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To begin, this section will include a discussion about catalytic leadership and the issues that may arise in an early years’ settings. Moving forward, the section will discuss sociological factors and how these factors have an impact on children’s lives. 
A catalytic leader is someone who can promote significant change with a powerful impact and inspire others to make change (Connor, 2013).  Being a leader is about supporting others to do their best. Being a catalytic leader is not about being in charge and ordering others to do things. It is about listening to people and thinking about what they want and the purpose of the change (Bradt, 2015). 
(Ryder, 2016) explains that a study was carried out involving practitioners and their involvement in leadership roles. The study found that most practitioners, not in management roles, had the skills to manage their own practice. As a result, the study concluded that it is not only leaders that are in control, as practitioners can lead their own practice and make important decisions. It is important that in an early years’ setting, a leader is passionate about their role and works well as part of a team to inspire others. Effective leadership in a setting creates positive outcomes for children. A leader must be confident and willing to listen to other people’s opinions (EYC, 2015). 
The term leadership has changed over the years. A leader is seen as someone who can work well as part of a team and ensure everyone has a clear understanding of their role within the team (Meredith, A. Rosell and Davis, 2016).  As there are a lot of misconceptions of the term ‘leader’, many practitioners lose confidence in their role and feel they are not capable of being a leader. Leadership can be seen as someone who is ‘in charge’ with a lot of authority (Mcdowall Clark, 2012). However, to be a catalytic leader, you do not need to be high up in the hierarchy of management. To be a catalytic leader it is important that you are a person who can work closely alongside others and are someone that can create new ideas (Desko, 2017). ‘Our premise is that you can lead from whenever you are’ (Knowledge at Wharton, 2018). There is a belief that leadership relates to power and authority. It is possible that some leaders are in the role with very little knowledge and understanding of how to be an effective leader. (McDowall Clark, 2012) states that research suggest that practitioners have very little understanding of what it means to be a leader. As early years practitioners work towards becoming catalytic leaders, it is important to understand that change cannot happen overnight. One issue that could arise is that leaders could revert to their old way of management and take control.  As an early years’ practitioner, an important role is to inspire others. This is an important skill needed to be an effective catalytic leader. Any EYP can work to inspire others, an effective catalytic leader, creates change through small steps (McDowall Clark, 2012). 
Leadership is of paramount importance to any organisation, as leaders can set the tone for the organisation’s employees. The path to leadership in childcare can be markedly different from other professions…however, previous research has identified that for leaders to be effective they must possess skills, characteristics, and traits of effective leadership’ (Grantham Caston and Fontcuberta DiCarlo, 2021 p. 1). 
As a catalytic leader, practitioners use their knowledge and skills to inspire others and often work in groups to create change and develop a new plan of action (Culp and Cox, 2014). In EYS it is important that practitioners have the skills to be kind towards others as this will allow them to create strong teams (Heffernan, 2015). 
There has been a long history of catalytic leaders, the Reggio Emilia approach to early years is an approach that puts children at the center. According to the Reggio Emilia approach, children are independent individuals that should be given opportunities to develop their skills and knowledge to reach their potential (Berg, 2021). 
To be an effective catalytic leader, it is important that practitioners are confident and can motivate others. To create change it is important that the team works together, and all have the same desired outcome. A catalytic leader must be someone who can motivate others to make small positive changes to achieve the end goal. As part of the role of a leader, important decisions will need to be made. Sometimes, being a catalytic leader, you will need to make decisions quickly and it may be that a change needs to happen that was not necessarily the plan. A catalytic leader must have the skills to adapt and find another route to achieve the best outcome (White, 2020). 
(Joiner, no date) explains that catalytic leadership is the most effective type of leadership as a catalytic leader has the skills to adapt to the fast-changing environment and make decisions to achieve the best outcome. A catalytic leader creates strong teams by allowing others to voice their opinions and listens to people and takes on board their views.  Catalytic leaders empower others and create environments where everyone working within the team has high involvement and has responsibility for completing certain tasks. (Zachery, 2011) explains the differences between leadership and management. To be an effective leader it is important that the individual is creative and can adapt to changes. To do these leaders need good organisation skills. (Zachery, 2011, p. 7) goes onto state that poor management and leadership can have an impact on employees feeling dissatisfied in their role. This report states that employees have the skills to fulfill their job roles to a high standard, however, employees are not being motivated or encouraged to do better by their employers. There is evidence to suggest that people often leave their employment because of poor management and leadership. It is important that people feel respected and valued in the work environment. Employees should feel they want to go to work to make a difference. Especially in the early years, practitioners make a difference to children’s lives daily. Practitioners should have leaders who support and challenge them in their work environment. Leaders who do not support or encourage their practitioners are more likely to push out their practitioners. Catalytic leaders motivate and work with practitioners to achieve positive outcomes and make positive change. Being mindful and connected to practitioners around them creates positive environments (Zachary, 2011, p. 89). A catalytic leader accepts that they need other practitioners to be effective. Catalytic leaders need to have built strong relationships within their teams. If any practitioners in the team feel less valued, they are less likely to give ideas and work well within the team. This can be difficult for the leader to manage. The leader will need to constantly be aware of how everyone in the team is participating and if any change is noted, the leader must ensure that they are there to support the individual (Zachery, 2011, p. 100). 
As children go through childhood, they experience many different sociological factors that can affect the rest of their childhood. Some of these factors could include the environment children are brought up in. For a child they should feel safe and comfortable in their home environment. Poverty is a big factor that can also affect the child’s home environment. If parents are struggling to feed and provide clean clothing it can have a serious effect on parents’ mental health. As well as affecting mental health. As a result of poverty, children are being neglected. Neglect occurs when children are not receiving basic care from their parents. Basic needs for children include a home, clothing and food (Widom and Nikulina, 2012).  No matter how hard parents try to protect the child. This will have a big impact on the child’s health and well-being and will put a lot of stress on the family. For children growing up in poverty it can cause children to shy away and withdraw from a lot of things. Children may lack social skills and as a result struggle to make friends and their attendance in school may drop (Education Summary, no date). Children who are affected by parental mental health are more likely to regress and get low grades at school (King and Maholmes, 2012)

Section 2 
This section will concentrate on the role of the children’s commissioner for Wales and how the actions taken by the children’s commissioner can affect children and young people’s lives. 
Rocio Cifuentes is the Children’s Commissioner for Wales. She started in the post in April 2022 and will be the Children’s Commissioner for the next 7 years. As the children’s commissioner her role is to protect children’s rights in Wales (Children’s Commissioner for Wales, no date). 
The role for the Children’s Commissioner was originally created under the Children’s Act 2004. The aim of the role is to listen to children and young people and gain an understanding of the things that are important to children and ensure children understand their rights (Children’s Commissioner, no date).
In 2017, a report about bullying in schools was published by Sally Holland in order to make change for children experiencing bullying in schools. Reflecting on the year 2017. Sarah Holland summarised a list of things that she had learnt over the past year about bullying in schools. One thing on the list is bullying, and how bullying really affects children and young people and children who experience bullying cannot rely on the issue being solved correctly at school. Sarah spoke about how she wants to make changes for 2018 (Children’s Commissioner for Wales, 2017).
This section will include a discussion about Sam’s Story report by Sally Holland. In 2003, the Children’s Commissioner for Wales spoke about bullying and how it affects children and young people. In the same year the Welsh Government introduced ‘Respecting Others’ guidance to be used in schools to help stop bullying. A report was carried out in 2016 by Sally Holland. The report states that bullying is still a big problem in primary and secondary schools and the main purpose of the report was to highlight the impact that bullying has and can have on children’s lives. The response to the report stated that in 2005 most schools said that there was no anti-bullying policy in school (Children’s Commissioner Wales, 2017).  It is now the law that all schools should have an anti-bullying policy in place to prevent bullying. The policy is written by the school and all professionals. All parents and children should be informed about the policy. (Welsh Government, 2011) states that the anti-bullying policies in schools should include the different types of bullying. It is important that the schools can act on all types of bullying and put things in place to prevent it from happening again.  All Schools in Wales must allow follow anti-discrimination law. All professionals have a duty to respond and act on any form of discrimination including harassment (Gov.uk, no date). Welsh Government (2003) state that all schools must legally have an anti-bullying policy in place to ensure that bullying is prevented. However, an anti-bullying policy will only be effective if all professionals working with children understand the importance of what bullying is and ways to prevent it. To ensure that everyone has a good understanding of the anti-bullying policy, children and young people should have a say in what is included in the policy. By involving children in the development of the anti-bullying policy, this acknowledges children’s right to participate (Anti-bullying Alliance, no date). 
Even in 2017, bullying is still a huge concern for children. To help stop bullying it is important that children, parents and teachers are all aware of the skills needed to stop children and young people from being bullied. It is important that everyone is working together, and everyone has the skills to deal with difficult situations and children need to be taught the importance of building relationships with other children and what to do in situations that make them feel uncomfortable (Children’s commissioner for Wales, 2017).
The response from the children shows that bullying can have a tremendous impact on their life. Children and young people were asked to share their experiences on bullying through an imaginary character called ‘Sam’. The children identified difference being one of the main reasons for bullying. This could be disability, living in poverty or looking different from other children. For example, not having the same pair of shoes as most children and standing out for that reason. Other factors highlighted by the children include isolation. Children may feel isolated if they are new to the school and do not have many people, they can call a friend. The children spoke up about how to deal with bullying and their response was to tell a teacher and the teacher would deal with the situation. This is positive as it shows that children see teachers as a person they can trust and a person that they can go to for help if needed. However, as highlighted in the report it also shows that children and young people lack the skills to deal with bullying and rely on others to help them (Children’s commissioner for Wales, 2017). Welsh Government (2017) agree with the report from Sally Holland and say that bullying can have a big impact on children’s life and can act as a barrier to their learning. 
As the Children’s Commissioner for Wales, one of Sally Holland’s main aims in the first year was to speak to children and young people and find out what meant the most to them. She did this by launching a consultation called ‘What’s Next’.  The children who took part choose to make a difference and help stop bullying (Children’s Commissioner for Wales, 2017). It is understood that children who experience bullying at a young age can struggle in education and have low levels of emotional well-being. NSPCC (20222) agrees bullying can affect children’s self-esteem and can lead to depression and anxiety. If the situation is ignored and not dealt with it can have an immense effect and lead to children feeling suicidal. 
In the report, children said as a way of tackling bullying it is important for them that all children understand what bullying is and how it can have an impact on others. Sally believes that children shouldn’t just to be told not to do it again as “they don’t understand why and I think it’s really important people learn what impact it has” (Hume, 2016, p1).  Sally Holland developed a list of ideas to educate and raise awareness about bullying. One of the recommendations states that parents should be informed about the importance of raising awareness of bullying (Children’s Commissioner for Wales, 2017). 
(Preidt, no date) argues that poor parenting can be linked to children being bullied. The report suggests that children with protective parents are more likely to be victims of bullying. This is because the children grow up with no knowledge of the skills needed to deal with certain situations when in school with no parents to speak for them. As Sally Holland states in ‘Sams’s Story’ it is important that parents need to be aware of the importance of bullying. However, some parents will not realise the impact that their actions can have on their children. 
In 2012, Ofsted carried out a survey regarding bullying in schools and spoke with children concerning bullying and how they felt the issue was being dealt with at school. Training for staff was highlighted as an important part of preventing and tackling bullying in schools. Most of teacher training was general and did not focus on the different types of bullying. This meant that some staff felt they were not confident to deal with some situations as they did not have the knowledge (Ofsted, 2012). Schools have a duty of care to act on any accusations of bullying. (Contact, no date) states that all schools have different ways of dealing with bullying. This can be an issue as if teachers do not have the correct knowledge to deal with bullying it could mean that it is not being dealt with correctly. Teachers need to take things into consideration before deciding how to deal with the situation. 
Another idea that is stated in the report for bullying is to have lessons for pupils to be taught about the importance of bullying and how it can affect others.  Educating children about the importance of bullying can be a good way of preventing it. If children understand what bullying looks like it is easier for them to get the help and support, they need from a trusting adult. Bullying has a tremendous impact on children’s health and well-being. Children who are experiencing bullying may show signs. These could include physical signs such as cuts and bruises or being aggressive and not knowing how to control their own emotions (UNICEF, no date) 
There are many reasons why children bully. Some children may be having issues at home and as a way of copying may turn to bullying other children (Family Lives, 2022). It is important that everyone is aware what bullying is and it should not be passed off as children making jokes. If a child confronts an adult about bullying. The adult must respond and listen to the child (Estyn, 2019). 

Section 3
There are many sociological effects that can have an impact on children and young people’s life experiences. Some of these can include disability, mental health and children with English as a second language (NHS, 2017). This section will focus on children with adverse childhood experiences (ACEs) and how that can affect children as they get older. The experiences children have at a young age can have an immense effect on their teenage and adult years. Sociological issues early on in a child’s life can have an impact on children’s physical, emotional and mental well-being. Adverse childhood experiences are traumatic effects that often occur early on in childhood that can impact children’s life decisions as they get older (NHS, 2017). Adverse childhood experiences can be one off or multiple events that can make children lose confidence, feel insecure and lose trust in others around them (NHS, 2017). 
Adverse Childhood Experiences are traumatic experiences that occur often during early childhood that can have a long-lasting effect on children’s life. The more ACEs a child experiences, the harder they may be to overcome. Some examples of adverse childhood experiences could be experiencing physical or emotional abuse, parents with mental health issues, living with parents who suffer from substance misuse with alcohol or drugs (Wisner, 2022). 
Public Health Scottland (2021) suggests that children who grow up in an environment struggling with poverty are more likely to experience ACEs. In 2016, Wales carried out a study and the results found that 47% of adults in Wales had endured at least one Adverse Childhood experience during their childhood. Children who experience stressful and upsetting events during their childhood are more likely to suffer with mental health issues into adulthood. However, it is not just their health that can suffer because of experiencing ACEs during childhood. Children are more likely to drop out of school and their education will suffer (Public Health Wales, no date). 
There are many different reasons as to why children may experience traumatic events during their childhood. Family history and the environment a child grows up in are big factors. Often if parents grew up around physical and emotional abuse, it is common for their children to experience the same as it is ‘normal’ for them.  Parents are more likely to bring their children up in the same environment and as a result the children’s health and well-being will suffer. This cycle will continue unless there is support available for families to help prevent Adverse Childhood Experiences (Public Health Wales, no date).
Public Health Wales (no date) are working to ensure children can grow up without any Adverse Childhood Experiences. They aim to do this by spreading information and knowledge, talking to children and families to see what solutions would work for them and to share evidence about what organisations can do to prevent children from experiencing ACEs. There is evidence to suggest that ACEs can be prevented by providing parents with coping strategies they can use if they are feeling stressed. There should be more economic support available for families. This can be done by ensuring that each household has financial security. There are support systems available to some families to help with financial security. In Wales, there is tax credit available for some working families. However, there are a lot of conditions that need to be met before anyone can apply for working tax credit (Welsh Government, no date). One issue with working tax credit is the complexity of applying for it. Some people may find the system hard to use and as a result may not be able to apply for support (Butler, 2020). 
One thing that is in place in Wales is TrACE toolkit, this toolkit is designed to provide organisations with support to create their own ACE approach. The toolkit is designed to help organisations make improvements to policies and procedures if necessary (ACE hub Wales, 2022). The TrACE toolkit is designed to support organisations to recognise strengths and focus on areas for improvement. 
As people in the United Kingdom (UK) begin to develop more knowledge about Adverse Childhood Experiences, many professionals believe in developing and using ‘tick box’ protocols as a way of identifying children’s Adverse Childhood Experiences. By using the ‘tick box’ method each individual child will be given a score and decisions on how to intervene will all be made depending on the score that has been given (Edwards, Gillies and White 2019). This is not a productive way to prevent ACEs. Just because children experience 3 ACEs does not mean they are worse than a child who has only experienced one. All children deal with trauma in different ways and one child dealing with the loss of a parent may need support for the rest of their life. Some children who have experienced 3 or more ACEs may need support. However, it may not be affecting them daily. There is no correct way to measure trauma as it affects everyone differently (Children’s Commissioner for Wales, 2019). 
(Sciamanna, no date) explains that there are strategies that can be used to help prevent children from experiencing adverse childhood experiences. Some of these include strengthening economic support for parents. Children growing up in stressful environments can be prevented by providing positive support systems to parents. There are mentoring programs and family-centered programs that can help support parents who struggle with alcohol and drug misuse. Action for Children (2021) states that there are a lot of early years services that parents rely on to get support. Some of these services are parent and baby groups and programs such as speech and language support. The percentage of parents that have used or tried to use early years services is very high. However, as the percentage continues to grow, more parents rely on these services, this means parents struggle to access these services and as a result children and their families will suffer. 78% of parents said they are worried that they will not be able to access the help and their children's health and well-being will suffer. The children should not suffer because there is not enough support. The government is responsible for ensuring that every family can receive the correct support they need. The government needs to ensure there is sufficient funding available for support services, without the correct amount of funding. These services will not be able to run and provide support for the parents and families who need them. 
To conclude this section, children who experience ACEs have long lasting effects on their physical and emotional well-being. As well as their education. There are many factors as to why children experience ACEs. A lot of it relates to the environment that children grow up in. For example, if children are growing up in poverty with one or both parents struggling with substance misuse, children are going to struggle emotionally and may shy away and fall behind on their own education. 
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