Curriculum Design Portfolio

Introduction

The National Curriculum was introduced in England, Wales, and Northern Ireland in 1988 with the intent to ensure consistency across all schools. Before the Education Reform Act (1988), the curriculum was decided by each Local Authority or individual School. The purpose of the change was to make sure that the level of skills, knowledge and understanding could be assessed at the end of each key stage. Although this helped some schools to raise their standards, it restricted teachers as they no longer had time to go into depth on subjects that may need further exploration. Instead, there was more focus on assessment and standards meaning some topics were skimmed over and pupils were taught how to pass, which in turn created a restricted curriculum. To overcome this issue, some schools in Wales decided to offer a 3year Key stage 4 to enable full coverage of the content needed for GCSE. However, this took up time allocated to Key stage 3 which then meant that content was missed. It also meant that pupils were choosing their options in year 8, where they may not know what career path they would like to follow. 
To combat this, in 2014 Professor Graham Donaldson was charged with conducting a review of the curriculum in Wales to ascertain if Children and Young People are receiving the best possible education. The review ran between March and December 2014, where he and his team met with around sixty schools from different settings as well as parents and carers, local businesses and communities around Wales. 
The review highlighted both positive and negative aspects of the curriculum, which will be discussed in further detail. 
Donaldson stated that school should “... build on the many existing strengths of Welsh education and aim to provide both a vision for the future and a means of realising that vision that is coherent and manageable.” (Donaldson, G, 2015)
This portfolio aims to outline the changes needed in the design of a curriculum due to the introduction of Successful Futures. The portfolio will discuss five elements that will have an impact on the ability of a school to successfully implement a curriculum design. The elements that will be discussed are as follows:
· Curriculum content
· Budget
· Area
· Staff buy in
· Assessment
The curriculum design that will be discussed in this portfolio is for a small Secondary School that has three additional learning needs facilities. The facilities are a Specialist Teaching Facility (STF), Autistic Unit and Behavioural Unit. The school has a high level of deprivation where 53% of the pupils are eligible for free school meals (eFSM) pre-Covid 19 (appendix 1), the highest in Wales. In addition, 80% of pupils live in the 20% most deprived wards. This demonstrates the level of deprivation and challenge locally.
I will explain the reasoning behind my decisions for choosing the curriculum I have based on the five elements that I believe have an impact on how a curriculum is designed. 


Main

In order to gather information to determine how the curriculum should look, I undertook several research tasks. Firstly, I undertook a SWOT (Strengths, Weaknesses, Opportunities and Threats) analysis (appendix 2) to assess the organisation's capabilities, explore opportunities open to it and identify actual and potential threats to its success and gather the information needed to answer them. It can help to decide what strategies to use in the future so that you see continued success.
“A SWOT analysis may be a tool for bridging the gap between methodological challenges and the implementation of impact measurement in systematic quality management.” (Leiber, T et al. 2018)
Secondly, I completed a PESTLE analysis (appendix 3) of information that I gathered from a questionnaire that I sent out to teaching and support staff of a secondary school. The PESTLE analysis looks at opportunities and threats that come from Political, Economic, Sociological, Technological, Legal and Ethical aspects of deciding on what works best for the school. It is used to help understand and assess all the external factors affecting the organisation.
“PESTLE Technique is a strategic management technique which can be used effectively in external risk identification process of Risk Management Plan.” (Rastogi, N & Trivedi, M, 2016)
Finally, I created a force field analysis (appendix 4) to look at the forces for change and forces for resistance when implementing a new curriculum design. I did this as a “force field analysis demonstrates the complexities of the change process and how driving and resisting forces are incorporated within the planning and implementation phases.” (Baulcomb, J, 2003)
These 3 analyses helped determine which elements would determine if a curriculum could be changed and factors need to be taken account of when making changes.
The purpose of education is to create personal empowerment, cultural transmission, preparation for citizenship and preparation for work. All these aspects are an important part of education, but the level importance may differ depending on the area in which a school is situated. As the school I will be referring to throughout this portfolio is in a deprived area where very few people strive to continue their education, I will endeavour to explain why I believe that preparation for work is most important for the pupils of this school. However, that does not mean that I do not believe that there should be opportunities for pupils to choose a path that will allow them to continue their studies. On the contrary, there should be opportunities for pupils to follow the learning pathway they desire. It is the school's responsibility to offer these choices. 
Additionally, it is important to understand that a child’s development is affected by several factors, not just the immediate surroundings of family, friends and school. To realise this, I have looked at Bronfenbrenner's Ecological Systems Theory. “The Ecological Systems Theory provides a holistic approach which is inclusive of all the systems children and their family are involved in, accurately reflecting the dynamic nature of actual family relationships” (Hayes & O’Toole, 2017) 
The diagram below (Fig. 1) shows the five ecological systems that Bronfenbrenner believes affects a child's development. The Microsystem is the first level that are in the immediate environment of the child. This includes parents, siblings, friends and school. The Mesosystem is the second level that encompasses the Microsystem. This is where there is interaction between the child’s Microsystems, such as between siblings or between parents and teachers. These interactions can influence a child’s development both positive and negative depending on the relationship. The third level is the Exosystemic. This concerns such things as the area they live in, the parents' financial situation, environments that do not have a child involved, but affects them none the less. The fourth level is the Macrosystem. This level focuses on socioeconomic status, wealth, poverty, and ethnicity. The culture that a child grows up in and is surrounded by influences their experiences and therefore influences their development. The fifth and final level is the Chronosystem. This level consists of environmental changes, such as a global pandemic or parents getting a divorce. 
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Figure 1 – Bronfenbrenner's five ecological systems
Knowing these five ecological systems will help create an ethos within a school that allows for diversity and will create a positive learning experience for pupils regardless of their background or socioeconomic status. 


Element 1 - Curriculum content and planning

In this section I will discuss the current position of the school, where the school wants to be and how I plan to implement the curriculum. I will also discuss the progression steps and achievement outcomes of the learning continuum. 
When looking at curriculum design there are several points that need to be considered. The design of the curriculum will need to be based on the Curriculum for Wales framework and must ensure that the curriculum requirements are adhered to whilst still allowing some discretion to each school on how their curriculum will look. 

The purpose of a curriculum is to enable learners to develop as:
· Ambitious, capable learners, ready to learn throughout their lives.
· Enterprising, creative contributors, ready to play a full part in life and work.
· Ethical, informed citizens of Wales and the world.
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.

Current position
At first, I will examine the current curriculum plan by subject at the school, as seen in the table (table 1) below. 
The school runs a 2-week timetable, where Key Stage 4 must choose 3 options and Welsh Baccalaureate (Level 2) is compulsory for all pupils. The current year 10 and year 11 cohort chose their options in year 8 as the school had a three-year key stage 4 in place. The school decided to follow this path to maximise the time spent on coverage of the curriculum content to allow pupils as much time a possible on their GCSE subjects. However, this did not work as planned. On the contrary, pupils did not have the skills required to be able to access the GCSE curriculum as they had missed valuable time needed to gain the literacy, numeracy and digital competence skills needed. Thus, meaning time was required to cover the skills first before covering the content. The school decided to revert to a traditional two-year key stage 4 with the current year 9 pupils. The school has a mixture of vocational subjects and more traditional GCSE subjects available to choose at Key stage 4.
	Subject
	Year 7 Hours Per Subject
	Year 8 Hours Per Subject
	Year 9 Hours Per Subject
	Year 10 Hours Per Subject
	Year 11 Hours Per Subject

	English
	8
	8
	8
	7
	7

	English Literature
	
	
	
	4
	4

	Maths 
	8
	8
	8
	7
	7

	Science
	8
	8
	8
	7
	7

	Science additional
	
	
	
	4
	

	History
	3
	3
	2
	4
	4

	Geography
	3
	3
	2
	4
	4

	Religious Education
	1
	1
	1
	
	

	Welsh
Baccalaureate
	
	
	
	5
	5

	Welsh Compulsory 
	2
	2
	2
	4
	4

	Llys Nini (Built environment)
	
	
	
	4
	4

	Creative Media
	
	
	
	4
	

	Tide (Prince’s Trust)
	
	
	
	
	4

	Spanish
	3
	3
	3
	4
	4

	Technology
	2
	2
	2
	
	

	Food Technology
	
	
	
	4
	4

	Drama
	
	
	
	4
	4

	Health and Social Care
	
	
	
	4
	4

	Construction
	
	
	
	4
	4

	Textiles
	
	
	
	4
	4

	Art
	2
	2
	2
	4
	4

	Performing Arts
	2
	2
	2
	
	

	PE Compulsory
	3
	3
	3
	2
	2

	PE Optional
	
	
	
	4
	4

	ICT Compulsory
	2
	2
	2
	
	

	ICT Optional
	
	
	
	4
	4

	Public Services
	
	
	
	4
	4

	Work skills 
	
	
	
	4
	4

	PSE
	2
	2
	2
	2
	2

	
	
	
	
	
	


Table 1 – Current curriculum plan
Where does the school want to be?
The purpose of the new curriculum is to enable pupils to gain the skills, attitude, knowledge and understanding needed in an ever-changing world. To aid this we can look at Bloom’s Taxonomy. The framework elaborated by Bloom and his collaborators consisted of six major categories: Knowledge, Comprehension, Application, Analysis, Synthesis, and Evaluation. The categories after Knowledge were presented as “skills and abilities,” with the understanding that knowledge was the necessary precondition for putting these skills and abilities into practice. This was revised in 2001 to be suitable for teaching, learning and assessment (Fig. 2) and to reflect the idea that learning is not just passive acquisition, but an engaged, active participation.
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Figure 2 – Bloom's Taxonomy (new version)

Bloom’s Taxonomy consists of three domains that reflect the types of learning we all do. These are cognitive, affective, and psychomotor. Each domain has various levels of learning, ordered from the simplest to the most complex and associated with relevant action verbs. This links in well with the vision for the Curriculum for Wales Framework as it allows pupils to gain the required skills, attitude, knowledge and understanding needed to progress through the progression steps in each of the six areas of learning experience (AOLE). These six AOLE’s should have Literacy, Numeracy and Digital Competence embedded throughout and have a range of ‘wider skills’ necessary for modern life and work. These wider skills include critical thinking and problem solving, planning and organising, creativity and innovation and personal effectiveness. The curriculum assessment bill states “The Curriculum for Wales Framework is a clear statement of what we see as important in a broad and balanced education. At its heart is our aspiration for every child and young person in Wales, as defined by the four purposes of curriculum.”  (Curriculum assessment bill, 2021)
The school has already identified the need for change within the curriculum to incorporate the findings in the Successful Futures report within their School Development Plan (appendix 5). Additionally, the school has identified the need for literacy and numeracy intervention for pupils within years 7, 8 and 9 to improve their standardised score in preparation for GCSE’s. However, the impact of this intervention has yet to come to fruition. 

How will we get there?
To assist me in designing a curriculum suitable for the school, I have researched the curriculum being taught in Finland, Scotland, and the Netherlands. I initially looked at the curriculum in Finland as it was once failing on the PISA table (Programme for International Student Assessment) as Wales was. PISA measures 15-year-olds’ ability to use their reading, mathematics and science knowledge and skills to meet real-life challenges. The assessment shows if schools are becoming more or less effective in preparing students for further education or for the world of work. Finland recognised that competencies required in society and working life had changed, and there was a need for reform within the education system to have a fairer and more inclusive school system.
To enable schools in Finland to be “developed both as a growth community and as a learning environment” (Kauppinan, J, 2016), the Finnish National Board of Education (FNBE) consulted with teachers and industry to create a National Core Curriculum (NCC) that runs from early childhood to upper secondary education and upper secondary vocational qualifications. The NCC includes Requirements of Competence-based Qualifications and determine the core objectives, contents, and guidelines for teaching. Education providers prepare their own local curricula based on these national documents. Both upper secondary pathways allow students to continue their education at degree and master's degree level at either a university or polytechnic (Fig. 3).  For those following the vocational qualification route, there is also an emphasis on work experience throughout. 
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Figure 3 – Education in Finland
The curriculum in Finland also incorporates the need for pupils to develop as human beings and as citizens, by utilising competences that are cross-curricular (Fig. 4) and transforming the school culture (Fig. 5).
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Figure 4 – Competences                              Figure 5 – Rethinking culture
These ideas are like the purposes researchers in Wales outlined in the Curriculum for Wales Framework, where they determined that pupils should aspire to be:
· Successful learners
· Confident individuals
· Responsible citizens
· Competent adults
· Have healthy minds and bodies.
Additionally, I researched the curriculum in Scotland, known as the Curriculum for Excellence (CfE). Scotland has decided on four purposes, or capacities which put the learners at the “heart of education”. The four capacities outlined by the CfE are for Children and Young People to become:
· Successful learners
· Confident individuals
· Responsible citizens
· Effective contributors
These recommendations came from a document called ‘Teaching Scotland’s Future,’ which is a review of teacher education in Scotland, undertaken by Professor Graham Donaldson in 2010. The Scottish curriculum has eight areas of learning:
· Expressive arts
· Health and wellbeing
· Languages (including English, Gàidhlig, Gaelic learners, modern languages, and classical languages)
· Mathematics
· Religious and moral education (including Religious and moral education and religious education in Roman Catholic schools)
· Sciences
· Social studies
· Technologies.
Along with the eight curriculum areas, literacy, numeracy, and wellbeing should be seen across all areas of the curriculum. As can be seen, these are almost identical to those set out in the successful futures report.
In the Teaching Scotland’s Future report Donaldson states the importance of Continued Professional Development (CPD) for teaching staff, regardless of their experience. “Teacher education should be seen as and should operate as a continuum, spanning a career and requiring much better alignment across and much closer working amongst schools, authorities, universities and national organisations.” (Donaldson, G, 2010).
It is important that all school staff undertake CPD throughout the year, which is why schools in Wales have a set number of in-service training (INSET) days. However, the training that is delivered is not always suitable. Training should relate to the needs of the school and be linked to the school development plan (SDP), set out by key collaborators in each individual school. It is also essential that staff keep a record of their training and experiences, “to support more effective management of personal and professional development a new system of online profiling should be developed. This should integrate progress, targets and next steps from the outset of initial teacher education, through induction and into continuous professional development.” (Donaldson, G, 2010).
To combat this the Welsh Government created the Professional Learning Passport (PLP) which allows users to capture their learning experiences, which may alter their teaching practices and help reflect on what they have learned. However, this tool is not used as efficiently as it could. Very few staff members use this tool as there has been little or no training on how to use it. 
The review of teacher education in Scotland also highlights the need for teacher training to “include the possibility of master's credits, where appropriate.” This is something that the Welsh Government has taken on board as in November 2020, they announced that they would support 500 education professionals to take the ‘National Masters in Education’ qualification, starting in September 2021. This is aimed at professionals in year 3 – 6 of their practice, with the aim to strengthen the relationship with the higher education sector and to enhance the professional knowledge and practice of teachers. 
Finally, I researched the Dutch education system. The Netherlands has an education system that is ranked third in the world by the World Economic Forum and is one of the highest ranked by PISA. The Netherlands offers a choice of education philosophy, these include Montessori schools, where pupils are taught to be independent. In Dalton schools, pupils work on projects in groups. Finally, there are Jenaplan and Waldorf schools, where the community play a role and there is a strong focus on nature. 
There are three levels of secondary education (high school) in the Netherlands. Students can follow a pre-vocational education (VMBO), general secondary education (HAVO), or pre-university education (VWO). Depending on the pathway chosen (Fig. 6), all students could attend either universities of applied sciences or research universities. 
Lower secondary education in all three secondary school pathways covers the following core subjects: Dutch; English; mathematics; Man and Nature, including topics related to science, technology, and healthcare; Man and Society, including topics related to history, social studies and citizenship; arts and culture; and physical education. 
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Figure 6 – Secondary education pathways in the Netherlands
Researching Finland, Scotland and Netherlands highlights the need for pupils to follow different pathways depending on their career choice, interests, and abilities. Along with this, where they live may have an impact on the pathway a pupils may take. It shows the importance of needing both academic and vocational qualifications, whilst also working closely with local businesses and industry. Whilst the three countries differ in the way they deliver the curriculum, all three recognise the importance of collaborating with key stakeholders. These being colleges and universities, businesses, parents and most importantly the pupils. It also highlights the need for constant professional development of staff as education is ever changing.  

Due to the current climate, there is a need to incorporate blended learning into the curriculum, where blended learning can be thought of as “an approach to education that combines online educational materials and opportunities for interaction online with traditional place-based classroom methods. It requires the physical presence of both teacher and student, with some elements of student control over time, place, path, or pace.” (Lawless, C, 2020). The UK was not prepared for blended learning when it was required during the global pandemic. However, schools in Wales are better prepared due to the use of HWB throughout the country. This needs to be utilised in a far greater way than it is currently.
My vision for the school is to develop pathways that will work best for the learners. It is an intrinsic component of a progressive curriculum and will allow us to equip children and young people (CYP) with the skills and values for the wider world. Innovative curriculum design ensures that all young people have coherent educational pathways which match their aspiration. Developing a vison and ethos is essential, as Turner says “The first step in designing your curriculum and assessment is to establish a clear vision of what you want to achieve. In order to create a system that has meaning, you will need to start with a foundation based on values and ethos.” (Turner, S, 2016). Colleges, universities and employers need to be involved in co-designing the curriculum, so they begin to understand the quality of thinker that comes from a Welsh school. It is important to form strong links with industry and business, locally, nationally and internationally as these partners can add value in a way that a school-based curriculum cannot. There is a need to uplift communities to help us instil a relevance and importance to education that some of our communities presently lack. It is important that the curriculum is accessible to pupils, regardless of their background, abilities or socioeconomic status. No child should be disadvantaged due to them being from a deprived area.  As Christine Counsell stated, “A curriculum exists to change the pupil, to give the pupil new power.  One acid test for a curriculum is whether it enables even lower-attaining or disadvantaged pupils to clamber into the discourse and practices of educated people, so that they gain the powers of the powerful.” (Counsell, C, 2018). Having input from pupils about interests and possible content through pupil voice, will improve engagement so that we can eliminate low level disruption. The emergence from lockdown will slow the evolution of the curriculum in a number of ways. Mental Health and well-being will be key areas of concern over this time. Leaders will have to find the headspace to consider how to develop enabling processes of the curriculum such as the development of the school as a learning organisation (SLO).

Implementation
I see my curriculum as an ongoing journey where pupils can progress at their own pace. However, this does not mean that we should not have high expectations of learners. On the contrary, there should be a high level of challenge suitable for each pupil to continue through the progression steps. The curriculum will encompass the four purposes as outlined by the curriculum for Wales Framework, where pupils should be:
· Ambitious capable learners.
· Enterprising and creative.
· Ethical, informed citizens.
· Healthy, confident learners and valued members of the society.
New curriculum must include the six areas of learning experience - Expressive Arts, Health and Well-being, Humanities, Languages, Literacy and Communication, Mathematics and Numeracy, Science and Technology. Within the areas of learning and experience, the following elements are mandatory— English, Relationships and Sexuality Education, Religion, Values and Ethics, Welsh. These must be underpinned by the mandatory cross-curricular skills of Digital Competence, Literacy and Numeracy. 
A school curriculum must:
· Contain the six areas of learning and experience.
· Encompass the statements of what matters (as set out in the statements of what matters code)
· Reflect the principles of progression set out in the progression code.
· Include the mandatory curriculum elements.
· Encompass the mandatory cross-curricular skills.
As a result of the Successful Futures report in 2015 it was recommended that all learners in Wales experience Digital skills within each subject in equal to other key skills such as Literacy and Numeracy. As a result, the Welsh government has released The Digital Competence Framework (DCF) and is the first element of the new curriculum for Wales to be made available. Digital competence is the set of skills, knowledge and attitudes that enable the confident, creative and critical use of technologies and systems. It is essential for learners if they are to be informed, capable and have the potential to be successful in today’s society.

To aid this I have designed a curriculum that follows the paths seen below (Fig. 7). 
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Figure 7 – New curriculum structure


At key stage 3 I believe it is important to follow the Areas of Learning Experience (AOLE) as outlined in the report. First is Expressive Arts, which will incorporate Art, Music, Textiles and Performing Arts. Second is Health and Wellbeing, which will incorporate Physical Education, PSE and Food Technology. Third is Humanities, which will incorporate History, Geography and Religious Studies. Fourth is Language, Literacy and Communication, which will incorporate English, Welsh, Spanish and Sign Language. Fifth is Maths and Numeracy. Finally, there will be Science and Technology, which will incorporate Science, STEM and Resistant Materials. Alongside the six AOLE’s there will be Digital Technology, Enterprise and Community Challenge (Fig. 8). It is important that as well as Digital Competence being embedded in each AOLE, there are standalone Digital technology lessons so pupils can learn new skills that are needed. Another key element of the curriculum will be enterprise. This will allow pupils to collaborate, take risks and think creatively. I would also have community challenge at foundation level 1. The reason for this is that it is important that pupils are seen in a good light within the community. It also gives the pupils the chance to develop their knowledge and understanding of society, the community in which they live and an awareness of global issues, events, and perspectives.
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Figure 8 – Key stage 3 Structure
At key stage 4, pupils will have an option to follow a more traditional curriculum or a vocational curriculum. Some pupils may be more suited to subjects offered by the local college (Fig. 9). 
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Figure 9 – Key Stage 4 Structure
For learners aged 14 to 16, a school must design a curriculum so that, in addition to the mandatory curriculum elements and mandatory cross-curricular skills, it provides:
· Choice for learners in the other learning they will undertake, but in such a way that ensures all learners still undertake some learning in each Area.
· Include other elements which the school requires all learners (or some groups of learners) to undertake. 
All pupils will be required to have English, Maths, Welsh, PSE, Science and Welsh Baccalaureate (Level 2) lessons. Welsh Baccalaureate (Fig. 10) will give broader experiences than traditional learning programs, to suit the diverse needs of young people. The Skills Challenge Certificate (SCC) will promote enterprise and employability, Citizenship, Community participation and allow pupils to work independently and a project. Those pupils with English as an Additional Language (EAL), will have additional Literacy withdrawal. 
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Figure 10 – Welsh Baccalaureate

The school has three Additional Learning Provisions (ALP), which are a Specialist Teaching Facility (STF), Autistic Unit and an alternative curriculum unit for pupils unable to access the full curriculum. The pupils will be able to access certain subjects where suitable. This will be decided by their Individual Development Plan (IDP), a document that is developed by each Local Authority (LA) or school. Even though there are a diverse range of subjects on offer, it is important that equality is addressed within School. The curriculum must be inclusive and non-discriminatory. Therefore, the school must act in such a way that it benefits all pupils and allows participation by all. 
It is important to think about the hidden curriculum when thinking of content. The curriculum must be engaging and enjoyable. It must also create a clear expectation on promoting the values of democracy, mutual respect and tolerance of those with different faiths and beliefs. Sir Ken Robinson, a British author, speaker, and international advisor on education believes that there are 3 principles enables humans to flourish:
Principle 1 - Humans are naturally different and diverse.
Principle 2 - Curiosity makes us learn without further assistance.
Principle 3 - Humans are inherently creative.
Therefore, it is imperative that the lessons are individualised to assist teaching and learning. The curriculum needs to be broad to help curiosity so that pupils can showcase their various talents. A school should have a climate, culture and ethos that gives experiences to pupils that allows them to thrive. A teacher’s role is to facilitating learning by becoming a mentor and to stimulate and engage pupils. One method that could be used is to have project-based learning, where a teacher asks a question, pupils then need to devise a method to solve that problem. This will allow pupils to learn new information or activate prior knowledge, develop skills, and apply those skills to solve a real-world problem.  However, this method may not be suitable to each AOLE. It may work well in AOLE’s that require investigation but may not be suitable for all as not all skills are transferable. Therefore, it is the responsibility of the teacher to ensure there is a broad range of experiences available to pupils that is suitable for that subject and still allows a pupil to be creative, diverse and encourages curiosity. Pupils should be listened to. This does not mean they should determine what is taught, but pupils’ voices should be heard “‘One of the most sincere forms of respect is actually listening to what another has to say” (Myatt, M, 2018). 
There are some issues that may occur when implementing the curriculum. As this is a new curriculum, then it is highly unlikely that there will be the resources required to deliver the subject. The school will not only need to invest in resources, but also give time for staff to create the content of the curriculum. This will mean planning appropriately across each AOLE to ensure consistency. The links need to be authentic, there should not be cross-curricular links just for the sake of it. 
There may also be some training needs for staff. There is a need to invest in Professional Development, as CPD needs to be given high priority. “Every teacher wants and needs up-to-date knowledge about teaching and learning. This is why the TTA (Teacher Training Agency) promotes teaching as a research and evidence-based profession.” (Pollard, A, 2014). 
It is important that the school has a vision which should be agreed by all key stakeholders. The school needs to have short, medium and long term goals when incorporating the new curriculum and have a review process in each subject (Fig.11). 
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Figure 11 – Review process
This needs to come from the top down. Therefore, it is imperative that leadership at the school can communicate sufficiently with staff to enable staff buy in. It is also important that leadership allow staff to network with local schools and professional organisations to improve subject knowledge. The school must allow time for planning and designing the curriculum, but also allow time for review and refining. 


Element 2 - Budget

Money is a substantial barrier when designing a new curriculum, and there is little room for error as budgets are tight and decreasing every year. Therefore, there is a need to make a financial case that will highlight the need for each aspect of spending. In Wales, most secondary schools have a bursar that manages the budget that has been allocated to them. 
The Welsh Government receives funding through the Barnett formula, a non-statutory mechanism used by UK central government to allocate public expenditure to Wales, Scotland and Northern Ireland. It is based on population, not need.
Each school has a designated amount of money allocated to them by the Local Authority which can then be subsidised by grants such as the Pupil Deprivation Grant (PDG). This is allocated based on the number of pupils eligible for free school meals, as well as Looked after Children (LAC) and equates for approximately “40% of the extra funding for more deprived secondary schools” (Sibieta, L, 2020). This money is then allocated to different outgoings by the school bursar. These outgoings can be placed in to one of two categories. Capital expenditure, where money is spent on acquiring or significantly improving assets such as buildings and equipment. The second category which is revenue expenditure, where money is spent on the day to day running of the school.
 There are several factors that need to be considered when planning a budget. These include:
· Staffing levels based on the curriculum needs of the school.
· Does the school wish to introduce new resources/staffing to address the School Development Plan priorities?
· Will contracts/subscriptions etc. be renewed? – Are they being used effectively? Are they relevant to the needs of the school?

Staffing salaries is the biggest outgoing of a school (figure 12). The school must budget for teaching staff, associate staff as well as accounting for cover due to sickness or maternity. Staff salaries can account for up to between 65% - 90% of a school budget. This includes accounting for pay progression and percentage increments each April. Other costs that need to be taken in to account are utilities, premises, ICT procurement, departmental capitation and vehicle costs. 
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Figure 12 – outline of outgoings
Schools need to prepare for curriculum change two years in advance. If is going to change its curriculum offer, it is likely that they will see a change in its full-time equivalent (FTE) staffing figure, and/or a shift in subject staffing. There will also be a need for resources and training to address the priorities of the School Development Plan (SDP).  To help with this, schools should harvest the experience and expertise of staff by utilising their best practitioners to deliver in-house training. It is also essential that schools get the best value when purchasing goods and services. 
As school budgets are affected by the number on roll, it is important that each school endeavours to attract as many pupils as possible. Therefore, there is a need for a Unique Selling Point (USP) to attract potential pupil and having a unique curriculum that offers several pathways could be what attracts pupils to the school. Secondary schools have feeder schools that are attached to them. These schools form part of the cluster or network within a designated catchment area. However, a pupil may attend a school outside of the area. Each secondary school in Wales will be awarded approximately £6000 per pupil on average (Fig.13) based on data from the Pupil level annual school census (PLASC). Therefore, the more pupils on roll then the more money the school will receive from the Local Authority. 
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Figure 13 - School spending per full-time equivalent learner in Wales over time (Sibieta, L, 2020)
If a school budget is reduced, then the governing body that manages the budget will have to make some tough decisions, whilst ensuring that learning is not affected. 

Element 3 - Area

The school has a high level of deprivation where 53% (Table 2) of the pupils are eligible for free school meals (eFSM), the highest in Wales. In addition, 80% of pupils live in the 20% most deprived wards. Deprivation has a negative impact on education as “The relationship between deprivation and education is crucial for understanding the significant impact deprivation has on later outcomes in adulthood. There is a very clear pathway from childhood poverty to reduced employment opportunities, with earnings estimated to be reduced by between 15 and 28% and the probability of being in employment at age 34 reduced by between 4 and 7% “(Blanden, Hansen & Machin, 2008). 

	Year group
	Number of year group eFSM
	Percentage of year group eFSM

	All
	305
	53%

	7
	75
	57%

	8
	63
	46%

	9
	47
	47%

	10
	59
	58%

	11
	61
	54%


Table 2 – Pupils eligible for Free School Meals
The biggest barrier that is associated with the level of deprivation in the area and the impact this has on learning for many Children and Young People (CYP) is in terms of skill acquisition, self-esteem and aspiration. “Children living in poverty generally perform poorly in school, with markedly lower standardized test scores and lower educational attainment.” (Hair NL et al, 2015). Many pupils from the school go on to be ‘Not in Education, Employment or Training’ (NEET) once leaving school. “The annual survey of school leavers undertaken by Careers Wales on behalf of the Welsh Government provides a useful snapshot of pupil destinations which informs careers staff in their work with clients, parents, teachers, and employers”. (Careers Wales, 2015). Therefore, it is essential that the school offers a curriculum that allows pupils to obtain the skills required to allow them to flourish when compulsory education has ended. Pupils need to improve their self-esteem and aspire to greater things.

When also considering their limited income and poor housing conditions it is not entirely surprising that many people with learning disabilities live in deprived areas. If the government is serious about levelling up, we may get more investment to support pupils. It will also be necessary for the Government to support and uplift communities to help us instil a relevance and importance to education that some of our communities presently lack.

Element 4 - Staff buy in

Changes often occur within an organisation due to external pressures. In this case, a change needs to happen due to the Curriculum for Wales report. When making a considerable change within an organisation it is important to have a change management plan in place to ascertain who will be involved in the implementation of the change. This change is usually overseen by a senior leader within an organisation. However, it is important to have consultation with staff as they are the biggest asset within a school. By consulting with staff, it will ensure that colleagues are briefed on and understand the expectations of customers and their own roles and responsibilities in meeting these expectations, including any agreed standards. It will empower staff to deliver good customer service, including identifying and addressing their learning needs and providing other resources. Each member of staff needs to understand their role within the organisation so that there can be a smooth transition towards embedding the new curriculum. 
The Strengths of involving staff in continuous improvement is that it allows staff to have a voice and put across what they believe is needed to continually improve the school. There is a vast amount of knowledge within the staff below the senior leadership team, so it is imperative that knowledge is used. This will engage staff as it will involve them in decision making. It is important to grant staff the right to undertake action research to develop their practice “... a form of research in which teachers review their practice in the light of evidence and of critical judgement of others.” (Pollard, A, 2014). This could be in the form of Quality Assurance (QA) or from peer-to-peer observations and analysing the findings for use in improving performance. 
The school needs work as a team when implementing the curriculum change so must be able to communicate effectively. To aid this we can look at the Tuckman Theory (Fig. 14), where communication is key. There are 4 steps to Tuckman’s Theory:
· Forming
· Storming
· Norming
· Performing
[image: ]
Figure 14 – Tuckman Theory
At each stage group members may need to overcome conflict to achieve the group goal. There are of course advantages and disadvantages of working as a team. The advantages are:
· Superior performance
· Greater member satisfaction
· Greater civic engagement
· More learning
· More creativity
· Enhanced cultural understanding
The disadvantages are:
· More time, energy, and resources
· Conflict
· Social Loafing
· Blaming for shared errors
· Sleeping Member
· Scheduling

To improve staff buy in, there is a need for a clear vision. It is important that everyone knows why the change is occurring. There may be ‘legacy teachers’ within the organisation that may be resistant to change. However, in this case there is no option but to change as this is a government directive. “The head teacher of a school must ensure that the adopted curriculum is implemented for the school’s pupils...” (Curriculum assessment bill, 2021). 
Element 5 – Assessment

The main aim of assessment is to contribute to the educational process helping all pupils to become more effective learners. It is important to provide constructive feedback to students, focussing on success and improvement needs against learning intentions. This enables students to become reflective learners and helps them to close the gap between what they can currently do and what we would like them to be able to do.
Assessment plays a fundamental role in curriculum design and is intrinsic in identifying learner progression. Turner believes that “Assessment and curriculum are inextricably bound.” (Turner, S, 2016).  Assessment should be used to highlight a pupil’s strengths and areas for development to focus on the next steps of learning and not as a one-off assessment. “To support individual learner progression, assessment has three main roles – supporting individual learners on an ongoing, day-to-day basis; identifying, capturing and reflecting on individual learner progress over time; and understanding group progress in order to reflect on practice.” (Curriculum for Wales, 2020)
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Figure 15 – Assessment 
To combat this, the Welsh Government has created “What Matters” statements to aid teachers to follow the progression steps in each of the Areas of Learning Experience (AOLE). These progression steps are linked to the key stages as well as the four purposes outlined in the Curriculum for Wales framework.
It is important to support learners on a day-to-day basis and identify learner progress. This will aid planning for future teaching and learning experiences. This will ensure inclusivity, as all learners will progress at their own speed rather than being tested on where they should be. There is a need to use a range of assessment approaches so that a holistic picture can be built to review a child’s development. The use of quizzes and low stakes testing will provide teachers with information about what has been learned and what needs to be revisited. This is known as ipsative assessment as it compares a learner’s current performance with previous performance either in the same field through time or in comparison with other fields, resulting in a descriptor expressed in terms of their ‘personal best’.
Pupils need to know how they are progressing, so there is need for quality feedback. Staff should monitor and comment on pupil progress, establishing a dialogue between teacher and pupil to ensure pupils are able to improve their own learning with a focus on the ‘next steps’ to be made by the pupil. Challenging but realistic targets for improvement that are closely linked to the Literacy, Numeracy and Academic targets set are needed. Marking should be diagnostic, sharing with students what they have achieved and what they need to do next, ensuring students play an active role. 
Formative assessment in the form of peer and self-assessment should be used as “it is apparent that teachers see the value of the reflective, self-analytic benefits of self-assessment. Similarly, teachers understand the importance of collaborative, shared learning experiences, which may be enhanced through peer assessment strategies.”  (Noonan, Brian and Duncan, C. Randy, 2005). Peer assessment and self-assessment is much more than children marking their own or each other’s work. To improve learning, it must be an activity that engages children with the quality of their work and helps them reflect on how to improve it. Peer assessment enables children to give each other valuable feedback so they learn from and support each other. It adds a valuable dimension to learning: the opportunity to talk; discuss; explain and challenge each other enables children to achieve what they can learn unaided.

Conclusion

This portfolio was an attempt justify reasons why a curriculum should be designed for a specific school based on five essential elements – curriculum content, budget, area, staff buy in and assessment. First, I considered how my curriculum would look by researching three different countries Finland, Scotland, and Netherlands. These observations suggest they all put foremost importance on offering pupils several pathways that are individual to each pupil. This highlighted the need for a broad and balanced curriculum that complies with legislation; provides a wide range of subjects; prepares pupils for the opportunities, responsibilities, and experiences of life in modern Britain; promotes tolerance of and respect for people of all faiths, cultures, and lifestyles. 
Secondly, I looked at budgetary implications and what impact that has on a curriculum. When implementing a new curriculum, there is need to plan two years in advance as there may be a requirement to adjust the full-time equivalent (FTE) staffing figure or think about new resources that may be essential for the implementation of new courses. To help fund these changes it is essential that the school convinces pupils and parents/carers that they are the best establishment for them so that the school can obtain extra funds. 
Additionally, I investigated the impact of the catchment area of a school, where there may be issues with finances, inertia and time. We need money and time to fully develop the new curriculum and the Government needs to act to tackle the inertia and apathy toward education in some of our communities. (Reay, D, 2000) states that “...working class women found it more difficult to supply their children with resources of emotional capital than their middle-class counterparts because they were frequently hampered by poverty, insufficient educational knowledge and lack of confidence.” Indeed, the biggest barrier associated with deprivation is the aspirations of Children and Young People and the need to change the culture embedded in the residents in the area. Behaviourism, where behaviours are learned through interaction with the environment are clearly evident in the school. 
In addition, staff buy in is essential when managing change within an organisation. However, humans are creatures of habit and can be resistant to change, “The human aspect of any such change is vital” (Morrison, 2006) and must be supported through strong leadership from ‘the top’. Therefore, it is imperative that the school develops as a learning organisation, ensuring that pedagogical knowledge is up to date. In the three countries researched, the teaching profession has a high status within the community and country.  The governments of those countries recognised the importance of teacher knowledge and in turn ensured there were opportunities for teachers to continue their development. If staff have the tools and knowledge to understand the need for change, then they will value the need for transformation.
Finally, I identified assessment as a key element when designing a new curriculum. Assessment comes in many different forms, and each is suited to particular purposes. There are several principles that help inform which form of assessment should be undertaken. Assessment should be continuous and involve both pupil and teacher when identifying next steps. The purpose of assessment is to improve learning, so should include the skills needed for the new curriculum. However, teachers cannot improve their assessment practices unless they are supported in developing their expertise. 
In conclusion, if we want to design a curriculum that is suitable for all pupils, it is important to get the perspective of the key stakeholders. Within a school community they are the pupils, staff, parents/carers, local community and local businesses. Stakeholders need to know the strategic intentions of the school, so they understand the vision. They must also be aware of the options that are available to implement the intentions of the school (strategic choice) and how those choices will be implemented (strategic formulation). 

Whilst there several misconceptions about implementing the new curriculum for Wales, if a school has an excellent professional workforce with strong pedagogy based on an understanding of what works, a curriculum which is engaging and attractive to children and young people (by drawing on local aspects of interest), which develops within them an independent ability to apply knowledge and skills, then that school should be successful. The qualifications young people achieve are nationally and internationally respected and act as a credible passport to their future learning and employment, so leaders of education at every level working together in a self-improving system will help develop personal empowerment, cultural transmission, preparation for citizenship and preparation for work.
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Appendices
 Appendix 1 -  eFSM eligibility 

	Surname
	Forename
	Gender
	DOB
	Eligible for free meals
	Year
	Reg
	Current NCYear
	Address Line

	Abar
	Mohammed
	M
	01 January 2008
	T
	Year  8
	8Y
	 8
	24 Gomer Gardens, Townhill, Swansea, SA1 6QF

	Abar
	Rawad
	M
	01 January 2006
	T
	Year 10
	10A
	10
	24 Gomer Gardens, Townhill, Swansea, SA1 6QF

	Abdalla
	Elsaddig
	M
	07 January 2006
	T
	Year 10
	10L
	10
	74 Elphin Road, Townhill, Swansea, SA1 6QJ

	Abraham
	Kian
	M
	02 November 2005
	T
	Year 10
	10L
	10
	13 Teilo Crescent, Mayhill, Swansea, SA1 6SU

	Adjrad
	Ibrahim
	M
	11 March 2009
	T
	Year  7
	7N
	 7
	72 Dyfed Avenue, Townhill, Swansea, SA1 6NF

	A'Hearne
	Ashton
	M
	10 March 2009
	T
	Year  7
	7N
	 7
	20 Elwy Crescent, Cockett, Swansea, SA2 0XB

	A'Hearne
	Matthew
	M
	08 May 2006
	T
	Year 10
	10MT
	10
	20 Elwy Gardens, Cockett, Swansea, SA2 0XD

	Ahmad Barri
	Firas
	M
	01 January 2008
	T
	Year  8
	8D
	 8
	149 Tudno Place, Penlan, Swansea, SA5 7AE

	Ahmed
	Sajid
	M
	18 March 2007
	T
	Year  9
	9Y
	 9
	6 Tanymarian Road, Mayhill, Swansea, SA1 6SW

	Ahmed
	Tasnim
	F
	04 June 2009
	T
	Year  7
	7N
	 7
	6 Tanymarian Road, Mayhill, Swansea, SA1 6SW

	Akyuz
	Dilek
	F
	12 April 2006
	T
	Year 10
	10L
	10
	76 Elphin Road, Townhill, Swansea, SA1 6QJ

	Al Roshoq
	Narmeen
	F
	02 July 2005
	T
	Year 11
	11L
	11
	280 Gors Avenue, Townhill, Swansea, SA1 6RT

	Al-Doush
	Adam
	M
	09 June 2008
	T
	Year  8
	8N
	 8
	36 Tyr Felin, Blaenymaes, Swansea, SA5 5JR

	Al-Doush
	Rayan
	M
	07 August 2009
	T
	Year  7
	7L
	 7
	36 Tyr Felin, Blaenymaes, Swansea, SA5 5JR

	Ali
	Arafa
	F
	01 May 2009
	T
	Year  7
	7A
	 7
	74 Elphin Road, Townhill, Swansea, SA1 6QJ

	Ali
	Joanie-Leigh
	F
	09 March 2007
	T
	Year  9
	9D
	 9
	101 Heol Cadifor, Penlan, Swansea, SA5 9AA

	Allen
	Bobby
	M
	06 June 2008
	T
	Year  8
	8Y
	 8
	204 Gors Avenue, Townhill, Swansea, SA1 6RR

	Allen
	Jessica
	F
	18 August 2005
	T
	Year 11
	11D
	11
	217 Gwynedd Avenue, Townhill, Swansea, SA1 6LN

	Alli
	Shanaya
	F
	01 February 2005
	T
	Year 11
	11A
	11
	40 Tanymarian Road, Mayhill, Swansea, SA1 6SP

	Amor
	Rhiannon
	F
	31 July 2008
	T
	Year  8
	8Y
	 8
	53 Heol Cadifor, Penlan, Swansea, SA5 9AJ

	Anderson
	Abbi
	F
	02 August 2008
	T
	Year  8
	8L
	 8
	1 Elphin Crescent, Townhill, Swansea, SA1 6LW

	Anderson
	Demi
	F
	10 July 2006
	T
	Year 10
	10Y
	10
	46 Tan Y Marian Road, Mayhill, Swansea, SA1 6SP

	Anderson
	Ella May
	F
	27 October 2008
	T
	Year  7
	7L
	 7
	46 Tan Y Marian Road, Mayhill, Swansea, SA1 6SP

	Angelova
	Jeni
	F
	21 May 2009
	T
	Year  7
	7A
	 7
	1 Geiriol Road, Townhill, Swansea, SA1 6QP

	Argent
	Kaci
	F
	08 September 2005
	T
	Year 10
	10A
	10
	17 Glyndwr Place, Townhill, Swansea, SA1 6NJ

	Aylward
	Natasha
	F
	16 July 2005
	T
	Year 11
	11L
	11
	17 Montpelier Terrace, Mount Pleasant, Swansea, SA1 6JW

	Ayres
	Damien
	M
	09 August 2009
	T
	Year  7
	7A
	 7
	22 Elphin Gardens, Townhill, Swansea, SA1 6QG

	Banfield
	Ashton
	M
	20 December 2005
	T
	Year 10
	10A
	10
	1 Amroth Court, Penlan, Swansea, SA5 9BE

	Barri
	Mahmoud
	M
	01 January 2009
	T
	Year  7
	7D
	 7
	149 Tudno Place, Penlan, Swansea, SA5 7AE

	Barron
	Kian
	M
	23 August 2008
	T
	Year  8
	8A
	 8
	74 Pant Y Celyn Road, Townhill, Swansea, SA1 6NB

	Bebee
	Kian
	M
	14 May 2009
	T
	Year  7
	7A
	 7
	22 Meadow Street, Townhill, Swansea, SA1 6RZ

	Bladen Farthing
	Angel
	F
	01 May 2007
	T
	Year  9
	9D
	 9
	41 Gendros Avenue West, Gendros, Swansea, SA5 8BX

	Bladen Farthing
	Sophia
	F
	12 January 2006
	T
	Year 10
	10Y
	10
	41 Gendros Avenue West, Gendros, Swansea, SA5 8BX

	Bland
	Kayden
	M
	31 December 2008
	T
	Year  7
	7N
	 7
	38 Cheriton Crescent, Portmead, Swansea, SA5 5LB

	Blank
	Aimee
	F
	20 April 2009
	T
	Year  7
	7Y
	 7
	37 Mayhill Road, Mayhill, Swansea, SA1 6SZ

	Blank
	Ashlea
	F
	20 April 2009
	T
	Year  7
	7Y
	 7
	37 Mayhill Road, Mayhill, Swansea, SA1 6SZ

	Blank
	Samantha
	F
	13 April 2008
	T
	Year  8
	8N
	 8
	37 Mayhill Road, Mayhill, Swansea, SA1 6SZ

	Bond
	Marcus
	M
	21 February 2006
	T
	Year 10
	10D
	10
	16 Griffith John Street, Waun Wen, Swansea, SA1 2BW

	Brackenbury
	Serena
	F
	09 February 2007
	T
	Year  9
	9A
	 9
	3 Glyndwr Place, Townhill, Swansea, SA1 6NJ

	Brain
	Ashton
	M
	03 February 2008
	T
	Year  8
	8A
	 8
	23 Gwili Terrace, Mayhill, Swansea, SA1 6TW

	Brain
	Casey
	F
	14 March 2009
	T
	Year  7
	7A
	 7
	26 Alun Road, Mayhill, Swansea, SA1 6UE

	Brigdale
	Liana
	F
	20 July 2008
	T
	Year  8
	8N
	 8
	3 Llwyn Onn, Fforestfach, Swansea, SA5 4AR

	Brooks
	Kaci-Mae
	F
	24 November 2007
	T
	Year  8
	8Y
	 8
	19 Idwal Place, Penlan, Swansea, SA5 7AP

	Brooks
	Ruby-Lee
	F
	09 January 2009
	T
	Year  7
	7L
	 7
	19 Idwal Place, Penlan, Swansea, SA5 7AP

	Brophy
	Kaiden
	M
	08 September 2007
	T
	Year  8
	8Y
	 8
	287 Gwynedd Avenue, Townhill, Swansea, SA2 0XR

	Burgess
	Shane
	M
	23 June 2005
	T
	Year 11
	11L
	11
	35 Gethin Close, Gendros, Swansea, SA5 8DX

	Burrows
	Andrew
	M
	09 February 2006
	T
	Year 10
	10D
	10
	62 Cil-Y-Coed, Waunarlwydd, Swansea, SA5 4TG

	Burrows
	Gemma
	F
	07 October 2004
	T
	Year 11
	11Y
	11
	62 Cil-Y-Coed, Waunarlwydd, Swansea, SA5 4TG

	Campfield
	Leia
	F
	18 March 2008
	T
	Year  8
	8N
	 8
	16 Waldhof Court, Blaenymaes, Swansea, SA5 5PG

	Carmichael
	Cai
	M
	09 November 2008
	T
	Year  7
	7Y
	 7
	32 Dulais Road, Seven Sisters, Neath, SA10 9EL

	Chappell
	Angela
	F
	11 June 2009
	T
	Year  7
	7N
	 7
	27 St Cenydd Road, Portmead, Swansea, SA5 5JY

	Chappell
	Carly-Anne
	F
	02 July 2008
	T
	Year  8
	8L
	 8
	27 St Cenydd Road, Portmead, Swansea, SA5 5JY

	Ciocoiu
	Bogdan-Iosif
	M
	27 February 2006
	T
	Year 10
	10A
	10
	10 Gwili Terrace, Mayhill, Swansea, SA1 6TW

	Claringbold
	Bradley
	M
	13 September 2006
	T
	Year  9
	9L
	 9
	507 Pentregethin Road, Gendros, Swansea, SA5 8AG

	Clayton
	Lilly-Mae
	F
	19 November 2007
	T
	Year  8
	8N
	 8
	14 Taliesyn Road, Townhill, Swansea, SA1 6NW

	Clements
	Callie-Jo
	F
	24 November 2005
	T
	Year 10
	10D
	10
	78 Teilo Crescent, Mayhill, Swansea, SA1 6SY

	Clifford
	Andrew
	M
	03 October 2004
	T
	Year 11
	11D
	11
	54 Rhodfar Brain, Ravenhill, Swansea, SA5 5EA

	Coffey
	Caleb
	M
	24 May 2005
	T
	Year 11
	11L
	11
	6 Megan Street, Cwmdu, Swansea, SA5 8LE

	Coles
	Caitlin
	F
	10 September 2005
	T
	Year 10
	10Y
	10
	20 Elphin Crescent, Townhill, Swansea, SA1 6LW

	Coombs
	Daniel
	M
	27 October 2005
	T
	Year 10
	10Y
	10
	29 Elphin Gardens, Townhill, Swansea, SA1 6QG

	Corcoran
	Molly
	F
	06 July 2005
	T
	Year 11
	11D
	11
	117 Powys Avenue, Townhill, Swansea, SA1 6PJ

	Cousins
	Dylan
	M
	22 February 2009
	T
	Year  7
	7L
	 7
	11 Amroth Court, Penlan, Swansea, SA5 9BE

	Crabb
	Cerys
	F
	28 June 2009
	T
	Year  7
	7L
	 7
	166 Gwynedd Avenue, Townhill, Swansea, SA1 6LL

	Crocker
	Drew
	M
	20 April 2005
	T
	Year 11
	11L
	11
	57 Llwyn Derw, Fforestfach, Swansea, SA5 4AY

	Crowley
	Aaron
	M
	06 July 2005
	T
	Year 11
	11MT
	11
	53 Longford Road, Longford, Neath, SA10 7HE

	Culligan
	Conor
	M
	06 January 2006
	T
	Year 10
	10D
	10
	23 Glen Road, West Cross, Swansea, SA3 5PR

	Dackowski
	Brianna
	F
	18 December 2006
	T
	Year  9
	9A
	 9
	54 Ceri Road, Townhill, Swansea, SA1 6LR

	Daniel
	Jack
	M
	26 April 2008
	T
	Year  8
	8A
	 8
	23 Rhodfar Brain, Ravenhill, Swansea, SA5 5EB

	Darlington
	Callum
	M
	09 February 2006
	T
	Year 10
	10L
	10
	18 Heol Gruffydd, Ravenhill, Swansea, SA5 5EN

	Davies
	Alfie
	M
	23 November 2008
	T
	Year  7
	7N
	 7
	5 Glyndwr Place, Townhill, Swansea, SA1 6NJ

	Davies
	Callum
	M
	15 January 2009
	T
	Year  7
	7Y
	 7
	23 Oakwood Avenue, Clase, Swansea, SA6 7LZ

	Davies
	Cassie Ann
	F
	12 September 2004
	T
	Year 11
	11D
	11
	23 Moorview Road, Gendros, Swansea, SA5 8BU

	Davies
	Chelsea
	F
	24 November 2005
	T
	Year 10
	10Y
	10
	58 Rhondda Street, Mount Pleasant, Swansea, SA1 6ET

	Davies
	David
	M
	12 October 2007
	T
	Year  8
	8N
	 8
	6 Mayhill Gardens, Mayhill, Swansea, SA1 6TB

	Davies
	Dominic
	M
	01 November 2004
	T
	Year 11
	11Y
	11
	118 Heol Awstin, Ravenhill, Swansea, SA5 5EQ

	Davies
	Ellie
	F
	24 September 2007
	T
	Year  8
	8L
	 8
	656 Middle Road, Ravenhill, Swansea, SA5 5DN

	Davies
	Harvey
	M
	12 November 2008
	T
	Year  7
	7L
	 7
	58 Rhondda Street, Mount Pleasant, Swansea, SA1 6ET

	Davies
	Katlyn
	F
	02 July 2006
	T
	Year 10
	10D
	10
	3 Powys Avenue, Townhill, Swansea, SA1 6PG

	Davies
	Leighton
	M
	12 November 2008
	T
	Year  7
	7D
	 7
	15 Tanymarian Road, Mayhill, Swansea, SA1 6SW

	Davies
	Max Owen
	M
	12 September 2004
	T
	Year 11
	11A
	11
	23 Moorview Road, Gendros, Swansea, SA5 8BU

	Davies
	Mckenzie
	M
	11 February 2009
	T
	Year  7
	7Y
	 7
	18 Powys Avenue, Townhill, Swansea, SA1 6PG

	Davies
	Mia
	F
	07 March 2006
	T
	Year 10
	10D
	10
	656 Middle Road, Ravenhill, Swansea, SA5 5DN

	Davies
	Ryan
	M
	28 March 2009
	T
	Year  7
	7N
	 7
	3 Powys Avenue, Townhill, Swansea, SA1 6PG

	Davies-Rice
	Iesha
	F
	29 October 2008
	T
	Year  7
	7L
	 7
	15 Gwylfa Road, Townhill, Swansea, SA1 6QN

	Dennis
	Leticia
	F
	06 October 2008
	T
	Year  7
	7A
	 7
	130 Llwyn Derw, Fforestfach, Swansea, SA5 4AZ

	Donohoe
	Jessica
	F
	23 April 2005
	T
	Year 11
	11A
	11
	51 Meadow Rise, Townhill, Swansea, SA1 6RG

	Dower
	Tomas
	M
	15 April 2008
	T
	Year  8
	8A
	 8
	86 Clwyd Road, Penlan, Swansea, SA5 7EZ

	Edwards
	Chloe
	F
	27 November 2007
	T
	Year  8
	8L
	 8
	34 Upper Kings Head Road, Gendros, Swansea, SA5 8BR

	Edworthy
	Samuel
	M
	26 September 2008
	T
	Year  7
	7A
	 7
	81 Park Road, Gorseinon, Swansea, SA4 4UP

	Elkin-Wood
	Jacob
	M
	03 February 2005
	T
	Year 11
	11Y
	11
	136 Gwynedd Avenue, Townhill, Swansea, SA1 6LJ

	Emanuel
	Jordan
	F
	28 June 2005
	T
	Year 11
	11D
	11
	9 Cadle Close, Portmead, Swansea, SA5 5HT

	Evans
	Emily-Jayne
	F
	10 June 2005
	T
	Year 11
	11A
	11
	7 Lon Teify, Cockett, Swansea, SA2 0YB

	Faizan
	Hasanain
	M
	25 April 2008
	T
	Year  8
	8D
	 8
	33 Ceiriog Road, Townhill, Swansea, SA1 6NL

	Feizi
	Fatemeh
	F
	17 May 2005
	T
	Year 11
	11Y
	11
	68 Ceri Road, Townhill, Swansea, SA1 6LR

	Fermandel
	Amber
	F
	08 December 2005
	T
	Year 10
	10D
	10
	11 Mirador Crescent, Uplands, Swansea, SA2 0QX

	Ferrier
	Natasha
	F
	15 July 2009
	T
	Year  7
	7Y
	 7
	44 Mayhill Road, Mayhill, Swansea, SA1 6TA

	Fox
	Janine
	F
	28 June 2009
	T
	Year  7
	7N
	 7
	106 Merlin Crescent, Townhill, Swansea, SA1 6PP

	France
	Charlotte
	F
	17 October 2006
	T
	Year  9
	9A
	 9
	9 Gendros Avenue West, Gendros, Swansea, SA5 8BX

	Frankham
	Taylor
	F
	07 August 2007
	T
	Year  9
	9Y
	 9
	15 Granogwen Road, Mayhill, Swansea, SA1 6UN

	Franks
	McKenzie
	M
	18 February 2006
	T
	Year 10
	10Y
	10
	48 Gwynfor Road, Cockett, Swansea, SA2 0XE

	Fulford
	Bobbi
	F
	12 January 2005
	T
	Year 11
	11Y
	11
	279 Townhill Road, Mayhill, Swansea, SA1 6PA

	Gluyas
	Leon
	M
	01 November 2004
	T
	Year 11
	11A
	11
	108 Ravenhill Road, Ravenhill, Swansea, SA5 5AJ

	Goldring
	Kurtis
	M
	11 September 2005
	T
	Year 10
	10A
	10
	630 Pentregethin Road, Ravenhill, Swansea, SA5 5EU

	Gordon
	Ffion
	F
	11 February 2009
	T
	Year  7
	7A
	 7
	221 Townhill Road, Townhill, Swansea, SA1 6PT

	Green
	Gypsy
	F
	06 September 2004
	T
	Year 11
	11L
	11
	195 Bluebell Way Heol Emrys, Penlan, Swansea, SA5 7AA

	Grey
	Steven
	M
	07 June 2008
	T
	Year  8
	8A
	 8
	14 Courtlands Way, Ravenhill, Swansea, SA5 5DQ

	Gribble
	Nerissa
	F
	27 December 2008
	T
	Year  7
	7A
	 7
	21 Upper Kings Head Road, Gendros, Swansea, SA5 8BR

	Griffin
	Aaron
	M
	09 May 2008
	T
	Year  8
	8A
	 8
	31 Geiriol Road, Townhill, Swansea, SA1 6QP

	Griffin
	Josh
	M
	08 September 2004
	T
	Year 11
	11D
	11
	78 Courtney Street, Manselton, Swansea, SA5 9NT

	Griffin
	Keira
	F
	18 August 2007
	T
	Year  9
	9A
	 9
	78 Courtney Street, Manselton, Swansea, SA5 9NT

	Griffiths
	Ben
	M
	08 February 2008
	T
	Year  8
	8A
	 8
	64 Heol Gruffydd, Ravenhill, Swansea, SA5 5EN

	Griffiths
	Brandon
	M
	05 July 2005
	T
	Year 11
	11D
	11
	18 Emlyn Road, Mayhill, Swansea, SA1 6TE

	Griffiths
	Jeffrey
	M
	29 September 2004
	T
	Year 11
	11MT
	11
	12 Llwyn Bedw, Fforestfach, Swansea, SA5 4AX

	Griffiths
	Keiran
	M
	17 July 2007
	T
	Year  9
	9A
	 9
	53 Islwyn Road, Mayhill, Swansea, SA1 6SR

	Grosl
	Panna
	F
	11 June 2009
	T
	Year  7
	7Y
	 7
	87 Pant Y Celyn Road, Townhill, Swansea, SA1 6ND

	Grove
	Maddison
	F
	29 January 2006
	T
	Year 10
	10A
	10
	23 Glyndwr Place, Townhill, Swansea, SA1 6NJ

	Gwilliam
	Lee
	M
	26 February 2005
	T
	Year 11
	11L
	11
	22 Elphin Gardens, Townhill, Swansea, SA1 6QG

	Gwyther
	Alleah
	F
	26 September 2005
	T
	Year 10
	10Y
	10
	137 Bluebell Way, Heol Emrys, Penlan, Swansea, SA5 7AA

	Gwyther
	Luke
	M
	05 January 2008
	T
	Year  8
	8L
	 8
	137 Bluebell Way, Heol Emrys, Penlan, Swansea, SA5 7AA

	Hajaj
	Noor
	F
	29 August 2005
	T
	Year 10
	10L
	10
	42 Granogwen Road, Mayhill, Swansea, SA1 6UW

	Hamilton
	Thomas
	M
	26 October 2006
	T
	Year  9
	9MT
	 9
	37 Lon Olchfa, Sketty, Swansea, SA2 8NN

	Harris
	Brandon
	M
	07 March 2005
	T
	Year 11
	11D
	11
	210 Gwynedd Avenue, Townhill, Swansea, SA1 6LN

	Harvey
	Alisha
	F
	23 April 2009
	T
	Year  7
	7Y
	 7
	24 Glyndwr Place, Townhill, Swansea, SA1 6NJ

	Harvey
	Courtney
	F
	21 December 2004
	T
	Year 11
	11A
	11
	24 Glyndwr Place, Townhill, Swansea, SA1 6NJ

	Hatherley
	Justin
	M
	22 September 2005
	T
	Year 10
	10L
	10
	26 Joseph Davies Close, Waun Wen, Swansea, SA1 2DA

	Hatherley
	Shane
	M
	13 November 2006
	T
	Year  9
	9D
	 9
	26 Joseph Davies Close, Waun Wen, Swansea, SA1 2DA

	Heaven
	Kayla
	F
	17 February 2009
	T
	Year  7
	7D
	 7
	73 Taliesyn Road, Townhill, Swansea, SA1 6NN

	Henchy
	Harley
	M
	19 August 2006
	T
	Year 10
	10A
	10
	8 Elwy Crescent, Cockett, Swansea, SA2 0XB

	Hill
	Carlton
	M
	18 August 2006
	T
	Year 10
	10D
	10
	8 Amroth Court, John Penry Crescent, Penlan, Swansea, SA5 9BE

	Hopkins
	Cameron-Jay
	M
	12 May 2007
	T
	Year  9
	9L
	 9
	26 Weig Gardens, Gendros, Swansea, SA5 8DR

	Howells
	Wulfnir
	M
	18 June 2008
	T
	Year  8
	8Y
	 8
	24 Colbourne Terrace, Waun Wen, Swansea, SA1 6FP

	Islam
	Hanna
	F
	25 January 2005
	T
	Year 11
	11L
	11
	15 Geiriol Road, Townhill, Swansea, SA1 6QP

	Izat
	Nancy
	F
	10 November 2005
	T
	Year 10
	10L
	10
	25 Gwylfa Road, Townhill, Swansea, SA1 6QN

	Jallow
	Muhammad
	M
	20 April 2008
	T
	Year  8
	8D
	 8
	57 Emlyn Road, Mayhill, Swansea, SA1 6TF

	Jamal
	Saman
	M
	27 October 2006
	T
	Year  9
	9D
	 9
	42 Rhondda Street, Mount Pleasant, Swansea, SA1 6ER

	James
	Wyatt
	M
	28 March 2007
	T
	Year  9
	9Y
	 9
	88 Waun Wen Road, Mayhill, Swansea, SA1 6UQ

	Jenkins
	Jayden
	M
	14 June 2008
	T
	Year  8
	8A
	 8
	47 Gwynedd Avenue, Townhill, Swansea, SA1 6LG

	Jenkins
	Levi
	M
	09 April 2009
	T
	Year  7
	7Y
	 7
	Cefn Cadle Farm, Fforestfach, Swansea, SA5 7LB

	Jenkins
	Maddison
	F
	08 August 2006
	T
	Year 10
	10Y
	10
	33 Rhodfar Brain, Ravenhill, Swansea, SA5 5EA

	Jenkins
	McKenzie-Leigh
	F
	19 May 2009
	T
	Year  7
	7D
	 7
	33 Rhodfar Brain, Ravenhill, Swansea, SA5 5EA

	Jenkins
	Sophie
	F
	25 September 2004
	T
	Year 11
	11A
	11
	14 Gwynedd Gardens, Townhill, Swansea, SA1 6LQ

	John
	Amber
	F
	27 June 2007
	T
	Year  9
	9A
	 9
	100 Emlyn Road, Mayhill, Swansea, SA1 6TG

	Jones
	Chanelle
	F
	15 July 2005
	T
	Year 11
	11D
	11
	58 Nicander Parade, Mayhill, Swansea, SA1 6TY

	Jones
	Katie
	F
	07 June 2006
	T
	Year 10
	10D
	10
	15 Ceiriog Road, Townhill, Swansea, SA1 6NL

	Jones
	Kelsey
	F
	17 March 2005
	T
	Year 11
	11A
	11
	56 Heol Calfin, Ravenhill, Swansea, SA5 5EH

	Jones
	Kenzie
	M
	07 August 2007
	T
	Year  9
	9L
	 9
	47 Gwynfor Road, Cockett, Swansea, SA2 0XE

	Jones
	Kieran R
	M
	03 February 2007
	T
	Year  9
	9D
	 9
	16 Woodview Place, Portmead, Swansea, SA5 5HL

	Jones
	Levi
	M
	26 August 2008
	T
	Year  8
	8N
	 8
	14 Tegid Road, Mayhill, Swansea, SA1 6UH

	Jones
	Mariah
	F
	09 July 2009
	T
	Year  7
	7D
	 7
	507 Pentregethin Road, Gendros, Swansea, SA5 8AG

	Jones
	McKenzie
	M
	26 December 2008
	T
	Year  7
	7Y
	 7
	55 Prescelli Road, Penlan, Swansea, SA5 8AE

	Jones
	Summer
	F
	15 July 2009
	T
	Year  7
	7Y
	 7
	10 Alun Road, Mayhill, Swansea, SA1 6UE

	Jones
	William
	M
	10 April 2009
	T
	Year  7
	7A
	 7
	71 Emlyn Road, Mayhill, Swansea, SA1 6TG

	Jones-Chappell
	Callum
	M
	01 March 2008
	T
	Year  8
	8A
	 8
	248 Gwynedd Avenue, Cockett, Swansea, SA2 0XR

	Kajak
	Kamila
	F
	14 November 2008
	T
	Year  7
	7Y
	 7
	117 Mayhill Road, Mayhill, Swansea, SA1 6TD

	Kemble
	Jak
	M
	13 March 2007
	T
	Year  9
	9A
	 9
	298 Townhill Road, Mayhill, Swansea, SA1 6PD

	Kenny
	Caitlin
	F
	21 March 2008
	T
	Year  8
	8L
	 8
	2 St Cenydd Road, Portmead, Swansea, SA5 5JY

	Khanjar
	Jouri
	F
	22 December 2007
	T
	Year  8
	8D
	 8
	19 Colbourne Terrace, Waun Wen, Swansea, SA1 6FP

	Khanjar
	Mohammed
	M
	11 November 2006
	T
	Year  9
	9A
	 9
	19 Colbourne Terrace, Waun Wen, Swansea, SA1 6FP

	Kiekieta
	Fatimah
	F
	28 May 2009
	T
	Year  7
	7L
	 7
	28 Gomer Road, Townhill, Swansea, SA1 6QY

	Kiley
	Tyler
	M
	19 August 2007
	T
	Year  9
	9Y
	 9
	29 Elphin Gardens, Townhill, Swansea, SA1 6QG

	Kory
	Magda
	F
	20 February 2006
	T
	Year 10
	10Y
	10
	2 Chiltern Close, Fforestfach, Swansea, SA5 5DA

	Lake
	Curtis
	M
	15 April 2008
	T
	Year  8
	8D
	 8
	6 Ffordd Y Brain, Ravenhill, Swansea, SA5 5DY

	Lee
	Ashton
	M
	01 June 2006
	T
	Year 10
	10A
	10
	12 Ceri Road, Townhill, Swansea, SA1 6LS

	Leggatt
	Harley
	M
	18 June 2008
	T
	Year  8
	8N
	 8
	23 Geiriol Road, Townhill, Swansea, SA1 6QP

	Lerwell
	Lexie
	F
	18 July 2009
	T
	Year  7
	7A
	 7
	11 Merlin Crescent, Townhill, Swansea, SA1 6PS

	Lerwell
	Tanisha
	F
	20 April 2009
	T
	Year  7
	7D
	 7
	68 Pant Y Celyn Road, Townhill, Swansea, SA1 6NB

	Lewis
	Craig
	M
	27 March 2005
	T
	Year 11
	11D
	11
	118 Mayhill Road, Mayhill, Swansea, SA1 6TD

	Lewis
	Georgie-Leigh
	F
	30 August 2005
	T
	Year 11
	11D
	11
	15 Ystrad Road, Fforestfach, Swansea, SA5 4BT

	Lewis
	Joel
	M
	07 June 2006
	T
	Year 10
	10A
	10
	29 St Cenydd Road, Portmead, Swansea, SA5 5JY

	Lewis
	Megan
	F
	29 June 2005
	T
	Year 11
	11Y
	11
	5 Weobley Court, Blaenymaes, Swansea, SA5 5JW

	Lewis
	Ruby
	F
	04 April 2007
	T
	Year  9
	9L
	 9
	5 Weobley Court, Blaenymaes, Swansea, SA5 5JW

	Lewis
	Thomas
	M
	27 February 2009
	T
	Year  7
	7A
	 7
	140 Emlyn Road, Mayhill, Swansea, SA1 6TJ

	Leyshon
	Logan
	M
	14 October 2008
	T
	Year  7
	7N
	 7
	82 Powys Avenue, Townhill, Swansea, SA1 6PQ

	Lloyd
	Benjamin
	M
	15 August 2009
	T
	Year  7
	7D
	 7
	30 Heol Awstin, Ravenhill, Swansea, SA5 5EE

	Lloyd
	Jac
	M
	10 July 2006
	T
	Year 10
	10D
	10
	30 Carig Crescent, Mayhill, Swansea, SA1 6TQ

	Lobb-Mcqueen
	Ellie
	F
	23 March 2009
	T
	Year  7
	7D
	 7
	45 Gwent Road, Townhill, Swansea, SA1 6QQ

	Lock
	Cole
	M
	15 November 2008
	T
	Year  7
	7L
	 7
	3 Branwen Gardens, Mayhill, Swansea, SA1 6UP

	Logan
	Cody
	M
	01 June 2007
	T
	Year  9
	9D
	 9
	26 Heol Gruffydd, Ravenhill, Swansea, SA5 5EN

	Lorey
	Kasy
	F
	20 February 2009
	T
	Year  7
	7A
	 7
	6 Emlyn Terrace, Plasmarl, Swansea, SA6 8LZ

	Lorey
	Kody
	M
	20 February 2009
	T
	Year  7
	7Y
	 7
	6 Emlyn Terrace, Plasmarl, Swansea, SA6 8LZ

	Lorey
	Mackenzie
	M
	22 June 2007
	T
	Year  9
	9L
	 9
	6 Emlyn Terrace, Plasmarl, Swansea, SA6 8LZ

	Loughlin
	Jack
	M
	23 August 2007
	T
	Year  9
	9D
	 9
	720 Carmarthen Road, Gendros, Swansea, SA5 8JN

	Lucaci
	Florentin
	M
	10 March 2008
	T
	Year  8
	8N
	 8
	182 Oxford Street, City Centre, Swansea, SA1 3JA

	Macdonald
	Ryan
	M
	13 May 2008
	T
	Year  8
	8A
	 8
	42 Broughton Avenue, Blaenymaes, Swansea, SA5 5JS

	Macdonald-Murray
	Michaela
	F
	24 December 2008
	T
	Year  7
	7L
	 7
	117 Emlyn Road, Mayhill, Swansea, SA1 6TJ

	Mainwaring
	Seren
	F
	24 August 2005
	T
	Year 11
	11A
	11
	164 Gors Avenue, Mayhill, Swansea, SA1 6RR

	Manciu
	Andrei
	M
	02 March 2009
	T
	Year  7
	7L
	 7
	82 Gors Avenue, Townhill, Swansea, SA1 6RL

	Martin
	Lucy
	F
	14 June 2007
	T
	Year  9
	9A
	 9
	116 Gwynedd Avenue, Townhill, Swansea, SA1 6LJ

	Martir
	Moises
	M
	04 October 2005
	T
	Year 10
	10L
	10
	15 Powys Avenue, Townhill, Swansea, SA1 6PG

	Mathias
	Jake
	M
	09 November 2005
	T
	Year 10
	10L
	10
	53 Upper Kings Head Road, Gendros, Swansea, SA5 8BR

	Matthew
	Lucia
	F
	02 August 2008
	T
	Year  8
	8A
	 8
	62 Cadle Crescent, Portmead, Swansea, SA5 5HU

	Matthews
	Charlie
	F
	02 February 2007
	T
	Year  9
	9D
	 9
	63 Teilo Crescent, Mayhill, Swansea, SA1 6SX

	Maunders
	Bobby Lee
	M
	07 October 2004
	T
	Year 11
	11Y
	11
	18 Cadle Dell Place, Portmead, Swansea, SA5 5NH

	McKeane
	Liam James
	M
	12 December 2007
	T
	Year  8
	8Y
	 8
	41 Brenig Road, Penlan, Swansea, SA5 7BW

	McQueen
	Summer
	F
	17 April 2009
	T
	Year  7
	7A
	 7
	58 Ffordd Y Brain, Ravenhill, Swansea, SA5 5ED

	Mercieca
	Ashley
	M
	18 May 2005
	T
	Year 11
	11A
	11
	6 Lime Court, Waun Wen, Swansea, SA1 2DY

	Meredith
	Leigh-Jay
	M
	19 July 2006
	T
	Year 10
	10D
	10
	68 Teilo Crescent, Mayhill, Swansea, SA1 6SX

	Meredith
	Tegan
	F
	28 December 2005
	T
	Year 10
	10A
	10
	21 Powys Avenue, Townhill, Swansea, SA1 6PG

	Minns
	Tia
	F
	21 September 2008
	T
	Year  7
	7D
	 7
	5 Berw Road, Mayhill, Swansea, SA1 6UD

	Montagnolo
	Joshua-Lee
	M
	02 October 2004
	T
	Year 11
	11L
	11
	18 Elphin Road, Townhill, Swansea, SA1 6QH

	Montanari
	Tia-Louise
	F
	23 April 2008
	T
	Year  8
	8A
	 8
	26 Glyndwr Place, Townhill, Swansea, SA1 6NJ

	Montanari
	Tyler
	M
	09 April 2005
	T
	Year 11
	11Y
	11
	26 Glyndwr Place, Townhill, Swansea, SA1 6NJ

	Morgan
	Amber
	F
	25 October 2004
	T
	Year 11
	11Y
	11
	3 Chepstow Place, Bonymaen, Swansea, SA1 7HP

	Morgan
	Cerys
	F
	27 July 2005
	T
	Year 11
	11D
	11
	9 Coedwig Place, Gendros, Swansea, SA5 8DT

	Morgan
	Leon
	M
	09 August 2009
	T
	Year  7
	7A
	 7
	34 Upper Kings Head Road, Gendros, Swansea, SA5 8BR

	Morgan
	Sophie
	F
	05 December 2007
	T
	Year  8
	8Y
	 8
	38 Ceri Road, Townhill, Swansea, SA1 6LS

	Morris
	Adam
	M
	24 December 2007
	T
	Year  8
	8D
	 8
	22 Ffordd-Y-Brain, Ravenhill, Swansea, SA5 5DY

	Morris
	Jacob
	M
	17 January 2006
	T
	Year 10
	10A
	10
	23 Waldhof Court, Blaenymaes, Swansea, SA5 5PG

	Morris
	Scott
	M
	23 April 2007
	T
	Year  8
	8N
	 8
	Keys Childcare Mountain Ash Nant View, Main Road, Abercynon, Mountain Ash, CF45 4BJ

	Mota-Amorim
	Harrison
	M
	15 September 2005
	T
	Year 10
	10A
	10
	22 Beechwood Road, Uplands, Swansea, SA2 0HL

	Mota-Amorim
	Riley
	M
	14 January 2009
	T
	Year  7
	7MT
	 7
	22 Beechwood Road, Uplands, Swansea, SA2 0HL

	Movahedi
	Danial
	M
	16 August 2005
	T
	Year 11
	11Y
	11
	76 Watkin Street, Mount Pleasant, Swansea, SA1 6YE

	Myles
	Curtis
	M
	16 April 2008
	T
	Year  8
	8A
	 8
	3 Long Ridge, Mayhill, Swansea, SA1 6UU

	Nagy
	Marina
	F
	31 January 2007
	T
	Year  9
	9Y
	 9
	66 Gwili Terrace, Mayhill, Swansea, SA1 6TN

	Norman
	Emma
	F
	11 February 2007
	T
	Year  9
	9Y
	 9
	50 Emlyn Road, Mayhill, Swansea, SA1 6TF

	Norman
	Jack
	M
	25 July 2008
	T
	Year  8
	8A
	 8
	18 Grassholm Gardens, Blaenymaes, Swansea, SA5 5PP

	Norman
	Rhys
	M
	05 September 2004
	T
	Year 11
	11Y
	11
	50 Emlyn Road, Mayhill, Swansea, SA1 6TE

	Owen
	Casey
	F
	16 July 2007
	T
	Year  9
	9L
	 9
	46 Tegid Road, Mayhill, Swansea, SA1 6UL

	Owen
	Ellie-May
	F
	01 June 2009
	T
	Year  7
	7L
	 7
	209 Neath Road, Briton Ferry, Neath, SA11 2BJ

	Owens
	Teejay
	M
	15 August 2007
	T
	Year  9
	9A
	 9
	25 Heol Penar, Penlan, Swansea, SA5 9AL

	Owen-Williams
	Skye
	F
	22 March 2009
	T
	Year  7
	7Y
	 7
	6 St Rhidian Road, Blaenymaes, Swansea, SA5 5LL

	Paddison
	Carlos
	M
	21 July 2007
	T
	Year  9
	9D
	 9
	58 Penplas Road, Blaenymaes, Swansea, SA5 5PJ

	Parvin
	Joshua
	M
	24 May 2005
	T
	Year 11
	11L
	11
	37 Eigen Crescent, Mayhill, Swansea, SA1 6LB

	Parvin
	Oliver
	M
	16 May 2008
	T
	Year  8
	8D
	 8
	34 Islwyn Road, Mayhill, Swansea, SA1 6SR

	Patrascu
	Miruna
	F
	27 May 2005
	T
	Year 11
	11L
	11
	25 Elphin Gardens, Townhill, Swansea, SA1 6QG

	Perks
	Ramzey
	M
	11 July 2007
	T
	Year  9
	9A
	 9
	6 Waldhof Court, Blaenymaes, Swansea, SA5 5PG

	Phibben
	Caitlin
	F
	29 July 2009
	T
	Year  7
	7N
	 7
	11 Tyr Maes, Blaenymaes, Swansea, SA5 5JP

	Price
	Georgia
	F
	30 May 2005
	T
	Year 11
	11MT
	11
	40 Portmead Avenue, Blaenymaes, Swansea, SA5 5QA

	Price
	Kiera
	F
	05 March 2007
	T
	Year  9
	9A
	 9
	40 Portmead Avenue, Blaenymaes, Swansea, SA5 5QA

	Quick-Burtonshaw
	Hannah
	F
	03 October 2007
	T
	Year  8
	8Y
	 8
	26 Upper Gendros Crescent, Gendros, Swansea, SA5 8DY

	Raymond
	Alfie
	M
	12 June 2007
	T
	Year  9
	9L
	 9
	36 Granogwen Road, Mayhill, Swansea, SA1 6UN

	Rees
	Kyle
	M
	06 February 2008
	T
	Year  8
	8L
	 8
	17 Cadle Wood Road, Portmead, Swansea, SA5 5NQ

	Rees
	Lucy
	F
	08 December 2006
	T
	Year  9
	9A
	 9
	18 Rhondda Street, Mount Pleasant, Swansea, SA1 6ER

	Relf
	Melissa
	F
	17 July 2005
	T
	Year 11
	11L
	11
	12 Ammanford Road, Tycroes, Ammanford, SA18 3QJ

	Richards
	Chloe
	F
	03 April 2009
	T
	Year  7
	7N
	 7
	4 Tyr Maes, Blaenymaes, Swansea, SA5 5JP

	Richards
	Hannah
	F
	14 August 2008
	T
	Year  8
	8D
	 8
	41 Hewson Street, Mount Pleasant, Swansea, SA1 6HS

	Richards
	Ra'Ees
	M
	20 October 2004
	T
	Year 11
	11Y
	11
	37 Whittington Terrace, Gorseinon, Swansea, SA4 4DR

	Richards
	Sameer
	M
	18 January 2006
	T
	Year 10
	10A
	10
	37 Whittington Terrace, Gorseinon, Swansea, SA4 4DR

	Richmond
	Joshua
	M
	22 June 2006
	T
	Year 10
	10Y
	10
	12 Ffynnon Caeconna, Portmead, Swansea, SA5 5NL

	Richmond
	Lewis
	M
	13 September 2007
	T
	Year  8
	8Y
	 8
	12 Ffynnon Caeconna, Portmead, Swansea, SA5 5NL

	Roberts
	Chelsea
	F
	03 September 2004
	T
	Year 11
	11Y
	11
	6 Mansel Road, Bonymaen, Swansea, SA1 7AU

	Roberts
	Corey
	M
	29 March 2005
	T
	Year 11
	11A
	11
	32 Ozanam Court, Portmead, Swansea, SA5 5JH

	Roberts
	Dylan
	M
	11 June 2006
	T
	Year 10
	10L
	10
	147 Geiriol Road, Townhill, Swansea, SA1 6QU

	Roberts
	Jack
	M
	02 June 2009
	T
	Year  7
	7A
	 7
	35 Gendros Avenue West, Gendros, Swansea, SA5 8BX

	Robinson
	Olivia
	F
	24 July 2008
	T
	Year  8
	8D
	 8
	16 Heol Trefor, Penlan, Swansea, SA5 9AG

	Robinson
	Ryan
	M
	16 March 2007
	T
	Year  9
	9A
	 9
	16 Heol Trefor, Penlan, Swansea, SA5 9AG

	Rowe
	Mckenzie
	M
	27 July 2007
	T
	Year  9
	9D
	 9
	16 Cathan Close, Portmead, SWANSEA, SA5 5LG

	Russell
	Sarah
	F
	20 June 2008
	T
	Year  8
	8Y
	 8
	15 Gomer Gardens, Townhill, Swansea, SA1 6QF

	Saadi
	Radsa
	F
	23 January 2006
	T
	Year 10
	10L
	10
	17 Whitland Close, Penlan, Swansea, SA5 7JS

	Sadler
	Grace
	F
	12 September 2005
	T
	Year 10
	10L
	10
	298 Townhill Road, Mayhill, Swansea, SA1 6PD

	Samuel
	Coriel
	F
	18 March 2009
	T
	Year  7
	7L
	 7
	299 Gwynedd Avenue, Cockett, Swansea, SA2 0XR

	Shayestehfar
	Medisa
	F
	16 May 2005
	T
	Year 11
	11Y
	11
	21 Gwylfa Road, Townhill, Swansea, SA1 6QN

	Shepherd
	Alexia
	F
	19 August 2007
	T
	Year  9
	9A
	 9
	63 Goronwy Road, Cockett, Swansea, SA2 0XQ

	Simons
	Ffion
	F
	14 November 2005
	T
	Year 10
	10A
	10
	118 Emlyn Road, Mayhill, Swansea, SA1 6TG

	Simons
	Kasey
	F
	14 November 2006
	T
	Year  9
	9A
	 9
	118 Emlyn Road, Mayhill, Swansea, SA1 6TG

	Simons
	Ruby
	F
	04 October 2007
	T
	Year  8
	8A
	 8
	65 Heol Awstin, Ravenhill, Swansea, SA5 5EF

	Sims
	Caitlin
	F
	08 December 2005
	T
	Year 10
	10D
	10
	165-167 Gors Avenue, Mayhill, Swansea, SA1 6RS

	Sims
	Sophie
	F
	11 December 2007
	T
	Year  8
	8Y
	 8
	165-167 Gors Avenue, Mayhill, Swansea, SA1 6RS

	Slater
	Jayden-James
	M
	27 January 2008
	T
	Year  8
	8D
	 8
	154 Emlyn Road, Mayhill, Swansea, SA1 6TJ

	Slater
	Tyler-Jay
	M
	09 January 2009
	T
	Year  7
	7N
	 7
	154 Emlyn Road, Mayhill, Swansea, SA1 6TJ

	Smith
	Kenzie- Lee
	M
	13 October 2008
	T
	Year  7
	7N
	 7
	173 Gwynedd Avenue, Townhill, Swansea, SA1 6LL

	Smith
	Tamzin
	F
	04 August 2006
	T
	Year 10
	10L
	10
	14 Emlyn Gardens, Mayhill, Swansea, SA1 6TH

	Smith
	Zachary
	M
	07 October 2008
	T
	Year  7
	7Y
	 7
	17 Carig Crescent, Mayhill, Swansea, SA1 6TQ

	Smyth
	Naomi
	F
	11 March 2007
	T
	Year  9
	9A
	 9
	49 Pant Y Celyn Road, Townhill, Swansea, SA1 6NB

	Smythe
	Ioan
	M
	04 January 2005
	T
	Year 11
	11A
	11
	86 Merlin Crescent, Townhill, Swansea, SA1 6PP

	Spirova
	Hazaliya
	F
	23 February 2005
	T
	Year 11
	11A
	11
	12 Tan Y Marian Road, Mayhill, Swansea, SA1 6SW

	Squibb
	Cameron
	M
	07 November 2008
	T
	Year  7
	7D
	 7
	8 Rhodfar Brain, Ravenhill, Swansea, SA5 5EB

	Stjade
	Magnuss
	M
	13 October 2007
	T
	Year  8
	8Y
	 8
	10 Ceri Road, Townhill, Swansea, SA1 6LS

	Stuart
	Coby
	M
	23 December 2005
	T
	Year 10
	10L
	10
	54 Rhodfar Brain, Ravenhill, Swansea, SA5 5EA

	Stuart
	Mason
	M
	08 September 2007
	T
	Year  8
	8Y
	 8
	54 Rhodfar Brain, Ravenhill, Swansea, SA5 5EA

	Sullivan
	Ella
	F
	30 March 2009
	T
	Year  7
	7L
	 7
	157 Gors Avenue, Townhill, Swansea, SA1 6RS

	Sutherland
	Emily
	F
	02 March 2006
	T
	Year 10
	10Y
	10
	824 Carmarthen Road, Fforestfach, Swansea, SA5 8HS

	Tanner
	Katie
	F
	29 June 2005
	T
	Year 11
	11D
	11
	128 Gwynedd Avenue, Townhill, Swansea, SA1 6LJ

	Thomas
	Alisha
	F
	07 August 2005
	T
	Year 11
	11Y
	11
	3 Lee Court, Townhill, Swansea, SA1 6AG

	Thomas
	Kai
	M
	16 December 2007
	T
	Year  8
	8D
	 8
	19 Powys Avenue, Townhill, Swansea, SA1 6PG

	Thomas
	Levi
	M
	22 December 2008
	T
	Year  7
	7Y
	 7
	2 Evans Terrace, Mount Pleasant, Swansea, SA1 6YH

	Thomas
	Rhianna
	F
	08 December 2007
	T
	Year  8
	8N
	 8
	52 Tegid Road, Mayhill, Swansea, SA1 6UL

	Thompson
	Jessica
	F
	02 December 2005
	T
	Year 10
	10D
	10
	20 Goronwy Road, Cockett, Swansea, SA2 0XG

	Thorne
	Ryan
	M
	18 November 2004
	T
	Year 11
	11A
	11
	16 Gwent Gardens, Townhill, Swansea, SA1 6RX

	Tobin
	Joshua
	M
	17 June 2006
	T
	Year 10
	10A
	10
	10 Gwynedd Avenue, Townhill, Swansea, SA1 6LG

	Townsend
	Harley
	M
	09 June 2007
	T
	Year  9
	9L
	 9
	82 Primrose Court, Heol Emrys, Penlan, Swansea, SA5 7AD

	Watkins
	Courtney
	F
	18 May 2009
	T
	Year  7
	7L
	 7
	6 Powys Avenue, Townhill, Swansea, SA1 6PG

	Webber
	Jamie
	F
	02 October 2006
	T
	Year  9
	9A
	 9
	59 Derlwyn, Dunvant, Swansea, SA2 7QA

	West
	Tia
	F
	28 February 2006
	T
	Year 10
	10A
	10
	14 Gomer Gardens, Townhill, Swansea, SA1 6QF

	Wilks
	Joshua
	M
	18 November 2004
	T
	Year 11
	11L
	11
	138 Eaton Road, Brynhyfryd, Swansea, SA5 9JU

	Williams
	Jaimee-Leigh
	F
	15 February 2007
	T
	Year  9
	9L
	 9
	353 Townhill Road, Mayhill, Swansea, SA1 6PA

	Williams
	Katie
	F
	16 September 2004
	T
	Year 11
	11L
	11
	85 Waun Wen Road, Mayhill, Swansea, SA1 6UQ

	Williams
	Keaton-Lee
	M
	02 September 2007
	T
	Year  8
	8D
	 8
	11 Milton Terrace, Mount Pleasant, Swansea, SA1 6XP

	Williams
	Keisha
	F
	21 August 2006
	T
	Year 10
	10A
	10
	11 Milton Terrace, Mount Pleasant, Swansea, SA1 6XP

	Williams
	Mia
	F
	02 November 2007
	T
	Year  8
	8N
	 8
	31 Portmead Avenue, Blaenymaes, Swansea, SA5 5QA

	Williams
	Shania
	F
	24 July 2009
	T
	Year  7
	7D
	 7
	13 Upper Kings Head Road, Gendros, Swansea, SA5 8BR

	Williams
	Thomas
	M
	21 December 2006
	T
	Year  9
	9D
	 9
	20 Greenwood Place, Portmead, Swansea, SA5 5HQ

	Williams-Murray
	Kalem
	M
	02 January 2008
	T
	Year  8
	8L
	 8
	53 Heol Awstin, Ravenhill, Swansea, SA5 5EF

	Wilson
	Thomas
	M
	30 March 2005
	T
	Year 11
	11A
	11
	13 Llewelyn Circle, Mayhill, Swansea, SA1 6SN

	Wittey
	Libby
	F
	26 April 2007
	T
	Year  9
	9L
	 9
	3 Ceri Road, Townhill, Swansea, SA1 6LS

	Woo
	Carmen
	F
	11 October 2006
	T
	Year  9
	9L
	 9
	21 Ceri Road, Townhill, Swansea, SA1 6LS

	Woo
	Samuel
	M
	02 February 2005
	T
	Year 11
	11A
	11
	21 Ceri Road, Townhill, Swansea, SA1 6LS

	Wood
	Rhys
	M
	15 April 2006
	T
	Year 10
	10Y
	10
	322 Townhill Road, Mayhill, Swansea, SA1 6PB

	Wrangles
	Thomas
	M
	26 January 2008
	T
	Year  8
	8D
	 8
	117 Dyfed Avenue, Townhill, Swansea, SA1 6NE

	Wright
	Zoey
	F
	12 November 2007
	T
	Year  8
	8N
	 8
	12 Eagles Place, Blaenymaes, Swansea, SA5 5NS

	Yates
	Curtis
	M
	14 December 2005
	T
	Year 10
	10MT
	10
	5 Llwyn Bedw, Fforestfach, Swansea, SA5 4AX








Appendix 2 – SWOT
	Strengths
	Weaknesses

	Respond to change in a way that protects our learners from the impacts of bureaucracy.
Building relationships with students, Literacy support
Staff: they are responsive, creative and dedicated. We also have a close-knit and collaborative community.
outdoor learning environments
The school has many classrooms with resources that meet the needs of pupils with ALN.
alternative curriculum
Improved infrastructure. Location
Equip children and young people (CYP) with the skills and values for the wider world.
Support for vulnerable pupils. This strength is supported through the school's own analysis of actual outcomes versus FFT estimates which shows that there is a significant gain in all performance indicators.
	Behaviour: pupil engagement is low and this is reflected in low level disruption that means that learners do not get the most from lessons.
Behaviour, attendance, low reading ages when starting, lack of EAL support, lack of resilience in pupils, poverty in general, mental health issues.
Finances, inertia and time. We need money and time to fully develop the new curriculum and the Gov needs to act to tackle the inertia and apathy toward education in some of our communities.
Pupils having the lack of resources to access online learning effectively.
pupils lack of independence
Attitude to learning.
The biggest barrier is associated with the level of deprivation in the area and the impact this has on learning for a number of CYP in terms of skill acquisition, self-esteem and aspiration.
The low levels of numeracy and literacy which can result in poor behaviour as pupils are unable to access the curriculum independently.

	Opportunities
	Threats

	More training provided for staff and pupils in relation to the new curriculum and its expectations. Time allocated for faculties to work together to create new schemes of work & resources.
Further use of hwb through the availability of more devices. More training on interactive uses of technology.
If governments are committed to Levelling up, that would aid our efforts.
More diversity, improved information accessibility and online learning platforms.
mobile electronic devices.
The funding to close the attainment gap through deprivation e.g PDG will be likely to continue in the short and medium term. This will serve to enable important learning experiences for CYP at the school.
Perhaps it is more important to consider the following in terms of curriculum design.• enable learners to make progress towards the four purposes • be broad and balanced • be suitable for learners of different ages, abilities and aptitudes • provide for appropriate learner progression • include all six Areas • cover every statement of what matters • include the mandatory curriculum components of religion, values and ethics, relationships and sexuality education, Welsh and English • embed the mandatory cross-curricular skills • incorporate a range of assessment approaches which support learner progression • provide choice for learners in what they study at 14 to 16 but still ensure every learner has learning in each Area. Maybe it is appropriate to think of Literacy and Numeracy being at the core in this context
	behaviour, manners, life expectation
Engagement needs to be further improved so that we can eliminate low level disruption from the majority of pupils.
More support for EAL students, more experienced TAs, more support for staff to develop. 
If the government is serious about levelling up, we may get more cahs to support pupils. It will also be necessary for the Gov to support and uplift communities to help us instil a relevance and importance to education that some of our communities presently lack.
Covid, Brexit, lack of funding.
time for staff, funding, staff resistance to change. pupil's previous means of learning
the impact of deprivation is high. . This will have been exacerbated by lockdown and the effects of disrupted learning - despite the excellent work invested in blended learning.
Demographic – Could lead to low aspirations therefore impacting pupils moving through the progression steps.
The emergence from lockdown will slow the evolution of the curriculum in a number of ways. Mental Health and well-being will be key areas of concern over this time. Leaders will have to find the headspace to consider how to develop enabling processes of the curriculum such as the development of the school as a learning organisation (SLO)






Appendix 3 – PESTLE
	
	Opportunities
	Threats

	Political
	Welsh Assembly Government advise schools on educational advances and help evaluate how they can improve.
Curriculum for Wales enables us as a school to change the curriculum to be more suited to the pupils in our school.
	WAG – Some of the changes that are advised does not always benefit schools.
Lack of technological resources and abilities of staff differ. Therefore, training will need to be put in place. 
The curriculum for Wales (Successful Futures) will come in to affect from 2022, but we have not yet started to use any of his recommendations.


	Economical
	Linking with local businesses to get expertise in certain fields. 
The funding to close the attainment gap through deprivation e.g PDG will be likely to continue in the short and medium term. This will serve to enable important learning experiences for CYP at the school.

	Lack of finance within schools is a major problem, the budget has decreased a great deal, so we must be imaginative with how money is spent.

	Sociological
	Working with the wider community allows our pupils to be seen in a good light. This is done well with the community participation unit of the Welsh Baccalaureate qualification. This could be expanded to key stage 3.
	The school can be seen in a bad light due to a minority of pupils’ actions in the local community. Also, the perception of adults in the community is that the school is a ‘bad school’ 

	Technological
	Purchase of new resources to keep up with the technological advances. There are opportunities to use cloud computing so that work can be done anywhere on any device.
	Lack of resources due to budget.
Staff don't like change

	Legal
	GDPR came into force in May 2018 so the school must be able to prove its compliance.  Equality act must always be followed and include all nine aspects.
	A data protection breach could occur if the school is not fully compliant. 

	Ethical
	Wellbeing of pupils and staff is paramount and is the number one priority. 
	There are number of threats to wellbeing both internal and external. 





























Appendix 4 – Force field Analysis
Budget
Staff buy in
Staff training requirements
Forces for resistance
Forces for change
Pupils more suited to work outside of school
Successful futures report
New SOW


Implementation of a new curriculum

















	









Appendix 5 – School Development Plan
	Standards

	


Priority
1
	Maximise standards achieved at the end KS4 by all pupils.  We will have a particular focus on:
1.1  maximising outcomes in core subjects as well as underachieving non-core subjects,
1.2  improve our tracking and monitoring of pupil achievement/underachievement and the way estimated grades are set, 
1.3  ensure that systems in are place for identifying and dealing with underachievement,
1.4  improving the attainment of pupils in receipt of free school meals and the attainment of boys in comparison to girls, and
1.5  improving the Literacy and Numeracy skills of all pupils.  We aim to ensure that all pupils achieve at least one recognised external qualification by the end of key stage 4.

	Wellbeing of all pupils and staff

	



Priority 2
	Improve Wellbeing further, ensuring that:
2.1  we continue to achieve a high level of attendance with a view to sustaining the whole school level of 93% (achieved in 2019),
2.2  fixed term and permanent exclusions continue to remain at a low level as they have fin previous years,
2.3  further implement and develop the work of the ALN team led by the school Alnco so that young people with ALN are fully supported,
2.4  further develop the work of the alternative pathways/provision team, i.e. TIDE.  In addition, look to develop systems for vulnerable learners who are not able to access specialist provision but require support in developing basic skills and accessing the curriculum in Year 7,
2.5  monitor the effectiveness of the updated (18/19) whole school Personal and Social Education (PSE) programme,
2.6  whole school rewards systems are further refined and developed to recognise pupil achievements and over and above behaviours, and 
2.7  further enhance the community work of the school, particularly the ‘be nice, be kind’ project piloted in 2019.

	Teaching and Learning 

	


Priority 3
	Continue to improve the quality of teaching and learning by focusing on:
3.1  professional growth and development, ‘improving not proving’,
3.2  ensure the work of the teaching and learning research team creates a ‘research rich’ informed staff is further developed, e.g. developing Rosenshine’s ‘Principles of Instruction’ as a tool for supporting learners and making us more effective practitioners, 
3.3  working in collaboration with other schools to enhance our own teaching and learning,
3.4  the progress pupils in lessons/across a series of lessons make,
3.5  developing the Literacy, Numeracy and Digital skills of all pupils.  Undertake significant investment in ICT and digital learning which will support staff in developing the digital skills we seek to improve.  
3.6  develop the practice of the Curriculum for Wales report across all areas of learning in a ‘Dylan Thomas approach’.

	Leadership and Management

	


Priority 4
	Ensure staff at all levels have opportunities to develop professionally and contribute to whole school improvement whilst developing leadership and management in the school:
4.1 create a more supportive staff development/quality assurance framework which supports our ‘improve not prove’ mantra (linked to 3.1 above), 
4.2 develop leadership capacity and skills by providing opportunities for staff at all levels to enhance their own practice and impact upon/improve whole school standards equipping these staff with the relevant leadership skills linked to the Leadership Standards, 
4.3 further develop and embed a more distributed whole school procedure for Quality Assurance (QA) that supports 3.1, 3.2 and 4.1 above,
4.4 develop school to school work and opportunities at primary and secondary level for staff CPD and whole school improvement,
4.5 enhance the facilities of the school for the pupils, community and staff to improve what is an already high quality facility to an even higher standards (see 5.1). 

	Premises and Community

	
Priority 5
	5.1  The Headteacher (Acting) and Business Manager will set out to achieve an ambitious and exciting refurbishment programme through prudent financial planning and strategic fundraising activities, i.e. grants and sponsorship.   This will allow the school to maintain a safe, inspiring and motivating learning environment whilst enhancing the facilities and curriculum offer and be in a position, should we be successful, to further enhance the work of the school in and around the local community. 




	Priority 1:  Maximise standards achieved at the end KS4 by all pupils.  We will have a particular focus on:
1.1  maximising outcomes in core subjects as well as underachieving non-core subjects,
1.2  improve our tracking and monitoring of pupil achievement/underachievement and the way estimated grades are set, 
1.3  ensure that systems in are place for identifying and dealing with underachievement,
1.4  improving the attainment of pupils in receipt of free school meals and the attainment of boys in comparison to girls, and
1.5  improving the Literacy and Numeracy skills of all pupils.  We aim to ensure that all pupils achieve at least one recognised external qualification by the end of key stage 4.
	Success criteria for priority (2021 targets)

English target - 30%
Maths target - 30%
Science  - 30%
All subjects to improve the average points score by 1 grade
Capped 9 score tbc



	Strategic Lead  Acting Headteacher (P Da) & Senior Teacher Leader for Standards (M Po).
	

	Actions  
	Key personnel
	Timescale
	Milestones towards success
	Monitoring strategies
	Resource implications

	1.1
	Improve attainment in the Core and targeted underachieving non-Core subjects.  To do this the following strategies will be implemented:
i. Analysis of summer 2020 results and matching actual against predictions,
ii. Set appropriate targets that are challenging and secure improvement,
iii. Devise a calendar for assessment events,
iv. Organise motivational assemblies and events for Year 10 and 11 pupils,
v. Devise improved key marginal identification and support programme with strategies to allow cross-curricular enhancement and achievement,
vi. Continue to focus on the use of PLCs, WTMs and DTT by all,
vii. Improve entry approaches to ensure that each pupil achieves their best possible outcome by the end of year 11,
viii. Year 11 RAP clinics to continue on a weekly basis, 
ix. 10 til 2 revision classes to take place in all half term holidays,
x. Targeted revision classes to take place at key times in the year for subjects,
xi. Flexible timetable arrangements for key staff to allow extra non-teaching time for targeted withdrawal of key marginal pupils,
xii. Further develop school-to-school network(s) for identified subjects that require improvement,
xiii. Ensure that key subjects are using the ‘Education Business exchange’ site to help enhance learning, improve motivation and raise aspirations, and
xiv. Devise a mentoring programme for Yr 11 key marginal pupils involving key staff from SLT and MLT.  The newly appointed ‘GO’ Team member to undertake.
	




SLT, Core ALs, targeted Non-Core ALs and N Ja.

Appointment of ‘GO’ Team member to support.
	




To commence from September 2020.
	




Successful completion of each action.
	




Standards reviews, line management and SDP review at key calendar times.
	




Tbc

	1.2
	Improving the tracking and monitoring systems in place for identifying underachievement and the way estimated grades are set. To do this the following strategies will be implemented:
i. Devise a working party to look at current practices and develop ways in which they can be improved,
ii. Remove Y7 and Y8 whole school internal exams (with the exception of the statuary Literacy and Numeracy test). Alternatively, pupils in Y7 and Y8 will have regular class based assessments/tests to better monitor progress and attainment,
iii. Y9 Core subjects, Y10 and Y11 will continue to have whole school internal examinations in addition to regular assessments /tests to further track and monitor pupil progress and attainment,
iv. Calendared data drop reviews to identify underachievement and provide intervention strategies where necessary,
v. Devise a mentoring programme for Yr 11 key marginal pupils involving key staff from SLT and MLT.
	






MPo and Key Staff (To be determined)




All teaching staff.


Core and Non-Core ALs
	



All actions to commence Sep.





	



Successful completion of each action.
	



Standards reviews, line management and SDP review at key calendar times.
	



Tbc

	1.3 & 1.4
	Improving the attainment of pupils in receipt of free school meals and improving the attainment of boys. To do this the following strategies will be implemented:
i. Key marginal pupils who are efsm will be highlighted to staff and provided with support packages to maximise the outcomes they achieve at the end of key stage 4. TIDE 3 support will ensure that areas of underachievement are addressed and outcomes improved for these pupils.
ii. Devise and implement a ‘buddy’ programme for pupils in Year 7 and 8 with fragile skills and low self-esteem with high achieving Year 11 pupils.  This will create ‘buy in’ from these Year 11 pupils and a sense of pride and responsibility.
iii. Use existing links with ‘Reaching wider’ to raise aspirations of underachieving boys in both KS3 and KS4.
iv. TAG groups to be devised for the Core subjects to ensure that the outcomes in these subjects are maximised.
v. Improve feedback to pupils with changes to approach to feedback/feedforward as well as review of compulsory ‘CTG’ template.
	



M Po + N Ja


G Da/R Ka


R Ca + B Gr

MPo
	


Commence Sep. 2020.

	


Monitoring intervention programmes and pupil progress.

	


September and January standards reviews.  
Tracking and monitoring of attainment data.
	


None

	1.5
	Improving the Literacy and Numeracy skills of our pupils is one of our key priorities.

Literacy:  Intervention programme for pupils in Years 7, 8 and 9 for all pupils who have a standardised score of 95 and below, i.e. the average score for their chronological age.  The following strategies will be implemented:
i. An accelerated reading scheme for all Year 7 and 8 pupils in a dedicated Library intervention lesson,
ii. OSHL read and quiz provision for Year 7 and 8 pupils,
iii. SOUND training for pupils identified by the NGRT as having a specific need, and
iv. Weekly timetabled Literacy tasks for Year 7-10 pupils.

Numeracy:  The school will continue to implement a range of strategies aimed at improving the Numeracy skills of our pupils.  These will include:
i. A withdrawal programme for pupils identified as requiring support,
ii. Weekly timetabled Numeracy tasks for Year 7-10 pupils.  These will focus on problem solving and areas of weakness identified in the NNT results, and
iii. Dedicated Maths and Numeracy support in form time.

* Further information and details as to how pupil literacy and numeracy skills will be details in the relevant development plans created by the relevant coordinators.
	

G Da and Literacy team.
R Ka
	

Commence Sep. 2020.


	

Ongoing.

	

Tracking of pupil progress in their various intervention programmes.
	

Tbc




	Priority 2:  Improve Wellbeing further, ensuring that:
2.1  we continue to achieve a high level of attendance with a view to sustaining the whole school level of 93% (achieved in 2019),
2.2  fixed term and permanent exclusions continue to remain at a low level as they have fin previous years,
2.3  further implement and develop the work of the ALN team led by the school Alnco so that young people with ALN are fully supported,
2.4  further develop the work of the alternative pathways/provision team, i.e. TIDE.  In addition, look to develop systems for vulnerable learners who are not able to access specialist provision but require support in developing basic skills and accessing the curriculum in Year 7,
2.5  monitor the effectiveness of the updated (18/19) whole school Personal and Social Education (PSE) programme,
2.6  whole school rewards systems are further refined and developed to recognise pupil achievements and over and above behaviours, and 
2.7  further enhance the community work of the school, particularly the ‘be nice, be kind’ project piloted in 2019.
	Success criteria for priority (2021 targets):

1. All year groups to be at or above 93% with whole school attendance to be at 93%+
2. To reduce FT and Permanent exclusions year on year
3. To promote and be recognise the over and above behaviours throughout the school by pupils and staff
4. For all pupils throughout the school to have be involved in and participate in community participation projects

ALN targets:
i. to have in practice a successful and effective ALN panel within school
ii. to have all pupils reviews Pupil Centred by those who know them best
iii. to have a one page profile for every student created and updated yearly
iv. to hold and to be at the forefront of ALN development in our cluster partnerships
v. develop a cluster ALN network.

	Strategic Lead:  Senior Deputy (A Py), ALNCo (GHe) and Key Stage Coordinators.
	

	Actions  
	Key personnel
	Timescale
	Milestones towards success
	Monitoring strategies
	Resource implications

	2.1
	All year Groups to be at or above 93% each half term.   Current attendance trends demonstrate that this is achievable.  In addition, all STFs to be above 93%.
	A Py
	Academic Year
	Termly Review
	Weekly updates on year group attendance
RAP meetings attendance included
Y11 coaching and mentoring- attendance
EWO line management every 2 weeks
Key stage leaders line management and strategy meetings
ALN panel meeting with all stakeholders  every 2 weeks
	

	
	The new TIDE interventions are intended to engage different types of learners at different times in the educational journey.  Offering bespoke, enhanced, vocational and traditional programmes of study.  This will be expanded and developed further in 2020/21 to include a dedicated KS3 TIDE 2 teacher everyday for lessons 1 and 2.

Through engagement attendance figures with those students involved will be compared and elevated.
	J Ja
H Da
A Pa
LIT/NUM
	Academic Year 2019/20
	Termly review
	Attendance figures, academic targeting, Pupil and Wellbeing Sub committee
	None, set up and ready to roll out in next academic year

	
	Wellbeing and pastoral teams to target attendance interventions around pupils with 90-95% Creating mentor groups for pastoral coaching and counselling.
	Key Stage Coordinators, Form tutors and PSOs.
	Academic Year 2019/20
	½ termly Review
	Attendance figures printed off weekly and Friday scrutiny by SLT lead A Payne
	 None, set up and ready to roll out in next academic year

	
	Monitoring of the impact on attendance of the New curriculum and re-modelling the curriculum.
	SLT, Standards and Aole leads.
	Academic Year 2019/20
	Standards Reviews
	Target setting, RAP, Faculty on a page
	Systems already set up

	2.2
	Pivotal training in behaviour management continues with Unit 4 ‘Anger’:
· Anger management strategies for learners and staff
· Strategies to manage different types of anger at different stages, and
· The language of de-escalation.
	SLT and Key stage Co-ordinators.
	Academic Year 2019/20
	INSET
Twilight training
	Survey Monkey Training review

Performance management targets
	Fully endorsed Pivotal School

	
	The school will continue to focus on the following staff consistencies:
· Consistent, calm adult behaviour – consistency, adult behaviour, emotional control, teacher expectations:
· First attention to best conduct – rewards, recognition, praise, motivation, engagement
· Relentless routines – rules, routines, follow-up, teacher habits, non-verbal cues,
· Scripting difficult interventions – de-escalation, disruption, delivering sanctions, confrontation
· Restorative conversations – restorative practice, structuring sanctions, working with the most troubled, developing relationships.
	All staff
	Academic Year
	On -going training
	Performance management and school rewards and sanctions
	Fully endorsed Pivotal school

	
	Further develop the TIDE (Training, Inclusion, Development, Engagement) programme for appropriate pathways.  This will be focused on working with some of our most hard to reach and disengaged learners, meaning early identification, intervention and prevention.
	SLT
ALNCo
Wellbeing Staff
	Academic Year
	½ termly review
Line Management
Pupil Reviews
	Engagement, NEET, Reduction in exclusions and Pathway referrals
	Included in budget

	2.3
	The creation of a Dylan Thomas ALN panel to discuss ALN cases and to make decisions as if a Pupil has ALN as per the new guidance from the New Code of Practice-phase out of statements  Appointment of an ALN PSO. To help with Well-Being/PSO
	SLT
Alnco
KS Coordinators
STF manager
	Academic year
	Fortnightly Meetings
Line management notes
ALN reviews
	Pupil centred planning
Pupil centred reviews
Line management notes

	Included in Timetable for 2019.20

	
	MAPA training to be rolled out to key staff in the DRC/STF/TIDE and identified Senior Leadership member(s).
	Alnco
SLT
	Academic year
	Line management
	Qualifications and certified trained personnel
	Additional budget to school

	
	TIDE 4 approach to early identification, intervention and prevention for KS3 pupils with ‘Nurture’ interventions
	SLT
Alnco
H Da
PSO
	Academic year
	ALN Panel
LM
Pupil Reviews
	Pupil centred planning
Pupil centred reviews
Line management notes
	Budgeted and included in 2019/20 timetable

	
	Roles and Responsibilities for IDPs throughout the school, to include:
· training audit for staff involved with IDPs
· one page profile throughout school
· pupil centred reviews
· ALN information board in the staff room
· LV3 ALN Support information collection and collation
	SLT
Alnco
KS Coordinators
STF Manager
PSO
	Academic year building up statutory in 2020
	ALN Panel
LM
Pupil Reviews
	Pupil centred planning
Pupil centred reviews
Line management notes

	No on costs

	
	ALN cluster ALNCo Network- feedback and empowerment of cluster schools in the development of ALN in the surrounding community
	Alnco
	2019.20
	Cluster Primary Schools
	Minutes from the cluster meetings and actions from each meeting moving forward
	

	2.4
	Increased time in the Registration periods for additional PSE work in both KS3 and KS4

Further develop links with Princes Trust and their delivery of the PSE curriculum Links

Sweet qualification x over links to outside speakers

Audit of outside providers and their material

Develop the school Nurses roll within PSE in Sex Ed  Consent and Mental Health

Form tutors to contact outside speakers through pre planning of units

Continue with Form Projects as per the ‘Be Nice Be Kind’ whole school task

Develop the role of form tutor specialism’s in difficult topics.  Become specialists in those Units.  Swap from class to class. i.e. Online grooming and sexual exploitation.
	Aole(s)
PSE
SLT 
FORM TUTORS
KS Coordinators
	Developed over the year 2019/20
	Audit review and implication

PASS survey
	Line management meetings 

Learning walks 

Staff feedback
	

	2.5
	Continue to develop and enhance current provision and procedures for Rewards focusing on ‘hidden hands’ pupils who slip by the radar and are consistently well behaved and a credit to the school.  (full list of rewards and incentives programme available throughout the year, on-going Hot Choc Friday, pupil of the month, sports personalities, champion a child, attendance rewards, shout outs and feedback in LM for above and beyond behaviours
	All staff
	½ Termly awards celebrations
Throughout the year 
	Termly round up of all the successes that term.  Celebration assembly and board in pupil entrance
	Line management meetings 

Pupil Reviews
Staff feedback
Faculty minutes
	

	
	Continue to follow Pivotal approaches regarding Sanctions as per the Relationships policy updated (2018/19)
Additional development in the procedures for ‘Catch Ups’ incorporating lunch time duties and immediate sanctions for behaviour with additional catch ups after school.
	All staff
	Monitored Data for persons involved
	2 week cycle
	Wellbeing sub group committee
Key stage manager meetings
KS Managers LM meetings
ALN panel meetings
	

	2.6
	To continue to enhance and build upon the success and participation in the ‘Be Kind, Be Nice’ project through:

· Re-launch of the Project for 2019/20
· Review of successes and areas of development
· Form Group Community participation events
· Capture Boards in the school pupil reception
· Further development of the school council in this project
· Be Kind Be Nice Values demonstrated in staff
· Continued development of Capture cards for above and beyond values and behaviour  
	All staff
	2019/20 
	Termly review and report
	SLT meeting

KS Managers meetings

Form tutor meetings
	

	2.7
	Further development of the now established staff Wellbeing working party.

Continued INSET on staff wellbeing managing and Identifying stress

Creation of staff external pursuits committee.
Funky Pump, Rounder’s, 3 Peaks, Rhossili walk, yoga and other activities of a less intense nature.
	Priority team (to be identified)
	Termly

September Inset
	
	Meeting action points
SLT meeting
Working party feedbacks
	



	Priority 3:  Continue to improve the quality of teaching and learning by focusing on:
3.1  professional growth and development, ‘improving not proving’,
3.2  ensure the work of the teaching and learning research team creates a ‘research rich’ informed staff is further developed, e.g. developing Rosenshine’s ‘Principles of Instruction’ as a tool for supporting learners and making us more effective practitioners, 
3.3  working in collaboration with other schools to enhance our own teaching and learning,
3.4  the progress pupils in lessons/across a series of lessons make,
3.5  developing the Literacy, Numeracy and Digital skills of all pupils.  Undertake significant investment in ICT and digital learning which will support staff in developing the digital skills we seek to improve.  
3.6  develop the practice of the Curriculum for Wales report across all areas of learning in a ‘Dylan Thomas approach’.
	Success criteria for priority (2021 targets):

1. Every lesson a good lesson.  Pupils make good progress in their learning across a series of lessons,
2. Whole school CPD timetable for staff meetings and Twilights completed and carried out,
3. Research into pedagogy, both internal and external, benefits the daily practice of staff,
4. Working parties established and whole school areas for improvement delivered,
5. A clear focus on developing staff and continuing our ‘improve not prove’ agenda
6. Peer to peer network for identified staff set up to share best practice and promote staff development in pedagogy, and
7. Pupil skills, especially Literacy and Numeracy, improved.



	Strategic Lead:  Acting Headteacher (P Da), Senior Teacher Leader for Teaching and Learning (G Da) and Teacher Researcher (P Lee)
	

	Actions  
	Key personnel
	Timescale
	Milestones towards success
	Monitoring strategies
	Resource implications

	3.1
	From September 2020 we will further enhance the way in which we approach staff development, i.e. performance management, and linked explicitly with the quality assurance procedures in our school.  This new ‘cohesive’ approach will see staff take increased ownership of their own professional growth and the school will provide more regular, frequent support and feedback with an emphasis on the individual and effectiveness.  It will also provide a more accurate and trustworthy guide to the standard of teaching and learning in our school since lesson monitoring, i.e. learning walks and observations, are the norm in our school and are seen for what they are, i.e. supportive and developmental.  Our model will ensure all staff being fully engaged with and aware of their Professional Growth Plan (PGP) and will be challenged to ALWAYS improve and get better.  
Meetings between APa and GDa to ensure that staff have the resources and mentoring opportunities that they need to progress.
	P Da, A Py * G Da
	Commence Sep 2020
	Implement policy and procedures successfully for all staff.
	1:1 meetings with A Py
Line management systems
Observed growth and development of staff
	INSET days, staff consultation and 1:1 meetings

	3.2
	Developing the six components of great teaching (linked to 12 pedagogical principles) to enhance the learning experiences of pupils by:

i. CPD for whole school on 6 components of great teaching, 
ii. develop a bank of physical resources to enable staff to use six components,
iii. Develop a website for quick access to webinars, training opportunities and resources to support research and development. 
iv. Continued CPD on blended learning, with particular focus on enhancing the virtual learning environment.
	GDa PLe, Teaching and Learning Working Party
	Throughout 2019/2020 school year,
	Use of 6 principles across the curriculum
HWB resources set up on one drive
	Lesson observations, work scrutiny
	INSET days, 
CPD budget

	3.3
	Continue working with the local Secondary cluster/network to develop and share good practice. Create a research rich programme for enhancing the teaching and learning standards in our school and working in collaboration with other schools: 
i. primary/secondary school to school links, 
ii. teacher researcher to work with network partner schools in delivering ITT. 
iii. Literacy and Numeracy network meetings, 
iv. networking with AoLEs, 
v. transition in primaries to focus on sharing best practice, and ITT links with partnership schools. 
vi. To use Working Parties as a means of ensuring action research is happening across areas of learning.
	P Da
	Commence in Sep. 2020
	Continued meetings and exchange of information/research.

Action research is taking place across the AoLe
	Network meetings
	

	3.4
	Improving the progress all pupils make in lessons/across a series of lessons by: 

i. using the 4 b’s to enhance pupil resilience,
ii. developing self evaluation skills in pupils,
iii. using ‘Google classrooms’ across areas of learning, and
iv. developing more effective use of success criteria.
v. Using google classrooms to provide targeted forensic individual feedback
	GDa, PLe, all staff
	Ongoing
	Pupils become more resilient learners.
Pupils use success criteria to evaluate and reflect on performance.  Pupils can talk about their preferred styles of learning and evaluate different approaches
	Lesson observations, work scrutiny, pupil voice
	CPD INSET

	3.5
	Developing the Literacy, Numeracy and digital skills of all pupils:
i. update the current model for distribution of LNF strands across the curriculum,
ii. every lesson to have at least one LNF focus in line with ITT development,
iii. exemplification to be carried out via work scrutiny,
iv. DCF to be further embedded in schemes of work,
v. drop in SPAG training to be available to staff,
vi. longer registration allows more focus on weekly, and Numeracy and Literacy tasks, and the flexibility for silent reading, modelling.
vii. Developing ebooks as an addition to Accelerated Reading
viii. Investing in complete restock of library books for Accelerated Reading 
	GDa, MTu, RKa, 
	Ongoing
	Every lesson has a literacy focus.
Exemplification folders created
Effective weekly LNF tasks
	Learning walks, lesson observations, work scrutiny, exemplification folders
	Time for GDa &RKa for work scrutiny

	3.6
	Developing the practice of the Curriculum for Wales (Donaldson) report across all areas of learning in a ‘Dylan Thomas approach’.
i. Global Rich Task weeks to continue,
ii. Joint planning time to be built in where possible for staff and Aole leaders,
iii. Shared good practice from MFL, Hums and PA into developing ‘Curriculum for Wales’,
iv. Inset training,
v. Networking with Primary and Secondary colleagues, and
vi. Joint planning ensures consistency across Areas of Learning,
vii. Review current curriculum plan and ascertain whether it is fir for purpose to meet the needs of learners to deliver ‘successful futures’.
	SLT. GDa.RKa,Aole leaders
	Ongoing
	Schemes of work created for Successful Futures across the curriculum
	Schemes of Work, learning walks, lesson observations, work scrutiny
	GRT budget, cover implications for training and development

	Priority 4:  Ensure staff at all levels have opportunities to develop professionally and contribute to whole school improvement whilst developing leadership and management in the school:
4.1 create a more supportive staff development/quality assurance framework which supports our ‘improve not prove’ mantra (linked to 3.1 above), 
4.2 develop leadership capacity and skills by providing opportunities for staff at all levels to enhance their own practice and impact upon/improve whole school standards equipping these staff with the relevant leadership skills linked to the Leadership Standards, 
4.3 further develop and embed a more distributed whole school procedure for Quality Assurance (QA) that supports 3.1, 3.2 and 4.1 above,
4.4 develop school to school work and opportunities at primary and secondary level for staff CPD and whole school improvement,
	Success criteria for priority (2021 targets):

1. Develop an in-house Aspiring Senior Leadership programme,
2. Further enhance whole school staff development/growth procedures linked to quality assurance processes which provide reliable and realistic data/information for securing school development whilst improving staff professionally in a supportive manner,
3. Develop a school to school network with Primary Cluster and local Secondary schools that impacts upon day to day school practice, and
4. Implement middle leadership development opportunities as and when they arise, and
5. Develop a peer QA process that involve all ALs becoming ‘critical friends’ to one another.


	Strategic Lead:  Acting Headteacher (P Da) 
	

	Actions  
	Key personnel
	Timescale
	Milestones towards success
	Monitoring strategies
	Resource implications

	4.1
	Identify relevant and suitable development opportunities that lead to whole school development.  This will provide opportunities for staff at all levels to develop and enhance their practice and impact upon/improve whole school standards.

Conduct an audit of staff CPD needs to ascertain specific needs and devise a bespoke peer to peer observation programme for developing all teaching staff.
	P Da/SLT
	N/A
	Ongoing
	Opportunities identified and provided to staff for development.
	Tbc

	4.2
	Develop an appropriate and effective Aspiring Senior Leaders (ASL) programme that will equip identified staff with the skills and experiences required of a future Senior Leader.  This will allow staff to successfully develop their own skills whilst also improving the work of the school.
	P Da
	Devise programme in summer 2020
	Successful creation and running of programme.
	P Da to conduct meetings with school Challenge Advisor and LA Senior Advisor.
	N/A

	
	Construct an ASL programme which is appropriate and ‘fit for purpose’ for our school.  

Construction will see visits to other schools that run similar programmes, input from the LA and CHAV.  Programme will commence in September 2019 with staff involved set a specific action within the school SDP to ‘drive’ forward.
	P Da
	Visits in spring 2020 with programme to commence in September 2020
	Successful creation and running of programme.
	Review of ongoing effectiveness through line management and training sessions for ASL participants.
	Tbc

	
	Undertake the following steps in constructing the programme:

i. Request expressions of interest from staff, identify and construct team of ASLs.
ii. Identify priority area for ASLs to lead and ‘match up’ line management/mentoring processes.  
iii. Ensure all ASLs have a specific SDP priority action to develop and lead upon to support whole school improvement.
iv. Timetable dates for meetings and line management.
	P Da/SLT
	Team to be finalised in summer 2020.   Programme to commence September 2020.
	Successful completion of each action.
	Ongoing monitoring by P Da
	Tbc

	
	Additional consideration to be given to aspiring future middle leaders with, where possible and appropriate, opportunities for CPD provided to aspiring middle leaders.
	P Da/SLT
	September 2019 onwards
	Ongoing
	Opportunities will arise and when appropriate these will be discussed by the SLT and members of Governing Body.
	None

	
	Opportunities for ASLs to share practice with colleagues and governors to be built into the programme.  Additionally, CPD should reflect their role and ensure time is allocated to allow them to meet with colleagues key to delivering improvement.
	P Da
	Spring/summer 2020
	Presentations to staff/governors
	Calendar of activities for ASL participants.
	None

	4.3
	Undertake a whole school consultation as to the success of the revised 2019/20 quality assurance (QA) processes, what needs to change further?.  Required as we recognise a need to continue our move away from ‘big’ top down QA to a distributed, developmental model.  Devise updated processes and consult further in order to finalise and have in place for September 2020.  Review in summer 2021.
	All staff
	Spring/summer 2020
	New QA programme devised.
	
	

	
	Develop a calendar of QA activities that takes into account school ‘pressures’ taking place at various times throughout the year but also delivers an effective vehicle for school development.
	P Da/SLT/QA Team
	Summer 2020 to commence September 2021
	Calendar in place for September 2019.
	
	

	
	Ensure that a peer to peer system for lesson observations/learning walks is implemented for staff CPD.  As part of this an audit of staff skills will be performed to ensure that staff needs are met.  

This is to be a developmental project and for staff to enhance their own practice as well as share what they do well.
	P Da, A Py & C Mo
	To commence September 2020
	Ongoing.
	
	

	
	Ensure that staff growth priorities are clearly linked to whole school development priorities and time is built into the school CPD calendar for setting and reviewing PM objectives.

All staff to be aware of and comfortable with whole school priorities in order to do so.  Spring term lesson observations to be focused on work towards teachers achieving PM objectives as well as whole school priorities.
	P Da/A Py
	September 2019
	Ongoing
	
	

	
	Closer links are required between QA and T&L so that when good practice is identified it can be immediately shared.
	P Da/A Py/SLT
	N/A
	Ongoing
	
	

	4.4
	School to school work is seen as a key tool in developing as well as sharing our own practice.  We want to further enhance the work that we do with other schools.  There are two types of school to school network we will develop:

1. Secondary school to school, and
2. Primary school to school.

Programmes will have a clear focus on developing pedagogy and staff.
	P Da
	Spring/summer term 2019 seek out and develop links for school to school work
	School to school programme in place and running.
	
	

	
	Identify key staff and roles to be involved in school to school programmes, what work will be involved etc.
	P Da/SLT
	Spring/summer term 2019
	Ongoing
	
	



	Priority 5:  The Headteacher (Acting) and Business Manager will set out to achieve an ambitious and exciting refurbishment programme through prudent financial planning and strategic fundraising activities, i.e. grants and sponsorship.   This will allow the school to maintain a safe, inspiring and motivating learning environment whilst enhancing the facilities and curriculum offer and be in a position, should we be successful, to further enhance the work of the school in and around the local community
	Success criteria for priority (2021 targets): 

Completion of the very ambitious projects outlined below.


	Strategic Lead:  Headteacher (P Da) and Business Manager (R Fr).
	

	Actions  
	Key personnel
	Timescale
	Milestones towards success
	Monitoring strategies
	Resource implications

	5.1
	Refurbish key facilities in the school, bringing them into the 21st Century and making them fit for delivering the new successful futures curriculum.  These will include renovations/upgrades to:

1.  Sci-Tech.  To enhance the provision we are able to offer the school will seek to undertake and achieve upgrades to the rooms listed below so that they are more inspiring and motivational spaces:

· D&T room
· Science labs
· Provision of a laser cutter

2.  DCF/ICT.  To enhance the provision of ICT, as a curriculum area and cross curricular skill, we will undertake a significant investment in its provision by:

· upgrading ICT 2, 
· enhance whole school ICT provision and cross curricular skills (CF) by providing all Aole(s) with their own dedicated set of Chrome Books for use in lessons, and
· upgrade a number of the current out dated Interactive boards to new smarter Touchscreens, not only in ICT, but also in other key areas.

3.  Sport, Health and Wellbeing.  To further support this new Aole in delivering a state of the at curriculum we will seek to:

· Create a bespoke PE/Public Services classroom with dedicated Chrome books for use by the Aole, Upgrade the current Catering/Food facility to a more modern and inspiring ‘kitchen’ for the teaching of food and nutrition lessons,
· a cardio gym area to be created for use in lessons and breaks as well as to support pupils with particular ALN.

3.  STF.  The existing provision has outgrown the classrooms that they are currently located in.  As such, a programme will be delivered to re-locate the current provision into new, larger classrooms which will be more fit for purpose and spacious.  There will also be a dedicated staff office/meeting room as well a pupil rest area when pupils require ‘break out’ time.

4.  TIDE.  The success of the new TIDE provision means that we are in a position to expand the current provision, in its current location, from 1 pupil room to 2 pupil rooms and a staff office.

5.  Flooring.  A number of classrooms and corridors require upgrading around the school.  Until now the school has not been in a position to commit to a significant upgrade/replacement project in these areas, until now.  

This will make these classes and corridors more appealing, safer and easier to clean and maintain.
	
	
	
	
	

	5.2
	Enhance the facilities of the school providing better and more stimulating facilities as and where appropriate.  This programme will include:

1. The development of a 120 seat theatre within the school for hosting events, productions and school activities;

· Create a stimulating school garden for curriculum activities as well as a safe and relaxing space for pupils to use during break, before and after school.  The school will also attempt to work with a local construction company to build an outdoor lesson/leisure are, i.e. canopy, with seating and tables.  This will provide outdoor learning options as well as a facility for pupils during breaks and somewhere to go!

2. Refurbish the existing hard court football/tennis courts into a regulation size Fifa approved all weather sports pitch.  This will allow the school to provide additional training and matches as well as increase community use of the school site.

5.  In line with 4 above, the school will upgrade and/or repair the existing floodlight system located in the area that we hope to locate the 3G pitch.
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