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Factors Involved in the Second Language Acquisition
Acquiring a second language or teaching bilingual learners requires an awareness of the multifaceted factors that impact language learning. These factors range from personal characteristics and language learning techniques to individual and psychological perspectives, as well as sociological and multicultural issues. In their article, “Factors Affecting Second Language Learning,” Patsy M. Lightbown and Nina Spada（2000）provided a comprehensive approach to understanding the various factors that affect second language learning. They delved into the multidimensional components that influence language acquisition and teaching, while also presenting a critical review of the viewpoints and methodologies employed in previous research. This article will demonstrate alternative arguments to the established theories and practices in the field, making it an essential resource for anyone interested in second language teaching.


Ⅰ Factors Involved in the Second Language Acquisition
Lightbown and Spada(2000) classified the factors affecting second language learning into several aspects, including motivation, aptitude, personality, intelligence, learner preferences, and age. However, many characteristics overlap categories. They discussed the limitations of research methods respectively that measure a specific factor through questionnaires or tests. For example, such methods made it difficult to determine if motivation is the sole cause of success, or if other factors are at play. In the following section, I will provide a brief overview of the factors identified by Lightbown and Spada (2000).
Intelligence: While intelligence is important for language analysis and rule learning, it may not be crucial in classrooms that emphasize communication and interaction. As a complicated factor, intelligence can not merely be measured via traditional IQ tests, and academic failure is not a predictor of an inability to learn a second language, as demonstrated by numerous cases where individuals have succeeded in language learning despite poor academic performance.
Aptitude: It is characterized by the ability to learn quickly, and researchers have developed tests like the Modern Language Aptitude Test (MLAT) and the Pimsleur Language Aptitude Battery (PLAB) to predict classroom language learning efficiency. However, the relevance of aptitude in language learning has been debated since the adoption of communicative language teaching. Successful language learners may not necessarily excel in all components of aptitude. Nonetheless, teachers may find it useful to know their students’ aptitude profiles to select appropriate classroom activities or offer diverse activities that cater to different aptitude profiles. 
Personality: Its effects on second language learning are complex, as extroversion has sometimes been found to be correlated with success, while inhibition can hinder risk-taking in pronunciation, especially for adolescents and younger learners. However, self-esteem and empathy do not appear to have a clear relationship with language acquisition. Complexity arises from the combination of other factors, and comparisons between studies measuring communicative ability and grammatical accuracy contribute to mixed findings. Despite challenges, researchers believe that personality plays a role in language learning success.
Motivations: Research showed a positive relationship between motivation and success in second language acquisition. Motivation is influenced by communicative needs and attitudes towards the language community. Educators can promote motivation by creating an engaging and supportive learning environment that offers a variety of activities and sets cooperative goals. Additionally, cultural and age differences should be considered in designing pedagogical approaches to foster motivation.
Learner preference: The term ‘Learning styles’ refer to preferred ways in which individuals absorb and retain information. However, research on their relationship with success in language learning is limited. To ensure effective language learning, teachers should encourage learners to use all available means and avoid one-size-fits-all teaching methods or textbooks. By doing so, learners can exploit different learning styles and discover what works most efficiently for them.
Learner beliefs: Learners’ beliefs and preferences about how instruction should be delivered can strongly impact their experience in the classroom and progress in language learning. Teachers can use this information to help learners develop greater flexibility in their learning strategies, enabling them to get involved in various teaching styles and environments.
Age of acquisition: Lightbown’s research (2000) found that age is a significant factor in second language acquisition, with younger learners tending to outperform older learners. Specifically, it is found that young children possess a “natural ability” to acquire a second language, and that their cognitive and neurological development is conducive to language learning. However, older learners may have certain advantages such as greater knowledge and cognitive maturity. It is important to note that the age factor cannot be separated from factors such as motivation, social identity, and the conditions for learning, all of which can take effect in language acquisition.


Ⅱ The Impact of Motivation and Attitudes
Among the various factors that affect second language learning and teaching, motivation and attitudes are particularly fascinating to me. As noted by Cook(2008), one of the reasons why some second language learners exhibit a better performance than monolinguals is because they are better motivated. Unlike learning a first language, which does not require motivation, second language learning involves the acquisition of long-term, stable attitudes in the learner’s mind that can be seen as a form of motivation.
“Given motivation, it is inevitable that a human being will learn a second language if he is exposed to the language data” was originally made by Pit Corder in his book “Introducing Applied Linguistics” (1967, p.164). Robert Gardner and Wallace Lambert (1972) introduced the concepts of integrative and instrumental motivation in their article, where integrative motivation refers to the desire to learn a language to integrate into a new culture and society, while instrumental motivation implies practical reasons for learning a language, such as job opportunities or academic requirements. It is widely accepted that learners who have an appreciation for the target language and culture, and have the desire to immerse themselves in that culture, are more likely to enjoy and succeed in learning the language. In the study of a second language, integrative motivation is generally found to be more effective as compared to instrumental motivation in the study of a second language (Ellis 1997; Crookes et al, 1991).
Besides the two types of motivation, Benson (1991) proposed another motivation known as personal motivation, since they appear to relate to individual development and satisfaction, which means learners acquire a language for personal growth, enjoyment and self-fulfilment. 
Dörnyei (2009) developed Gardner and Lambert’s concepts and introduced the “L2 motivation self-system,” which suggests that motivation is a complex system consisting of interconnected components, including the ideal L2 self, the ought-to self, and the L2 learning experience. The ideal L2 self represents the learners’ desired future selves, while the ought-to self refers to the self that learners believe they should be. The L2 learning experience component relates to the learner’s attitudes toward the learning process itself. This system highlights that motivation is a complex and dynamic system involving multiple components which are interrelated and interact, including learners’ aspirations, beliefs, values, attitudes, emotions, and learning strategies. 
Masgoret and Gardner (2003) discovered that attitudes toward the target language and culture were strong predictors of integrative motivation. Likewise, Dörnyei and Csizér (1998) addressed that positive attitudes toward the teacher and the classroom environment were associated with greater motivation to learn. And a useful model of attitudes that has been developed over many years is the acculturation theory (Berry, 1997). According to acculturation theory, individuals who are immersed in a new cultural context may experience a range of challenges and stresses as they adapt to the new environment, which can have a significant impact on learners’ motivation, attitudes, and beliefs about language learning.
Additionally, Lightbown and Spada(2000, p.34) noted that “children, as well as adults, are sensitive to social dynamics and power relationships.” Individuals who come from marginalized backgrounds may experience discrimination or prejudice in society, which can affect their sense of belonging in language learning and their motivation to learn a language associated with the dominant culture. This can lead to feelings of exclusion, which would result in low self-esteem and reduce willingness to participate in the language learning process.


Ⅲ Motivation, Attitudes and Teaching 
Understanding students’ attitudes and motivations towards language learning can be highly beneficial for both students and teachers in the teaching-learning process. Therefore, it is crucial for teachers to be aware of this and take steps to stimulate students’ motivation by creating a conducive learning atmosphere. As Spolsky (1989) claimed, motivation arises from attitude, so teachers should be aware of the different types of motivation, including integrative and instrumental motivation, which are relevant and fundamental in language learning. By recognizing and leveraging these types of motivation, teachers can effectively facilitate successful language acquisition. A variety of pedagogical practices can be employed to support language teaching, which are discussed in this article. 
Motivating students into the lesson It has been observed that at the beginning of lessons and during transitions, the remarks that teachers make about forthcoming activities can secure students’ attention and significantly impact students’ interest and engagement levels. Harlen (2012) presented a model for effective teaching that emphasizes the importance of setting clear learning goals and providing engaging and challenging activities that align with students’ interests and needs. Similarly, Hidi and Renninger (2006) proposed a four-phase model of interest development that emphasized the importance of situational interest in promoting learning. Teachers’ remarks about forthcoming activities can be a key factor in generating situational interest and promoting engagement in learning. By using clear and stimulating instructions before and during class, teachers can greatly encourage students to participate in class activities. 
Varying the activity, tasks, and materials Classroom routines can provide a sense of comfort to students, but using the same patterns repeatedly can lead to boredom. To maintain students’ interest and engagement, varying tasks, materials, and activities should be added into class. To become a professional, the language teacher should eventually be able to design appropriate teaching and learning materials that trigger a less intimidating and more supportive environment for learners (Wedeman, 2002). In a classroom where learners’ goals are aligned with the activities and their expectations are met, they become fully engrossed in the enjoyable experience, and their intrinsic motivation drives their learning process, often without them necessarily being aware of it.
Using cooperative rather than competitive goals Collaboration and teamwork are crucial aspects of cooperative learning activities, where students work together to achieve a shared goal or address a particular challenge. According to research, such learning experiences can improve the self-esteem of all students, especially those who face academic difficulties, as each participant has a significant contribution to make. In cooperative learning, students feel responsible and connected to one another, fostering their motivation and interest in the learning process. Cooperative learning can be seen as the learning process that best maximizes the beneficial effects of peer collaboration (Dörnyei, 1997). The cooperative goal in language learning promotes positive interdependence, enhances learners’ intrinsic motivation and even improves group cohesion. 
In addition to the strategies mentioned above, there are several other important considerations to keep in mind when teaching language.
Firstly, as Cook (2013) put it, teachers have to be aware of the reservations and preconceptions of their students, as what they think of the teacher, the course and L2 users in general heavily affects their success. Hence, it is vital for teachers to influence these factors by providing materials, information content, and feedback with precise information corresponding to the motivations of students.
Secondly, teachers are supposed to encourage students to record their own learning progress to help themselves evaluate the progress they are making as they acquire relevant knowledge and skills. As students learn to monitor their own progress, they become more motivated by their successes and begin to acquire a sense of ownership and responsibility for the role they play in these successes (McCombs, 2015). 
Thirdly, as Meece (1991) emphasized, both students and teachers should come to believe that learning is supported by student self-regulation. This means that the teacher’s role transfers to provide appropriate instructional support by relinquishing the strict control over the classroom, enabling students to share their thoughts and perspectives, and encouraging them to take self-initiative in learning activities.


Ⅳ  Conclusion
Studies on the factors affecting second language learning have shown that age is a significant factor but not the solely determining one. Motivation, attitude, individual differences, and learning aptitude also play important roles. The study conducted by Lightbown and Spada offers evidence and strategies related to second language teaching, highlighting the importance of teachers identifying their students’ actual needs when designing the curriculum and class activities.
However, to facilitate effective language learning and teaching, further research is necessary to determine the extent to which these factors affect the language learning and teaching process. Additionally, rather than merely focusing on individual factors in isolation, educators should utilize pedagogical approaches that are conducive to these complex circumstances.
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