needs are met as well as giving their self esteem and confidence a boost.  

Quality Services and Communities of Practice
Reflective practice and ongoing professional development for practitioners are of importance in ensuring that high standards of quality provision in early years services (Bleach, 2014). Reflective practice encourages the development of own knowledge, skills and practice. However, it is a good tool used to improve and maintain the quality of services provided by a setting or organisation (DSD Web, 2020). Wenger, McDermott and Snyder (2002) note that groups of individuals who share a concern, the same problems, or an interest about a specific topic who further develop their knowledge and expertise in the same area by interacting on an ongoing basis are described as a community of practice. Communities of practice ensure that the highest quality of services is being provided to both children and their families. 
Source: Cambridge Assessment International Education (no date).
What is Reflective Practice?
Lindon and Trodd (2016) state that practitioners who work with young children and their families have had to become relatively familiar with the term reflective practice. According to SKILLSYOUNEED (2020), reflective practice is a more complex term for thinking about or reflecting on what you do and is linked closely with the concept of learning from experience. Reflective practice is gaining new insights of self and practice, doing this by learning through and from experience (Finlay, 2008). Cambridge Assessment International Education (no date) add that reflection works as a process, a cycle that needs to be repeated, it is a systematic reviewing process which allows teachers and early years practitioners to make links from one experience to the next ensuring all children within the educational setting reach their highest potential. Finlay (2008) note that reflection is a basic part of teaching and learning aiming to make early years practitioners aware of own professional knowledge and action by “challenging assumptions of everyday practice and critically evaluating own responses to practice situations”. 

Useful Link/Websites to Visit for More Information
https://longfordchildcare.ie/reflective-practice-early-years/#:~:text=Reflective%20practice%20allows%20early%20childhood,the%20best%20outcomes%20for%20children.
https://www.pacey.org.uk/Pacey/media/Website-files/PACEY%20member%20practice%20guides%20(PDFs)/PG04-self-reflective-practice.pdf


Overcoming Barriers to Reflection
Adobe (2020) note that although there are many challenges to reflection, it is essential to remember about the importance and impact that reflective practice has on a practitioner. Becoming a reflective practitioner has several benefits, however it is not always possible to make it an easy process as barriers can be the result of both work reasons and personal reasons but with careful planning and good thought most common barriers can be overcome (University of Cambridge, 2020). Working as part of a team, collaborative reflection, can support and encourage the overcoming of some barriers of reflection as individuals within the team can motivate each other and encourage the sustainment of interest in the exercise (Adobe, 2020). 



Barriers to Reflective Practice
Although reflective practice is important and useful in the role of early years practitioners, there are also barriers.
• Feelings and emotions, however most effective learning happens under circumstances that individuals would not usually choose to experience
• Personal awareness, if an individual is not able to identify a barrier and personally aware that a barrier exists, they cannot come up with a relevant strategy to overcome the barrier (Newton, 2003).
• Lack of knowledge and skills, when an individual has little or no understanding or knowledge of reflection and no skills in practicing reflective practice 
• Own self, having an open mind can be difficult for some individuals which has an impact on becoming more critical when analysing and evaluating (Royal College of Obstetricians and Gynaecologists, 2020). 
Benefits of Reflective Practice
There are many benefits to reflective language.
• Promotes an increase in self-awareness 
• Encourages development of a better understanding of other individuals
• Encourages development of creative thinking skills 
• Encourages active engagement in work processes (SKILLSYOUNEED, 2020)
• Encourages and supports practitioners to explore theories and apply them to real life experiences
• Sharing progression and ideas within a suitable environment through collaborative reflection
• Allows time to share ideas
• Allows practitioners to develop from basic knowledge, a beginner, to an expert ensuring all challenging aspects of a role are critically applied
• Changes the way the practitioner works for the better (Adobe, 2020). 

Element 3: Reflective Log
	Brief Description

	• A group of 10 children who were three and four years old
• One practitioner present leading the activity
• Another member of staff outside observing children playing and available to help if needed
• Activity planned around the story ‘We’re Going on a Bear Hunt’


	Aim/Objective

	• Children to familiarise themselves with the order of the story.
• Promote children’s language skills through the repetitiveness of the story. 
• Develop, practise and refine their individual skills (Welsh Government, 2015).
• Further develop the children’s fine motor skills (Welsh Government, 2015) through touching and picking up the different objects in the sections and using the small characters to walk through the story.
• Encourage the children to adopt a variety of roles (Welsh Government, 2015).
• Work together to ensure the order of the story is correct.
• Further develop the children’s individual communication skills. 
• Successfully get to the end of the tuff tray going through every section to act the book out.


	Your Role as a Practitioner

	• Facilitate.
• Take notice and pay attention to the children participating in the activity.
• Work as a team with the other members of staff to plan and organise the activity. 
• Support the children when acting out the story.
• Ensure the children are focused and on task.
• Ensure the children correctly follow the sequence of the story.
• Ensure the children have fun and enjoy the activity.
• Use the iPad to show the YouTube video ‘Michael Ronson performs We’re Going on a Bear Hunt’ to make the reading of the story more interesting. 
• Encourage and support the children’s communication skills.
• Encourage the children to use the resources provided effectively. 


	Positive Aspects – why?  How could these be developed further?

	Positive 1
When the children become uninterested in the activity, I used my initiative and took the children for a walk around the yard physically acting out the sequence of the story. The children thoroughly enjoyed this, in particularly when we had to run back through every scene to get away from the bear because it was fun for them and they were pretending they were the family members from the story. They also enjoyed because as the practitioner, I was laughing and having fun alongside them.

Positive 2
The children stayed focused and listened well when physically acting out the story as they found this entertaining, this enhanced their learning and development. When each section of the story came to the end, they stopped and waited well for the next part of the story. 

Positive 3
Through doing the activity and seeing the children become uninterested and disengaged quickly, I am able to plan and prepare for the future when planning the same sort of activity to ensure the activity is rich in learning opportunities and interesting enough to keep them engaged and interested.


	Challenging Aspects – why?  Link to your own practice.

	Challenge 1
The children became uninterested with the activity within 10 minutes, the tuff tray was not interesting enough and did not have adequate or effective resources to keep the children on task for the full 25 minutes of the session. 

Challenge 2
The children were in a group of 8 meaning there was not enough room for them all around the tuff tray, this was a challenge because the children could not see all aspects of the tuff tray which resulted in them becoming uninterested and disengaged faster.

Challenge 3
The children were falling out about who was going to stand where due to restricted access at the beginning of the session, this become a challenge as the children were not fully focused on the task.

Challenge 4
The tuff tray was not difficult enough to suit or support the children’s ability, it was not challenging enough for them as the activity was set out to promote the children to know the sequence of the story. 

Challenge 5
There were a number of other children using the outdoor classroom to freely play who had not yet had the opportunity to do the tuff tray activity, the other children were coming over and causing a distraction to the children in my group. 


	What Knowledge Did You Demonstrate?

	I already had knowledge of the story as it is a well-known story and have used it several times when delivering intervention sessions in the past, it is also used widely used and known with young children because of the use of repetitive language throughout. This meant I did not have to rely too much on the book during the activity. 


	Which Skills Did You Demonstrate?

	Communication
The children had previously heard the story, I read the story aloud to reinforce the learning of the sequence of the story. I also explained what we would be doing as part of the activity, when physically acting the story out I went through the story again to ensure the children knew what part of the story we were acting out.

Patience
I stayed patient when explaining the activity to the children, I had to repeat myself 3 times for the children and as they did not understand the activity to begin with. I was patient with the children when reading the story, allowing them to say the story aloud along with me. The children became uninterested with the activity quickly, however I stayed patient and gave the children the opportunity to explore for a little longer in case they would become reinterested with the activity.

Enthusiasm
I acted excited when explaining the activity to show the children that the activity was fun and interesting, this made the children more excited to go and see the activity that we were doing.  I also increased my enthusiasm when physically acting out the story, laughing and shouting alongside the children, to make it much more fun and encourage the children to have fun and enjoy the activity.

Creativity
When the children became uninterested with the activity, I thought creatively and come up with the idea of physically acting the story out.


	Which Values Did You Demonstrate?

	Open-Mindedness
I had to be open-minded during this activity, the children were not interested in the activity after 10 minutes, being open-minded enabled me to change the activity last minute and provide a fun and enjoyable activity rather than just sticking to the activity that was planned for the children within my group. 

Equality
I ensured all the children were given the same equal opportunities throughout the activity, this supporting all their individual needs. 


	What could be done differently in future?  Why?

	• Ensure to check the tuff tray before the session.
• Ensure there are adequate and efficient resources available for the children to keep them focused and engaged for the full 25-minute session.
• Set up another activity alongside the main activity which would enable the group to be separated into two smaller groups to ensure effective learning could take place. 
• Introduce word cards and numbers into the tuff tray which link closely with the story to ensure the activity is supporting the children encouraging them to push the learning further to support the children’s ability. 
• Ensure the other children who are using the outdoor classroom stay away from the focused activity, enabling the children in my group to stay focused on the given task.





















Element 4: Personal Development Plan
	Area for Further Development

	Why?
	How?
	Who/Where?
	When?

	Target 1
Further develop my knowledge and understanding of Speech and Language Therapy.
	
• I already have basic knowledge and understanding of Speech and Language Therapy.
• I undertake intervention sessions doing specific activities to support individual targets to provide support for Speech and Language.
• I would like to be able to accurately assess children’s Speech and Language development.
• I would also like to be able to set accurate targets to fully support the children’s individual Speech and Language needs. 
• To become more confident when delivering Speech and Language intervention sessions.

	
• Work closely with outside agencies (Speech and Language Therapists) to wider my personal knowledge and understanding of individual target.
• Work alongside outside agencies to become aware of the variety of activities available to be used to support children’s individual targets.
• Become a Speech and Language Therapy Assistant, Practitioner Level, by working alongside qualified Speech and Language Therapists and perhaps work to receive an NVQ or a BTEC qualification.
	
• Speech and Language Therapists come into the working setting on a regular basis to deliver Speech and Language Therapy sessions to individual children who need to be assessed, re-assessed or those who have existing programmes.
• Arrange a meeting that is suitable for both them and I to discuss the available options.  • Develop an understanding of what steps need to be taken within the process to enable my personal targets to be met.
	
• When the Speech and Language Therapist comes to the educational setting, I will arrange a suitable date and time for a discussion regarding my interests and targets.
• Date target aims to be met: before the end of the next academic year- July, 2021.

	Target 2
Participate in training to deliver effective intervention for Positive Play Therapy.
	
• I undertake several intervention sessions, Positive Play is one of these. • I have had an in-depth discussion with the previous member of staff who was delivering Positive Play Therapy before she left her role regarding the intervention programme and the different activities available to meet children’s individual targets.
• I feel that undertaking an official Positive Play programme would ensure I deliver the intervention effectively and to the highest of standards.
• Although I can support the children’s individual needs, doing a course would ensure than I am able to fully support their needs and adapt their targets when, and if, this is needed.
• Due to COVID-19, there may be several children who will need additional support in comparison to usual because of the anxiety and stress experienced during pandemic.

	
• Contact the schools allocated Educational Psychologist to get in contact with the necessary agencies or staff members to provide a Positive Play Therapy course.
• My work setting will cover any cost for the training as it will be beneficial to my role, beneficial to other members of staff, beneficial to the setting and the children.
	
• Contact the schools allocated Educational Psychologist to get in contact with the necessary agencies or staff members to provide a Positive Play Therapy course.
• This training can take place within my work setting as this would enable other staff members to participate and ensure all children’s needs can be met as there will be several members of staff trained to meet the demand. 
	
• When the school is able to resume to normality.
• The headteacher or the school’s Additional Learning Needs Co-ordinator (ALNCo) will contact the Educational Psychologist to begin the process and to contact the relevant organisations or staff members to conduct the training. 
• Date target aims to be met: before the end of the next academic year- July, 2021.

	Target 3
Improve my time management skills to ensure I use my time effectively to complete work by given deadlines.
	
• As a student I usually wait until a week, sometimes two, before the deadline for my work to be submitted before I begin my work.
• This meaning I have added pressure as I have a small amount of time to complete the work. 
• To ensure I have enough time to conduct all research needed.
• To make my learning journey throughout the degree an enjoyable one rather than being stressful.
	
• Create a timetable to record all activities for a week, this enabling me to see where I can effectively do some work.
• Look at the task for the Module before the first lecture ensuring I understand the requirements of the tasks beforehand. 
• Ensure my laptop is fully charged before beginning any work to prevent un-needed interruptions. 
• Check at the end of the day that the charts has been completed for the day.

	
• Only I as an individual can put this target to work. 
• Put the created timetable somewhere that is easy to access within my home and ensure I fill it in accurately.

	
• Target to be worked on immediately. 
• I aim for this target to be put into work and met before the end of the next module.
• Estimated- July, 2020. 

	Target 4
To lose weight.
	
• To have a good level of fitness, this making working with and playing with the children at my work setting easier.
• I am asthmatic, I feel if I lost weight this would have a positive impact on my asthma.
• To live a healthier lifestyle.
• To boost my confidence levels, this reducing the anxiety of standing in front of a camera or in front of other people to complete professional presentations and discussions.
• Participate in ‘Staff Well-Being’ activities within the work setting, for example: Yoga, walk to school, after school exercise.
	
• Eat a good balanced breakfast full of nutrients every morning, as stated by Spence (2017) breakfast is often described as the most important meal of the day. 
• Weigh myself weekly to measure any progress made. 
• Take accurate measurements of different areas of the body.
• Re-measure weekly to measure and progress made.
• Exercise at least 4 days a week to begin with.
• Eat a good balanced diet.
• Significantly reduce the number of sugary drinks, foods and snacks consumed to support my weight loss journey. 
• Drink plenty of water throughout the day to boost fluid levels. 

	
• Work alongside family members to ensure I eat a balanced diet.
• Work alongside family members to ensure I exercise 4 times a week when possible.
• Work alongside work colleagues to part take in ‘Staff Well-Being’ activities.
	
• Final target yet to be decided upon.
• Lose at least one stone before the beginning of August, 2020.
• Leading a healthy lifestyle should be continued for the duration.

	Target 5
Go walking at least 3 days a week.
	
• To support my target of losing weight (target 4). 
• Enhance my weight loss journey.
• Support myself to live a healthy lifestyle. 
• Improve fitness levels.
• Improve own health.
• To go and see places I have not previously been.
	
• Ensure I set a time to exercise before-hand which fits into my daily routine. 
• Purchase adequate clothing and footwear to ensure I stick to the target long term and make exercising as comfortable as possible
	
• Walk locally to begin with to familiarise with the routes.
• Walk with friends and/or family to support my exercise.
















	
• I aim to keep walking to promote the living of a healthy lifestyle. 
• No definite target has been decided upon.

	Target 6
Read more informational books when collecting information for assignments and referencing
	
• To improve my reference lists.
• I find that books hold a high level of information and can be used more than once within the reference list.’
• To better my knowledge and understanding of the individual tasks and modules.
• To improve my academic writing. 
• To improve my work and boost my grades. 
• To boost my confidence in using the University’s online catalogue service. 
• To familiarise with the layout of the online catalogue, this reducing the time taken to find the resources. 
	
• Visit the University’s library more often. 
• Access the Universities online catalogue to find books regularly.
• Visit the online catalogue regularly to familiarise with the layout and.
• Visit the online catalogue regularly to gain knowledge and understanding of the different resources available. 
• Ensure to read books that are relevant to the individual tasks and modules. 
• Look at the given reading list to support the reading of informative books.
• Look at the reading list before the module to ensure the books are available to borrow.

	
• At Carmarthen University.
• Before or after lectures on a Monday.
• Whenever it is possible to visit the University.
• On the University’s online catalogue.

	
• Put the target to work immediately.
• Once the University can open to students.
• Continue to put this target to work throughout the remaining of the degree. 
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