The process of acquiring a second language is complex and full of questions which people are still doing many researches on. Although many people may have different opinions on some detailed discussion, the researchers and many anecdotes have proved that intelligence, aptitude, personality, motivation and attitude, learner beliefs, age of acquisition are the main factors which influence most second language learners. I agree with this, but I think as the world has entered 21th century and the science and technology especially AI technology has made so many surprising breakthroughs, other factors or the connections between these factors will be discovered in the near future. In this essay I am going to discuss each factors and elaborate on the factor motivation and attitude which I think is the most important factor based on my experience in teaching English. 

Intelligence 

“The term 'intelligence' has traditionally been used to refer to performance on certain kinds of tests.” () It is well accepted by people in daily life that in most cases the language ability can reflect a person’s overall intelligence at first sight. The language here could refer to the first, second or foreign languages or the ability of quick transfer between languages. I will raise two questions relating to the intelligence factor.
 I think it is very hard to evaluate the accurate correlation between the IQ and the specific ability of language, because according to the article “It is important to keep in mind that 'intelligence' is complex and that individuals have many kinds of abilities and strengths”. (Lightbrown, P. and Nina Spada, 2001) In “Multiple Intelligence Survey”(Mckenzie,1999), it can be seen that there could be nine strengths at least that affect a person’s language ability, but most institutions do not have nine methods to test a person’s language abilities. Therefore before researchers can find more connections between the IQ and language ability and more ways of language ability testing are applied, people’s language learning ability can not be judged by their IQ tests and vice versa. In this way teachers should not lose confidence on his/her elementary school students who do not have good performances in IQ tests if they have taken them in some occasions. It is even wrong for teachers to judge the students’ intelligence just by how well they are doing on learning a language.    
As the artificial intelligence is developing in an amazingly fast speed, will the factor intelligence play a even smaller role in learning a language? I think in the future acquiring knowledge will depend more on the willingness of a person instead of abilities which are born and can not be easily improved such as intelligence.

Aptitude 

I think among all the factors listed above this factor could be the last a second language learner should consider. According to MLAT and PLAB, language aptitude are based on “identify and memorize new sounds; understand the function of particular words; figure out grammatical rules; memorizing new words.” This four abilities are not enough for a learner to acquire an excellent second language performance. If the the language learning is exam oriented, and the learner has a need of attaining nothing but a good score in an paper exam, whether he/she has the language aptitude matters. In reality, as far as I know a large proportion of the people from middle school, university students, to adult language learners are exam oriented second language learners. Therefore in the environment of China, the language aptitude could help a person make a difference in exams. However, in IELTS tests, things change in some degree. The oral test of IELTS requires people to answer questions in a communicative way. Too many prepared answers could sometimes hinder the communication, and lead to low score in oral test. People with good  language aptitude can not rely too much on his/her natural ability. I think the difference between IELTS test and traditional Chinese English test illustrates  Chomsky’s criticism of the stimulus-response concept of Behaviourist school.  

Personality 

According to the article the relationship between personality and second language is complex, and in my opinion personality is complex itself and hard to measure. However, when personality is connected with a certain environment, it is usually the case that a person always show similar reactions in the similar environments. For example, classroom anxiety could be related to personality, and classroom anxiety affects the performance of second language learning. In this way personality strongly affects language learning. Therefore for second language teachers it is important to notice students’ different reactions and try to creat an tolerating and encouraging environment in the classroom. 
Learner Beliefs 
Chinese students’ English learning is strongly affected by their learner beliefs. This is especially noticeable on freshmen in universities. Chinese College Entrance Examination is a highly score oriented examination. In order to increase the English paper test score, students spent much effort remembering words, grammars, and do an amazing amount of exercises. This way of studying English raises the score of the paper test so most students think this is the right way to study English, and they are quite confident about their language learning ability. Freshmen continue the way of learning English upon entering university, but it turns out to be a failure. They found their English reading, writing, listening, and speaking do not improve much after a year’s study of college English course which focuses on the English communicative skill instead of the correctness of exercises. Students feel frustrated and a little angry blaming teachers for their failure in learning English. Some of these cases would be improved in the second year of university, but a large proportion of the students remain confused and still blame teachers in the following years. Therefore Chinese English teachers in college should guide students’ way of learning first instead of directly putting students in a different teaching mode.   
Age of Acquisition 
The project carried out by Catherine Snow and Marian Hoefnagel-Höhle shows that age is not an independent factor in second language learning and it is not a deciding factor neither. Among the three groups, the child group is the one whose performance is mostly affected by age, and this group’s best performance at the beginning of the year shows young age is naturally easier to accept a new language. Since the adolescent and adult groups do not have age advantage over the children group, what do their later good performances mean? Maybe the answer is age difference could be made up by the maturity and the conscious efforts by the learner. Another important information in this project is the objective of the language learning is native-like mastery, which seems more to be a unrealistic objective used only for experiment. If the language learning is for communicative purpose instead of pursuing perfection, will it be a better choice to start learning around adult age which is more mature in learning methods, stable in temper, and insightful in comprehending? 
Motivation and attitude
In my opinion motivation and attitude are the most active factor among all the factors discussed here, and are the factor that could change in different learning environments. So for teachers of second language, motivation and attitude can both help or hinder the language teaching. 
The two terms “integrative motivation” and “instrumental motivation” could find good illustrations in the second language learning in China. English is a compulsory course in Chinese elementary schools, junior and senior middle schools, and colleges. The English learners face the continual pressure of English tests from about the age of 6 to 19, and even to 23 if they want to pursue postgraduate study. On the other hand, China is in the expanding circle in Kachru’s Three Circles of English, so China does not have an English speaking environment, which means it is not realistic for many English learners in China to have integrative motivation even if they want to. The tool function of English in China is the need for most Chinese instead of pure personal growth and cultural enrichment. At same time, the Japanese learning in China is much more different. Japanese is not a compulsory course in China and since people can actually use English to fulfill the needs of studying in any foreign country and of commercial activities, it is not necessary to learn Japanese if people do not have the plan to emigrate. However, now and then some young people are found to be learning Japanese completely out of their interests. The reasons are mostly cultural instead of geographical. Although China and Japan are neighbours in east Asia, the cultures of the two countries originated differently, and Chinese and Japanese people share little in culture. In past decades, the culture of the developed country Japan had had great impacts on Chinese young people, especially in the animation area. Young people began to learn Japanese to get immersed in the Japanese animation atmosphere. The instrumental motivation of English learning leads to more success in language ability in general than the integrative motivation of Japanese learning. But the question is, are there possibilities that the instrumental and integrative motivations can affect each other in the learning process? After all many students found much interest in the English language culture and English countries although they began English learning as a compulsory course. 
Teacher should pay much attention to the classroom setting motivation in China, because in the current English learning environment in China classroom guidance still plays important roles in English learning. In the test oriented English learning classroom in middle schools students have been already motivated enough by their anxiety of the score, but in college students’ pressure of score is much less which makes the teacher’s role in classroom quite important. In my teaching experience, I found an interesting phenomenon that although most students come to class out of instrumental motivation their classroom participation is mostly aroused by their integrative motivation and when the teacher found this fact and transfered the learning objective from test oriented to communicative and cultural oriented, most of the students lost the motivation for the class. Therefore we can guess that Chinese English learners’ motivation has two dimensions, the realistic dimension for score, and the psychological dimension for cultural interest and communicative skills improvement. It is hard work for Chinese college English teachers to balance the two motivations in classroom.  
Motivation could motivate other factors discussed above. In the article we learn that although many researches have been done on the factors intelligence, aptitude, personality, learner beliefs, age of acquisition, the accurate correlation between second language learning have not been found and the factors are not independent themselves. I think motivation and attitude is the only factor people can grasp and make efforts to improve. Under the powerful motivation of a person, intelligence, aptitude, personality, learner beliefs, and age could all be activated or destroyed.  
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