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APPENDIX GA36

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     Jennifer Evans
	Student ID number:
	1601295

	Programme:
	BA Primary Ed (QTS)

	Module:
	The Principles of Practice and Progress

	Module code:
	 ECAD6001
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Carys Jennings
	Internal Verifier:
	

	Assignment Title:
	 Individual video presentation and supporting file.
	Word count (or equivalent):
	3,000 
words equivalent

	Submission deadline:
	13th November 2018
	Return date of provisional marks & written feedback:
	11th December 2018

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): USB/ File/ Turnitin
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  












	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	20
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	





Context:
Dyfed Park Community School is situated in the town centre of Carmarthen in the Carmarthenshire local authority. There are 243 pupils between the years of 3 and 11 that are placed on the school register. The school admits pupils to their nursery class at the beginning of the term following their third birthday. All pupils start their full-time education at the beginning of the term at age four. 

Around 15% of pupils receive free school meals (FSM), which is below the national average of 19%. The school has identified approximately 18% of children as having an additional learning need, which is also below the national average of 21%. 
Most of the pupils are White British, where English is the main language for most pupils at home. A few pupils come from Welsh speaking backgrounds, however the parents feel that their children are more suited to English mainstream primary education. 1 pupil is looked after by the local authority. 

The headteacher took up the role in September of 2014 and the school’s previous inspection was back in April of 2016 where they received Good in all inspection areas. 

Rationale for Intervention:
Miss Evans who is the Year 3 primary teacher in Dyfed Park Community School has received information from a parent in the Carmarthenshire area. The parent has informed Miss Evans that their child who has previously been home-schooled has expressed an interest in attending a mainstream primary school. The parents have researched many schools in the Carmarthenshire vicinity, however has decided to choose Dyfed Park Community School as the chosen school after attending an open day. Their reason for choice was due to ‘the community welcome, afterschool clubs, welcoming classrooms and positive behaviour management within the school’ according to the child’s parents. 

After a baseline assessment which was targeted at the recommended Year 3 level for the school and national level, the child’s literacy skills were below average level, however numeracy was not as low. Therefore, after numerous visits to the school and to the home of the child, a conversation about a literacy intervention was decided and accepted by the parents. The parents have also recommended that the literacy intervention is to include social skills, as the child has been able to have social opportunities but within a small culture of people. Therefore, it was recommended that the literacy intervention will have a high priority on Oracy as well as Written and Reading work. 

The child will be given additional work to improve their numeracy skills that the parents have agreed to commit to, and another assessment will be given after 6 months, which determine whether a numeracy intervention will be needed for the child or not. 

Rationale from student perspective 
I have chosen to look at the home education system as it has been an area of personal interest to myself. I wanted to delve deeper into the reasons of why parents decide to home-school, the challenges they face and the support they receive from the local government and local authorities. Kirsty Williams the education minister for Wales, also announced in January her interest to ensure that (where possible) home-school children will have a package of support for the children and families, such as exam support and resources available for a healthy education. The local authority will then be able to ‘compile a reasonably complete database of children not on any local authority education or independent school register’. (WAG:2018)

Celebrities such as Stacey Soloman has publicly announced that the school education was ruining her son’s natural curiosity and enthusiasm for learning. The advantages of home schooling is that children are allowed to be led by their natural curiosity to learn something, the different experiences of using both the outdoor environment and places of interests such as museums and art galleries. 
There has also been an increase according to stats Wales. The number of children being home educated in Carmarthenshire in the year 2012/13 from 25 children to this year 2017/18 to 70 children. (StatsWales: 2018)

















School Development Plan
	Explain the context (evidence/data):
After the Estyn inspection in January 2018 there were four areas to develop that Estyn proposed the school to work towards. ‘Estyn, governors, staff, parents and children have been involved in the process of evaluating the school’s performance in order to identify the priorities for the coming years.’

Key issue 1: To improve and develop literacy attainment in Key Stage 2

Key issue 2: To develop stronger relationships with parents of the pupils within the school.

Key issue 3: To improve the quality of assessment for learning

Key issue 4: To improve and develop the outdoor provision

	What? Aim
	What? Objectives
	When? Timeline
	Who?
Stakeholders
	How much?
Cost
	How effective?
Measure/Review
	How?
Success criteria

	Key Issue 1:
To improve and develop literacy attainment in Key Stage 2.
	To ensure that the foundations and basic skills of literacy to be developed within a literacy intervention. 

To improve pupils listening and speaking skills.

To improve levels of attainment in Reading.

To improve levels of attainment in Writing.

To improve levels of attainment in Oracy.

To provide an intervention that will integrate both literacy and social skills
	By Sept 2018 all staff to have an inset day involving promoting attainment in literacy for Key Stage 2.

By Nov 2018 two chosen members of staff to have witnessed good practice within schools

By Jan 2019 the implementation of the literacy intervention to be running.

By July 2019 a 6 month progress review to be undertaken. 

By Sept 2019 attainment in literacy to have improved by at least 5% by pupils involved with intervention

By Nov 2019 children within intervention to have integrated back into mainstream
	People involved will include: 
children, staff, parents, support staff, ALNCO, senior management, headteacher, admin staff, governors, local authority, speech and language therapists, volunteers within the school, educational psychologists, training providers of literacy and social skills intervention, track support, Estyn, CAHMS, social services and occupational health.
	Courses for staff - £550 per member of staff

Social Skills programme - £84

Time to analyse data and responses.

Nurture Group Network website - £96 annually

Supply cover - £1,200

Curriculum resources - £250

Resources for new room - £300

Use of the PDG – £3,637 per pupil

Use of Healthy and Active Fund

Use of Children and Young People’s Fund

Use of funding to encourage the Arts, STEM and literacy
	Pupil voice 

Review

Governors meeting

Data collection and management

Assessment using Boxall Profile

Children basic skills progress in all areas of learning

Increase in literacy attainment
	Ensure that pupils set their own literacy targets

All pupils are reviewed and progress to be assessed

Item to be review in effectiveness

Agenda item for next governing meeting

Data collected, compared and analysed.

	Key issue 2:
To develop stronger relationships with parents of the pupils within the school. 
	To support all our parents 

To offer support from outside agencies to parents

To improve our services and support to parents that come from a low-income background. 

To ensure that an intervention group is running for the parents

Parents to be invited into the school within nursery to promote positive relationships in transition

To ensure that all parents receive information regarding the school and their child in their native language
	By Sept 2018 questionnaire to be sent out to all parents asking for feedback and advice on areas that include: resources, communication, support and additional opportunities

By Oct 2018 to organise an open evening for parents to attend to raise concerns and seek support for professionals

By March 2019 small parental intervention to be running to support parents with their literacy, social and basic skills

By July 2019 parents of children within intervention to be brought in to clarify any differences in observations of child for tracking and progress


	People involved will include: 
children, staff, parents, support staff, ALNCO, senior management, headteacher, admin staff, governors, local authority, speech and language therapists, volunteers within the school, educational psychologists, training providers of literacy and social skills intervention, track support, Estyn, CAHMS, social services and occupational health.
	Questionnaires will be sent by email however paper copies will be available. Copies to be bilingual - £890

Time to analyse data and responses.

Resources to support parental intervention - £400

Use of the PDG – £3,637 per pupil

Use of Healthy and Active Fund

Use of Children and Young People’s Fund


	Honest feedback from parents. 

Feedback to be acted upon – self evaluation to be updated on progress

Stronger relationships with parents

Parents feedback will be positive

More parents attending the parental intervention

Less concerns or issues involving parents

Parents to feel welcomed within the school

	Information received from parents to be used as action points within meetings are areas of improvement.

Report to be created after completion of questionnaires to analyse feedback

Times for parental intervention to coincide with their availability


Windermere Primary School. (2015-2016) Windermere Primary School Development Plan. Available at:  http://windermere.herts.sch.uk/wp-content/uploads/2016/02/school-development-plan-2015-2018.pdf Accessed: 30th October 2018 






Evaluation
Evaluation of research and file 
Overall, the research of interventions and transitions was insightful and provided a developed, broadened knowledge and understanding, which was then applied to the governor presentation. The research divided naturally into three parts, first; the transitional process of children in education, second; the interventions that were accessible to children, and thirdly; the wellbeing of the child. 
Thought process chosen intervention
The initial thought process of the transition arose from an interest in home-school education. The initial idea was to look at interventions that promote the transition from a home-school education into a mainstream education. The research showed that there was no specific intervention but to ensure that children had a positive smooth transition that was free from stress and anxiety. The first branch was to identify the data of how many children were home-schooled within the Carmarthenshire area and to look at interventions that focused on social, emotional and attachment. With every transition the UNCRC rights of the child was a key focus along with the Wellbeing of Future Generations Act for Wales. Information gathered from government documentation, online articles and Estyn case studies guaranteed that the research and data gathered was sufficiently evidenced. There are many factors that are needed to take into consideration of supporting home-school education, such as the stigma that headteachers face when choosing to allow a child that has received home education, into their school. 	
	Next, the nurture group was an intervention that was agreed upon to ensure that the home-schooled child had a smooth transition, focusing on social skills and literacy skills. As research has shown that home-school educated pupils have a greater knowledge of the Humanities and Arts as opposed to the core subjects such as Literacy, Numeracy and STEM, depending on the family’s culture and beliefs for a creative education. Research shown that there is a wide variety of literacy and social skills interventions from numerous educators and charities. This allowed a greater depth of knowledge of the available funding that was accessible for these projects to be undertaken in schools. From there the school development plan was created to ensure that the Literacy attainment corresponded with the evidence from the home-school educated child. Lastly, the research then specified on the roles and responsibilities of all stakeholders that are involved within the intervention such as the role of the governors. 
Transition
Through deepened understanding from research and government documentation, it was acknowledged that there are many different transitions in life. Through further reading it was apparent that individuals go through many different transitions personally as well as academically, such as puberty, bereavement and divorce to name a few, however the forefront of transitions is wellbeing. Transitions need to be implemented effectively, ensuring that there is a wide network of support available and the wellbeing of the individual is maintained. To conclude, transitions can apply through everyday life, from the transition to home to work and so on. However, it is important to understand that to be able to transition effectively then your wellbeing should be priority to achieve a smooth transition. 
Intervention
Whilst researching for interventions through a variety of resources it is obvious that interventions can ensure that individual needs such as: physical, emotional, cognitive, behavioural, social and individual’s wellbeing can be attained. There are numerous interventions that schools use to increase educational attainment, but from research it has been concluded that not every intervention will suit every school, planning needs to be effective and all stakeholders need to have a positive holistic approach. There are many positives advantages of interventions such as wellbeing, educational attainment, prevention of bullying, whole school ethos, collaboration of staff and pupils and development of social and emotional skills. Limitations of interventions are that children may miss vital important/educational support as they may miss one area of learning/subject in replace of the supported intervention, planning is not thorough and therefore the intervention will be unsuccessful, assessment is not properly carried out to ensure the progress of the children and staff are occasionally not fully trained or have the subject knowledge and understanding to ensure positive educational attainment. 
Specifically, to the intervention created about a nurture group intervention incorporating both language and social skills, the advantages of this type of intervention are; that both literacy and social skills naturally linked between one another, literacy attainment will increase, children will learn social skills without feeling that it is a specific lesson, children will feel safe in a relaxed environment which will decrease stress and anxiety and promote wellbeing. The limitations to the nurture group is that children may not integrate well back into the mainstream environment, if the nurture group is consistently on the same day children may miss out of a large array of information from areas of learning/subjects, other peers may bully or stereotype the children involved within the intervention.
To conclude unless the intervention is implemented correctly with clear and concise planning then the implementation of the intervention will not succeed. Furthermore, there are many studies of the successfulness of nurture groups both in Wales and in other countries across the UK. It is important that nurture groups are a safe environment and that the progress of all individuals is assessed. 
Wellbeing
Wellbeing is one of the six areas of learning experiences with Donaldson’s Successful Futures, and the CAMAU project is one of the leading projects to ‘develop a shared understanding of ‘progression’ in the learning of children and young people between the ages of 3 and 16 in the context of Successful Futures’. Wellbeing has been a key aspect of transitions and the implementation of interventions and is also vital for a successful progression of educational attainment. As Maslow’s Hierarchy of Needs also portrays that to enable us to develop, our basic needs should be met, one of those needs is wellbeing. To promote the wellbeing of individuals the United Nations Convention of the Rights of the Child (UNCRC) and the Wellbeing of Future Generations Act (Wales) ensures that children have the voice they need to convey their rights and needs and that their basic needs are provided. 
Evaluation of script
The script appeared to be the most challenging aspect of the assignment, due to the nature of its learning outcomes and presentation. Previous assignments have lent themselves to an academic approach, however, the presentation had to ensure that it was mindful of the audience due to the nature of the intention. It was interesting to gather the evidence to support the intervention created and to ensure that the message was conveyed in a persuasive manner. The script flowed together well as the ideas or themes lent themselves together. It was also a different approach to an assignment that hasn’t been challenged previously, which was very enjoyable to collate evidence to then support the presentation. What was challenging with regards to the creation of the script was how much theory to input and how to plan the script to guarantee that it flowed and had the correct learning intentions within. 
Evaluation of production of script
The production of the filming of the script came naturally. Whilst researching how to film the script, it became apparent that on PowerPoint presentation, with the use of a webcam, there is the opportunity to video the presentation with a video webcam in the bottom right hand corner. This enabled the script to flow through the presentation. This was an easy way to produce a film, due to the accessibility of the application. The challenging aspect was the length of time to ensure everything came together and filming the script at the last minute due to ensuring that there was sufficient evidence within the body of the text. It could have been improved by using a different video or application to ensure that it looked more professional. Also, if there had been more practice of the script then it may have not had as many language errors such as mumbling. However, what was noticed that, the increase of practices, the increase in mixing up words appeared. 
Evaluation of the module relating to the teaching standards
The overall thoughts of the module are positive and insightful. It was a very interesting module as the research derived from personal need to develop a deeper understanding of the topic of home education. There were many aspects of the research to investigate, which ensured the development of further knowledge and understanding of what happens behind the scenes of the school. However, what was noted was how much time was wasted on the history and information of home education, rather than the interventions which would have been beneficial. Nevertheless, ensuring a deep knowledge has provided a valuable contribution to the continuous professional development for professional teaching experiences.
The module ensured engagement due to the many different Qualified Teaching Standards (QTS) that it touched upon. The information ensured collaboration between the module leaders as one perspective, and to contemplate the numerous multiagency practitioners that work within education and authorities, to ensure that each child’s wellbeing, attainment and aspirations are catered for. Due to the nature of the learning intention of the file, it has ensured that all the information has been collated to widen knowledge and understanding of the five themes; transition, wellbeing, UNCRC, inclusion and pupil progress, to use for the examination. 

Appendix 1 – Critical Analysis of Home Education 
Home Education
	Every child has the right to an education whether that be within a local authority school or are home educated. Over the past 6 years according to STATS Wales the number of children who are home-educated in Carmarthenshire has increased from 25 pupils to 70 pupils from 2012/2013 to 2017/2018. Therefore, we need to ask ourselves why parents are looking to educate their children at home. 
There are many reasons that parents and children decide to home educate, the common theme whilst developing understanding of home education is that schools are not providing the positive experience that children require and are unable to cater for children with additional learning needs. Other reasons also include bullying, negative experiences of school that the children’s parents received, negative impact on formal learning, the hindrance of developing creativity, formal learning not being child led which then leads to boredom and frustration of the school environment. 
	There are many advantages to having an elective home education, such as: the learning being focused on the child’s interests, positive environment ensuring health and wellbeing is focused on their child, freedom of learning – children can learn what they want and for how long or short they want to, the learning environment can be on a ‘continuum from a formal, structured, schedule-based and mostly within the home environment, through to autonomous or child-led education or unschooling’ according to Welsh Government (2017:8)
	To conclude there are many positive and negative aspects of home education, however, what has been concluded from the research undertaken is that there is little support for children to transition back to a mainstream school from a home education. Although, ensuring that there is an open mind to this transition, is vital for an individual’s progress and wellbeing. 

Appendix 2 – Critical Analysis of Transitions
Transitions
Bronfenbrenner in 1979 saw transition as an ecological concept with ‘comprising an interlocking set of systems of home, nursery and school through which children travel in their early years of education.’
There are numerous definitions of the term transition, NASEN state that transition is used to refer to ‘life changes that children and young people may go through.’ (2014:1) The English dictionary online says that a transition is ‘the process or a period of changing from one state or condition to another.’ Children throughout their lives both educationally and personally go through numerous transitions through life. The transition from womb to the outside environment, from home to school, bereavement, new siblings or parent involvement, divorce and so on. Children’s development can be seen as the way in which a child changes over time, this can include biological, cognitive, emotional, behavioural and social. Ensuring that children have a smooth transition between these, involves everyone within their life; the main individuals being the educators that support them and family. Teachers, learning assistants and other agencies need to ensure that children are supported throughout this change for their cognitive and emotional development. Brooker (2002) outlined how ‘children move from the ‘child in the family’ to ‘pupil in the school’ and how the values of home and school often differ.’ Therefore, whilst children are transitioning it is important that their wellbeing and mental health are considered, as this can be a challenging experience.
With wellbeing and mental health being a key aspect of children’s development, Donaldson’s Successful Futures ensures that children’s wellbeing is important into a child’s education. He suggests that children need to be healthy, confident individuals, with wellbeing at the foremost of a child’s experience within education. Burrell and Bubb state that ‘initial success at school both socially and intellectually, leads to a virtuous cycle of achievement. (2000)
However, if the transition process for an individual’s experience is negative then their development may hinder. Situations that may hinder a child’s positive transition could be communication difficulties between schools, planning transition experiences, children not being made aware of the transition, additional learning needs may need extra requirement and time to process the transition and child’s mental health and wellbeing may not be catered for to name a few. Fabian and Dunlop (2005) draw our attention how ‘changes of relationship, teaching style, environment, space, time, contexts for learning itself, combine at moments of transition making intense and accelerated demands’ on the pupils within the experience. 
To conclude there are many ways to ensure a smooth transition is produced for an individual, however there are many opportunities for this transition to be negative, and how one individual may feel and experience the transition process may be differ for another.  

Appendix 3  – Critical Analysis of Interventions
Interventions
The Cambridge dictionary states that the term intervention is the ‘action taken to intentionally become involved in a difficult situation to improve it or prevent it from getting worse.’ In education it is important that an early intervention is applied for individual’s as quickly as possible to ensure that a child is supported. Early intervention can come from teacher observations, formative and summative assessment, parental observations and even peer observations of an individual’s decrease in their academic work, emotional behaviour or in their mental health or wellbeing. An intervention can improve progress, outcomes, health, education and life. The early intervention may not address the symptom but can alleviate the factors. 
The types of interventions that can be considered are: curricular, extra-curricular, wellbeing emotional and collaboration. Interventions that may target curricular can be interventions such as Read, Write Inc and Big Maths. Extra-curricular interventions are: ICT club which can improve digital competency. Wellbeing and emotional interventions such as SEAL; Social and Emotional Aspects of Learning and nurture groups to support social skills. Lastly, interventions that provide positive support for collaboration include talking partners to promote collaboration between children. 
Interventions can help promote a variety of educational skills and personal attributes. However, some research shows that interventions are hard to assess due to the nature of whether other aspects such as different teaching styles, home tutoring or a maturity in children’s behaviour and attitude may contribute to their academic progression, rather than the implementation of an intervention. A limitation of interventions is that if it has not been properly planned and prepared then the success of it may hinder. Also, if a whole school approach is not implemented then the intervention cannot succeed its effort. Lastly, some educators do not believe that interventions are a positive way of progressing children, due to circumstances where if the pupils miss certain lessons then they will not be able to progress in that area, and a constant circle of a need for interventions is attained within the school. Ofsted carried out a case study on interventions in both primary and secondary schools, they stated that not one school was successful in the implementation of an intervention however, what they did note was that 
‘quality of the leadership and management of intervention was a key factor in determining impact. This required careful analysis of pupils’ progress; prompt  identification of those pupils who might benefit from intervention; flexible organisation of programmes to respond accurately to pupils’ needs; good quality training for staff; and regular monitoring of provision and pupils’ achievement.’ (2009:4-5) 
To summarise to ensure that an intervention should positively progress, recommendations from Ofsted suggested there needs to be clear planning, identification of children’s needs and abilities, continuous training for staff involved and supporting schools to monitor and evaluate their progression.

Appendix 4 – Critical Analysis on Inclusion 
Inclusion
The term inclusion aims to ensure equal access for all individuals which does not depend on your race, gender, disability, religion, sexual orientation and so forth. Every schools aim is to ensure that all pupils receive an inclusive education. Miller and Katz (2002) defined inclusion as ‘a sense of belonging: feeling respected, valued for who you are; feeling a level of supportive energy and commitment from others so that you can do your best.’ 
Inclusion for children within education should ensure that the needs and development in all areas of the school experience. Kirsty Williams also states in Our National Mission that we need to focus on ‘strong and inclusive schools committed to excellence, equity and wellbeing.’ Inclusion can also ensure that children with additional learning needs are able to spend time with their mainstream peers and are able to have input from mainstream teaching and learning. 
‘Children react differently to change and new experiences. Asking children allows adults to develop children’s own ideas and support them to bridge the nursery and elementary experiences. Such discussion reveals that children may feel acutely embarrassed by their lack of knowledge, or difficulty in finding their way around a new place, but also that they like their current abilities to be recognised.’ (Dunlop, 2001)
For children with additional learning needs, the transition process may require a longer transition time, more resources, more frequent and lengthy visits than a mainstream child. Fabian and Dunlop highlights that ‘transitions may also support early integration of groups from different backgrounds, thereby becoming a necessary element of inclusion.’ (2006:3) 

Appendix 5 – Critical Analysis of Health and Wellbeing
Health and Wellbeing
The Social Services and Wellbeing (Wales) Act 2014, defines wellbeing as the 
‘wellbeing in relation to a person, means wellbeing in relation to physical, mental health and emotional wellbeing, protection from abuse and neglect, education, training and recreation, domestic, family and personal relationships, contribution made to society, securing rights and entitlements, social and economic wellbeing and suitability of living accommodation.’ (2014:5) 
With Donaldson’s Successful Futures, Health and Wellbeing has been regarded as one of the six areas of learning and experiences. He also stated that one of the four purposes of the curriculum should be that children should be confident and healthy individuals. School’s are ensuring that wellbeing is at the forefront of a child’s educational experience with wellbeing assessment tools such as Speakr, ‘Check In’ time and Circle Time as some of the interventions that have been brought in. It is difficult to assess a child’s wellbeing and with children’s suicide rates increasing, it is now more important than ever to ensure that every child’s experience is positive, and every child’s wellbeing is being noted. 
There are many stakeholders that are involved with mental health and wellbeing such as the pupils themselves, parents, teachers, senior staff, headteacher, child and adolescent mental health service or CAMHS to name just a few, but it is a duty of care to ensure that any individual working with a pupil that feel that the child should need further support should go through the correct policy and procedure within that school. In Estyn’s inspection of education and training in 2016-17 they noted that schools’ ‘wellbeing of the pupils is at the heart of their work.’ (2017:48). 
A recent academic article highlighted the positive way to incorporate and include the partnership of parents and ensuring their wellbeing. To ensure there was a smooth transition between the nursery and the reception class within the primary school, they ensured that the theme of progression in learning was incorporated in both year groups. The theme was ‘Jack and the Beanstalk’ and the children were able to take story sacks home to develop knowledge and understanding with their parents, then the parents were able to visit the school and see their children within the school environment. Once the transition had been complete the Jack and the Beanstalk theme continued out into the corridor where the school had designed the corridor into a beanstalk which incorporated all the children’s photographs leading to their new classroom. This ensured that the children were relaxed within the environment, they had visits to their new classroom so were prepared and they were also then able to anticipate the change. 

Appendix 6 – Critical Analysis on Whole School Approaches
Whole School Approaches
According to the Department of Education (DfE) a whole school approach is a ‘cohesive, collective and collaborative action in by a school community that has been strategically constructed to improve student learning, behaviour and wellbeing, and the conditions that support these.’ Ensuring that specific interventions are a whole school approach will also impact on the success of the implementation. A whole school approach should incorporate the ethos, culture of the school along with ensuring that the needs of the pupils, staff and wider community are being met within the learning environment. Hampshire County Council proposes that there are nine over-arching areas of improvement that incorporates a whole school approach these are:
· ‘leadership, management and managing change,
· Policy development,
· Learning and teaching, curriculum planning and resourcing,
· School culture and environment,
· Giving children and young people a voice,
· Provision of support services for children and young people,
· Staff continuing professional development (CPD) needs, health and wellbeing,
· Partnerships with parents/carers and communities
· Assessing, recording and reporting the achievement of children and young people.’
Sometimes ensuring a whole school approach should widen out into ensuring that it also involves the parents. As when children are transitioning from one setting to another, we can find that the ones that are struggling with this change are the parents. As Fthenakis points out that ‘transition to school becomes a family transition, and not just the child’s.’ (1998) It is important that schools and families work together in collaboration for their children and pupil’s to experience a smooth transition into any setting. 
Appendix 7 – Critical Analysis on School Development Plans
School Development Plan
A school development plan is an action plan that regards the improvements that the school or outside agencies such as Estyn may have identified. Welsh Government (2014:3) noted that a School Development Plan or SDP is the school’s ‘strategic plan for improvement’. The SDP will be informed and updated from the school’s self-evaluation of learner outcomes, these include both long and short-term plans and outcomes for the school. The school’s development plan would normally prioritise the national priorities of raising the literacy, numeracy attainment and the impact of poverty on educational attainment. The school development plan would include the priorities of the school, stakeholders involved, how long the priorities will be action for, action points of how to develop the school’s priorities and the cost of the action points implemented. Estyn will then ensure that they support the schools to action all their priorities. The school development can ensure that the targets set by Estyn will raise attainment of the pupils. The difficult area of creating and implementing an effective school development plan within your school is ensuring that; all stakeholders have a positive whole school approach, planning is concise, action plans to be as detailed and applied by the given timeframe and the action plans also need to realistic targets that everyone can aim to. The SDP is a whole approach therefore the school needs to ensure a positive participation on stakeholders is accounted for. 
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